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APPENDIX A

FRAMEWORK OF QUESTIONS ASKED
TEACHERS, LECTURERS IN
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Appendix A

Questions asked teachers, lecturers and administrators

What is your age?
How many children are there in your class?
What level of general education do you have?
Have you received any teacher training? What type of training
do you have?
How many years have you been teaching?
How much time do you have for lesson preparation?
-in a normal working day?
-out of hours?
-for aids preparation?
-are living conditions of teachers conducive to lesson
preparation?
-can children do homework?
g. How much money is available to purchase material for making
aids?
h. How are proposals developed then
(1) evaluated, (ii) modified, (iii) trialled?

Ao O

-0

Group questions discussed and listed with groups of teachers.

2.

What are your daily needs and problems?

Questzons asked of Teachers’ College lecturers Feb. 1991

4.

What are the needs and problems you encounter while training
students to be teachers?

a. What are the aspirations of teachers in training?

b. What frustrations do they experience?

Questions asked of planning and government officials

5.

a. What is your opinion of the system of education?

b. What needs do you recognise?

c. What are the plans being considered for the development of initial
education in Nepal now that a democratic constitutional
monarchy has been introduced?

d. How are proposals developed then
(i) evaluated, (ii) modified, (iii) trialled?

e. What methods of implementation/evaluation are currently in use?

f. Does the government have access to evaluation methods tried
elsewhere, if so, how?

g. Do teachers have ways of learning about methods tried elsewhere?
If so, how?

h. What qualifications are required of : (i) officials, (ii) trainers,

(iii) teachers, (iv) Boards of Governors?
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APPENDIX B1

WRITTEN QUESTIONNAIRE
INCLUDING SENTENCE AND SHORT

PARAGRAPH RESPONSES
JANUARY FEBRUARY 1994
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Appendix Bl

3. I was educated in a Government school / Private school. (Circle the correct

words).
3. Write about your time at school. Share some of your memories.
5. The school I teach at is.......cccceeveeveenreennee. It is a government /

private school (circle the correct answer).

6. Write a description of the school in which you teach

294



Appendix Bl

7. The school level I achieved was (SLC; Intermediate)

.......................................................................

..........................................................................

9. The length of my teacher training is.......cccooeeeeeevmviieeannneen.
It was sponsored by (mark the words that are correct with a circle.)

HMG’s Government / my employer / an NGO like Plan International

10.  The period of time I have been teaching for is................
11.  Another job I have worked at is.........ccccccevreieeneeernn.
12, Another job I have iS.....ccccevvveveiviiiviinneeiinnen.

13. The number of children in the school in which I teach

14.  The number of children in the grade I teach is................
15. My mother went to school / did not go to school.

My father went to school / did not go to school

(Mark the correct words with a circle).

16 My parents’ job or occupation iS...........cccceeeverenenene

17.  Ilearnt English at school / adult education / through experience
(Mark the correct words with a circle).

18. I have been leamning English for .................... years

.......................................................................

.........................................................................

...(What aspects of the langauge did you find difficult?)
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20.  The main problems the children I teach when learning English

21.  The problems I experience when teaching English

22.  The main problems I experience teaching other subjects
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Appendix Bl

23. My mother tONZUE 1S.......coeeeiiiiiiiieiiiiiiieiineeiaiiaannns

24. My local tOngUE IS......ccceuiiiiiiiiiiiiiniieiiiiiiiieiiiceeis

25.  Please write a short paragraph telling something about yourself

THANK YOU FOR HELPING ME
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ENGLISH ASSESSMENT

CLOZE TESTS

298



Appendix B2

Cloze Tests

The rationale for this mtest is to give an unseen passage using
vocabulary believed to be within the range of the participants based on local
interest and knowledge. The process of random deletion has been chosen so
words, punctuation and definite/indefinite articles could be strategically
removed. Spaces left by words removed to test semantic meaning do not
require the exact word to be replaced in order for the participant to secure the
full mark Provided the sentence remains correct grammatically and the sense
or essence of meaning is maintained the full mark will be allocated. However,
in the case of punctuation, and definite/indefinite articles, the required answer
must be exact. Missing words are marked by rows of dots, missing
punctuation by an asterisk.

Nepal is a landlocked .............. in Asia, It consists of ............... Terai*
the hills and the ..................... mountains in the world. A legend claims
Kathmandu ................... was once a giant lake until ....... stone was
removed and the ................ drained away leaving a large fertile valley.
Farmers grazed ................ and planted..........ccccenneeeee. *

Kathmandu is the capital of ................. * Many people live in ......
city*. Dogs ...ccceeeuuneen. at night. This makes ....... problem for people
who ..., to sleep. Some famous mountains in Nepal are
................ and ............ceceee....... ¥ Have you ever climbed one* Do
you know ............ Sherpas live in ... vviececnneenn. * The Sherpas
speak their own language but the ................ language of Nepal is

%k

............

This random selection cloze test has been adapted from Active
English, Book 5, revised edition, by D. H. Howe. Some participants have
experienced it during their own private school education so the vocabulary
and text has been moved around to minimise the advantage being obtained
from memorization of the text due to past experience. When making an
analysis and comparison with the test performance of government educated
teachers the above factor will be kept in mind. To aid the participants in this
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foreign language test a multiple choice factor has been added. Thus test is to
check for semantic knowledge, use of plurals and basic punctuation.

When analysing the results of all checks; the questionnaire, the
unseen cloze, and the modified cloze based on Active English, the
performance of the participants in the native language will be compared, as
the performance in native tongue often affects (and is reflected in) the results
of a foreign langauge test. If possible, a similar test will be devised in Nepali
to ascertain whether this has been an influencing factor. It will also give a
general picture of the participant’s ability to manipulate the national language.

Elephants have very long ................ which we call trunks. The elephant
uses its trunk to smell things ....... pick things up. The tip of ........ trunk
can be used like .... hand* Can you pick up something with ......... tip of
your nose* ........ elephant likes to eat ........... , young juicy ......... of trees
and fruit.. The elephants two ............. are called tusks. No animal is
stronger than .... elephant. Nepal* ...... and africa all have elephants.

Choose the exact word you feel is correct from these words to fill the spaces.
There are no typing errors in the extract; there is a deliberate mistake for you

to correct. The * shows a space to insert the correct English punctuation.

nose India tooth an the nones and a the leaves An branch teeth

branches leaf an ? . ,
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APPENDIX C.

ASLPR CRITERIA
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AUSTRALIAN SECOND LANGUAGE vaﬂHnHmzn< RATINGS (ASLPR)

ABBREVIATIONS

S = Speaking .
L = Listening .U B I

W = Writing » £ NG

R = Reading Brisbane College of Advanced Education, Mount onm<mﬁn

Campus, Brisbane, Australia

He is to be taken as common gender.

and
L, refers to the native language.
1 . .
L. or second language refers to the non-native Elaine Wylie
2 target language.
w.p.m. = words per minute. Migrant Education Centre,

Queensland Education Department,

Brisbane, Australia
The authors acknowledge their deht

to the FSI Scale in the initfal
development stages of the ASLPR.

Development of the ASLPR was commenced under the direction
of the Joint Commonwealth-States Committee on the Adult
Migrant Education Program established by the Australian

{ Department of Immigration and Ethnic Affairs. Its
development was assisted by grants from the Australian
Department of Immigration and Ethnic Affairs and the
Australian Education Research and Development Committee.

November, 1982.
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(S

= Speaking; L =

Listening; W =

Writing; R =

Reading)

Level O

Unable to function
in the language.

Zero Proficiency

Level O+ Initial Proficiency

S:

Able to operate

only in a very
limited capacity
within very pre-
dictable areas of
need.

L: Able to comp-
rehend only a
very restricted
range of simple
utterances with-
in the most pre-

dictable areas of

need & only in
face-to-face
situations with
people used to
dealing with new
arrivals.

W: Able to write
clearly a

limited anumber of

words or short
formulae
pertinent to the
most predictable
areas of need in
everyday life.

R: Able to read
only a limited
range of
essential sight
words & short
simple sentences
whose forms have
been memorized
in response to
immediate needs.

Level 1- Elementar;

S:

Able to satisfy

immediate needs
using learned
utterances.

y

Proficiency

L: Able to compre

-hend readily
only thoroughly
familiar utter-
ances or ones

predictable with-

in the area of
immediate
survival needs.

W: Able to write
with reasonable
accuracy short
words & brief
familiar
utterances.

R: Able to read
short simple
sentences &
short
instructions.

Level 1

S:

Able to satisfy

basic survival
needs & minimum
courtesy
requirements.

Minimum Survival Proficiency

L: Able to

comprehend enough

to meet basic
survival needs.

W: Able to
satisfy basic
survival needs.

R: Able to read
personal & place
names, Sstreet
signs, office &
shop designat-
ions, numbers,
isolated words &
phrases, & short
sentences.

Level 1+ Survival Proficiency

S:

Able to satisfy

all survival needs
& limited social
demands.

L: Able to
satisfy all
survival needs &
limited social

W:Able to
satisfy all
survival needs &
limited social

R: Able to read
short texts on
subjects related
to immediate

demands. demands. needs.
Level 2 Minimum Social Proficiency
S: Able to satisfy| L: Able to under-| W: Able to R: Able to read

routine social
demands & limited
work requirements.

stand in routine

social situations

& limited work
situations.

satisfy routine
social demands &
limited work
requirements.

simple prose, 1in
a form equival-
ent to type-—
script or print-
ing, on subjects
within a
familiar context
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Level 3
S: Able to speak
the language with
sufficient struct-
ural accuracy &
vocabularly to
participate effect
-ively in most
formal & informal
coaversations on
practical, social
& vocational

Minimum Professional Proficiency

L: Able to compre
-hend sufficient-
ly readily to be
able to particip-
ate effectively
in most formal &
informal conver-
sations with
native speakers
on social topics
& on those

W: Able to write
with sufficient
accuracy in
structures &
spelling to meect
all social
demands & basic
work needs.

R: Able to read
standard news-
paper items
addressed to the
general reader,
routine corres-
pcadence, resor:
-s & tzcanicel
material ia own
special field, &
otner everyday

topics. vocational topics materials (e.g.,
relevant to best-selling
interests & novels & similar
experience. recreational

literacture).

Level 4 Full Professional Proficiency

S: Able to use the
language fluently
& accurately on
all levels
normally pertinent

L: Can comprehend
easily &

accurately in all
personal & social
contexts & in all

W: Able to write
fluently &
accurately on all
levels normally
pertinent to own

R: Able to read
all styles &
forms of the
language
pertinent to own

to own personal, academic or personal, social,| personal,
social, academic vocational con- academic or social, academic
or vocational texts relevant to| vocational needs.| or vocational
needs. own experience. needs.

Level S Native-like Proficiency

S: Speaking
proficiency
equivalent to that
of an educated
native speaker.

L: Listening
proficiency equiv
-alent to that of
an educated
native speaker.

W: Written
proficiency equiv
-alent to that of
an educated
native speaker.

R: Reading .
proficiency equi
-valent to that
of an educated

"native speaker.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC

JKS (ESL)

COMMENT

S:0 ZERO PROFICIENCY

Unable to function in the spoken lanquage.
Oral production is VTimited to, at most,
occasional isolated words. Essentially no
communicative abflity.

L:0 ZERO_PROFICIENCY

Unable to comprehend the spoken language.
Essentially no comprehension of even the most
simplified and slowed speech.

306

W:0 ZERO PROFICIENCY

Unable to function in the written language.
Essentially unable to communicate in writing
even though, if the L1 uses the same alphabet as
the L2, may be able to form the letters and copy
word shapes.

R:0 ZERO PROFICIENCY .

Unable to comprehend the written lanquage.
Essentially no comprehension of even isolated

words or simple phrases.

Learners at this level
could include persons
unable to read or write
in any language, persons
able to read or write in
a language (other than
the L2) which does not
use the Roman alphabet,
or persons able to read
or write in a language
{other than the L2),
which uses a Roman
alphabet.



GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC. "SKS (ESL)

COMMENT

S:0+ INITIAL PROFICIENCY

Able to operate only in a very limited capacity
within very predictable areas of need.
Vocabulary Yimited to that necessary to express
simple elementary needs and basic courtesy
formulae. Syntax is fragmented, inflections and
word endings frequently omitted, confused or
distorted and the majority of utterances consist
of isolated words or short formulae. Utterances
rarely consist of more than two or three words
and are marked by frequent long pauses and
repetition of an interlocutor's words.
Expression is often excessively marked by
culturally inappropriate non-verbal features and
sympathetic noises. Pronunciation is
frequently unintelligible and is strongly
influenced by first language. Can be understood
only with difficulty even by persons such as
officials or teachers who are used to speaking
with non-native speakers or in interactions
where the context strongly supports the
utterance,

Can give own name, age, address,
phone number, number of children,
nationality, ethnic group or
country of origin of the family,
and name of first language. Can
use some basic greetings; can say
yes, no, pardon, excuse

me, please, thank you,

sorry. Can spell out own name
and those of family. Can make
simple purchases where pointing
or other gesture can support the
verbal reference.

Areas of need may be
those the learner
experiences daily or
that are regularly
encountered through the
objectives and teaching
situations in the course
followed.

Interference from
socio-cultural factors
is particularly marked
at this level and may
inhibit Tanguage
performance (e.g., if
the L1 culture regards
contradiction as
impolite, yes-no
questions may always be
answered yes even

though the correct
answer is no and the

no answer form has

been mastered.
Distortion of word
endings may involve
omission, addition or
substitution of phonemes
or allophones.

The ability to
differentiate between
surname, given names
etc. will depend on
previous learning
experiences and need not
reflect upon language

proficiency.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIL .ASKS (ESL)

COMMENT

L:0+ INITIAL PROFICIENCY

Able to comprehend only a very restricted range
of simple utterances within the most
predictable areas of need and only in
face-to-face situations with people used to
dealing with non-native speakers. Can
comprehend only slow, deliberate speech in
face-to-face situations. May require much
repetition, paraphrase and the support of
exaggerated mime and gesture. Commonly responds
to isolated words in utterances .
Misunderstandings are frequent and even short
utterances must frequently.be repeated. Able to
comprehend responses to own simple questions
pertinent to survival needs where those
responses do not deviate far from the expected
response. Can comprehend only very simple
requests for basic information where context
makes the nature of the request predictable and
the forms closely match the formulae learnt.
Can comprehend the simplest sentence structures
only when supported by the context or other
redundant features. Comprehends few non-verbal
features not found in own culture.

While Tistening, tends to make excessive use of
"sympathetic" features. (e.g., nod, yes,

thank you, 1mumn*amo:‘oﬂ speaker's words).

Can comprehend memorized items in
situations experienced in the
learning environment. Can
comprehend simple, predictable
requests in predictable forms for
personal and family information
(name, date of birth, country of
origin, language, telephone
number, occupation). Less
predictable questions are
frequently interpreted as
statements despite structure,
intonation and context. Can
comprehend basic time modifiers
(e.g., today, tomorrow) and

days of the week. Can comprehend
basic directions such as Turn
Left or Turn Right. Can
comprehend two-word numbers
(e.g., thirty-six) or

three-digit numbers with numerals
isolated (e.g., one six four);
can comprehend high frequency
sums of money provided that each
unit (dollars, cents) does not
exceed this complexity (e.g., ten
dollars thirty-five) Can
comprehend nod or shake of head,
indication of direction,
{pointing, beckoning), extension
of hand.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC/{ . 3KS (ESL)

COMMENT

W:0+ INITIAL PROFICIENCY

Able to write clearly a limited number of words
or short formulae pertinent to the most
predictable areas of everyday need. Can provide
basic information of immediate relevance in
isolated words or short formulae. Can write with
reasonable phonetic accuracy short words that
are in his oral vocabulary. Has sufficient
memory for word shapes to write recognizably
(if not with formal accuracy) short words
pertinent to written needs.

Can copy names of everyday
objects, names of shops and -
street signs. Can write own name,
address, age, date of birth or’
arrival in the country, and those
of family. Can write short,
familiar, mainly one-syllable
words when said aloud by self or
others, not necessarily with
correct spelling but with
reasonable phonetic accuracy.

R:0+ INITIAL PROFICIENCY

Able to read only a limited range of essential
sight words and short simple sentences whose
forms have been memorized in response to
immediate needs.” Where the language has an”
alphabet, can recognize most printed letters;
can comprehend commonly encountered names and
other isolated words whase forms have been
memorized and which are relevant to everyday
needs; can read most of them aloud, but
comprehensibility may suffer because of sketchy
knowledge of sound-symbo) correspondence and
inaccurate articulation. Is generally unable
to recode unfamiliar words into sound except
where considerable transfer from Ll to L2 is
possible.

Can identify the names of own
family and place of living; can
recognize names of common shops
and familiar street signs (e.g.,
Keep Left, Keep Right,

Walk, Don't Walk}. Can

identify and read aloud the names
of common everyday objects as
learnt in response to survival
needs, though not necessarily
with correct pronunciation.

By writing is intended

the ability to transfer _

sound into script.
Whether acceptable
cursive writing as well
as print can be used at
the lowest proficiency
levels will vary
according to the
learner's background.
Abitity to read cursive
writing will depend on
similar factors but also
on the writer's letter
formation.

Reading involves, most
fundamentally, obtaining
meaning from script but
related developments
include sound-symbol
correspondence and
recoding word or
sentence shapes into
sound.

At this level the
beginnings of
sound-symbol
correspondence and
visual memory for word,
shapes are emerging. THe
length of time needed to
reach them will vary
according to the
learner's previous level
of Titeracy, the scripts
(if any) in which
literacy exists, and the
transferability of the
sound-symbol .
relationships from the
L1 to the L2Z.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC . KS (ESL)

COMMENT

L:1- ELEMENTARY PROFICIENCY

Able to comprehend readily only utterances
which are thoroughly familiar or are
predictable within the areas of immediate
survival needs. In less familiar utterances,
still tends to identify and respond to isolated
words which will often cause misunderstanding
and inappropriate responses. Still heavily
dependent on face-to-face contact . Although
able to recognize many basic patterns of .
structure and intonation, tentative grammatical
knowledge will still cause many sentence
meanings to be confused. Can comprehend only the
commonest non-verbal features and has a
developing awareness of some variants of them.

Can comprehend requests for
personal details (name, age,
address, etc.) and short
statements about others.
Frequently interprets questions
as statements unless repeated and
redundantly marked by sentence
structure, Wh-word, strong
intonation, or context.
Comprehends commands, requests
and simple directions relating to
how to get from X to Y only when
supported by obvious non-verbal
features. Cannot comprehend
telephone, radio or television.
Can comprehend three digit
numbers if said deliberately
(e.g., 2 3 6 ) and sums of money
of equivalent difficulty (e.g.,
$159.95). Comprehends basic time
phrases such as 2.20, 3

o'clock, next week, in

November. Readily comprehends
simple past, present and future
tenses only if supported by an
appropriate modifier. Can
comprehend minimal variants of
basic non-verbal features such as
assent. negation or indication of
direction. -

Ability to comprehend
sums of money is
strongly influenced by
cultural, vocational,
personality and
situational factors.
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.7 GENERAL DESCRIPI'ION

EXAMPLES OF SPECIFIC TASKS (ESL)

COMMENT

W:1- ELEMENTARY PROFICIENCY

Able to write with reasonable accuracy short
words and brief familiar utterances. Where

the language has an alphabet, can form all
letters; can write with reasonable phonetic and
formal accuracy basic personal details and the
names of everyday objects. Can write a short
simple sentence or brief instruction relating to
matters in areas of immediate need or with which
he is very familiar.

Can write short familiar words
with reasonable accuracy though
may need to sound them out. Can
write a phrase or short sentence
(not necessarily accurately) to
give basic details about self and
family, to reply to a query, or
to convey simple information
(e.g., to identify a photograph
of a familiar scene). Can copy
short written-sentences (e.g.,
giving directions how to go from
X to Y).

R:1- ELEMENTARY PROFICIENCY

Able to read short simple sentences and short
instructions. Can recognize and name most of
the letters of the printed alphabet (both upper
and Jower case if found in the language). Can
read short, original sentences of one clause on
familiar topics. Fluency is restricted by
syntactic knowledge, vocabulary, cultural
knowledge and inability to handle longer
sentences or the discourse structure of even
short texts. Silent reading may be accompanied
by oral recoding. Word recognition may depend
heavily on sounding out the letters. Aware of
the more frequent sound-symbol correspondences
but errors will still frequently occur.

Can identify and read aloud
common words (e.g., names of
shops and everyday objects). Can
read aloud with reasonable
accuracy words containing
familiar sound-symbol
correspondences, though stress
patterns may be faulty. Can
comprehend short written
directions (e.g., to go from X to
Y) or simple one-sentence
instructions (e.g., arranging
time and place to meet). Can
understand commonest
abbreviations in daily usage such
as Mr., Mrs., a.m., and

p-m..
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC TASKS (ESL)

COMMENT

S:1 MINIMUM SURVIVAL PROFICIENCY

Able to satisfy survival needs and minimum
courtesy requirements.

In areas of immediate need or on very familiar
topics, can ask and answer simple questions,
initjate and respond to simple statements, and
maintain very simple face-to-face conversations.
Vocabulary inadequate to express anything but
the most elementary needs; fractured sentence
structure and other grammatical errors are
frequent; strong interference from L1 occurs in
articulation, stress and intonation.
Misunderstandings frequently arise from limited
vocabulary and grammar and erroneous phonology
but, with repetition, can generally be
understood by native speakers in regular contact
with foreigners attempting to speak their
language. Little precision in information
conveyed owing to tentative state of grammatical
development and little or no use of modifiers.
Has not developed skills in a specialist
register though, where such a register has been
experienced, may have acquired some relevant
items.

Despite hesitations, fractured
syntax and many repetitions, can
give personal information and
maintain very simple

conversations on topics that are

familiar or of personal interest;
can express likes and dislikes 1in
areas of particular interest; can

make an introduction and use
basic greeting and leave-taking
expressions; can ask and tell
time of day, day and date; can
make simple transactions in

shops, post offices or banks; can

verbalize inability to
understand, ask for slower

repetition of utterance, spelling
of name or address. Depending on
need and previous experience, can

order a simple meal, ask for
shelter or lodging, ask and give
simple directions {e.g., tell
someone how to get from X to Y )
can use public transport (buses,
trains, and taxis, ask for basic
information, ask and give
directions, and buy tickets).

Modifying devices or
modifiers are those
forms (e.g., verb forms,
adjectives, adverbs,
phrases, clauses, etc.)
that are used to modify
and qualify ideas and
give. precision to the
expression of thought.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC TASKS (ESL)

COMMENT

L:1 MINIMUM SURVIVAL PROFICIENCY

Able to comprehend enough to meet basic

survival needs. Can comprehend short

utterances and some longer ones provided the
content is familiar to him or they are in
response to his own simple questions pertinent
to personal details or survival needs in his
everyday life. Only common social formulae or
other short, simple, familiar utterances are
readily understood; otherwise, requires frequent
repetition, redundancy, or paraphrase and a

slow deliberate rate of utterance. Lacks
discourse mastery and generally unable to relate
even a short series of utterances. Has very
limited ability to cope with specialist
registers though may comprehend some items
pertinent to areas of activity which have been
experienced.

Can comprehend simple directions
relating to how to get from'X to
Y, by foot or public transport;
can comprehend time of day, day
and date, and appointments; can
cope with only simpie verbal
number operations. Can respond
to simple high-fregquency
instructions in familiar
situations (e.g., school or
work): comprehends less
predictable utterances in
familiar situations if said
slowly and deliberately (e.g.,
80-100 w.p.m.). Has great
difficulty in using a telephone
or comprehending radio or
television. Comprehends only the
most frequently occurring
contracted forms (e.g., I'm,
it's, don't, can't,

won't, isn't). Is, to only a
limited extent, sensitive enough
to suprasegmental, non-verbal and
other paralinguistic features to
discriminate "tone" of utterances
(e.g., polite, rude, friendly,
unfriendly, etc.).

Familiar situations
could include those
regularly encountered in
work, school, leisure,
etc.

v
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GENERAL DESCRIPTION

¢

EXAMPLES OF SPECIFIC 1nSKS (ESL)

COMMENT

W:l MINIMUM SURVIVAL PROFICIENCY

Able to satisfy basic survival needs. Can

write all TJetters of the alphabet and copy most
sentences accurately. Can write personal details
and a short series of sentences about things
that are familiar (not necessaily with formal
accuracy in lexis and syntax but comprehens -

ibly). Longer utterances or longer series of
utterances tend to lose coherence.

Can fill in uncomplicated forms
with personal details (name,
address, nationality, marital
status). . Can write simple
sentences, including brief
instructions (e.g., to
door-to-door vendors). Can copy
from written script quite
accurately the sorts of
information indicated in R:1l.
Can copy down, when presented
orally, name, address,
appointment and simple
directions. Can fill out bank
deposit and withdrawal forms.
Can produce a short series of
simple sentences on a familiar
topic (e.g., personal details
for a job application, short
simple narration of an everyday
occurrence, post card).
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GENERAL DESCRIPTION EXAMPLES OF SPECIFIC 1T'ASKS (ESL) COMMENT

R:1 MINIMUM SURVIVAL PROFICIENCY

ead personal and place names, street Can read uncomplicated forms -
WWMmeooﬂm*nmcmza shop designations, numbers, 1mncd1,=mavmmﬂo wmmMo:m“.mmﬁm,dm
jsolated words and phrases, and short (name, a 1Mmm. wm douwdd Y *
sentences. Can recognize and name all the 5m1*nm~ sta cmw cm W :1ma: re
Jetters in the printed version of the alphabet help in compre m:apq@ others. Can
(both upper and lower case if found in the comprehend m:oxﬁm dm: dxmnﬂw:nk
alphabet). Can read simple sentences with ease traffic mdmam.am op designations,
but may have difficulty with sentences of bus and train ammﬁdzmﬁdozm. basic
greater complexity. Can read and comprehend (but ﬁdsmwmc_mm. ana common “
not necessarily fluently) very short, English-language smzmM. From v
syntactically simple texts concerning his lists (e.g., street directory, on

everyday life (cf.L:l), but has considerable
difficulty in comprehending texts with more
complex discourse structure.

index) can isolate the
information required. Can use
the "“Yellow Pages" to find a
tradesman. Can read a notice for
a function and identify the
nature, name, location, date and
time of the event. Can read a
short series of simple sentences
narrating an everyday event. Can
comprehend and act on a short
series of simple instructions for
using an everyday object
(provided they do not contain
unfamiliar specialist
vocabulary).
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC ...5KS (ESL)

COMMENT

W:1+ SURVIVAL PROFICIENCY ,, A

v

Able to satisfy all survival needs and limited
social needs. Can write a sufficiently wide
range of informal language to satisfy survival
needs though errors in syntax, spelling and
style may frequently interfere with
comprehension. Can write most words and
sentences that can be produced oralily but longer
utterances and texts may lack coherence through
a failure to mafntain sentence structure, to
structure the thought sequence acceptably, or to
use discourse markers appropriately. Has the
ability to use a bilingual dictionary to check
spelling. Aware of but not confident with the
formal devices used in writing letters and has
limited ability to vary them to malch different
recipients.

Can write a simple covering
letter {e.g., to accompany a -
cheque or a completed job
application form). Can convey a
simple message by telegram
(e.g.,accepting job offered)
though the conventions and form
may often be inappropriate. Can-
write a note to school explaining
a child's absence or requesting .
leave for the child. Can take
down a simple message in note
form.
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8.

GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC . KS (ESL)

COMMENT

R: 2 MINIMUM SOCIAL PROFICIENCY

Able to read simple prose, in a form equivalent
to typescript or printing , on subjects within a
famiTiar context. With extensive use of a
bilingual dictionary can get the sense of those
written forms frequently met in his everyday
life. Can read for pleasure simply structured
prose and literary and other texts which do not
assume significant cultural knowledge, ability
to handle complex discourse structure, or a
specialist register. Can read neat cursive
writing if the style is familiar.

Using a bilingual dictionary, can
get the sense of personal letters
on everyday topics, simple
stylized forms such as
invitations and replies, routine,
uncomplicated business letters,
news items from the daily press
(but longer reports and
commentaries only with
considerable difficulty), and
simple articles in technical
fields relevant to work
experience. Can follow most
clearly presented sequential
instructions (e.g., accompanying
a household appliance) when they
are written in a non-specialist
register, when there is plenty of
time and a bilingual dictionary
is available. Can read fluently
for pleasure modern novels
simplified for the non-native
reader.
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GENERAL DESCRIPTION

EXAMPLES OF SPECIFIC  5KS (ESL)

COMMENT

W: 3 MINIMUM VOCATIONAL PROFICIENCY

Able to write with sufficient accuracy in
structures and spelling to meet all social needs
and basic work needs. Can write with reasonable
ease and accuracy on matters relevant to own
interests, rarely lacks a word and is then able
to circumvent it. Can use complex sentences
accurately and can vary the style between
personal and vocational contexts and use the
functions appropriate to them.

Can write in all those forms used
in daily life (personal letters,
noltes, telegrams, invitations,
etc.) without errors intruding on
a native speaker's comprehension
and acceptance. Can use those
basic registers needed in the
work situation and other routine
business letters of his everyday
life. Can generally use even
complex sentence structures
accurately. Discourse structure
beyond- the sentence level may
still sometimes. seem non-native.
Can vary style over broad
parameters ( e.g., between
personal and vocational contexts)
though may lack some subtlety in
differentiating between some
contexts.

R:3 MINIMUM VOCATIONAL PROFICIENCY

Able to read standard newspaper items addressed
to the general reader, routine correspondence,
reports and technical material in own special
f1eld, and other everyday materials (e.g.,
best-selling novels and similar recreational
literature). Can grasp the essentials of
articles of the above types without using a
dictionary; for accurate’understanding,
moderately frequent use of a dictionary is
required. Has occasional difficulty with
unusually complex structures and low-frequency
idioms. Can read cursive writing though
non-standard or {11-formed scripts may still
cause difficulty.

Can read standard newspaper jtems
and routine personal and business
corespondence in own field of
interest and readily grasp their
essential meaning. Can read such
items and paraphrase or summarize
their key points. Has some
sensitivity to variations in
style and register and to-nuances
in meaning but will frequently
fail to perceive those that are
more subtle or more culturally
dependent. Is able to read
extended texts (e.g., novels)
with sufficient comprehension
without reference to a dictionary
to ensure pleasure even though
some words will be unknown,

Frincipal changes from

here to R-5, W-5 Tie in

breadth of vocabulary,
accuracy of syntax, and
flexibility of or
sensitivity to style.
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P T e

LA course IS

stulents of ProfAcicacy Ceoruficate
It secks te give a good grounding
struziures.
Otizctives:

On ccmpletion of this cours

to use basic English structures cor

]
U2

oniens:

Fundamentals of Enziish G

Centents = Details:

UNIT 1. “rticles
1. The Zefinife zriicles’

2. The izdefinite articles

UNIT II. Word Classes
I. Nouns
2. Verbs
2. Adjectives
4. Adverbs
UNIT TII. Prepositions
!, to, in, by, inio, of,
curing, for, from, over,
..zross. uxtil, onto.

UNIT IV, Coniznciions

« The Preccnt, Pust

Past and Peorfes icoses

331

desizned w7t

Teve] basic Enzlish struciures

jemmar

' ENGLISH STEUCTURE ( L Lk

Fell Marks: 105 o

-

Theory
h a «iew to :iceching the

io the c=izdcots In Loglic

s the stzdents will be abiz

rectly.

—— e £ e £ et e A S e A o s £ 84 4 bt AT WO S 0

off, ofi, ctit (of) tndef, with:

<ince, i, cbovt, up, ofter.




;
: b, Th=2 Fuurs
0T Vil The Gerund, Tofiniiives and ite .
N T A M - - 1. T o e D, .
SNIT VUL The Conditione’s (od ke Unrezl Poss

UNIT IX. Rererted Speoech
ONIT Xe The Passive Voice
UNIT XE The Clauses

UNIT XTI Soeiling Ruies.

Tyzuatien
i Written euzminaticn 1009
t

fecommerded Books

Thomson, A.J. & Martinet, A. V. A Préctical E-zlist Grammor.

London: ELRBS. 1975.

¢ Thomsen, A J. & Martinat, A.V. A Practical

glish Gram

mar.

Cembined Exercises Vols. T & 1L
Lendon: ELBS. 1975,

This course 2ims at improving reeding

of the studenis.

Objectives:

READING AND WRITING

Fall Narks:

-u
IAs0TY

zd writing

On completion of this ccurss ke studernts will te ob!

a. read iexts of riormedinie Iove!l with

~ Al i
speed and coniprehension.
b do Utrth guided wrd fice wilirg o
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e N Yeie aa e e e .

e dsvate

Conieng: i Dear'se

UNIT 1 Roali

. Faster re.ling

2. Tnwensive reading

3. Extensive reading
LNGIT 5 Writing

l. Commuricaiing by leiter

2. Different ways of prasenting infvra-lici

3. Description and narration

4. Note-taking

5. Reporting

6. Arguing ' ,

7. Expressing yoursel!f
Evalu:tion:

Written Examination: 100 ¢ ;

R:cemmended Books é

Freem:zn, Sarah. Writtan Communication in English  Orieit

Loagman, 1977 (io be used for teaching wriiiaz}

Enzlish for Today-Book Four.

(10 be used for Intensive and Extensive realizg)
Shrestha, D.B. (ed) Uscful Hints. 1979
Ref.reiice Books:

Attkrzva, N.H. Spexd Reading Dethi: Orient 2ipervacks I9?6,

NN by e g —— s
e A PP

F:v, Eduward. Teaching Faster Reading. Loidon: CUP 1963,

e /i
SPEECH AND ORAL ENGLISH (L-af
Foll Marks: 100

Trzory

——a— s p———

This course consists of two compeonents  one is speet-

ar L e other is the principal furctions of Eaglish and &

e

sitostiens in wiich they are wsad

333



Objectives:

On com

a.

b.

Content-:

- <

pietion of this coursc the students will te akleto:
speaX English with an acceptable pronuncieiion;
use English  efficiently in varicus situaticrns of

day-to-day life.

1. English Sound System

II. Languzge Functions

HI. Language Siluations

Contents in Detail:

UNIT 1. English Sound System

L.

-
.

H

O 0 N

Organs of Speech

English consonan's and vowels (menophthengs &
dighthongs)

Consonant clusters

Canonica} shape of words: descripticn of forms
of words in terms of consonants and vowels e. g.
‘man’ CVC, ‘singer’ CYCVY

Phonemic transcription

(Phonemics symtols to be followed are the ones
given in O ‘Conner’s Better Engiish Pronunciation)
Weak and strong forms

Pronunciation of ‘-s” and ‘-ed’ suffixes

Word stress and sentence stress

Falling and rising intonztion

UNIT II. Language Functions

L.

Giviag/getting fuctuai information
Indicating

ting, descriving, narrating

O o m
w
«
3
o
:I
]
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€ LN FERNIDG wWLE ey Sl Iz .S j—k“ z
imposiicle
~vaiel - - Lipe 12 =~
{ E.v‘u J20N ey tomething 03 poschle

129]

Expresimg agrzamiznt or disastreman:

[ P

a
b. ZIZngquirizg a@boul egre:m:at or discgriomens
P

(I8

a. To grest pop:e
b. Introducing piople Teing inircluced
c. To take leave :

d. Esieblisking ccmmiuzicziion (telsphcre)

e. Tc attract ciiention

f. The wezther
UNIT I langucge Sitcztinns

1. Personal Idzntificaiion
a. Nazme znd adiress

b. Telepkene numbter

0. Agec &nd seX
¢, Fomilv o oad ma-ous giius
i, Rellcion

335



P A L RO |
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o BT O e e g (O

[

()

N

2. UToiession occypation

h o Notienuiny asd srigmn

frl
. yoes of accomadations
™
b Dooms
C. carniture

LN

£z iime, ¢ntetiainmient
a. Hoabbies
b. Radio
c. MNovies
d. Music
€. Sports
f. Dooks

Travel

o

Travel to work/school

Puglic transport

Private transport

. Countries and places

o QO o U

. - Lenzguages and nationalities
Social intraction

a. Fricndship/aversion

b. Irvitations

c. Ccorrespondence

Educsiion

a. S:thooling

b. Stbjects .
c. califications

0

d.
Food =ad {drink

sirgtions/ombitiony

a. T:pes of fo0d and Jrink
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& Forrzn language
a. Aty
b.  Undersianding

c. Cicrestne,s

Evabiation

Wreitten exanaution: 100%

Oral test wili be entirely internal

R:comm-:n_dfd Books

O'Connor, J. D. Better Enghish Pronunciation. Londen:
OUP 1957 (ELES 1972)

Printed Muterials,

Referencs Boeks

Jones, Danisl. The Pronunciation of Engiish. New
Delni: Blackiss Son. 1977

Widdowson, H. G. English Studies Series 8. Lorlan:
OUP 1971. (Ind an edition, 1972)

_ LA
METHODS OF TEACHING ENGLISH (1
1

Full Marks: 50
Teeory

This course is designed with a view to providing the
trainezs with an introduction to ths English language teaching
methods and theic application to the teaching of the prescribed
text becks cf English in lewer secondsyy scheols in Nepal.

Objeciives:

On completion of this course, the studests will be acqu-
ainted with th2 basic elemsnts of the Enzlish langnage teaching

and will be 2bls to apply them in actual teachin..

=

337
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Contans:

[. Lzar:ingz SKiiis and their Order of Presentation
II. D:":riar Netheds of Languege Teaching

I Dol

V. <elccticn and Gradation

V. Laz:iage Cames Sonzs and Visual Aids

VI. Teiching Language Skil's i Initizl Stages

VII. Peer Teaching

Contentsjn Detail:

UNIT 1.

UNIT I

UNIT 1IL

" UNIT IV.

Language Skills and their Order of Presentation

I. Listenind, speakiang, readinz, writing

2. Receptive vs productise skills

Different Methods of Language Teaching

1. Grammar-translation mesthod

2. 0SS upproach (Oral Structural Situational

approach)
Drills
1. Imitation drill

2. Simple response drill
3. Cue dnill ‘
(Chorus, demi-chotus and individual)

Selection and Gradaticn

. Bioed prnciples of seledticin Szeguancy, range.

coverage, learnability

2. Cnteria of gradation

UNIT V. Language Gamess, Songs and Visua! Aids

1. Different types of visual aids and their uses:

black board, flannel board, match
pictures, relia. clock elc.

Langnaze games for imitial stuges

o

3. Songs and chymes fer iainl swges

338
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UNTT viniel Siazes
SIoDoins

a. Raovision

b. Teacling iom

o}

c. Specific ovicrives

d. Presentation

e. Praztize

f. Evaluation

g. Home vorks
{Model lessen plans for the teaching of
structiures «ad  comipréransion 2iccg with
veczbuiary)

th

Testing and evuluelion

a. Testing different languzge skiiis

b. Consiruction of test items {roms i1he lower

scconcary Ernzlish texi-books
UNIT VII. Pe:r Tcaching
Peer teachng of selecicd iecching jtems from the

Laglish text-5ieks preseribed Tt the iower secondary
schools in Nepal.

Cvi'vation

Vritten examinati. n: 10097
R:commendzd Books

Prescribed English texi-beeks for the Jevwer

Seccndary schools

Hevcraf:, John. An Tntroduction to English

Larzuzge Teaching, Longman. 1978

v

iormby. ALS. Teachine of Strucivral Werds wnc
Semtence Poderns (Part T & 1) ELBS, Londan.

sachng. NY:hic Crev

Rivers, W\ Teaching Ferelar Longuegs Siills.

Chiczgo: University of Chizzgo Press 1908

339
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This coursce provides a basic oricntatiun to ceneral

7.

linguistics and appliced linguistics releov-nt te Tthe teachor

NS Y
NE:218n0

‘=
o

[

in seconrndary schools in Neral.

Ohiectives.

=

- Cn completion c¢i this course the students willbc

ablo tos -

L)
.

understand Tunddmentals of general linguistics

.and epplied linguisticss

understand The relevance cf Iinguistics To

1 - P S P .
longuage TeaCh®ng

understend the basic techniques of oprlied
’ ) o

linguisticsg

apply the cbove technicuces in a cless—r2em situd

uanderstand linguistic terminclogy in common

T N—— -~
~ \‘.
Teachings T
\\
speuk English with™an acceptcble prenunciaticon
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C

ontents.

/157
Iy

UNIT

UNIT
~-UNIT
UNIT

VI.

Preliminaries of Linguistidg
Phonology

Grammar

Constr.s*tive aixzlysis

Brror analysis

Linguistics and + nruage Teaching.

Contents in Detail

UNIT I.

Preliminuries ¢f Linguistics

1e Definition of Linguistics: The =cientific study
of lonfunsc

2. Linguistics as a sclentific disciplinc

AN Y 9
3. Branches of linfuistics

L., Definition of lunguage: 4 voluntary vi.e-l svsten

of human communic:otion

"5, Characteristics of language

6. Difference bétween lunguage:and 2nimsl communi-

‘caticn

‘8. Language z2s a system of 'systems’

9. Levels of language: Phonclegy, MorpholoZv, syntuX

]

and Scmoenticss

pcech ond writing

m .

19,
11. Content werd n.aid structurce w..ra

341

12. Lexical meaning and srommoticsl monaiins

7. Varietics ~f language: Dialect, reristor, idi~leot

’
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ﬁlguﬁladd Pur 1c (Yompetencs ;ndhp:TIO““;”vO)

SR G

A J“stl“cti”“ ~:EW<Un*tb*~tﬁo** T

S I e B o gt 60
uba'UISTJQCt{Lﬁ,PpCWG“Y phifnies phonine wad el lepher
it ',\_ e o o '

“_"“" S G S R \.".‘_J_,'_“.,/ oy R

”"Q*“Wctloﬂ between paoncmic eand phonetic

Tt

e 1' 5 : : ‘
S Ry - 2ots:
uruuscrlptlons.

i e {eh B! : 2 '

SRt BER T s Y oaiiRe

e : T ‘ ;

ke > - - V i -

= . 3 o T i &

Brglish phonelozy .

iy ' T R E . .
&= UnscDEaRts and wewels: detdnd tiong, Rrmos Uil g

des rﬂptlons 2ud CWnssificatidns >

silophomtotiviari tlfﬂs of vo’celuss stons

rat

i3 o
Y

o
(QQ

dvs uﬂﬁspifmt d,, Igteral (d_r vs ¢l

v g,, e

.-

~ ™

sin abic ﬁs”ibn;syl bwc,g ind Mesals (syllabi

N .-

s non—syWZL bﬂc) *[{;ju-u S

“of syllables dn a word. i

Yorticktual variations: assimd

”uv_lﬂblb“St ructurs: -.Ce= 3 VCo 14 (C) (C) (C)V(C)
L€).LL)(C), s¥ FI14b1k typess, opew Vs closad, ! SEbier.

e

l

Word-stress, sentecnece-stress_anld intongtion

(iwte: 1 The mcdel .of English pronuncictin



3. Syntak

/177

s

’

Phenemic symbols +~ he fellcowad  vo Lhioo

N
»

T ogiven 1atDaptol Jongat by Oublise i
#iglislhy phonotics!
. . . .. ' L - -
Grammar.

e Grammatical units and <heir hicrarchy: morphclocy

.-~ - : -

and syntax

no
L]

Morphology

-

S . '\'. . . L ’ : ' - .
e Yefinition of morpheme

b. Frec and bound morpheme
" c. Structurzl classification of words: simnlc

» 2

ard complex (compesite, reduplicated, o

derived affixation, modification)

~ -

L)

- -

a. phrases: NP,VP, AP, advp,PP

1

Bi_Sentences: Simple and cerplex (conjeoining

| and embedding)'n,_w . Ny .
¢c. Transfecromation: HNegative, oontraotion; passivey

question R '

L. Word classes: noun,verb, adjective;'adverb,
particle. o

5-.Grammaticai functions: subject, ebject,complemant.
adjunc=T.

6. Crammatical Categorieé: gender, number, berson,.

‘casey“tense, aspect, meed (modality)
343 ' |
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UnT" IV, Contraestive anglysis

7. assumpllons »f constrastive analysis

2. lheory of transfer: positiwve and négative transiers

e Practical work on conbt astive anulysis

UNIT V, | Error analysis .

‘. Stages in Error analysis: recogniticn, descripticn

.. and .explanation. . -
a. Recognition: definitinn of an errer and . st Ci s

distinctirn between Distakes errrr slip nT

lapse
p. Descripticn: Iypes of error phenolrgieal,

‘grapholegical, grammatical, lexical, and stylistir
c. “xnla atlon- Seurces or causes of errors:

L4—-1nterferGJCe anal anaglegical .. creatirn,
i —_—

Overgeneralizaticn, Hypercorrecticn, difficulties
inherentfinftheztanget language itsclf

- 2 Practiﬂzl WwrRE con er*hr analysis

Uil VI, Linguistics and lanvuare teaching

.- . 3

The usefulness of linguistics in language teaching

Aritten examination: 1(.C% L

-~

Orystal, David. Linguistics. England: Penguin Bocks. 1977.

Folrmer, Tranlts Grouwemar. fngland: FPenpuin Books, 1974.
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Fit Corder, S. Introducings upplied Lirzuistics. ;nvléhd;

Penguin Bcoks 1975.

4
ity
I_J
)

1S, D.d. Linguistics in Language Teaching. Lendon: Zdward

—_—

srnold 1972 (ELBS 1967).

Gifion’ 4pC. Introduction te the pronunciagtion ef English. Lendon:

2dward Arncld. 1962. (LLB3S 1975).

Lyens, John. Intrnducticn tn Therretical Linguistics. London:

¢

CUP. 1968,

Reference Borks. S i

abercrombie, D. Studies in Phonetics and Iinguistics. Lonaon:
Bward arnold. 1972

Alken, J.P.B.&Pit Cerder, S. (ed.

"

applied Linguistics. Lendon: CUP. 1972-75.
9 .
Vols. 1,243,
Dipletro. Languuare Structures in Contrast.

v

Pl
T

S ' '
Fraser, E.& 0. Dunnel. Applied Linguistics and the Teachnins of

~ English..London: Longman. 19&9.
eL-C L
Haelliday, M.s.K. Me Intesh, Angus and Strevens, Peier. Thc

Linpuistic Sciences and Langusge Teachins.

k2

Lenden: Longman. 196k (ELBS 1970)

Lado,Hobert. Linguistics Acrnss Culturc.

Jickel, Gerhard. (ed) Papers in Contrastive Lingnisticn. Tondon:

ClP. 1971.

rncld, CGeG.&Gimson, a.C. ©nglish Pronunciation Practices.

Londen: Hedder & Stonghten. 1965, .

L

Gimson, 2.C. 4 Practical Course »f "nglish Tronvrsiaiicr.
~ londerns Zdwaré arnold. 1975. )

. . - ha ¥ - - v - ~ - -— A
Jones, D. an Outlire ~T English Mhenetics (Indizn sditingg
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READIHG 4¥D WRIZING

The course is designed w1tb a view to deveTOp;j the
skill of - aster readlng w1th comprehention ghd giving tie

students practibé in various types of writing.

Cbjective

Cn cormpleticn of this course the students will be arl=

a. use n;dictidnafylfo% reéding and writing purpcses;

b. read and assimilate books ang arficles written-in
English thus enabling them te keep up their knculedr:
nf the 5hg71s . dnzuage afte* thelr fermal trainin:

'perlod has enaed and in a 51tuat1.n where they ray

-~

“not have the oppu_-\n_tv tc use English eutside

~

the class—room;

c. Write paragraph, letters, dialegues and essays;
d. take notes from a text; |
e. summarize ‘the contents cf a passage;

C——

f. speak English mere fluently.

Contents. ' ~

ogNIT. T, Use of iﬂtlondry for Reading- PurposeS~
UNIT II. Intensive Reading

LilT ITI. “aster Reading
346
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Contents in Detai

T XII. Sszay Writing

/21/

Iv, ExtenSive'Reading

V.. Snailing
: a4 e

" XIII.Precis Writing and ibstracting

YIV. Repcrt Writing

»

I

“=FTT T
UNIT

- Use of the Dictionary fcr Keading Purpcses

1. Miscellaneous infermation in the dichionary
o

. oxe r01ses cn the ahove

II Tntensive Feading

) o . :
1. bxercises train students to understand in delell
the meaning of a rassage.
ITI, Faster Reading

[}

V. Extensive Regding

*

1. Exercises to train students to nold in
long stretches: of materigl and To maxe

<

between secticns.

-1y

er nassefes and &I

1]

2. Comprenensicn of lons

to Test ﬂoﬂﬁreﬂeACWOdo
347

srcises Teo train students te increase their



rom English mediur newspapers and mafazin.

1. Noun-verb differences

2. Cptional spellings

3. Common abbreviations

L4, Exercises on the above

5. Rules to avoid spelling mistakes

. . i AL,
Use of the Dictionary for Writing purposes

t."Use of the monolinfual dictionary (uwith snecial

reference to the advanced Learner's Dictionary \
of Current English)-abbreviations used, use of

verb patterns, checking £of collocations of words
S o | UTT XTIV,
2. LXerclses on Tne above - -

Faragrapa wWriting

1. The Toplc sentence

2. Unity Swvaluatic

3. Coherence

5. Connectives : | ' ~ Recomr Tk
Letter Writing | _ s - ' Chaplen,
1. Personal letters . . Fry . Bavit

2. Business let‘gers e (todeil.
3. Letters of appliéation iTayanst
L. Letters ot 5ympgthy :- | Sl
S. Post-card writing |  bster
6. Invitation

348
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TX. Dizlogue Writing

—

1. Characteristics cf 2 gocd dialogue
2. Zxercises'on dizlogue writing

SRIT X, Note~-Taking T

‘. Importance

2. BFEow Lo make notes

UNIT XI, Summa“y »Tltlh:

ST XTI. Esuay Wribtlne

1., Characteristics
2. Tynes

NIl XIII,Precis writing and Abstractin

¥

LT T = Ty A=
CATT XTIV, Report Writing

Types: 1. Newspaper reports

2. Letter reports

A

Jg;pation

Yritten examination: 100%

Tocommanded Books

Snanlen, Erank. Paragraphy Writing. London: CUP. 1970

“ry. Bdward. Teaching Faster Readine. Loncon CUP .19€3

odelle Przctical Letter Writing

'kumYnnswami3 V.R. Strengthen Your Writing. Orient Longmai. oolzay

szer, DJE. Enzlish Conversation Practice. (UP.(Indian Frint)

srster, Cwen, R=2ad Well and Remember. BLES.(tc pe used for

'~-r-\
fasteryintensive and ex ten51ve ra2aiing )

Yiddowson 7

b

«G. Lnelicsh Ztudies. Series &.20P, (ELES)

-

Reference Bools . 349

™ y ' .
Van Ik, J.A.(cd) Tho threshold Level for lodern Languafe Learnins

in Schools London: Council of Burope. 107¢.
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%y. INSTRODUCTLION %C EGLISH LI1ER4IURE

1

Tull Larcos Or

Theory

This course 1s decigned to give students an introdu

ctirn to English litergture.

Course Objectives: )
" On compie%ion 6f this course the students will s
able to: ”
a. understand the principla gerres of Englich
‘literatures -
b. understand the work ef soxe important writers.
c. appreciate and understand literature written i’
Enélish.
d. Carry out a literécy approciation of a text in
the calssrooi situation.
e. teach the optional English course 1n secondaTy

-schools.

Course €ontents:

-

1. Interoduction

II. Critical Study of the Prescribed Text-boocis

Course Contents in Detail

UNIT T, Introduction




-~

/267
2. Ch.racteristics of sthe novel
3. Ch.racteristics of the dfama’
4. Ch. racterlctlcs of'the short étory

5. Cu -ract eristics OF the essay

6. Cn“racterlstlcs of the poetry

a. Differcnce betweon prese and ; otry
be Different forms of peolry
c. Definitions and illustrative examples of ‘
—
theme, content, imagery, metaphor, e:mile,

~ personificaticn, altiteratien. onometopezliz,

- rhythr, metre, feet, black verse.

UNIT II, Criticel Study of the prescrilcd Textbooks

P Novel:_The.lqrd ¢l the Fl-:;es:_'v\_f° Golding
2. Draﬁa:.irms and the Man: Genrge Berngrd Sn.T
3. Short Sfories:
a. The Gift of Magi: 0! lionry | ,
b. The 3tory of Yong Cii.ng: Earnst Beahmach
c. The Old Lady w1th twu umbrellas.,
di'The Land of the Green Glnger—Algerﬂn Bluck
-'e. The Ghost Ship: R.B. Middleton
“. Essay:
&« My philosophy of life
b, Demgcracy

¢c. 1 Bastern Journey




After the

will be

acguainted with the

compl_t

able to:

- 27 -
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N o
»///PHOHHTFHH ST PUONGTACY

-~—

»

isn of this course, the

major theories cf generzl phornetics

eénd phunology;

zblie to car

ry out phonetic and pnonemic fnalvsss ol a

giver language.
Contents
Je Phcnetics '
1. “honology
Conten*s in Detail
tNIT I, Phonetices
i: Semiotics: Different wmedia oFf cormunianiion

i
.

I~

)

~1

Longuace as-a voluntary vncal Sysiem ~T humen
communicaticn -
Thonetics: Definiticn and OEjectives

cf gns2oi Sounds

Three approzches to the study

Organs oI speech
Tour processes invslved in the nraducTtion of

speech sounds

tenchere

352

Airstream Hechanisn .

z. Classification from the poinzs of viaw °f
direction ond ﬂnl**oulJﬂ :

De  Plosive——abicak: s 2 . e .


file:///-ocal

-
L2

ar
=

w

Prhonatinn Preress:

Ko}
[}
3

S:

o
1z

Oro-nass: Fi~g
1. Articuletion
de  Articulatnrs

b. Vocoid anéd contoild

c.

icus states of the

gloTtin

17. Description and classificeticn of conscnants

#. Detailed descripti

on

b. Three—ter— description

c. 178 consonani crhart:

producti

P 4

a Trrea puaramctoerys

(&Y

2. Descrintimn 2nd classificotion ol vowels

b, Qielity end cuantity

c. Monophthong and diphthong

d. Short end long

1%. Cardinal vowels

n. Theory and limitztion

be Primary and secondary

Ce

14. StQpS

Symhols, recognition and production

2« Three stoges or nhases

b. Stops without cnset anc staps without relea
lnterally released, and ~rally

¢c. Nasally released,

released stops

de Aspiraeilon and a2If

15. Force of articulation

frication

fortis vs linis,

Svrmpol e, recognition g

tense vs

16. Coarticulaticn: Secondary articalation, double

articulation

17+ Suprasegmental features: Pitch, stress, length,

intcnntion

353

22, neazal, and nasalizced scunas

Vowel, cornsonant, semivowel, sSyllabic consonant

N .

A

o e

Ay A

Caa ot -



=<9 -

18. Syllable: Definitions, structure, déiviiion, types

19. Diacritic warks
20. Experimental Phonetics: A& survey of articiliatory znd

acoustic techniques

UNIT II. Ehhno nev

1: Phonetics and'phonology: Distinction betwsen the two
2. -Phonemic znalysis: Aims, functisns, orinciples, end
procedﬁres'
Z. lMinimal and sub-minimal pairs
4. Different views of the phoneme
5. Phonemic overlapping: Partiel complecze
6. Distinctivn and redundant features
7., Trubetzloy! s theory_oI distinctive -0p>20 sig}éns -
8. Generative phonology
9. Exercises on phonemic anzlysis
Evaluaf‘gh o ’ T :

Written examinatibh: 100@ i

Recommended Bocks .

Lbercromtie, David. Elements of G@neraT Phonetics

_Ruéne. Brik C. (ed.) DhnnOWOEV fngTQna. Penguin Bocks. 1973.

L= e

Heifener: Gewor(] Dhnnm+ch TR ' ;
T T - ) . B )
flew York: Holit,

Hyman, Larry M. Phonclogy: Theorv =nd tnalvsis.

. Rinehart & Winston. 1975,

Xingdon. The Grroundwork of English Stress

Xingdon. the Groundwnrk of IEneljsh Intonatiosn 1

Ladefoged, Pe*tsr. A Churse in Dnoneflra. New Yori: Harcourt Brace

" Javanovich. 19"5.

354



0'Conner, J.D. Phenetinss. England: Penguin Books. 1G73.

Schane, Sanford A. Generative PhonnYoev. Englewosd Ciifils, H.J.:

Prentice-dezll. 1973,

Reference Ranis

Abcererombic, Dovid. Studies ir Phoreijes and Linsuistics.leondon:o

Chornisky, Noam and Hzalle, Morris. Tho Sound Svitom -7 FEn-~1ish,

Harper & Row. 1968.

--Gimsnsn, A.C. 20 Intreduction tn the Prapunecisticn of English,

e\

Edward. Arncld. 1962. (BLBS, 1970)

v, A.Ce A Praocticnl Course a” Unsiish Pronuncistion.

m
Jones, Danjel. An Ou=line ~t fnsidi: Phonetics. London: CLP.

Indian Edition.

Jones, Demiel. The Preonuncietinsn of English, Delni: Blackie
J

Beooks. 1970.

C'Conner, J.D. and Arnc’d, G.F. Intonzatinn of Colioquial

rnds

19

20

-

ohn (ed.). New Horizons in Tinouisti~s. Englénd: Pengudn

London: Longnan, 1961.
Pike, Xenneth L. 2Phonetics. Ann Arbor: Univ. of Michigan Pres
Fike, Kenneth L. T:anemjes. Ann Arbor: Univ. of ¥ichigon Pres

Pike, Xenneth L. Exercises on Phonomic Annlvsis,

Senrie,;, tthomsky's Tevolution in Tinsuistics.

Tibbits. & Phanetic Render Fiyr Favaisn Tearners of Tnalicsh.

Tiboits. English Stress Pztiterrs: Proctice Fonterial,

Verd, The Phenetics of Enzlish.

Wells and Colson: Practical Phecnetics

ilnlo, Avsiin. Resvme of Dive's Phonemics for Classrocn Usc.

Keelzcr, C. £ Ezndbonk of Eyverizicrnt2l Phonetirs.

Kansalar, T.R. British Avorgesn in Tenching of Phonetices. Ocensior

Papers of Humanities and Sociol Sciences. Vol

Saalley, Yillsam. Phaonetir YWork BooXk.

T hleazan, Ho A, Markbork on Descrintive Linouistics.

355
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English (;'TVV' tif(;/

1. Phonetics and Phonology
2. Syntactic Theory

3. 2polied Linguistics

)

eaching English as a Foreign language.

/=t

5. Poems:

a. The Marriage of True Minds } William Z...'icipscre
b,szzJ@anmé | |

c. Worldly V. nity: John Dryden

d. Tre Tiger : Wi1T1iam Bleke

e. Sirange Fits of PaSsién'T;Ve I-Known ¢ Tillicox

wordsworth

t

. To autumn : John Keats

To a Skylark : Percy Bysshe Shelly

-

Tcars, Idle Tears : Lord Tennyson

Yo
. ¢ [ )

i. Journey of the Magi : T.S. Eliol
j. The Indian to His Love : .3B. Yeals

~

K. ind Death Sin.11 Have Ne- Dominien: Dylan Themns

\

1. Stopping By Woods on a Sonwly Evening:
- Frbst.

m. The unknown - Citizen : ¥.H. Audan.

“wvalueation

Written examinagtion : 100%

Jccommended Books | .-

N ‘--' AT T . . o o T cL
. Golding, W. Thc Lord of the TFlies: London: Faber. 195

-
-

T Sbfwz/Q;Bo irms and the Man. Delni: Orient Longmalde

356

Y. ZErander, L.(ed), The W-v we We Go. Londoa: CUP. 1950.

i, ¥ordochy David(ed). ine Siren's Sonz. New Delnic Ol

v’
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£ . MELHODS OF TEaCHING TWGLISH

(B.2d.)

™M1l Marks: 100

Theory

This course deals with the theory, methods =snd
‘techniques of tegching English as s foreign language.

1s centred on theapplicatien of teaching methods and mutcria

V)]

13 they ray be used in conjunction with the English text-tool

prescribed for secondary schools in Nepal.

RN
kY

(¢}

On completion of this course the students will

a. uaderstaond the ELT situation in secondary scncois

in Nepel

N1

b. understand the various approaches, methods and

—

tegchihigues common in language teacning znd

put those into practice in the class room situation:

visual aids in secondary schools in HNepea
357
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L SVHTAGTT O THBORY

This course mzkes diachronic Survey of the mniar theories

oFf syuxox.

Obiectives

After the completion of this course, thé prospective tcache

will be 2ble to:

a. wizf be acguainted with the mejor theories cI syntax;
b. wil2 have a2 deeper understanding ¢f. thée rules of
English gramrar. -
Contecnts

I. Traditional Grammar
1z Structural CGrammar °

IT1I. Transformntional Geamrrative Grammar

Iv. Cnse Grommnr

¥. Systemic Grammar

Cntents in Netnil

UNIT I. Traditional Granmar

1 Its philosophical origins

2. Greek grammar
3. The Romen period
4. The medieval period

5. The rernaissance nd afser

358
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»

UNIT III.

UNIT IV.

!
§Y
v

©. Panini & his school

7« Comparative philology

8. Scholarly gramnars

9. 'Schocl) grammers

Structurasl Grammar

1¢ Basic Scussurean distinctions
a. Speech vs writing
b. Descriptive vs prescriptive
c. Syachronic vs Aiachronic
d. L-ngue zud parole
e. Paradigmatic znd syntagmatic relations
Morpholozgy and syntox

- 2. Definitions and relationship

N
*

EENATAN

Morph, morpheme, aliomorph, their types cnd c

b.

¢. Principles and techniques of morphemic analysis
d. Inflection and dirivation

€. Types of syntactical constructions

f. IC analysis

g. Kinds of syntactical linxage

h. Morphophonenics and types of alternation

Transformational -Generative Grammor

1 Chomsky
2. Syntactic structures®

b. fLspects of the theory of symtax

c. Luter development

Case Grammar

1% Basic concepts
a. Syntactic function
b. Morphologicel form '
Cc. Semantic role

359
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UNTIT V., Svstemiac Grammnr

i+ Levels oI Language
2. Chain 2ndé Choice

.3« Structure

LEviluntion

Written examinztion: 100%

Recormended Bnoks

Introduction fo0 Thenretiesl Tinguistias. Lendsn:CUR.14GE

Lyons, Jnhn,

Bach end Harms (ed.) Universals in Tineuistic Therrv. (Articie by
Pillmore: The case for casc).

Chomsky, Noam. Swntactic Structure.

Chomsky, Noam. Asnects of the Theory of Svntax.Massachusetis:
MIT Press. 1965.
Lyons, Jdohn Chomsky. G.B.: Fontana. 1970,

Berry, Mergaret. Introduction to Svstemic Linmuistics: ) Structure

~nd Svewems. London: B,.T. Retsfora. 1975,

Hockest, Charlest . A4 Course in Modern Linsuisticn, 1.¥.: Moacdillin
1953, (Indian Edition).
Jacobs, H.Lh. & Jxsenbzun, R.S. Englich Prenslorvictiznngd Generstive

-

Geamanr, o

\ /-

Reference. Raoks

v

£1len J. P. B. @nd Pit Corder S. {(ed.) nHdinbursh { vese in fnn

Tinmudistisrz, Iondon: OUP, 1975, ¥ol. 2.

P

Pelmer, Fronke Grammoar. England: Penguin Beoks. 1977,

360



Sepir: Language. London: Herz-azviz, Hasgzithon. 1963,

Bloomfield, Leonard. Longucee. London. 1955. (Indian Zdition, 196AL

Halliday, MJAK. Cetegorics nf the Theorv nf Grammrer.

_Hele, Austin & Manandher, T.L. Cose and BEnle in Mewspi. (CHAS).

Lester, Mark. Introducztion tc Ensliish Transformotion Grommar.

Halliday & Hasan. Caliesior in Bpglish,

Grindcr & Blsin. Guidc to Trersfoarmaticns! Groocmer: Histery,

Theosyry & Pyt eded s,

/
/ :
Houschnlder, Fred W, Syr+actic Thonry T. England: Penguin Eoole,

<

Austerlitex et al (ed.) Re~dinrs Sn Tinenistiecs. Chicag

nf Cnlcrzo Pross. 1966.

Vicki, Abdolky. Crsc Grammnr of Enpslish.

361
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Al Mo
This 1s an introductery course uir i iod o

l_l

specially geared to the tesching .. Znglish in Neio.o .

On comnletion of this course tue students i1l.

be able to

a. understand chic scope and techniques of upplied

1gulstics, and the aprlicaticns of 1i:- @ .

to langua: .. tesching

o

he acquainted with the problems invol: -~ in

N . vy o T 2 e 4 - ++ A T-Y'qr.. P R Taoanavrey oo

Contents

I. Scecpe of »nplied linguistics
IT. Constrystive énélysis
III. BError analysis

TV. Stwlioiio

V. Disccurse Analysis

VI. Cou:. . designing

VII. Linguistics and the English Language Zcuc @7

Contents in Detail

-
-t

(-‘
if._l
-

I, Scope of 4ppnlied Linguistics

1. Iinguisties and psychology

2. Linguistics and socliology
) 362 i ’

3. Linguistics and sneech pathology



Y. Linsuistics anc foaticn enaincarins
De Lirmalstics 2% it ire toochins
6

o Lingulstics and .- -ume tenching

UNIT IT, Constirantive anm v,

S [SRL

1. Basle assuwnptionz © c.ustrastive analysic
t. &lPferences tetween ~ arning L, and Lo
D. theory ¢ “rormater: nesitive ind negative

2« bome tohdreticnl . c~aches concLrastive

S

(R0

annlye
3. Relevency of constrastive analysis to Languago
teaching - -

4. Limitactions of construstive analysis

. Stages of errar analysis: Recdognition, descripti.:

and explanaticn of errors

2. Use ¢f error anplvsis: thecretical and praciical

3. Stages of error: prasy: tenntic, system:tlic ~nd
postsystemats - u res

L. Rrror distinction:

a

7. Receptive vs expressive
. vart V::. ChTary
Co é’:I”)U.p AN :_ a’:di‘!’f.ﬁ” ".1

UNIT IV.  Stylistics

Te Lsul approociy stylistie an-Tyeia

“y ’-\"“/-1 ~ . . ~o I .
e SXNEel opnIt. el

a. hullidey 363



vt Y1,

UpIl vIi,

£, Thorne

2. Practical work

Discourse 4Ar-1vsis
1« The systen ¢ anelycis

2. —ecent dzv.s mments

Course designin-
1. Yactors to be considered in course designing

o

2. TTormet of the conrse

e

. Selecticon and gradatinn of teaching itemn

3
4. Linear and spiral syllabuses

N
[
>3

ractical worx:
a. anclyvsis of the existing English cuurses

b. Constructicn of model English courses

Linguislics and the English Lanmagge Toooilt s

1. Constrastive analysis of English and Fen=21i

_phonclogies and 1ts - .pedagogic applictiens

Englio.

2. Constrastive analysis of some aspects ol

4

and Nepali grammar and its pedegngzic applicatlons

oy RN
ano

3. Construsiive arnalysis of some acpeols
and Nepali semantics ‘and its pedagogic applicut
L. Practical work on error analysis and

avplicaticns 364



Bvaluation

Peacommerded Rnanlca

WUlen, Harold B. (ed). Kead: 5 in applied Linguistics.

New York:; appelt a-Century-Crofts, @ 58.(Indiane

iulen, JPB & Pit Corder, S. Tnhe Edinburgh Course 1n applied
| Longuistics. Lo dfﬂ- nTPL1973.Vol L3
Di Fietro. Lzanguage Structure in Conwri3T.
Cintrastive Lingulstics. Co.rgetown
University Mon:~raph Series. Vol.21.
Lad~y, RoTtert. Linguistics =zcross Culture.
wPi€ Corder, S. Introducing Anplie” L..vu1su1ﬂ~. Inglonads
’ ot - , . :
o Penguin Educaticn.1973.
Wilkins, DA Iirnzuistics: in Lancuage Ten chlhg.
. London: Edward Arnold. 1972.(TLBS, 197

Bilkings,. Da.. Notisnal Syllabuses.

Sinecl:iir, Coulthard. Tow:rds n ann 7&#15 or Dlécuﬁré;; Lendra:
QOUP.“975. ., . S
Reference Books.
zf;yﬁtnl, D. Lir-mistics. England: Pencuin Bocks. 1971,
Fraser & O0' Dinnel. gpplied Linguistics and the Teaching of
English. Londmm: Longmene. 19609.
alliday, MuX,
veIntosh, Angus & The L‘ngulstlcs Sciences and Languzge
Strevens,P.leaching. London: Longman. Longman:196%.(8L25,1970)

LY GT."."”??’\.T]._"'ﬁ_l Patr mqe 8 vz 8 A A

Pty v e S R . SORAT

A o - 365 .
Mouvit ooy Wee The Sounds ot English and German, Chiecnets

Cerm=n.

niversity of Chicqg-. “96%
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Nickel, Gerh.xd. Papers in Contrrstive Linguistice. Iondo.

———

Cln, Q7+,

-ie

Richurds, J. ZTrrer ac:.viis. Lindon: Lengman. 1675,

-

1ts pedagrgic 4v. _icaticn
Universivly

Weing, Reich. “anguage in Cintact.

R

1s. Ph.D., Theisis. Peona

Van F,J (ed) -h= Turcsroid Level for Modern “anguage Learning

in Schools. London: Council of Eurcps. *975.

366
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TEACTING EdGLISH A4S 4 FONLICY LARGL .

fell Mo o)
ICTRN

This course deals with recent thecries .: Ziiguage

lewrnlng teaching and various activities concerning the

.caching of English at an advanced level.

Objectives

On éoépletion of thi sourse th . “us

e wiil have an insicht into recsny Trs0oTies S
Languazge teq“ﬁlng

b. will be able to teach different language skills
at an advanced level

C. will be uble to ¢ nstruct and - o gudic-visuel

L aids in language teaching

d. will be able to construct different test items

e. will have an understa ndlng of the concept ot ESP.

Cuntents

THIT I.  4analysis of théorics of language 1f1rnina/téachin
UNIT TT. Tse and constructi-n of Audio-visual aids

UNIT III; Teaching the language skills at higher level

UNIT IV,  Testing the language skills at higher level

UNIT V. -Bnglish for specific Purposes

UNIT'VI. Less~»n Planning

Contents in Detail

JaIT T, 4nclyeis of thecorics «f languzge

1. Inductive vs deductive
367
2. Cognitive cude lenrning vs the ~udi-

fDN IO 1CIL



UNIT

I1I

-7

3. The silant wov

ags 1oonrading, sugegestopedic,
learning laonguage via drama, Role

simulatione.

Use& »nd construction of Audio-visual

. Yechnicues & procedurcs: clrlp ob

playing and

aids.

1. Visual zids

2. Constiruction and use of flagsh

charts, match-stiekx figures, flanncl graph,

magnet board, tops, -clccks, posters,puppets

b. black board and white board techniguacs

C. use .of the overhead projectors
de use of slide and film projectors
2. pudic-aids

a. use of gaomes. songs and rhymes

b. use of the tape recorder

c. languagge laboratory technigues

can ve used with tepe recorder

th:: T

. 4
Teaching the longuage skills at highe level

1. Teaching of speech
a. communicative competence
- definition

-"why it is necessary

~ methods by which it may be achiered

2. Listening comperehension

oo



T

Qe

b'

d.

vractice in listening comur... asicon

- fopmat and procantation of wxereise

Tecaching of . .. laz

purpese and procedurcs

Selection cf.the rezding t.xt and some prim-ry
considerations

Intensive reading:- its major cohjectives
lesson organizaticn fer . lnsgs in reading-
chﬁ_k ng C’nbluhcnblén auestions meonin-
pronuciaticon of new woris~ what to te-cn - 3
how tco teach tw- mﬁsor concerns in tenelilis
vocabulery-intensive study of grammur pattorons

PR

for recognition-workd stuéj-regd and 1ok Gp
te~chnique-dicti~n~r exercises-sn.2d re-dins
guessing o e.lng from c';vit.

Extensive rc¢zding:- its objegtives—two maier
prcblems of extensive 1o .dingy selecting |
reading materiszl z2nd gettirg fthe students

to’ the reading-the SQzR techniques: the

teahniques of Surrey, Question, Read, Recitc '

and Review .

L. Teaching of writing

motives und ohigetivers-techniaques and procednru
~ compositicns—contrslled compesitian-
pcsitivns—-contralled ﬂmpksvtl N=-SemiCr;:

b - . - N -
1led compositicon~i<s fechnigues-


http://reo.dln.~

-75_
c P
5. “rogranmed learsing

thecries beh? ° i+

o
.

b2

» how Te construct programmes.

C. practice in programme constructiun

d. usefulness and limitations of progronmed
instructicn
CHNIT IV, Testing the language skills at higher 1o 7

.a+Why Test 2
b. Types ¢f Tests
c. Cloze test

criteria of tests

fu

—~ Teliability, validity, administrability,
scorability, backwash

e. Test items cn different language skili

n

(Proctice in constructicn ¢f test items

special emphasis on multiple chiice Ztems

Y

and cquesticns requiring sncrt -nd 1 .0 1SWE

UCNIT Vv, Engiish for specific purpcses

4. What is D5P?

b. Why ESP?
o -
c. Yaxonomy of ESP

a. Sample lesscn plans for teaching &t hiznor v

Tvelugtion : 370
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APPENDIX E.

LIST OF ESL APPROACHES AND
METHODS
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Table 4.1, Approaches and Methods—an Overview (adapted fram Nunan, 1989).

Theory of longuage

Theory of learning

Objectives

Syllobus

Audiolingual

Language is a system of
rule-governed structures
heirarchically arranged.

Habit formation: skills are
learned more effectively if
oral precedes written:
analogy not analysis.

Cenrrol of structures of
sound, form, and order,
mastery over symbols of
the language; goal: native-
speaker mastery.

Graded syllabus of
phonology. morphology.
and syntax. Contrastive
analysis.

Community
Language
Learning

Total Physical
Response

The Silent Way

The Natural
Approach

Suggestopedia

Basically a structuralist,
grammar-based view of
language.

Each language is com-
posed of elements that
give it a unique rhythm
and spirit. Functional
vocabulary and core
structure are a key to the
spiric of the language.

Language is more than a
system for communica-
tion. ft involves whole
person, culture, educa-
tional, developmental
communicative processes.

The essence of language is
meaning. Vocabulary not
grammar is the heart of
language.

Rather conventional,
although memorization of
whole meaningful texts is
recommended.

L2 learning is the same as
L learning: comprehen-
sion before production, is
“imprinted” chrough
carrying out commands
(right brain functioning);
reduction of siress.

Processes of learning a
second language are fun-
damenualiy different from
L1 learning. L2 learning is
an intellectual. cognitive
process. Surrender to the
music of the language.
silent awareness then
active trial.

Learning involves the
whole person. Itis a
social process of growth
from child-like depen-
dence to self-direction
and independence.

There are two ways of L2
language development:
"*acquisition™—a natural
subconscious process,
and “learning"—a con-
scious process. Learning
cannot lead to acquisition.

Learning occurs chrough
suggestion. when learners
are in a deeply relaxed
state, Baroque music is
used to induce this state.

Teach oral proficiency to
produce learners who can
communicate uninhibited-
ly and incelligibly with
native speakers.

Near-native fluency. cor-
rect pronunciation. basic
practical knowledge of
the grammar of the L2.
Learner learns how to
learn a language.

No specific objectives,
Near-native mastery is
the goal.

Designed to give begin-
ners and intermediate
learners basic commu-
nicative skills. Four broad
areas; basic personal
communicative skills
(oral/written): academic
learning skills (oral/writ-
ten).

To deliver advanced con-
versational competence
quickly. Learners are
required to master prodi-
gious lists of vocabulary
pairs, although the goal is
understanding not memo-
rization.

Sentence-based syllabus
with grammatical and lexi-
cal criceria being primary.
but focus on meaning not
form.

Basically structural
lessons planned around
grammacical items and
related vocabulary. ltems
are introduced according
to their grammatical com-
plexicy.

No set syllabus. Course
progression is topic-
based: learners provide
the topics. Syllabus
emerges from learners’
intention and the
teacher’s reformulations.

Based on selection of
communicative activities
and topics derived from
learner needs.

Ten unit courses consist-
ing of 1,200 word dia-
logues graded by vocabu-
lary and grammar.

Communicative

Langudage

Teaching

Language is a system for
the expression of mean-
ing: primary function-
interaction and communi-
cation.

Acuvities involving real
communication: carrying
out meaningiul tasks: and
using language which is
meaningful to the learner-

Objectives will reflect the
needs of the learner; they
will include functional
skills as well as linguistic
objectives.

373

Will include some/all of
the following: structures.
functions, notions,
themes, tasks. Ordering
will be guided by learner

needs.



Activity types

Learner roles

Teacher roles

Roles of materials

Dialogues and drills, repe-
tition and memorization,
pattern practice.

Organisms that can be
directed by skilled training
techniques to produce
correct responses.

Central and active
teacher dominated
method. Provides model,
controls direction and
pace.

Primarily teacher orier
ed. Tapes and visuals. la.
guage lab often used.

Imperative drills to elicit
physical actions.

Learner responses to
commands, questions, and
visual cues. Activities
encourage and shape oral
responses without gram-
matical explanation or
modelling by teacher.

Combination of innova-
tive and conventional.
Translation, group work,
recording, transcription,
reflection, and observa-
tion, listening, free
conversation.

Activities allowing com-
prehensible input, about
things in the here-and-
now. Focus on meaning
not form.

Initiatives, question and
answer, role play, listen-
ing exercises under deep
relaxation.

Listener and performer,
little influence over the
content of learning.

Learning is a process of
personal growth.
Learners are responsible
for their own learning and
must develop independ-
ence, autonomy, and
responsibility.

Learners are members of
a community. Learning is
not viewed as an individ-
ual accomplishment, but
something that is
achieved collaboratively.

Should not try and learn
language in the usual
sense, but should try and
lose themselves in activi-
ties involving meaningful
communication.

Must maintain a passive
suate and allow the mate-
rials to work on them
(rather than vice-versa).

Active and direct role
‘the director of a stage
play’ with students as
actors.

Teachers must (a) teach
(b) test (c) get out of the
way. Remain impassive.
Resist tempration to
model, remodel, assist.
direct. exhort

Counselling/parental
analogy. Teacher provides
a safe environment in
which students can learn
and grow.

The teacher is the prima-
ry source of comprehen-
sible input. Must create
positive low-anxiety
climate. Must choose and
orchestrate a rich mix-
ture of classroom activi-
ties.

To create situations in
which the learner is most
suggestible and present
material in a way most
likely to encourage posi-
tive reception and reten-
tion. Must exude authori-
ty and confidence.

No basic text; materials
and media have an impor-
tant role later. initially
voice, action, and
gestures are sufficient.

Unique materials: colored
rods. color coded pro-
nunciation and vocabulary
charts.

No textbook which
would inhibit growth.
Materials are developed
as course progresses.

Materials come from
realia rather than text-
books. Primary aim is to
promote comprehension
and communication.

Consists of texts, tapes.
classroom fixtures. and
music. Texts should have
force, literary quality, and
interesting characters.

Engage learners in com-
Munication, involve
Processes such as
information sharing,
Negotiation of meaning
and interaction.

Learner as negotiator,
interactor giving as well
as taking.

Facilitator of the commu-
nication process, partici-
pants’ tasks, and texts;
needs analyst, counsellor,
process manager.

Primary role in promoting
communicative language
use; task-based materials:
authentic.
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APPENDIX F.

IN-SERVICE TRAINING MODULES,
PEDP PROJECT
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1. vocabulary practice

Name Skill: Vocabulary;
complete sentence:

Your Name

Print the letters of your name down the ladder. See wha
words you can write across using the letters of your name.

w als
blalit
m{a n

Now make *wo sentences. Use at least two words
you made above.
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MALEI FEMALE OFFSPRING

Animals as well as humans have different names for the male,
female and children. Can you fill in the gaps in this table?

Animal Male Female Child
Human Man Woman
deer doe
nen chicken
iions licn
rzgoit ouck
mere foel
wnaiz calf
ceiile Cow
geese goose
eleonent cow
seal cuo
tiger
goat Kid
L
} SOUNDS MADE BY CREATURES &
NN
Animel Sound ! Animal Soung
i
bellow ! wninny
acnkey ! tyr«ey
fowi \‘ buzz
cnatter | duck
croak ! whistle
nig !‘ harse
purY ] roar =
elephant |
l

/
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I+ s one J(\\wvﬁ Ao vead  a g%—o/,j Lo . %4y cundd Cecpynise wor
baub guile cnobher e obltain ez N an d/\\.\ r@/\\. wA
N pal do not Know what a epvale & -~’r\/\eﬁ3+of3 18 culbuve
Tne P[)(ofl"[a.k\e/ &SPCC\&LL‘:) iQV\ re,vﬁokf, V’%i&ﬂ% C&‘ Nﬁr’)c’((

A

Giraffe Finds a Job

Read the story.

there was a giraffe who wanted to

work. He looked and looked for a job.

. - . ! Ve e [——'
But all the peopl; said, Come:angther;
day. We have no jobs that you can do!””

Girafie )tried to drive a truck.
But he could not do that. Kis

neck was oo . His | head | stuck

out of the jioco| of the truck.

“I'il have to get janotheri{ico,” he said.

Girafie i tried! 1o be a teacher.
But he could not do that. His
neck was too |leng]. He ceuld not

get in the door.

Cogree N TR s
" have 1o getanotherljcb. ne saic.

Ciraffe itried | tc be a cook.
But ne could not do that. His

[ \ IS { H ’
neck was 100 [long]. He could 1ot
see what was in the@f {

“1 have to get janother| job,”” he said.
"8yt | don't {think] 'l {find] one. i don't
think there is a job i can do.”

Poor Giraffe cried [as] he walked down
the street. He met a little rabbit by a

big [old][house]. The rabbit was crying too.

Reading a story; recognizing vocabulary
/AW e the wovle o Hie boxes tnteadedd 4o be s ec
Spavate legon ax SLZJVW’ - vocabalawy partse
ete?,

iﬁ aL
t Spc’ff’b
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“| Why | are you crying?" asked Rabbit.

Because| i can't find a job'l can do,"
said Giraffe. “"And why are you crying?”

Do you see that big [old][house] 7'’ said
Rabbit. ‘I have-to [paint] it. But | can’t
get up to the |top|| of | the windows:

| can't get up to the [top] of the doors. P

| am too small to [paint] a big [old|[house] ." [l (0 e
, i

1"l help you,” said Giraffe. [ [ A¢

‘He bent his [head| down. 7 /

: 8 ‘ ,

“"Hop up on [fop] of my (head] , Rabbit,” 7

'said Giraffe. I will lift you up to paint ; ot

{that big |oldl{house | . | will not look for “~-¢ __—

Lanother | job. We will be [nouse | painters
together!™

And that's what they did!

Write answers to these questions in your notebook.

Y §

. What jobs did Giraffe try to do?

2. Why couldn't Giraffe do the jobs?

(V)

. What was Rabbit's joc?

4. Why couldn’t Raboit paint the nouse?

5. How did Giraife help Rabbit?
379
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e - S O T e e e -
- N N . - .4 . LT e T . ‘. :
Y U Lo P . . d LA S TSI AP ¢ R,

0o N O O NN

,.._-,-.

Write these words in alphabetical order. - - 7{_

animal  chase =~ teeth -'--:mouth*
Z00 bear yellow  tail 7
'@‘ whiskers  snow ,-f‘lshbowl:ﬂ
kiffen  <escalator dog - rabbit

\.\—'—/ . ) .-

—Trwse vooais  weuld  needk substibtes i Some
Averrs oF Me\qu (& t:nau-sk 5 qoungy Yo be Tauet. e

1}" <houlol \Oe O\k (9/0 (9/&»\”6 Yo Hae C/\/\t\dg necc)\A

| - 9
| 10
I
12
13
PA
5
16

Theme: Animais o - Suggestions for uio Use as a further evaluation -f )i "‘
Focus: Alphabetical order . children’s understandmg of ’
o oL S o duchonary skllls _ :
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-

///\Z-s Aets nél aul [ commumecatort ﬁlp/gmw/(/

381

0
]

b 0O
T

o

G

C

-

i

y]
I
(U

i
{7
K

1

n
-
.

A
0
¥
-

1
D

n n o

ki

H
1

0

M
fi

m <
T
T

m
h oz
-

C 0 £ <
M

¢ 0
i C

T
cn 3

47
®m C 0
¢

i)

C

-

Ccm

270 L IR
Z

mn

LV



v

<5

HABITAT
The habitat of an animal is

What 1s the habitat of these animals
monkey

ceiican

. i
4N Le i

l
i
i

GROUPS CF ANIMALS

Tn our iist fhere are words wnich rafer to collections cf &nimals.
Whet 1s a group of:

oirds
norses
ligns
moNKeys

meny diffzrent gnimals

Can vou ciscover wnat & gQroup of whelzs is?

CLT S -~

j>9 “d€€fdi cluldven ot gamade 0+ 3 level

AR Abeowr wlhales 7
5\
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][, Grammar (Punctuation)

Full ¢
Skill:(perioo;‘
Name :

Here is a story about a prince and princess. Put in the e at th
end of each sentence.

Once upon a time thers was a prince and a princess The
prince lived in a big castle The princess lived in the jorest She
was the princess of the trees and flowers The prince wanted tc
mérry the princess He wanted to live in the forest He would be
prince of the forest Hé asked his mother and father if he coulc
go Thev said he could So the prince and princess lived happily

ever after.

Draw a picture of the prince and princess.

How many f'uiisrops did you count in the story? D

Zooyngnte Frank Scnatfer Supghcavons, (NC. SAPITALIZATION & PUNCTUATION
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Noun

This needls +o be WPF&Q{ tn be celevant o the

everydagy envwonment of thellocal| SOTent @
e . >

gardener storyteller opener screwdriver teache:
photographer sharpener heater plumber reader
farmer firefighter polisher driver beater

Write a word from the list beside the definition it matches.

someone who fights fires:

someone who drives a car:

someone who grows a garcen:

someone who has a farm:

someone wno iells stories:

somecne who takes ohotograpns:

someone wno fixes blocked drains:

someone wno ieaches:

scmecne wno reads tooks:

sometning that tightens screws:

something that ocens a can of {cCC:

socmething that heats a room: . — -

scmething that sharpens your pencii: I . =

something that makes the floor shine:

something that beats eggs: . . R

Naming words ending in "2r"
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Adjective

/-

éﬁ‘-l‘ﬁ S A L‘\uge @/BP.‘G.OAT

S e — ' L : e i
A AT S — aAESc oS ‘-,‘:A:-: e VAN
"«"/—. - = - - o I; :
N T ~em~ s ne ool
N
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Sentence joining

ot

Lt

Because

Complete these sentences.

I Don't play in the rain because

2 Look out for cars because

3 Put your toys away because

4 Go to ped early because

5 Eat your breakfast because.

Make up ycur own beccuse senience.

4 because

Theme: Nonsense Suggestions for use: Discuss answers gt would be
Focaus: Cause ond effect ~onsense and answers ot wouid
magke sense.
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J}I. paragraph Writing -

Write a paragraph describin
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Living together

sunshine

/]
, [ nourishment from sun, air, water and soil
N
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Metevial s necessavy Qon

conshvuckion
%/eq ueh*’\bj

availgble

Make a paper fan andpush s Hﬁmuah the <lits. Bend the legs down .

There's a lesson to be learrt here,
From He butterfly, of changc,
And E'Fyouwarr'r go'}ryi‘f

Then its not hard o arrange..
Just choose somdhfns a you
Thar you'd like to leave behind

And make yourseif a promise

Like a contract thats becn:igned.

The anly person better than you,
That yoj; will have to be /

Is who yeou wcch'u.s}‘ yeﬁada/v
Ner he,yshe,, them or me.
So spend some Time inyour cocc

| Yes bea must take time

Gently carefully changing you
To thi' you }'uv{, in r?nmgy
Just see ahead a bﬁ‘{'erﬂy

A creature chanaed and new,
And like the litHe caterpillar
You'll become a bnanaNyw
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Dragonflies are useful insects. They eat pesky insects like
flies and mosquitoes.

Golour all the spaces marked D to find the dragonfly.
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\¥. Learning Spelling

‘s pay?Y 2f
)? UIAL

_\J Ao d v«).}ﬁ v\\v.::.q.;*gj

Ow,.g\,;\_ﬁv >p
> \,_J%.,JQJP.\C:\\,,\Q

i)

o

PelLLING

a%/ro..w.&jlw 1S,

3

> J.Jur.oghﬂE& v +Q ﬁ.uﬂﬂ. P O AP0 SN ﬁ
PUNW ¥2Y ﬁ;mv(ﬁm 0 \,.vgﬁmbﬁ. ANPAN O 1O wwsur.a&*w jeom?
&,O&,L,.JJM_M.@‘T OO+ ;d.u. 51 =) N\_Qr\S\.\nv/i\QJu -

ST voy) Y ASPOUAN mur:mj. 51 A J...vdoxc_@

Cfmmﬁﬁ_ Ask about

Lab
you do not know |

Cuuj WO

Read thuis

AN VAN YU Y . - YD

OO"’\\—j JU N
Seal

MG
cosliumZ

i

T SaL AV .?Aﬂ.ﬂfé /J/”_aO\%,-

AYAN (,@ 2y

TLmZ o 2pwrados

VD) Lo paSIg) Sy \i9rgaas RN m_/i\.

3

b

v
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No2. CIRCUS SPELLING
. Look at your Lst of clcus words. Some of the words
refer lo cueus people, @ome to cows Qnimals, and the
L mewmmwepmw. MQJ(Z%LU&Hou
puwmmmaemugt@wm@uﬁ that ye
- epdling B comeck.
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)%pmm ;’Sguabuz

a4 |

Lo | :

S e

Py | o

C{OQ 3 %ELLQJ"‘_J.CZ/%
| i

. Look,study, cover,wiie and chock each Wsk wordl i space A
3 Rew».ge the words into aJ.pho.beD,caLCTdum apo.cz%
3 Wide the words o thaur Sgu,abLQ,meSme.

]mthaepa,ca,bucwd»a,wgw rwoww&&r\m
Sf\-OW—U\SLde)Lr\ﬂ e ticks. Wide some sentonces

&UAJ\QI’\CWESOLLMWWM&W&UO
do these acts .
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| hoc)o Cino?us Spw‘.mgk Cucus Oxurno.bs(cm-\t‘)
Swngular and plural
o TMWMMWWWM
black ponies un the cucus pasrace

> New uouL do thess: ~
6% wlar Plural

Now look ab theee

Thbgrad dcrd%f%uowad, the brown dznk.w":; rouncl the
Cueus Hng.  In this cose we made E:N,Puwo,l,bxj
_juﬁ.,ta,d.duxgans clonkay dcnkzz,us
me% —Lfthi.r\mmerm_d.x,r\am,s tos o \rcwei.(ae,\,o,
o.d.duvqaxxs

New co Zroze i— Sungular

Plewral,

i

“Thone i s piuu_}c a’///uc-mu/ tendenn
Chanae those. to p,b.u—od. W,u) s

ThQ,La»d,S Wit o momkey on her showlder, mmamw
Thaw&dcm%hndababd

e tewn thyes- the 211:1 ;ff Fhe (adj dresses as 9“]%4’3’
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)

What sto e people do i the Ceus? Complole the Senlences o
-QAF:LCL;LW wwmwm
A clown

A MY\QFY\QF_J:QI'

A Jugglor

A s'('m—erngmon

/—\W
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Cucus spelng NDO. WP‘lﬁpw

wg“dggg 5-39. |
‘memmwMWm
The wo perform’ i an aclion word that tells
Make new words from the word. perform ly adding
Yo € !‘ 352‘ e, ._u‘l.g' Q_CL' ance. .

Wrda e serndoncae. L'LF‘-—U‘S one of your naw wevds .
corfotuoruat s iovrist,
'fhwmm}:m?lﬂmﬂmwm in o coeus. What would
Umujdo? ‘

Ar Wus lowsl

o iy ek theme ot “int” peopla o,
rypnotiak
VW\,{DM

donlbial

OFP‘ZOFM«@@ greup of PeoﬁiLa. OWOﬂslsbdﬂumSPo*-C
O‘Q"O‘«LPCFPQOFM_WHDSLAQ toge,b}qzr '
& group of people who play s e, tnalruments

o reu D O [;Qorjg whiD ochk QF’.
@agm@OPFmODLQ wHAD w—cfgi«'@u%ﬁclﬁ“r&\,
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WW NO .
A tall ordor. .

If someone qwes you a by o) =% '_
ond,difﬁaJL‘WJ@’fodojgm- :
@mmw“@mm.” ’ AP '
Hm‘usataleduforHou, Ac

Sheol No i deagmt’rwbig

Let of cocus words. Most of tham
wn&wbszwto\tjm;.%&}m
wo*dﬁondﬂﬂﬂbsezhzwwgm

%peli;wtlﬁ A toll ovdor nndoed !
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Cucws -bb7_9g£§§2359 N A
Sarefully read the Let of words. /\4\ L \\\
roprze ; . A — \
saw-cluslt - S
buightrope Amange i adphabetical, order
-&aﬂ@%ﬁ sequung, sawdust, seakb
SLAUIVS e
coronary - |
rUAL : ﬂM&dwaauelwmdéconnotbe
moke-ub é&mm?

- o

Mg é uwmm/vawaﬁ
costume % § . L
balloor- '~

}
: | R . L
X r
: |
. ]
‘ | B e

Shudy , cover and, w«»t&ead»wmd,mwvjcc.czabove

Whch, list word mueans the same as clcws”?
.mhcn&cum,Wﬂ&/&mCUmpmmd/wmdﬁf%wwthztkﬂ

1. Cucus mMmeocus Qo cucle. rmd,JnnLrno%,a}c’bqpvw@
WO, ugwww'dmnommutmeq:gow Wiz themn uv b

cirole §. Plooagily Coous » o
y y@nmwafdaczumLﬁndoﬂf
/S L s not whete you go o 52

gdﬁwﬂﬁ gw&wnugtwwﬂa
uoPaaLaAM&E Whﬁi
luoum 3 m@m be 7

\ _
D% | _ )
Shaeiiingi P T |
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APPENDIX G.
NEW PRIMARY SCHOOL CURRICULUM

DRAFT PROPOSAL
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NOTE : ’ﬂq&mammgwﬁ %mm gm«é &Wm
iz 3

0

8y the end of Grade 4 Children will be able 1o speak gnd understand English in a limited set of scho:
sttuations. They will have acquired the grammar and the VO(.%OLlldl'y needed to turcuon ata 51mp

proficiency level in these situctions. They will have learnt the Enﬂwﬁh i
Grade 5 curticulum. /"7/4/’9*’/'//%(/ M/\J‘V")jé AomTE SRt

,(__,,.»\,W FP~

By the end of Grade 5 Children will be able to speak, undevstand and wiite English in a limited set ¢
home and school sitwations, They will have acquired the grammar and the vocabulary nesded
function at a smplc plotmu,nu level in these situations. They will have learnt the English they nee

to cope with the Grade 6 cuxmulum T

This curriculum 1S a specification of communicative functions Wth the grammar and vocabular
necessary Lor the ucployment of these communicative l‘uncuons. L:‘ssons shoutd be built up on th
. T
communicatve funcuons and thew ussocizicd grammar and vecabulary
Y. 22 Y

/M/ V'MM

The order tn which the communicative tunctions are presented1s intended (o reflect pedaogic:

dequencing.

5 foTtis recommended that teachers do not ¢o far m)ond the exponent of the communicative functior

spec ified for the Grade they are tcaching.

The curiculum tor Grade 4 (IV) is a preveguisite For the Grade § curriculum, The Specifications ¢

Grade 5 therefore do not repeat the details provided i tie Grade 4 curmniculum.
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This course is duswm.d for Grade & and Grade 5 students at the primary lesel of education in 3 iepal w

are beginning their study of the English lunguage {rom scratch, It is designed with a view to catering to 1
— —— - =}
immediate needs of these students and building a solid and sound foundation {or their higher stedi=s in a

through English.

The broad aim of the course is to dgveiop in students an ability to use English effectively by exposure to ¢

language used in real life situations where children are using English as their mother tongue, At the sar

tirre the course is designed {g enable learners W intcrnaly

and structurs cf ©
\

language and to develop functional performance skills n it N

&

The course is a radical departure from the existing one ta that it sets out to pui into practice a funcliona

aotional approzch i fanguage fcarning and reac hvn" url-.w the existing course which aims at building v

grammatical competence in cuch of the Tour taditional skilis of language, this course aims at develepiag

wéll-integrated andtomprehensive communicative competence on the p.m of {1.3 iearners.

———

Commuricative comchencc mezns the ability 0 communicate cltcctxvcly. both productively an
recepiively. To develop this ability one hus W huve learned not only how to use a language comectly. b:

aiso how io pse it apro .u wly. In addition, the learner fras 10 develop a kind of pragmatic seasitiviy th
dha ledt 7 .

enables pef to understand not only what an cxpression means but also what r‘ommumcm ‘& function

(]

SCIrves.

—

The design of this curicuium is guided by the tellowing basic principles:

i, Speading and wiiting aie diilerent. Both are impariant,
2. Grammars are attempts 1o describe whai nute speakers say,
3. Alanguage is made up of dificrent sub-igngueges or dudects or varicties.
//“""‘V /.',M‘UJQ e //o//éw-—/f" - ’3 — 7 2
4. Toe language lzamec pinvs an active purt n fealiing by gonerdlising and being creaiive. o
s broys G Tl ll T By Al gt
3. Where sossible, languayge learning should te lateractive or meaning-seeking reflzcung 2eduin.

——————

communicai dj ‘

6. Leamers do not neemally have the necessury konowledge 1© talk about languags /“’ i

7. Recegtion and producion necd oac apother, but productive skiils are more difficult in the iy
$iagzs.

Tihe INTRODUCTLON 1S foo {'e/cl’\h;cal.’rh(, |€\{e,l og En Ll of mo&("

Yeachers will Fwo\n bk their understanding - You neesl simpler
vocaloulary and You need émmyles At lezsk Hhe old curviculun
ued simplev Vocabwlar:) m al( be 1= limikin

LO Szm { &@’H\ﬂ gmpeﬂ(l(’/ -
SRR o gl isshe”?

Pfdjeahv&s ave absorbed E’{’j uSlhﬁ Hhem Wi
Ao ot need the | label -

401
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b—ra,m mas

a nahve S()m/(w

WMW
b ma @xc ho

17. Ipriie[:iztmv signs &
W/
&.V
18. [n’t.erprcting tables
9. Tu“nsiimc
200 ¢ in@rpreung biils

(8]
t9

phane <~ 0F.

_/( 4

Wh-guestion

Interpreting charis

[nterpreung Graphs

e

Interpreting meaus

Using abbreviations and
contracuons

Caprted lefHer F s py=ea
(,mv{ia,/Co’&n\_ jwﬁﬁiv?

Ae &

cuieney,

Indian cle.

rate, cleaiinyg

R (G

402

Noun+Copula+
Noun

groaler,
&

aumbper

ment,
cxpensive,
cheupet.,
mution,

chicken, ete

am., p.m.,
Apr. Auy,

Dee, Can't

Don't,

mustn't cte,

hgher, value,

Ao
MMWW

Display some signs and pictureg
4%& and ask wh-questiorsabout them
: 4/7»\/71

/

like -

L hcwendessbi Vil s this ?
What 1s Ram/Si doing in
picture no 27

Present a tadle of cumrencics and

ask wh-questions like -

. Which currency has higher
value, Nepait or [ndian ?

Druw a couple of cleeks and ask

wh-guestons like -
. What's the ome 7

. Whatume isit”?

Show a hill and ask wh-guesiio:

o

[REAS.

o What s the taie of claaning
sant !

nresent a chart anc ask wh-

questions like

. Who's got more children,
Ram or Shyam ?

Draw 2 graph and ask wh-

questions like -

1. Which school has got greate:
number of girls ?

ii. Which school has got greate:
number of boys ?

Present a menu of a hotel and

ask wh-questions like -

i, Which is more expensive, ©

cottee ?

1. Which is moizcheapet
mution or chicken ?

prescribe a set of abbreviatons

and contractions like -

ooamLpmL L 27T Ald
Dec, ete




- et ’ - . . . -, - .
17. | Advising somecne to do | Verb +Infinitive leeling, weil 151 T'm not teeling well wday.
something/tor somethine sle
> cle. 52 : Go and sce a decor.
18. | compelling/forcing Subject+Modal | must, keep, |1, You must keep quict.
someone 1o do +Verb+Adiunc e .. L
sthine/for b+ Juact Fquict, out, ii. Don't go out. [t's raining.
something/for someone Do+Negatve+ | raining, elc.
Verb
19. | Requesting someone to do | Verb pass, salt, S| : Pass the salt, Please.
something/tesponding 1o | imperative+ sase. here
_ P ® perauve pl%asg, hete, |7 Here you are.
aquery Object will, close, _
otc St Will you close the door,
Please 7
|
! -
S2 : (behuvioral response)
English
Order and scope of language functions
Grade 5
$iNo Function Grammar Vocabulary Example
1. | Expressing want and Subject+Predic | would, toot, |[i. [ would like to go on foot.
desire ate (V pasy ele. 1i. 1 want the red oneg, please.
2. | Narrating actions, events | Subject+Verb+ | carly, 700, - All the boys and girls of Class
and experiences Infinitive lett, around, five met at the school early in
Cle. the moining. We were very
happy. The Schoel bus left at
about nine o'clock. We were
going to the zoo. it took an
hour to get o the zoo. We
went around the zoo and wel
very happy to see many birds
and animals.
3. | Apologizing/ Responding | Formulae soivy, all SI:(I'm)somry !
| to an apology tight S2: That's all right.
' 4. | Asking to repeat - Excuse Excuse me !


http://Excu.se
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13.

14,

10.

1.

12.

Cautioning/
Wamning/Alerting
SOmeone against
something/somzone
Correcting
onesell/someone else

Making notes

Reporting things told

Checking and responding

Checking with a
choice/tlaking a choice in
response to a query

Seeking confirmation/
confirming/acceepting/den
ying/agreeing/disagrecing/
eXDressing
.

tgnorance/indecision

. i
Seeking/aiving

information

Verb imperative

Formulue

Subject+Verb

past+Sentence

Yes/No Question

Wh-Question

Tag Question

Wih-Question

Loy

beware, lite,
close,

animals, ele.

where, on,
tire, in,

drawer, cie.

elephone,
birthday,
friends, July,
January,
August, clc.

told. satd,
poor,

wriling, ete.

play, football,
smoke, etc.

what. day,
Sunday,
Monduy.
Today cle.
[rom, lather,

teacher, cle.

now. old ele.

.

tl

S
S

SNU N Place

1.

—

i,

S

S2:

S
S

07

S

wn
o

w1

—

. Rita

Beware of the dog !

Fue ! Fire ¥

1. Don't go close 1o animals.
I

2.

Wherz 1s my pen ?

{l's on the rack.

Oh 1no ! It's in the drawer.
My Friends

Talannone  Birthdav

Dolma Teku, 220442 4 jely

. Shrvam New road 220232 35 Jan.

Kivtpur 220342 10 Aug.

Ram told me he is poor.

Sita said she went to schoo

at 9 O'clock.

Hari said he was writing a

letier.

1 : Do you play football ?

Yes, I do./No I don't.

1: Do you sinoke ?

2 . No, [ don'UYes, I do.

| : What day is roday, Sunda:
or Monday ?

[R]

- Today 15 Sunday.

: You are from Janakpur,
aren't you ?

—

* Yes, [am./No, ['m not.
- Your father is a teacher,
isn't be ?

- Yes. he is./ No. he it
| - What's your name ?

2 (My name is) Gopal.

{ - How old are you ?

2 o e /Thm nine yeuds

t)‘.(_.}.



/
Order and Scope

Grade 4

of Language Functions

S

e

Directing 8omeone how (0
get to someplace/how (o
find something

Instructing someone what
to do and how to do
something.

Describing objects,
persons, places, etc.

icontifying objects and
Persons

| Marrazing actions and

SVENLS

.

\_4

2s5ing plans

u‘;t-:t*.;:(\.no

ment

Suibject+Be+.
Noun
Complemen

L+

Adjunct

Verb+Adjunct

Subject+copula

+complement

Subicei+Copula

+Verb+Obieet/

Prep. Phiase

A

W

il

post ellice.
thir d

el

ll” ht.

(‘,

page, ew.

tall, beautilul,
curly, hatr,
always,
wear, kind,
quiet, smali,
| dintng-room,
living-room,

kiwchen, cle.

which, that

+Compicaent
Subicet+Y aie. welit,
Dd\ \)‘I"\(”'l CL ] D sykdnst, at
Ci
Lo
k‘1'”“5"'-".\.'{'\‘.--.'_’:;‘.:. N

Ui

s, Sl

~ e

o

1.

Z)éidog
31,

S2

U

N Function ar 'OCe Al e 7
$.No Gremma Vocubulary - Ecx)‘lmp _g‘.,/e?i{e,«,/
1. | Expressing likes/dislikes | Subject+Verb+ | like, dislike |1 Tlike mangoes. Zﬂf"c{ :
;‘&M— AMrtae ~ &W Obicet ;—%c’
, Wit 2. e ii. [don'tlike bananas. 7

2. | Expressing approval/ Subject+Verb+ | good, hate . That's good. 744,6«»—7/
disapproval Object/comple - Oy _o 1y Cin Al S

[like it
p‘(&a-/a’ 4

I hd.c lt. <

Where

. The post-otfice is the third

T e 2

Tuim to page ten.

Peisons @ Dolma

beautitul gir

- [/
is the post otfice

building on your right.

Hiinms Mt | #4-

Look at page Six.

v

. ,,'%'

<%

1s a tall and

{. She has dark

cyes and Cm'ly hair. She

always wears

s kurta and

suruwal. She is in Crade <

She is kind and quiet.

{

|

- y » . ‘

Chizcts : I live ina smadl i

house. Ii's got 2 l;ﬂ.ng

’ !

room. wo bed-roums, 4 hath

room, a dining ioom and & {

Litchen, ¢ t

!

et e et Dl ] D |

CAWhich is your Pencil i

CThat ore/That one ts me.

! R ,'—\.-\.‘,_I', S Q !

[ o Yy Ve dSt aL ¢ :

(\)\_E —\\ i~ i

I

!

Dweent fo Schicol o H ;

; |

() [ IR ‘

Uiy angis i ‘.
Sumnet

]

. ]

VWt oo e CinRima |
[SAUSAR R TS

PO



Elaboration of Learning Outcomes for Language Ski

!‘____vSCOpe

T — :
Grade 4 - Grade 5 \K /

Listening

- o icendfy English sounds

- tounderstand simple instructions in
English

- to understand simple questions und
staterments

- to show an interest in simple thymes |

N

- Lo tollow tie gistotasimple story
) ) .M na)(pya-v\xf
read aloud in English=1on et houo+e

_ Drogress favo Wthe S4ag e
- to show an interest in sun&lc pocms

_ anA athcve the
- o retella simple story orother aun .

namrative read aloud in English.

Speaking

- tomitate and producc English sounds

- [dﬂrépca[, afler the teacher, sounds,
phrases, words and sentences |

- to greet the teacher ov visitor in
English

to give simple strucuons

W y ‘
' . =)
WM 5‘{}“” to ask simpleWh-and Yes/No

. Lo
questions ané‘answcr them.

- - blt h,“/ﬁ “'
- LO weCle sumple ryymes |,
Oe < p C J l\-\)’__ '(>/ P

- 10 tell a stnple story in Ehghsh

- 10 provide 2 brief oral description of a
| person. Object or experence

- 10 take part in CONVETSALNRS O sunple

tOPICS.

Reading

- o identity and distinguish the shapes
of English levers "

- to read with understanding simple
English words displayed by the
teacher

- to read with understanding the text
book provided al this level

-t identify and recognize numbers up

/{o 10 (ren)

- 1o recognise and identify the names of
the months

- to say hours and minutes

- to read a simpie instruction in English
and camy it out o

- (0 identify and recognise numbers up
to 1000

- 10 read with understanding the

wexthook provided at this level

Wnung

/

-1 0 copy and reproduce non-cursive

English [euers (both smali and

(¢}

apitals), words, phrases and
sentences.

-1 o pertform simple writles HasEs sud
as maiching, fitling v gaps

- \ 10 copy and wiile the @y

=== o~Ly
7 oot m freurds ar

e il dictation ¢f words and phrases
M’%.A A

a Aod - O wiate sunple sentences and //
| :

—~ N 1y
:’. e’ 8

nslom them e negative und (/

Q!“. erogaiive
ESRIOR.

- 1o write words, phrases and sentencee:
esing cursive {hoih small and capital
fetters) ;

- {0 use punctuation marks and cupitd
letters appropriaiely

- o ke dictation of words, phrases
and seawences

- o wiite 1 simple descripion 0f

persoa, place orexpanence

-0 srie g simpie letier w o fnead

o copy and write the pumbers ST

P00 hoth i eures it i worts.
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APPENDIX H.

SAMPLE PAGES FROM

NEW READING TEXTS

PROMULGATED BY BPEP
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Class Fouw, Eoo\f\/ 1, Parl- 1

Hello, I'm Mala.
What's your name ?

S

m
Hello, -Mgﬂname Is Hari.
And, who's this ?

This is Sita. "~ .
And, who is that ? ;,
A z

|

| 1 . |
A“‘l«ouﬁ\ﬁ ) Aﬁdl 1's -useol wrr&&H\"S l‘ﬂ Hais waa
occastonally, the oloeve senterce 15 nok ae%ooé

model to Use for EFL learners os I represents
uncom mon)m’d/\w than common usage-

408



Anis exeaise will not be practeal ( cwevent
, Nes?ali classrooms . The ?‘C‘}"’"—U
Work in group would he too nolsy: u—
could perhaps be done i

earcle with evevyon? ]|
Wstering Yo the sral’t":‘]s
2
|

A : Hello, I'm
And, what’s your name ?

B : Hello, my name is : P
Who's that ? However this gcdwit

A: can Somethimes ¢vent
-hest and hence OllSéir““'e
Colour the pictures : Pvoblems.

C red frock ] [ blue shirt j

[green ribbonj [black shoes ) |
| have yet 2o £ind awéf;all‘ scheol (GOVC’"”'J?”'U
which has crayens ete for this activity |

Subshibube dvess Lor kvock . Also noke ‘\ch&

Hhe above Wugvatrion shows the Si?rl weaving a
pinafore. Ik would be oetter it the Mustvakion:
could Shew Yhae vl weew'mﬁ o dress " N dvess (s

agoufme,vx\' all one not a blouse and a
?{napore, 409

W This 15 o OWESS .

AR\

D
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file:///o/ouse

?koma +2ad\mj PO'"+5 ?homlc a \/a

Join the pairs : —
ther o’ rat 0
° '

also wse |

for .

3?@““«3
A + thin

ke vzt = Q/

roint to the same letter :
0

<|lc|3|3]|~|la|l=|-{o|o|lo|o|o
s|l<ls|o|T|o|lo|Ho|lo|lalalw

c|l<|lg|(3|TQ| ~|{a|lT|a|o|o
c|l~|Z|s|ojal ~|—] o alo|o

12

410
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Song:

abcdefg

hijklmnop

qrstuv

w Xy andz,

Happy, happy we will be

when we learn our abc‘.

411



Ll 91

(2eyrowpueib Aw) (Jeyiejpuesb Auw )
{ B L

—=_ =_5
{ ﬁ )
( J
o
(1ayiow Aw) (18yiey Aw) h h p
<_F == N =l
BN N\
jeyjow ) 3
__puesyiey
(si191sis Aw) 19Y301q Aw) ( ow v 435*“‘%0(;
) 29 3.3 3
f TRAA
(L . 2uLAWM
) vi 22, .ﬂ._c.o AR049 Y 1:6%& 4
v 5oy oy PPROPM Y Lawyg ot Ot
:Ajlwied s ey uo Jeys ayj 8)8jdwo)n

:wayy jaqe] pue Apwej 1noA jo ainjoid e meaqg



Look at the pictures and read the words:

C‘;:;\’ﬁod(

&
ch

schoolgirl

24

he ushation 1s ot a 'sk\'w\’) not a BockK.
\ \/\0\\/.& O\V‘O«WV\ O\\'\Cv/bu.c:,}"\> Gu\'\\hc o% Qa Q\fodK.

\ lodvissx Yhat Ye wovd dvess \oe, sulkehitubed Qo\r
Q\rocX &S ‘\’\f\e \m)ovv\ 15 o \on%ex N comwwen USE.

417



Circle the the same letter:

25

418

/\eac}\ HAak \'\r\ese are u‘ore\r‘ case \e\'\-ers .



buckle my shoe,

“Three, four,

knock at the door.

Eve, SiX,

pick up sticks,

Seven, eight,

lay them straight,

N, ten,

a big fat hen.

419



Look at the pictures and read the words :

W @
= @

=

at
S
map

=/

(=0

7

wWhat sounds ave the same”,
A

at 29

ap

Wwike Yhe words with Hre same Sound

420



He's ten.
And, how old are you 7

I’'m ten, too. And, wha
class are you in ?

421



000REHOEOOEE

Match the small letters with big lett

OICISIOICICICICICICION



Practice:

31

Mu“’i - \Ourﬁose e)/.evc,\ée.

\USC gov w\r\jn;/\ﬂ and \;f\\\'téi sounds and letke, names

423
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ello, I'm Ram.
I'm starting in Grade Five.

This is my sister, Sita.

MY PRIMARY ENGLISH

BOOK TWO
GRADE V
(PARTD)

Hello, this is my
triend, Prem.

424



A \'O(;(}kloul\av'\is WL ol neeAs Yo be
W\C\u\o\ed\ \'\na\‘ will \oc \f‘e,\e,\foum‘r Y
ea@,,ﬂ \8%0‘/7- 71’\6 VOC@.‘O\,\,ka,/‘j W\\\

V'\Qed o be ‘\'aug\q? \O@Qofe, Pre A\ ein
c-’\c ch‘:e recut\}\@ ov~ C,orhmmc,e/ e
c\,CHvil*«j-

| celev ) ¥ couvse Yo voca\oulaw:) Heak 4
Aot Knewn - g WeNver sucin o ligh
wowladh alse \oe & wse foc revs

TNTIEN

\(\for‘ds could Lwe Wibrewy o Hne bb
Flewgln cavds woud al<s \o@ vse B

'T;—C\d'\mg \Oo(f\\’s fov \'hs.‘mge. Coie oo

p 2
may revision Funchion seehion 2.
Gmm / (‘C\j\Slon -

\A_u'\en \“wd’\t.ﬂﬁ C—OW\MuV\.tcaHve 'fulf\('_}"lolﬂ
a\ov‘e\/;ahons <ould be \—augl&.

1‘VY\ = \ Avm
Here's = Heve 18
]V’s = Ir s |
\ h‘ ;S \De—“'e-\" ’ro use \'\f\a\‘e:fm %Jam::[;;\o{zﬂ
ek woen worK\}xa witA younq od'\' .

. “o\ .ur\ WOY ,
Also vevlo [gemdo:llj) \S A WOO@\'Q

n 'S A vhamin
nov 425

? Ques\-\'on vorK .
' V& Kﬁ&\; Ferwis s\m@\e -

PO\ 5. waveduwes g -Q)(Q,\O\W\Q,'\'(OV\ oK




Or\ Pouac.‘f‘iw K *“Ld\w Can exlva.alv Po(vx"s

-(or revision o’{» abvcuia+l'0ns

. and
with dhe ‘PosSessive compare

Uv\\c,.s; v‘eu'\s\%cj one woud not teadh these
-}—\/\w-\as all at once

“The page canm alse be used +o tego phonié
Sounds.
zﬁ B %\Va{'naﬂarg Leok Lov all Hae wovdls
?)OV)‘LD Hot stavt wiH, B .
CL‘““" sound not nawme

u———

All +L\C \«)OV‘dS -H«wf' COVTI'utV\ ‘Hqt 33 S Sounﬂ(.

(Manj wi(/ wril’c _l:?_ and 'Hqis will bc
wro as Hie ledrer 5. will make a Z2Z2Z
seunid when 15 s pronsunced co/red'(j)
‘ s‘r\ar will alee be wronj as 1t Scujssk.'

Fecus alse en Hhe (o) b will ve wmfovee Yhe
wre of the delinite artile,
Gr) e not @ cound 1

N v ,a, ¢ omd .. needs & l°+°(:
Vmﬁnw "ﬁ““‘j

Whod 16 the ot@evence behueen Hhe way
we Sey \M;f_t,/\—kg_e_,
Show k\e{_r, /olear similar Sound.

A{So Puhc)ua"\o;n c%éV‘CJ-SC

Wvike \:n boves all the wovrds which
Shavt with an OJFU case (Capial [ctter)

\iNama o o place 1 ame of A,?e/‘s.on/
Sharls o Senfee me
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3. Ram and Sita’s father is a grocer. He has a
grocery shop. He sells rice, daal, sugar, flour, oil,
salt and eggs.

Match these people and what they do:

A hair-dresser| |grows crops.

A farmer selis medicine.

A chemist makes bread and cakes.
A baker cuts hair.

Write out the four sentences_ac.orrcclrlg .

[E] Talking about Ram’s school.
I+ would be better i

Yhis pretuve was
the same <&

opum-l—tou'ls .

. 7 )
Aleo ether label or lst \)oca.'oularﬂ near
the Pndurc,
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“The childver will need a \Jowbulavﬂ Ust ef e -
anr%aV? wovd s they will need +67use v order
Look at the picture of Jyoti School. Answer your 4o
teacher’'s questions. Ask your friend the questions gng we |

Ask some new questions, too. Yhe questionc arredlt‘

’ﬂ\vg could be writen ondhe b .dou’nia diseuey
(a) How many children are sitting under the ¥ &
tree 7 ch.rf' coulJ L'C
made .

(b) What is Prem doing 7

He's a ball for Bonzo.

(c) What is Ram doing 7 ;
He's ______ Prem’s wheelchair. |
(d) Is Sita playing hopscotch 7

Yes,

(e) Has the school fiffeen doors 7

\/Crbs and ‘correct evaess/oh can be ﬁuﬁhi‘
Lrom Hhic page -

| | .,

Pusk Pusbmﬁ Fusl')c

28
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-' Fo Three
Here are seven sentences.ﬁ&#eare true. JwG are

false. Copy the true sentences in your exercise
book.

th nb" Qa Ne ll ‘pla amd a wmore
common Ne rxh sd\ooij
| unoler stand Hhe star r

a 5?:'\50/ ot
. edueatron butl 1t

This is a picture of a' market. -

It is a school day. T

The children are playing in the playground. ™7
A boy is washing his hands. T

There are two big trees. F

There are two flags. F
Bonzo is catching a ball. T

Movre /F q(,shms could be made up

\)3 the ‘}eq,r,ker
e Bonzo (s a cat.

429
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/]:a.g&u.\q [Doo'nf’ o.n\"'dd%(//'lo"‘ ’{ SC# and othere
] C

ello, this is my
friend, Prem.

_~ 48
) ¢
NV
/i

Go all round the class.
Everyone introduce a friend.
Say “Hello, this is my friend

—_—

10

A S\'QO&&V\\’ witha O d\sa\on\ﬂ'ﬁ au&P\'&d‘\ \‘V\ \'\me

normal Scdhool envivon went 1s o very modern

con c,ep\'. 0



~

/rca-&‘nnﬁ Pon'm" @ S<e c.«.v:rvw;u(m

| don’t know,
Grandfather.
s it a pencil 2

What's in my
pocket, Ram ?

No, itisn’t a

Isita
a
handkerchiet,

andkerchief ?

You be Ram and Sita and ask Grandfather about
these things. o

4 4 F.
A
BN

¥ Grandfather is
a very good
gardener.

/‘T\rs Paﬁc is also 3oaa| ‘?or "’ea.dmona Qm‘vc.lcS.

Play this game with your teacher. Who guesses
first ? -

11

431



How will this exercice e utilized in a Neoalr
Classmom? Wity 151\(‘ e numbefSc-e‘cJ/\'d ren v
%fogfag) ad‘!hg out Hne Fuakion, Hhe class would be

ol ond U"ma“aﬁmblﬁ. [£ done v £ront of the
whole class 1t would became boering alfter Hae
thivel repe/l—:}m. ?erhaPs ehildven avd teaches
could write a few mere examples Hnat would
allow Hurther d(d‘Oﬁue chhc,_c ad xope for
active tnvolvement &g sormebanng Haak ha Pened
ot home lask ’mgh!’, soma’rh«vg%kh ed
n 'Hf\c Scheol Swoumd.

P
“‘ could alse be extended vk a C’/\fea}'“\/e Wi!'(rg

exevcise o ovral fﬂ—org Fe)\{nﬁ,
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She’s looking for it.
mother angry It's here. I'm winding it up

about her wool ?

Oh,¥t's here

' ' hank you Kalu Dai.
That’s good.

Bonzo isn’t in trouble !

A

Act this story with tv
" asroufs?

bebore the class ?
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/Wit YU\C q'\So Teaehes S*\'thma\it’m
@ writing: Queston -

Copy the pictures and the sentences. Choose
words from the box. Write neatly and carefully.

Cl'hey’re)( He's ) CShe’st IS it ) (Are theD
Cls he )Gs she) Clt’s )
[ % He's running to school

2. ls she readingabook?
No, _She's reading a newspaper.
— Note lﬁwcr case
' \ eve .
3. ’*5 o3 raining
‘. H ls iF open 7 o, ,f's&ed
5. What's her job 7
S/):: s a police=woman.
o.

There are Mary and Dolma.

Are "L"fy_ coming.too 7

When has Hhis c;\cc £ been *kw.alu‘-?
Abreviationc will need 4o be faught
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[ A chant. -
Clap your hands or bang a drum when you say

the ‘dax sounds.
- underhined

He’s only a puppy, puppy, puppy
He’s only lgarning o be good.

Learn the chant.
Say it with two groups.
y Irouip loueler

Start quietly, then become Iuder.
How quickly can you say it ?

14

Rlso qood Yor +eaching Sounds .
Wt wovds and bulo

au oY AW
— <o§.¢$.»<J .

[ - -

.. eV
eov sounds ke uv

onshin uou leavn with youv ear
.A&M_eron“mw _15..f S.uon ear. zc.,nM_.RQ;ST

sounds with the same group ot ledtex

Al¢o wordl search .
Can own ﬁ‘BL Some n

vovels ™ Z 4®3 éa

Z oT m._vo_?..& ervow,
1L



’\/ocab.wi” need 40 be -’naghl-

Ram is reading a book about snakes.
Read the passage quietly, then do the puzzle.

This is a very big snake.
It is called a python.

It lives in India and other
countries.

It is thirty metres long.
Six bicycles make thirty metres.
The baby comes out of an egg.

It is one metre long.

A big python eats a whole goat. Then it doesn’t eat
for many weeks. A python dies after twenty or thirty
years. S _

This big shake is a

[T1s

metres long.
Snhakes fay

They eaf

])lé“‘-(“ srakes Ur/kt Names OF other Snakes.

Write
wiiik

our Snake namet or worads agroclb/d
Shakes (ke a snake ¢9 $JT0er 'S5
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,\/ocab.wil! need 400. be -lnuak\"

Ram is reading a book about snakes.
Read the passage quietly, then do the puzzlie.

This is a very big snake.
It is called a python.

It lives in India and other
countries.

It is thirty metres long.
Six bicycles make thirty metres.
The baby comes out of an egg.

It is one metre long.

A big python eats a whole goat. Then it doesn't eat
for many weeks. A python dles after twenty or thirty
years. _

This big snake is ¢

I713

metres long.

Shakes lay _

They eat

:DISW“ smakes Urd‘c Names o(aﬂer Snakes

Write
wifk

our Snake names or wordc assoctatod
Chakes (ke a Snalke €9 Si—\." oSS,
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1 -
lhere are a gwreai* manj \'eaahmg Pothf‘s (A

\"r\ig \esson l'nc,\ud\;f\g sevewa\ maHamai-tis ]omF\ce
3e3510NS O Le“{ng Ye bime .

h" coVexs : O\a‘js’ of Hhe Nee\v(’

\‘mq@-) m;r\u['es) hours,

Converston tvomn 24 hour clecK to

12 \ouvr AN - P™M cloeX,
Convevsion ot rupees Yo US dellavs,

D{scusstbn could qlsO range avround 6/0 of
pay earned 55 Vavious PeoPle,

How many weeks )moqus eke waould 1F toke
Lor o feadhner to be oble (’o cove tne Pave o
this Flight”

Qo.v*e - Ea((’ \—\omongm _

W/@/v
WW.
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5 S § 1S He lesson am o teack ?lwmls. K se Hhie
o : . oxerdse to
:CE—-% 5 ] Words with ‘s’ and words without ‘s‘.b;\:fa, Hoes
) ;0 ) In Govinda’s shop there're some eggs, and there’s
‘% A< some rice. (1e qw“gd |
< 23 é We write. | d:#wuﬂ/j;
5‘: %Qf__‘.s_ There are some eggs and there is some rice.
c $% 3
0. 9 ~3
R -
— & .8
RN
o3
Qg A Q_g
¥553
i R
RESE:
=3
€
i1
< 9 2‘% S’ What is there in Govinda’s shop ?
a E/)‘” {) Write a long sentence. Remember the commas.
c &=
% B —§ g InGovinda's shop there is rice, ,
583
O—C 0 / / /
-+ = 062<
3 g\gé p and
80—6, .S There are also ___and lentils.
3 LS 16
Q) --‘ m - .
W 3 rice |ike vnice covers Smgv\\c\‘f‘ ana
PZ 6 ) ,
_:?)gj-lé L P\uva( ' : | n o
j; S’Q /rcac,\mvxg §>o\vx\’.‘ Preve ve 1S %?OK;LV\ \O‘k\’
) - S\
Qe ‘?E \(‘oure/\u\\) ¢ evey, writken - ks cgnaéex 2 "3
’2) LT v\)w'\\—(r\g and we rad o wwvite  Hheve ave
C § | Ackwnby .

Jusk pluval wovels .

l 6ugﬂ

concep
N
Q)

Yau
The

sk %\ngulmf wovAa S

439
WerAk withain oo waeval @\@ len e _ y
oroatoes = ok , o ‘oes. Even yud
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a Holiday time ., ‘.
= R ;

Every year, we have
cold weather-

and hot weather—

and monsoon
weather.

Every year we plant
rice, and harvest it.

17

\What months of He ear ‘El\’ Hhese weather
Fo«H—eW\s? kst Hhe ng\\slf\ wovads For vonthhs.

Make Hrevn mbe sen¥enceséZTeaclf\ev) ey

\\n Decernboer and Aamu&ar& we WNave cold

weatiher .
This seckion \!\)QU\\
ir\ Hne mcuv‘\.\'a\v_\ A
needl Yo vmodifu ik | "
(Dgsc,\r’\be, Hﬂ&‘, c/o\‘\mes Wwovrm Qor" C\\%ere/nk \—\j?es
weober. kst Hre wovds as a vocals. exeise .

ke Hhe wWords 1n sentences, |
%& sur sentences Yo Yhe Yeacher and cﬁass,

The teather hould write Xime sentences onthe b.b.

Class sheuld alse veod Tre Sentence aloud |
440
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oS . e Yeachher would
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VU seewe arvRs T The Chulpren |
Unknown word/. skmld bc listad, practiced rdisensted .
Every ear many kinds of birds' fly thousands of

etres.Swallows from Britain fly to South Africa
every September. It is ten thousand kilometres
across sea, desert and jungle.

In South Africa it is warm,
and they find plenty of

4 food. : L&%{‘_‘"’"F
f to = .;é
Fuu/l‘ SounJ J:: lN/frd =L

rodltet Prach
nd every year in October, Ram and Sita go to

Kathmandu'with their father and mother. th also .
We go by bus. ".\M‘:i,hsdl
We go by taxi or rickshaw \¢
from the bus-station. We stay
with my uncle and aunt. We
usually stay about ten days. We
sometimes go to the zoo. |

'
»

How do you go ?
What do you do 2

-Yes Bonzo,
You can come too.
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B Ask your~frie_nd these questions. Your friend can
give a sensible answer from the box.

(Across a rive@ [TO Hong KO”Q)

(Across Indiaj

CTO Pokhar@ (To a village)

1. Where do people go to by plane ? _ /
7 y
2. Where do people go to by bus ?

3. Where do peop!e go to by boat ? % %‘
. W Cheumshy

4. Where do people go to by train ?

5. Where do people go to on foot ?
Note
%ome qu%‘hons L\NJL wore ‘“’\M
one Correct onsweris No |\ has ‘H\(ec

L A Pokku/o.
answers that way be co;'v:'“ o Wongbans
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)\‘S*’ the W%?an ‘e Months \n order Hrglf
oY else Hie ck.u:ln will not have a bases ulnn

[§ Months. which 4o worK. The |ul’ can

June

July
August
September

December
January

Write the months in order in your copy.

J i M4
M g J y
S0 N ;D

25
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You can Q

et from Biratnagar to Kathmandu b
bus or by aeroplane.

!

v What doe
-~ .l mean ?

—c—

)

here’s Biratnagar to

Kathmandu.

Z

™~ J OSRINS

3 0{\? 3\ RN SV A &‘ﬂ\;}\\‘* o (&";'\‘
ga akmg plans '\«‘-\“\o ’
NS \\(f S X\ P, \g'

v‘ﬂ'r

30n
H N
49_ d/Please can we see
3\ atime table ?
4.
33
o ¥
é: pa Y
3 v
< ™
3 From Days FLT. DEP ARR Pax Fare fayj \t-,
RN NO. NER[USS | y¥
s I to . '\\°
Ny \p
2 3 Biratnagar (BIR) : c-,
_s_) N Bhojpur 2...6 305 0810 0835 400 |39
-g P < 0940 | 1005
~+ Y 4.7 0630 | 0655
o £| Bhadrapur \2 312 1245 | 1305 470 |33
B £.3..6 [104 1255 | 1315
C _;«_; Calcutta * *...3...6 | 209 2080/ 65
: Y, Kathmandu * 1...45.7 [ 104 1325 1415 1400|77
‘ :E = 2. 1445 | 1545
*2... (106 1040 | 1130
Y *.3.86 1150 | 1240
£
= £



4 would be vevy difbiiullr do conduet

-Hus Breveise v a lay,

o elass .~The feaches

(400 rupeej [yes) (06) Ct It leaves at 104@

(at 11: S(D Guesdays and Friday? @5 minutes)

would need 1o ask the quod-tm

Your friend asks the questions.

You give the answers.
Look at the time-table.

1.
2.
3.
4
5.

6.
7.

Has your teacher a watch ?
Find out how long it takes

(a)
(b)
(c)

(e)

Is there a plane to Bhojpur ?
How much does it cost ?
How long does it take ?

Is there a plane to Kathmandu on Monday
moming ?

What's its flight number ?

- What time does it leave ?

When does it arrive in Kathmandu ? £

to write the alphabet.
to count quickly to 50. L
to run from your classroom to a tree and back.
to write your name on the blackboard .

to walk to a shop.

30
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2. Questions about yesterday.

Ali
Here are questions about what the children did

yesterday. The answers are in the box. Only write
the answers.

What did Ram play yesterday ?
What did Yita watch ?

Where did Mary swim yesterday ?
What did Sita read ?

What did Ali climb ?

She swam in the river.

ok~ b=

| She read a book.
He ptayed football.
She watched television.

He climbed a free.



Needs o Havc, instruchionc .

3 R ’read\cv vead< aloud o cla,g

. apunz!% Aeacher sk unkKnown +ab#:a,j/—
words. Cilldren s or wnke
= adolitions . Rapunzel i§ a beautiful

girl, but a witch keeps her in
Aeacher 2 high tower. ,

w aloud The witch calls,

q‘?Q “Rapunzel, Rapunzel, let
ldven

down your hair.”

g
.'@A

!or!w Rapunzel lets down her
“Civead § ,{ air and the witch climbs up.

-ﬂor ¢ 0»\ ,Zh prince is watching.

> The pnnce waits.

449
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[4 Sh!Everyone is sleeping.The bus goes all night.

Here is a quiet chant about a night bus. But the last

tine is very loud. Clap on the words.
underlinda

The bus goes on and on.
The bus goes on and on.
The night ié dark,

The lights are bright,
The villagers are sleeping. Shh'!
The bus goes on and on .
The bus goes on and on.
The inside lights are off.
The seats are folded back R
The passengers are sleeping. Shh
The bus goes on and on.
The bus goes on and on.
The driver looks ahead,
He turns the steering wheel,

The driver ISN'T sleeping !
hvskH [3“' worzk
st abrevigfions

s7c c% .7/\/
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E Match the times.

2045

Mid-night

1215 (Quarter to nine in the evenin@

0210

Mid-day

0000 @uarter past twelve in the daD

1200 (Ten past two at nigho

1830 | (half past six in the everlina

Gm&hnss A\rr;\;a.l'and o\epaﬂ'w veber

[3 Three of these people are me&fifig, #c?urgaz.rzh'

separting. Which ?
Commatye
€
Remember to write, See you next @

/. .

44
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Kothmandu 'S new bus Station

a Arriving " the new Lathmandu
g ous 64'&4':0}\ oV e

At 7 ocloc in the moming the bus arnves at
Kathmandu new bus station. New bus stafon ©
A Kath >

Lovely to see you g
ow was the journey ?

/ %(l'\.ﬂ%“g

Welcome !

| slept all night.
It was great,

Ram, help me put
the bags in.

45
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Bim o teach EXPREWION

Can also be used for Vocab . bucldmﬁ 4

IZ] Sita was surprised. She said, “Isn’t it big !"
%mm"“*r .

Her voice weht up at the end.
Look at the pictures. What do you say ?
Use the words in the box

(dark )(cold )( tall ) (heavy) (_dirty )

Isn’t it !

Isn’t it !

|_sn’t it !

Isn’t it

Isn’t he !

47
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Uncle, What dic we eat
last night 7 Guess !

5y

Noodies 72
~ / . :

G »gf -
dontknow.lgiveijy\z
Vi<

o :

Play this guessing game with your teacher or

with your friend.
. be “M.
Ahis exam f"” an e

454



D‘scw.s'«on thded .

[3 Different ways of travelling.

Write the sentences in your copy.

b4 flies straight up in the air,

Oxen putt a

over the snow.

2

3. Dogsorhuskiespulla

4. A______is a small boat. It has sails.
5

A goes on the sea.

455
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(a) Draw this form in your copy. Make it big. Read
quietly about the bus in the picture, and fill in the

form. ) what picture ?
Bus No. wheve 2

From :

To:

Colour

No of Seats
Dep. Time
Arr. Time
Fare

The blue bus, number 2235, goes from
Kathmandu to Pokhara. It has 52 seats, and it
leaves at 7:00 a.m. It arrives at 3:00 p.m., and the
fare is 120 rupees.

(b) Now ask your friend questions about the bus.

» 2. - ‘)
i

by

()
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Oval \)(M'\:‘f:
Wrtten
E What did they do yesterday ?

\)

\ %

457
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100  Contexts of Teaching

Defining Proficiency Levels

Is there a standard set of guidelines by which these three mysterious
terms may be uniformly understood? The answer is yes, and while textbooks
and curricula do not by any means universally adhere to these guidelines,
they nevertheless offer us a practical description of speaking, listening, read-
ing, and writing proficiency at numerous gradations. -

The ACTFL Proficiency Guidelines (1986) have come to be a widely rec-
ognized proficiency standard in language teaching circles. The current ver-
sion of the guidelines is historically related to what for many years was
referred to as “FSI levels” of speaking proficiency. The FSI (Foreign Service
Institute) levels, now referred to as “ILR” (Interagency Language Roundtable)
levels in more formal, research settings, represent points on an increasing
scale of sophistication as determined by the FSI Oral Interview. The Oral
Interview is a carefully designed set of structured tasks that elicit pronuncia-
tion, fluency and integrative ability, sociolinguistic and cultural knowledge,
grammar, and vocabulary. The test taker is judged to possess proficiency that
falls into one of the following eleven different levels:

LEVEL DESCRIPTION
0 Unable to function in the spoken language
0+ Able to satisfy immediate needs using rehearsed utterances

! Able to satisfy minimum courtesy requirements and maintain very
simple face-to-face conversations on familiar topics

I+ Can initiate and maintain predictable face-to-face conversations and
satisfy limited social demands

2 Able to satisfy routine social demands and limited work requirements

2+ Able to satisfy most work requirements with language usage that is
often, but not always, acceptable and effective

3 Able to speak the language with sufficient structural accuracy and
vocabulary to participate effectively in most formal and informal con-
versations on practical, social, and professional topics

3+ Often able to use the language to satisfy professional needs in a wide
range of sophisticated and demanding tasks

4 Able to use the language fluently and accurately on all levels normally
pertinent to professional needs

4+ Speaking proficiency is regularly superior in all respects, usually
equivalent to that of a well-educated, highly articulate native speaker

5 Speaking proficiency is functionally equivalent to that of a highly
articulate, well-educated native speaker and reflects the cultural
standards of the country where the language is spoken
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muum

Overview of Reading Dévelopmental Conti

y observing that the child is exhibiting all the key indicators of a phase.

children will also display indicators from other phases.

It should be noted however, that most

Teachers can identify a child’s phase of development b

Phases

Phase 1: Role Play Reading

In this phase readers display reading-like behaviour as
they reconstruct stories tor themselves. They show a
natural interest in books and the language of print.

Phase 2: Experimental Reading

in this phase readers use memory of familiar texts to
match some spoken words and written words. They
realise that print contains a constant message and

Key Indicators

begin pointing to words. They may comment on
pictures, but seldom question written text.

¢ displays reading-like behaviour
- holding the book the right way up
- turning the pages appropriately
- looking at words and pictures
- using pictures to construct ideas

# realises that print carries a message but may read
the writing differently each time, e.g. when
‘reading’ scribble to parents

¢ focuses on the meaning of a television program,
story, or other text viewed, listened to or ‘read’.
Responses reflect understanding.

¢ makes links to own experience when listening to
or ‘reading’ books, e.g. points to illustration,
saying ‘My dog jumps up t00.’

® uses pictorial and visual cues when watching
television, fistening to or ‘reading’ stories, i.e. talks
about a television program, advertisement or
picture in a magazine or book, relating it to own
knowledge and experience

® recognises own name, or part of it, in print

Major Teaching Emphases

realises that print contains a constant message, i.e
that the words of a written story remain the same,
but the words of an oral story may change

is focused on expressing the meaning of a story
rather than on reading words accurately

uses prior knowledge of context and personal
experience to make meaning, e.g. uses memory of
a text to match spoken with written words
recognises some personally significant words in
context, e.g. in job roster, weather chart or books
matches some spoken words with written words
when reading a book or environmental print

Major Teaching Emphases

® model reading bebhaviours and strategies
for students to emulate

every day for different purposes and audiences

® encourage discussion and praise critical and ¢ share with children times when you challenge or
divergent thinking disagree with a text
® provide picture books with limited text that ¢ discuss instances of stereotyping in texts
children can ‘read’ to themselves and others ¢ value and encourage both critical and empathetic
& re-read favourite stories and rhymes responses from childrer, especially those that are
® share '8ig Books' with children incidentally different from your own
modelling reading behaviours & Before, during and after reading promote
¢ establish a language-rich environment, presenting discussion that goes beyond the literal level
print in natural and meaningful contexts ® provide opportunities for children to retell stories
¢ read from an enlarged text (big book) so that ® use environmental print purposefully each day
children can follow the print as it is read ¢ select reading material that is predictable, familiar
& read texts featuring rhyme, rhythm and repetition and has natural repetition
As the opportunities arise: * disc\{ss conventions of print informally when
¢ show that a written word is a unit of print with reading . . L
space either side ¢ model refadmg strategies such as predicting words
¢ talk about letters by name, relating initial letters gnd read:qg-on . — .
to the sounds they represent ¢ involve children in oral cloze activities focusing on
® show that print is written left to right and top to words . L
bottom * talk a‘bo.ut l_etters and words in context, pointing
® relate spoken lo written words in context out distinctive features
& draw antention to relationships between words M €ncourage children to explore letter-sound
and pictures relationships
¢ demonstrate use of context cues to construct
meaning
r
| Atall phases:
.} & foster children’s enjoyment of reading, ¢ encourage students to select their own books
! encouraging them to explore a variety of and read independently every day
: texts and take risks with confidence
! ® encourage students O share experiences
| & read to students every day and share your related to reading and viewing
: own enjoyment of reading ¢ talk to students aboul their reading and
¢ encourage students to respond critically to viewing
texts they have read or viewed 4 provide opportumities for students to write
I
l
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Phase 3: Early Reading

In this phase readers may read unfamiliar texts slowly
and deliberately g5 they focus on reading exactly whe:
15 on the page. Readers are beginning to reflect on
their own strategres. e.q. for working out unknown

words. They sometimes comment on and question texts.

¢ isbeginning to read familiar texts confidently and
can retell major content from visual and printed
texts, e.g. language experience recounts, shared
books, simple informational texts and children’s
television programs

¢ candentify and talk about a range of different
text forms such as letters, lists, recipes, stories,
newspaper and magazine articles, television
dramas and documentaries

¢ demonstrates understanding that all texts, both
narrative and informational, are written by
authors who are expressing their own ideas

¢ may read word-by-word or line-by-line when
reading an urfamiliar text, i.e. reading
performance may be word centred. Fluency and
expression become stilted as the child focuses on
decoding .

¢ uses pictures cues and knowledge of context to
check understanding of meaning

¢ has a bank of words which are recognised when
encountered in different contexts, e.g. in a book,
on the blackboard. in the environment or on a
chart

¢ relies heavily on beginning letters and sounding-
out for word identification (graphophonic
strategies)

Major Teaching Emphases

@ ask readers about ideas and information they have
. found in books. Encourage a range of opinions
and reactions, discuss stereotypes and
generalisations
® provide opportunities for individual conferences
where students discuss aspects of their reading
& provide opportunities for students to demonstrate
understanding of a text
# encourage students to reflect on personal reading
strategies
& model strategies such as substituting, re-reading,
and self-correcting during shared reading sessions
& Encourage use of personal experiences.
knowledge of oral language patterns and text
structure to help readers make meaning
» model strategies for attacking unknown words,
e.g. identifying similar word beginnings. common
word patterns, chunking parts of a word
» support the development of a basic sight
vocabulary by:
- selecting resources that use many of thase
words in a8 natural way
- encouraging readers to re-read favourite
books )
scribing the students” own language and using
this text to focus on basic sight words
developing class word banks containing topic
words, high frequency words, linking words

etc. 4‘75

Phase 4: Transitional Reading

In this pnase readers are beginning to integrate 4
variety of reading strategies. They are able 10 adagpt
their reading to different types of text With teacher
support they will comment on and ¢riticse “exts

& shows an abdity to construct meaning dy

integrating knowledge of:

- textstructure, e.g. letter, narrative, report,
recount, procedure

- textorganisation, e.g paragraphs, chapters,
introduction, conclusion, contents, page,
index

- language features, e.g. descriptive language
connectives such as because, therefore, if ..
then

- subject specific language, e.g. the language of
reporting in science and the language of a
journalistic report

can retell and discuss own interpretation of texts

read or viewed with others, providing information

relating to plot and characterisation in narrative

or to main ideas and supporting detail in

informational text

recognises that characters can be stereotyped in a

text, e.g. a mother looking after children at home,

while the father goes out to work or a prince

rescuing a helpless maiden from an evil

stepmother, and discusses how this could be

changed

selects appropriate matenal and adjusts reading

strategies for different texts and different

purposes, e.g. skimming to search for a specific

fact; scanning for a key word

Major Teachin

create a climate which fosters critical thinking
help students to be aware of the view of the
world presented by an author and how this affects
different people
discuss with students the effect of texts on their
own attitudes and perceptions
ensure that students read a range of texts for a
variety of purposes
discuss the use of prior knowledge of:
- the text topic
- textstructures
- language appropriate for different text types
Provide opportunities for :
- making comparisons with other texzs
- identifying the main issues in a text and
providing supporting detail
- identifying cause and effect and predicting
ouicomes
- identifying character :raits from textual cues
- analysing plots
- interpreting symbolic or metaphorical
meaning
- discussing concepts and vocabulary
- exiracting and organising information



L 4

Phase 5: Independent Reading

Reading 15 purposeful and automatic. Reagers are onty
aware of reading strategies being employed when
encountering difficult text ar reading for 3 spaciir
purpose. Readers have greater ability to make
onnections between what s current <no-uledge an:
what s new They may challenge texts, drawing 2n
evidence from their own 2xpenence

15 becoming efficient 1 using most of the

following strategres for constructing meaning:

- makes preqaictions and is able to substantiate
them

- self-corrects when reading

- re-reags to clanfy meaning

- reads-on when encountering a difficult text

-. slows down when reading difficult texts

- substitutes familiar words

- uses knowledge of print conventions

makes meaningful substitutions. i.e. replacement

miscues are meaningful, e.g. ‘cool’ drink for "cold’

drink. The integration of the three cuing systems

(semantic, syntactic and graphophonic} is

developing

has an increasing bank of sight words, including

some difficult and subject-specific words, e.g.

science, experiment, February, Christmas

is becoming efficient in the use of the following

word identification strategies for constructing

meaning:

- sounds-out to decode words

- uses initial letters as a cue to decoding

- uses knowledge of common letter patterns to
decode words, e.g. th, tion, scious, ough

- uses known parts of words to make sense of
the whole word

- uses blending to decode words, e.g. str-ing

- uses word segmentation and syllabification to
make sense of whole word

Emphases

Model and discuss

~  prediction and confirmation strategies

- use of syntactic and semantic cues

- use of picture cues

- use of context cues

- re-reading

- reading-on

- substituting words

Model and discuss word identification strategies’

- use of graphophonic knowledge and
‘sounding-out’

- blending

- letter and word patterns

- sight words

- using syllabification and segmentation

- using knowledge of root words and word
componensis

& can recogmse and discuss the elements and
purposes of different text structures. e g reporis.
procedures, biographies, narratives,
advertisements, dramas, documentaries

& reads and comprehends text that s abstract ond
removed from personal experience

® makes inferences based on imphicit informatior
drawn from a text and can provide justification
for these inferences

& returns purposefully to make connections

between widely separated sections of a text

makes critical comparisons between texts

can discuss an alternative reading of a text and

offer possible reasons why a text may be

interpreted differently by different readers or
viewers

¢ uses a range of strategies automatically when
constructing meaning from text
- self-corrects
- re-reads
- reads-on
- slows down
- sub-vocalises

¢ uses word identification strategies appropriately
and automatically when encountering an
unknown word
- knowledge of graphophonics
- knowledge of word patterns
- knowledge of word derivations

morphographs, prefixes, suffixes and
syllabification

L 2R

Major Teaching Emphases

® teach students to:
- articulate their reading difficulties
- discuss the questions they asked of the text
and any questions that weren't answered
- discuss how they solved probiems
- select and use appropriate strategies when
reading for different purposes
@ praise and encourage students when they show
evidence of critical reading, listening and
responding sensitively to their comments
¢ teach students to identify and comment on
different points of view in texts
® establish a language-rich environment presenting
print in natural and meaningful contexts
® provide opportunities for students to examine.
analyse and discuss narrative and expository texts
& teach stucents to:
- analyse topics/questions
- generate self-questions
select appropriate texts and como:le
reference lists
- summarise and take notes
- organise responses for reporting
. comptle bibliographies
¢ develop the students’ ability to reag irom J
writer's viewpoint and 1o write from eeader <
viewpoint
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Indicators For Reading Developmental Continuum

Teachers can identify a child's phase of development by observing that the child is exhibiting all the key indicators of a phase.

It should be noted however, that most children will also display indicators from other phases.

Phases

hase 1: Role Play Reading

Phase 2: Experimental Reading

Making Meaning at Text Level

Making Meaning at Text Level

¢ displays reading-like behaviour
- holding the book the right way up
- turning the pages appropriately
~ looking at words and pictures
- using pictures to construct ideas

¢ realises that print contains a constant
message, i.e. that the words of a written story
remain the same, but the words of an oral
story may change

¢ realises that print carries a message but may
read the writing differently each time, e.g.
when ‘reading’ scribble to parents

¢ is focused on expressing the meaning of a
story rather than on reading words accurately

¢ focuses on the meaning of a television
program, story, or other text viewed, listened
to or ‘read’. Responses reflect understanding.

< knows that print goes from left to right and from top to
bottom of a page

e responds to and uses terminology such as: letter, word,
sentence, chapter

¢ makes links to own experience when listening
to or ‘reading’ books, e.g. points to
illustration, saying ‘My dog jumps up too.’

* is beginning to demonstrate awareness of literary
language, e.g. “a long, ong time ago...", ‘by the fire sat
a cat’, ‘No, no, no’, said the....’

¢ uses pictorial cues when sharing a book or ‘reading’,
e.g. pointing to a picture in The Three Little Pigs, says
The three little pigs left home.’

« identifies the subject matter of a story through the use
of titles and illustrations, e.g. ‘1 want the story about the
big black cat’

e trns the pages of a book, telling the story from
memory

* knows that writing and drawing are different, e.g.
‘Mummy reads the black bits.

« shows an ability to connect ideas and events from stories
heard or viewed by retelling events in sequence, using
pictures, memory of the story and knowdedge of story
structure

* selects favourite books from a range, e.g. chooses a
book saying ‘| want The Three Litte Pigs.’

o expresses personal views about the actions of a
character and speculates on own behaviour in a similar
situation, e.g. 'If | had been...I would have...”

e can talk about favourite stories and enjoys hearing them

*  sub-vocalises or whispers when reading ‘silently’

¢ is beginning to use some book language appropriately,
e.g. ‘Once upon a time...” The child may use a ‘reading *
voice

Making Meaning Using Context

¢ responds to and uses simple terminology such as: book,
right way up, front, back, upside down

¢ uses prior knowledge of context and personal
experience to make meaning, e.g. uses
memory of a text to match spoken with
written words

Making Meaning Using Context

¢ uses pictorial and visual ases when watching
television, listening to or ‘reading’ stories, i.e.
talks about a television program,
advertisement or picture in a magazine or
book, relating it to own knowledge and
experience ’

* demonstrates understanding of one-to-one
correspondence between spoken and written words, for
instance, the child slows down when dictating to an
adult

o asks for assistance with some words. May be aware that
own reading is not accurate and may seek help, re-read
or stop reading

¢ reacts to environmental print, e.g. notiding a fast food
sign the child says ‘| want a hamburger.’

e uses pattems of language to predict words or phrases

Making Meaning at Word Level

Making Meaning at Word Level

¢ recognises own name, or part of it, in print

¢ recognises some personally significant words
in context, e.g. in job roster, weather chart or
books

¢ is beginning to recognise some letters, e.g. Sam says
“That's my name’, pointing to ‘Stop’ sign

Attitude

¢ matches some spoken words with written
words when reading a book or environmental

print

o displays curiosity about print by experimenting with
| ‘writing’ and drawing and asking ‘What does that say?’

e wants to look at books

e is developing the ability to separate a word from the
object it represents. For instance, the child realises that
‘Dad" is a little word, not that "Dad’ is a big word
because Dad is big

¢ offers to ‘read’ writing and points to text while
‘reading’, indicating the beginning of having-a-go

o recognises some letters of the alphabet and is able to
name them

e expresses enjoyment by joining in oralty and responding
emotively when listening to familiar stories

e eagerly anticipates book-reading events that are part of
daity routine

e demonstrates some knowiedge of letter-sound
relationships, for instance, the sound represented by the
initial and most salient letters in words

e points to spedfic known words as they are read

Attitudes

- <= +- predict words in texts

reading

o s beginning 1o see self as a reader and talks about own

* may ask for favourite stories to be read

o joins in and acts out famiiiar stories if invited to do so

* selects books to read for pleasure

o self-selects texts on basis of interest of familiarity




Phase 3: Early Reading

Making Meaning at Text Level

Making Meaning at Word Level

L

is beginning to read familiar texts confidently
and can retell major contents from visual and
printed texts, e.g. language experience
recounts, shared books, simple informational
texts and children’s television programs

can identify and talk about a range of
different text forms such as letters, lists,
recipes, stories, newspaper and magazine
articles, television dramas and documentaries

demonstrates understanding that all texts,
both narrative and informational, are written
by authors who are expressing their own
ideas

identifies the main topic of a story or informational text
and supplies some supporting information

talks about characters in books using picture dues,
personal experience and the text to make inferences

provides detail about characters, setting and events
when retelling a story

talks about ideas and information from informationat
texts, making links to own knowledge

has a strong personal reaction to advertisernents, ideas
and information from visual and written texts

makes comparisons with other texts read or viewed. The
reader’s comments could relate to theme, setting,
character, plot, structure, information or the way the
text is written

can talk about how to predict text content, e.g. ‘I knew
that book hadn't got facts in it. The dinosaurs had
clothes on.”

Making Meaning Using Context

4

may read word-by-word or line-by-line when
reading an unfamiliar text, i.e. reading
performance may be word centred. Fluency
and expression become stilted as the child
focuses on decoding

uses picture cues and knowledge of context
to check understanding of meaning

generally makes meaningful substitutions, however
over-reliance on graphophonics may cause some
meaning to be lost

may sub-vocalise when reading difficult text ‘silently’

is beginning to use self-correction as a strategy

uses knowledge of sentence structure and punctuation
to help make meaning (syntactic strategies)

sometimes reads-on to confirm meaning

re-reads passage in order to darify meaning that may
have been lost due to word-by-word reading. May re-
read a phrase, a sentence or a paragraph.

can talk about strategies used at the sentence level, e.g.
‘If 1 think it doesn’t sound right, | try again”

is beginning to integrate prediction and substantiation
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has a bank of words which are recognised
when encountered in different contexts, e.g.
in a book, on the blackboard, in the
environment or on a chart

relies heavily on beginning letters and
sounding-out for word identification
{(graphophonic strategies)

carefully reads text. demonstrating the understanding
that meaning is vested in the words

may point as an aid to reading, using finger, eyes or
voice, especially when reading difficult text

locates words from sources such as word banks and
environmental print

when questioned can reflect on own word identification
strategies, e.g. ‘1 sounded it out’

Attitude

is willing to have-3-go at reading unknown words

enjoys listening to stories

reads for a range of purposes, e.g. for pleasure or
information

responds sensitively to stories read

discusses favourite books

talks about favourite author

selects own reading material according to interest,
purpose and level of difficulty and, with teacher support,
can reconstruct information gained




Reading: Developmental Continuum / individual Student Profile

Indicators For Reading Developmental Continuum

Phase 4: Transitional Reading

Making Meaning at Text Level

4 shows an ability to construct meaning by

integrating knowledge of:

- text structure, e.g. letter, narrative, report.
recount, procedure

- text organisation, e.g. paragraphs,
chapters, introduction, conclusion,
contents, page index

- language features, e.g. descriptive
language connectives such as because,
therefore, if... then

- subject specific language, e.g. the
language of reporting in science and the
language of a journalistic report

can retell and discuss own interpretation of
texts read or viewed with others, providing
information relating to plot and
characterisation ir: narrative or to main ideas
and supporting detail in informational text

recognises that characters can be stereotyped
in a text, e.g. a mother looking after children
at home while the father goes out to work or
a prince rescuing a helpless maiden from an
evil stepmother, and discusses how this could
be changed

selects appropriate material and adjusts
reading strategies for different texts and
different purposes, e.g. skimming to search
for a specific fact; scanning for a key word

makes inferences and predictions based on information
which is both explicit and implidt in a text

makes generalisations based on interpretation of texts
viewed of read, i.e. confirms, extends, or amends own
knowledge through reading or viewing

uses a range of strategies effectively to find relevant
information in texts, e.g. makes use of table of contents
and index

reads orally with increasing fluency and expression. Oral
reading reflects personal interpretation

selects texts effectively, integrating reading purpose and
level of difficulty

makes comparisons with other texts read

recognises devices which influence construction of
meaning such as the attribution of ‘good’ or ‘bad’ facial
characteristics, clothing or language and the provision of
emotive music and colour, and stereotypical roles and
situations in written or visual texts

Strategies for Making Meaning Using
Context

*

is becoming efficient in using most of the

follovying strategies for constructing

meaning:

~ makes predictions and is able to
substantiate them

- selfcorrects when reading

- re-reads to clarify meaning

~ reads-on when encountering a difficult
text

~ slows down when reading difficult texts

- substitutes familiar words

~ uses knowledge of print conventions, e.g.
capitalisation, full stops, commas,
exclamation marks, speech marks
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L J

makes meaningful substitutions, i.e.
replacement miscues are meaningful, e.g.
“‘cool’ drink for ‘cold’ drink. The integration of
the three cuing systems (semantic, syntactic
and graphophonic) is developing

L J

is able to talk about some of the strategies
for making meaning

Making Meaning at Word Level

L J

has an increasing bank of sight words,
including some difficult and subject-specific
words, e.g. sclence, experiment, February,
Christmas

is becoming efficlent in the use of the

following word identification strategies for

constructing meaning:

- sounds-out to decode words

- uses initial letters as a cue to decoding

~ uses knowledge of common letter pattems
to decode words, #.g. th, tion, scous, cugh

- uses known parts of words to make sense
of the whole word

- uses blending to decode words, e.g. str-ing

- uses word segmentation and
syllabification to make sense of the whole
word

Attitude

is self-motivated to read for pleasure

reads for a range of purposes

responds sensitively to stories

discusses favourite books

may discover a particular genre, e.g. adventure stories
(may seek out other titles of this type)

shows a marked preference for a specific type of book
or author

makes comparisons with other texts read

demonstrates confidence when reading different texts

‘s phase of development by observing th

at the child is exhibiting all the key indicators of a phase.

Teachers can identify a child

that most children will also display indicators from other phases.

it should be noted however,



Phase S: Independent Reading

Making Meaning at Text Leve!

*

Making Meaning at Word Level

can recognise and discuss the elements and
purposes of different text structures, e.g.
reports, procedures, biographies, narratives,
advertisements, dramas, documentaries

reads and comprehends text that is abstract
and removed from personal experience

makes inferences?_ased on implicit
information drawn from a text and can provide
justification for these inferences

returns purposefully to make connections
between widely separated sections of a text

makes critical comparisons between texts

can discuss an alternative reading of a text and
offer possible reasons why a text may be
interpreted differently by different readers or
viewers :

talks with others about interesting or difficult content

can justify own interpretation of a text

comments and makes judgements on the ways authors
represent people from different cultural and socio-
economic groups

is beginning to recognise 2nd appreciate that authors
manipulate language in a variety of ways to clarify and
enhance meaning

can recognise and discuss the elements and purpose of
different text structures, e.g. biography, mystery

reflects on and discusses issues and topics that have

emerged when reading or viewing

- challenges and criticises text and topics, offering
supportive evidence

- organises logical responsas to a text

- selects relevant information for own purpose

- identifies and synthesises points of view

- draws conclusions from text and generalises about
information extractes from them

may compare self and own experiences with fictional
characters to enrich understanding

reads and comments critically on materiais such as news
itemns, magazine articles and advertisements and letters in
the press. identifying techniques and features designed to
influence readers

applies basic research skilis effectively such as identifying
informational needs, using knowledge of library
organisation and text crg3nisatios 3nd extracting relevant
information from data base, catalogue or book

Making Meaning Using Context

*

uses a range of strategies automatically when
constructing meaning from text

- self-corrects

- re-reads

- reads-on

- slows down

- sub-vocalises
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¢ uses word identification strategies
appropriately and automatically when
encountering an unknown word

- knowledge of graphophonics

- knowledge of word patterns

- knowledge of word derivations,
morphographs, prefixes, suffixes and
syllabification

Attitud

e may avidly pursue a favourite author. Books may be
compared and recommended to others

o feels strongly about reading preferences and can justify
opinions

s s totally absorbed when reading

* sees books as a major source of information

e empathises strongly with admired characters in fiction




Phase 6: Advanced Reading

Making Meaning at Text Level

¢ critically reflects on and responds to text,

providing different levels of interpretation
and adopting altemative view-points

can stand back and reflect on own reactions
to authors’ perceived ideologies and positions

recognises specific language forms such as
figurative language, jargon and technical

language

recognises and desaibes the purpose and
structure of different genres

reflects personal interpretation of a text
through oral reading

recognises and responds to text complexity,
@.g. ambiguity and conflicting messages in
text

can compare and contrast different points of
view

can identify and integrate layers of facts and
concepts within a text

can identify and discuss different authors’
styles

can recognise texts as ‘cultural constructs’
and can analyse the cultural beliefs

underpinning texts

can synthesise information within and acoss
texts

is able to select, use, monitor and reflect on
appropriate strategies for different reading

purposes

is able to interrogate texts, articulating
problems and formulating relevant questions

can select key information and ignore
irrelevant material

can apply understanding of text structure to
the acquisition, organisation and application
of information

can formulate and apply research strategies

can recognise and analyse bias, propaganda
and stereotyping in texts

can draw on literary and cultural repertoires
to construct meanings in order to compare
the perceived world view of an author with
own

Attitude

uses reading to enter worlds beyond personal
experience

confidently handles new texts

responds sensitively and perceptively to literature

reads literature with emotional involvement anc
reflective detachment
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Overview of Spelling Developmental Continuum

observing that the child is exhibiting all the key indicators of a phase.

lay indicators from other phases.

It ch~old ha nnted however, that most children will also disp

Teachers can identify a child’s phase of development by

Phase 1: Preliminary Spelling

In this phase children become aware that print carries a message.
They experiment with writing-like symbols as they try to represent
written language. Their writing is not readable by others as
understandings of sound-symbol relationships have yet to
develop. Children are fascinated by print and are constantly trying
to explore the relationships between written and spoken words
and between letters and sounds through emulating adults in role
play of reading and writing.

Phase 2: Semi-Phonetic Spelling

In this phase children show developing understanding of sound-
symbol relationships. Their spelling attempts show some evidence
of sound-symbo! correspondence. They may represent a whole
word with one, two or three letters. In this, as in all phases of
development children will be copying, recailing and inventing
words. Children at this phase are able to copy letter by letter.
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Key Indicators

is aware that print carries a message .~ ..
uses writing-{ike symbols to represent wrrtten :
language
~uses kinown letters or:approx:mauom >f
reprsent written language "
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L J

is confident to experiment w:th wordS s
' ©owo .- gees it as a problem-solving task

Major Teaching Emphases

Preliminary spellers need to be immersed in print. The
environment should support the development of concepts of
print and stimulate them to write.

@ develop an awareness of letter names

@ develop understandings of concepts of print

@ use correct terminology for letters, sounds, words and
sentences

At all phases:
¢ model writing in a variety of contexts

¢ encourage students to reflect on their spelling
strategies

¢ encourage children to reflect on their
understandings, gradually building a complete
picture of the spelling system

® ensure that students have opportunities to write
for a variety of audiences and purposes

® encourage students to take risks and have-a-go at
spelling words they need to write
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Major Teaching Emphases

Semi-Phonetic spellers need to be exposed to print in natural
and meaningful contexts. They need opportunities to
experiment with writing so they will develop understandings
about print.

@ help children develop a stable concept of a word

¢ help children to hear different sounds in words

¢ help children develop the ability to segment spoken
words into individual sounds

& help children to represent sounds heard in words with
letters written in the order they are heard

@ select high interest and high frequency words from
children’s reading and class writing to add to class
word lists

& teach children that ietter names are constant but the
sounds they represent vary

& provide many opportunities for children to explore and
identify sound-symbol relationships in meaningful
contexts



Phase 3: Phonetic Spelling

In this phase writers are able to provide an almost perfect match
between letters and sounds. Letters are chosen on the basis of
sound often without regard for conventional letter patterns.
Spelling attempts are meaningful and becoming more like
standard spelling. There is often evidence of self-constructed rules
that may not conform 12 adult rules. Writers copy, recall and
<onstruct words according to their current understandings. They
use rote recall for an increasing number of words.

Phase 4: Transitional Spelling
(from sounds to structures)

In this phase writers are moving away from heavy reliance on the
phonetic strategy towards the use of visual and meaning-based
strategies. They may still have difficulty recognising if a word
‘looks right’ but should be able to proof their known bank of
words. Writing will show evidence of an increasing bank of
learned words. To help writers at this point it is better not to
emphasise phonics but to extend their repertoire of alternative
strategies. This is a critical phase in the development of spelling. it
often takes writers a long time to move through it. it is important
that progress is carefully monitored so as much support and
explicit teaching can be given as possible. If writers do not receive
sufficient support they may not progress beyond this phase.
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Major Teaching Emphases

Transitional spellers need to develop familiarity with many
common patterns of spelling through reading, writing and
specific spelling activities.

Major Teaching Emphases

Phonetic spellers shculd be exposed to a wide variety of printed
materials to provide data from which (at their own pace) they
can draw new conclusions about spelling.

@ teach writers to look for visual patterns and common They also need opportunities to focus on groups of words

*

L 4

letter sequences in words

teach writers to identify critical features of words (i.e.

differentiating characteristics)

continue to empnasise the building up of a systematic

view of spelling with emphasis on the way:

(a) letters can represent different sounds depending on
context or place in the word

(b) asound can be represented by more than one letter or
letters

teach writers to think about meaning as a strategy

continue the development of word banks by

incorporating theme, topic, high frequency and

interesting words as they arise

introduce proof-reading strategies

rather than words in isolation. This enables them to make
generalisations about word patterns and to formulate rules.

¢ continue to emphasise visual patterns encouraging
writers to focus on patterns and to classify words

¢ focus on word meaning and word derivations as a
guide to spelling, e.g. sign - signature

& teach strategies for remembering the correct spelling
of difficuit words

& teach strategies for spelling new words

® encourage writers to generate alternative spelling in
order to select the right one

¢ encourage writers to hypothesise and generalise, e.g.
rules for plurals and syllabification

¢ encourage the use of words not previously used to
enlarge spelling vocabulary

¢ continue the development of Word Banks and class
atphabetical lists

# continue to model and teach proof-reading skills



Phase 5: Independent Spelling

In this phase writers have become aware of the many patterns and
rules that are characteristic of the English spelling system. When
spelling a new word they use a muiti-strateqy approach. They have
the ability to recognise when a word doesn’t look right and to
think of alternative spellings. Spellers in this phase will have
accumulated 2 large bank of known words that they can
automatically recall. Independent spellers continue to use personal
constructions when spelling unfamiliar words in draft writing.
Independent spellers realise the importance of proof reading.
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See all lnducators in the Independent Phase (page %4).

“is aware of soc1a7 obllgatlons asa speller

Major Teaching Emphases

Independent spellers should be encouraged to accept
responsibility for extending their spelling vocabulary. They
should proof read all their written work as they are now able to
spell most commonly used words correctly.

& focus on meaning as a guide to spelling

& continue to explore derivations of words—meanings of
foreign words as a guide to spelling

& consolidate and extend proof-reading skills

& continue to build up a systematic picture of the whole
spelling system

& teach writers to use context as a guide to spelling

# reinforce strategies for remembering correct spelling of
difficult words

& empbhasise social importance of spelling—insist on
correct spelling for public audiences, parents, other

classes or principal



————

Indicators For Spelling Develop

iInuum

at the child is exhibiting all the key indicators of a phase.

mental Cont

Teachers can identify a child’s phase of development by observing th

that most children will also display indicators from other phases.

1t should be noted however,

Phase 1: Preliminary Spelling

In this phase children become aware that print carries a message.
They experiment with writing-like symbols as they try 1o represent
written language. Their writing is not readable by others as
understandings of sound-symbol relationships have yet to develop

*

is aware that print carries a message

uses writing-like symbols to represent written
language

uses known letters or approximations of
letters to represent written language

assigns a message to own symbols

knows that writing and drawing are different

knows that a word can be written down

draws symbols that resemble letters using straight,
curved and intersecting lines

uses a combination of pictorial and letter representations

places letters randomly on a page

repeats some known alphabet symbols and often uses
letters from own name

writes random strings of letters

shows beginning awareness of directionahty

recognises own name or part of it, e.g. Stephen says
‘That's my name’ fooking at ‘Stop’

writes the first one or two letters of own name or word
correctly and may finish with a random string of letters

writes own name correctly

names or labels own “writing” and pictures using a
variety of symbols

reacts to environmental print

is willing to have-a-go at writing

enjoys experimenting with writing-like forms

tatks about what has been ‘written’ or drawn

asks questions about printed words, signs and messages

is keen to share written language discoveries with others
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Phase 2: Semi-Phonetic Spelling

In this phase children show developing understanding of sound-
symbol relationships. Their spelling attempts show some evidence
of sound-symbol correspondence. They may represent a whole
word with one, two or three letters.

Phase 3: Phonetic Spelling

In this phase writers are atle to provide an almost perfect match
between letters and sounds. Letters are chosen on the basis of
sound often without regard for conventional letter patterns.

three letters. Uses mainly consonants, e.g.
KGR (kangaroo), BT (bit)

Spelling attempts are meaningful and becoming more like
standard spelting.

¢ uses left to right and top to bottom
orientation of print -
- ¢ chooses letters on the basis of sound without
¢ relies on the sounds which are most obvious regard for conventional spelling patterns e.g.
to him or her. This may be the initial sound, kaj (cage), tabl (table), birgla (burglar),
initial and final sounds, or initial, medial and vampia (vampire), pepl (people), sum (some),
final sounds, e.g. D (down),DN (down), DON bak (back)
down), KT (kitten), WT . -
( ) ( n) (went), BAB (baby), ¢ sounds out and represents all substantial
LRFT (elephant) N N
sounds in a word, e.g. ktn (kitten), wacht
¢ represents a whole word with one, two or (watched), anathe (another), aftrwoods

!afterwards), sicion (cyclone), spidr (spider),
isgren (icecream), necst (next), peepl (people)

uses an gt letter 1o represent most words in a
sentence. e g. $015gtocas(Someone s gong to
chmb a slide)

uses letter names to represent scunds, syllables or
words, e.g. AT (eighty)

uses a combination of consonants with a vowel relatec
to a letter name, e.g. GAM (game), MI (my)

writes one of two letters for sounds, then adds random
letters to complete the word, e.g. greim (grass). rdms
(radio)

begins to use some simple common letter patterns e.g
th (the), bck (bike)

uses a small bank of known sight words correctly

recognises some sound-symbol relationships in context,
2.g. points 10 "ship’ and says "sh” or recognises first letter
of name

knows the letters of the alphabet by name

recognises some words in context, e.g. “That says "dog”

N

¢ develops particuiar spellings for certain

sounds often using self-formulated rules, e.g.
becoz (because)iwnz (was), wher (were)/whas
(was), dor (door)/sor (saw)/mor (more), hape
(happy)/fune (funny), poot (put)/wood
(would)

Subsuluies 1InCOrrect ieilers ior those witn similar
pistanciation e g. oshan (ocean), nacher tnature), wold
(world), heard (herd), :nsobays (disobeys), consert
{concert), butiful (beautiful), tuched (1ouched), caw
{door), tresher (treasur2). thort (thought)

Adds an incorrecs vees' 3fter 3 correct vowel or
consonant, 2.g. hart (hat), derum (drum), mis (my), fiene
‘fine), saeid (said), beo’ore (before), seing (sing)

represents past tense in different ways according to the
sounds heard, e.g. stopt (stopped), watcht (watched),
livd (lived)

uses the letter 'r' to represent a syllable, e.g. watr
(water), mothr (mother’

recognises rhyming words

confuses short vowel saunds, e.g. pell (pill), yallow
(yellow), u (a), pan (pen), lat (iet), sow (saw)

recognises and copies words in the environment

leaves spaces between word-like letter clusters, e.g. | h
bn sik (I have been sick)

confuses words with objects they represent, e.g. ‘Train is
a3 long word, “cos trains are long. Butterfly is a little
word..."

is willing to have a go at representing speech in print
form

is confident to experiment with words

sometimes emiis one letter of a two letter blend or
digranh, e ;. iug fiort mek (milk), leve (leave). plak
(olank)

still uses some letter narme strategies e.q. awa (away),
exellnt (excellent), mui irmight), Irst (last), cav (cave)

creates some words by comoining known sight words
and patterns e.g. apreesheeight (appreciate),
jenyouwine (genuine). MaThursday (Mother’s Day)

usually spells commonly used sight words correctly, e.g.
in, has, his, he, my, the here

talks about what has been drawn, written

seeks response by questioning

is keen to share written language discoveries with others

uses some known patterns in words, e.g. ...ing, th...,
sh..., nght (night)

is beginning to use syllabification for spelling longer
words, e.g. telefon (telephone), butufl (beautiful). Some
syllables may oe um:tted

identifies anc uses knowledge of similar sounding words

experiments with spelling words in different ways

applies knowledge whicfi has been gained from reading
and words encountered ir books, e.q. pirate, ship

15 beginning to use simple homonyms and homophones
correctly, e.g. wina, read, park, their/there, oneAwon,
for/four. t00/t0

15 willing 1o have-3-go at spelling

sees self positively as o wvriter and speller




Phase 4: Transitional Spelling

In this phase writers are moving away from heavy reliance on the
phonetic strategy towards the use of visual and meaning-based
strategies. They may still have difficuity recognising if a word
‘looks right’, but should be able to proof their known bank of
words. Writing will show evidence of an increasing bank of

{from sounds to structures)

learned words.

Phase 5: Independent Spelling

In this phase writers have become aware of the many patterns
and rules that are characteristic of the English spelling system.
When spelling a new word they use a multi-strategy approach.

They have the ability to recognise when a word doesn't look right

and to think of alternative speflings. Spellers in this phase will
have accumulated a large bank of known words that they can

automatically recall.

L

uses letters to represent all vowel and
consonant sounds in a word, placing vowels
in every syllable, e.g. holaday (holiday).
gramous (grandma’s), castel (castle), replyd
(replied), gorrilias (gorillas)

L

is aware of the many patterns and rules that
are characteristic of the English spelling
system, e.g. common English letter patterns,
relationship between meaning and spelling

is beginning to use visual strategies, such as
knowledge of common letter patterns and
critical features of words, e.g. silent fetters,
double letters

makes generalisations and is able to apply
them to new situations, e.g. rules for adding
suffixes, selection of appropriate fetter
patterns (-ion)

uses visual knowledge of common Enghsh letter
sequences when attempting (o soell unknown words,
e g thousend thousand), cort (caught), dolier (dollar)

accurately spells prefixes, suffixes,
contractions, compound words

uses vowel diaraons liberally, sut may be unsure of
correct usage, @ g played (played), kaingarows
(kangaroos). aiven {(alien)

uses context to distinguish homonyms and
homophones

uses silent letters and double consonants
correctly

may have over-genershsed the use of silent "e” as an
alternative for spelling long vowel sounds, e.g. mite
(might), biye (buy). chare (chair), moste (most), rane
{rain), growe (Grow), acdye (okay)

effectively spells words with uncommon
spelling patterns and words with irregular
spelling, e.g. aisle, quay, liaise

syllabifies and correctly inserts a vowel before the 't at

uses less common letter patterns correctly,
e.g. weird, forfeit, cough, reign

incorrectly, e.g. yuo (you), shose (shoes), Micheal
(Michael). thier (their), recieve (receive)

the end of a word. e g. "brother’ instead of "brothr’, ¢ uses a multi-strategy approach to spelling

‘water” instead of "watr’ (visual patterns, sound patterns, meaning)
¢ spells inflectional endings such as .. .tion, ...ious, ...ight, ¢ is able to recognise if a word doesn’t ook

...1ous conventionally right and to think of alternative spellings
* includes all the correct letters but may sequence them *

analyses and checks work, editing writing and

correcting spelling

is beginning to use knowledge of word meanings, e.g.
sigrvsignature, medicine/medical, circle/circular

¢ recognises word origins and uses this
¢ is beginning to make spelling generalisations, e.g. uses information to make meaningful associations
some double letters correctly between words
¢ is able to proof read known bank of words ¢ continues to experiment when writing new

words

usually represents all sytlables when spelling a word,
e.g.. uncontroliablely (uncontrollably)

uses spelling references such as dictionaries,
thesauruses and resource books appropriately

uses syllabification when spelling new words

is extending bank of known words that are used in
writing, including some subject specific words, e.g.
February, Christmas, restaurant, diameter, conservation,
scientific

has accumulated a large bank of known sight
words and is using more sophisticated
language

is beginning to use knowledge of word parts, e.g.
prefixes, suffixes, compound words

shows increased interest in the similarities,
differences, relationships and origins of
words

uses more difficult homonyms and homophones
correctly, e.qg. sore/soar, pour/poor, board/bored

is willing to "have a go’ at spelling specialised words
found in specific subject areas such as scrence and soctal
studies, e.g. experament (experiment), abatories
(abattoirs), 1attitude (latitude), electrnsity {electricity)

is willing to take risks and responsibilities
and is aware of a writer’s obligations to
readers in the area of spelling

has a positive attitude towards self as a
speller

15 aware of the importance of standard spelling for
pubtished work

has an interest in words and enjoys using
them

15 willing to use a range of resaurces

has an interest in words and enjoys using them

is willing to use a range of resources and
extend knowledge of words, including
derivation, evolution and application




Overview of Oral Language Developmental Cont

inuum

ng all the key indicators of a phase.

that most children will also display indicators from other phases.

's phase of development by ohserving that the child is exhibiti

It should be noted however,

Teachers can identify a child

Language

Beginning

Phase 1

Phase 2: Early Language

In this phase children’s use of language becomes more refined and
extended. It is used to satisfy simple social needs and to gain
control of objects, people and knowledge in the environment.

(H:  Iknow where my Grandma lives

T.  Where?

CH: (points)

T: When did you last see your Grandma?
Ch:  Along time ago.

Key Indicators

The child:

& uses own grammar style which is an approximation of adult
grammar—overgeneralisations are common, e.g.
plurals sheeps for sheep
verbs goed for went
auxiliary verbs | did run fast

¢ is beginning to develop awareness of listener needs and
begins to provide feedback information when introducing
new topic, e.g. Nanna, | went shopping. Look at this.

@ gives simple descriptions of past events

@ shows an interest in explanations of how and why

Major Teaching Emphases

¢ focus on language structures and patterns

through songs, chants, rhymes and stories

& develop children’s ability to adjust their

language to suit particular purposes,
audiences and situations

& encourage children to te!l stories, recount

experiences, describe ideas, events and
objects, report information and role play
characters and situations

¢ develop and extend children’s use of

vocabulary in different contexts

& help children to give and receive simple

explanations, information and instructions

At all phases:

& provide models of correct English

@ ensure that students encounter a range of purposes,
audiences and situations that challenge them to use
language in many different ways




Phase 4: Emergent Langauge for
Learning
In this phase, children use language effectively to satisfy social and

communicative needs. They also display considerable skifl in
responding to, and using language 10 satisfy the demands of

Phase 3: Exploratory Language

In this phase, children already know a great deal about language.
They use language competently and include most grammatical
patterns. They know that language can be used to express
meaning and share experiences with others,

Ch1: Good morning everyone. Um, when | went to my
Grandma’s | saw a light brown rabbit hop into the
bush.

T: Where is your Grandma's house?

Ch1: They're called Dowling Flats.

Ch2: Our house has a flat roof.

Ch1: No, not the roof. Jt's a building.

formal learning.

I'm going to teli you about yesterday when we went to
the z00. We went in the conservation room and | held a
llama skin in the feeling boxes and Mrs Smith pressed the
button, um, and it sisowed us a picture of llamas and | had
a r;ce with, um a tortoise and | won because ! was faster,
and . ..

The child:

& has grasped most grammatical rules but may still
overgeneralise, e.g.

The speaker/listener:

*

judges whether a sentence is grammatically correct and
adapts accordingly

- uses tone, volume, pace, intonation pattern and gesture to

tenses swimmed for swam, keept for kept ,

plurals mouses for mice enhaqce mearing

pronouns they put the book in there & takes into account audience and purpose when speaking
@ can sustain a conversation with a variety of audiences, e.g.

& contributes appropriately to classroom interactions, showing

or expressing puzzlement if something is not understood

¢ adapts language for social control, requests and for seeking

information
& includes when, who, where, what in recounts
@ uses language to explain, enquire and compare

Major Teaching Emphases

@ focus on language structures and patterns through
songs, chants, rhymes and stories

teacher, peers, parents

develops specific vocabulary to suit different purposes, e.g.
language for description, classification, comparison,
argument

shows evidence of language cohesion;

(a) narrative logical, sequenced retells

(b) recounts sequenced by time order

(c) conversation sustained, on topic

uses language to predict and recall

uses language to interact with peers, e.g. collaborative
activities

Major Teaching Emphases

*

provide opportunities to listen and respond to stories,
songs and poems

& provide opportunities to develop language through # develop the language necessary to express an )
small-gropup and large-group interaction understanding of narrative structure, e.g. giving logical,
# help children to learn through speaking and listening, sequenced. retells; de_scnb}mg setting, characters and
e.g. formulating ideas, classifying, comparing, giving events; or incorporating literary language )
and receiving instructions and explanations ¢ assist students to use different styles of language to suit
# provide opportunities to retell stories a range of audiences and purposes o
@ assist children to recount experiences, within and ¢ include collaborative and exploratory activities that
outside school encourage children to predict. hypothesise and make
& encourage children to talk about reading and writing . <omparisons ) .
experiences promote language that allows children to discuss and
# incorporate collaborative and exploratory activities in express opinions relatgd 1o topics, issues and interests
all curriculum areas ¢ introduce subject-specific vocabulary through oral,
written and reading activities
® develop students’ ability to ask and answer questions as
a strategy for solving problems
¢ help students present factual information clearly and

& allow time to practise the sounds, rhythms, words and
structures of language

& make links between oral and written language

#® encourage students to respond to a range of oral and
visual treats

# value the processes of group interaction

logically
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Phase 5: Consolidated Language for

Learning

In this phase, chitdren use a variety of language forms and
manipulate language to suit a range of situations. They also
understand how listening, speaking, reading and writing
complement each other as tools for learning.

Well, I think it was last Sunday and it was raining cats and
dogs so for once my Dad let me bring my parrot, Cocka,
inside, and he let her out. I just patted her neck because
she doesn’t fly about much, um, only when she gets mad
with you. And then she started dancing with my Mum by
moving up and down . . . .

Phase 6: Extended Language for
Learning

In thus phase speakerslisteners continue to extend and refine
their understandings and use of language. Language s

manipulated and adapted 1o suit a range of situations and
purposes.

- Igeneraly had a good time and I'm sure everyone else
| didaswell, but I certainly did find some things difficult at
l Pioneer World, particularly having to wear a hat and not
being allowed to talk unless spoken to. A few things
occurred there that we had a good laugh about..

asn abenbue 1uanijo4 i/ aseuq

The.speaker/listener:

*

communicates effectively by sharing ideas, offering advice,
opinion and information and reacting to the contributions of
others

recognises that language is adapted to meet different social,
situational and educational needs, e.g. the language of
reporting is different from the language of interviewing or
story-telling

demonstrates the ability to develop a topic in curricuium-
related situations, e.g. reporting, describing, comparing
interprets texts from own point of view — expresses
opinions, draws conclusions

uses appropriately specialised vocabulary and structures in a
variety of situations, e.g. discussions, reports, modified
debates

continues to develop reason and logic, by attempting to
draw conclusions, make inferences, justify and explain
statements; asking questions and seeking confirmation
listens to evaluate, draw inferences and make judgements

Major Teaching Emphases

*

*

*

help students to present factual information in a clear
and logica! way

help students to discuss increasingly complex issues
taking others’ views into consideration

help students to assess and interpret arguments and
opinions

implement activities that require students to present
ideas, experiences and understandings in alt curriculum
areas

help students to use specialised vocabulary

include small-group and whole-group activities that
focus on joint sharing, problem-solving, negotiation
and consensus

help students to talk to and respond to wider audiences
using a variety of language styles

help students to summarise main ideas

help students to express and justify own opinions
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The speaker/listener:

¢ selects and sustains language and style appropriate to
purpose, context and audience e.g. formal, informal talk

¢ effectively interprets whether a message has been
understood

¢ summarises main ideas from written or spoken texts using
succinct language

@ draws conclusions from, makes inferences based on and
evaluates written and oral text and is able to listen and
respond to an alternative perspective

¢ describes events, objects and concepts outside immediate
experience, e.q. world news

# uses language to express independent, critical thinking

¢ uses oral language to formulate hypotheses, criticise,
evaiuate, plan and to influence the thinking of others

¢ deals with abstract ideas using concrete examples

Major Teaching Emphases

¢ structure experiences that challenge students to select
and use different styles of language to suit a range of
audiences and purposes

¢ help students to develop proficient speaking and
listening skills that focus on clear speech, and a logical
and sequential expression of ideas and understandings

¢ promote the use of subject-specific vocabulary

¢ include activities and resources that encourage students
to reflect on the aesthetic features of language

¢ involve the students in planning presentations, e.g. to
the class, school assembly

¢ structure activities to enable students to interpret,
summarise or evaluate a range of texts

¢ help students to develop language for independent,
critical thinking

¢ provide opportunities for students to use language to
persuade, surprise, entertain or amuse others

¢ help students to give and respond to increasingly
complex explanations and instructions

asn abenbueq pasueapy :g aseyq



Oral Language: Developmental Continuun Individual Student Profile

Indicators For Oral Language Developmental Continuum

Teachers can identify a child’s phase of development by observing that the child is exhibiting all the key indicators of a phase.

that most children will also display indicators from other phases

it should be noted however,

Phase 1: Beginning Language

r

* Language and Literacy Behaviours

develops a repertoire of cries to satisfy biological needs

cries, chuckles, gurgles, coos

‘babbles’ and repeats sound patterns

constantly plays at making sounds, alone or with others

recognises human voices

responds to own name

uses voice to attract attention

uses sound to signify emotions, e.g. anger, excitement

voices many sounds which resemble those of first language, e.g. ma-ma, da-da

uses non-verbal gestures, e.g. waves

produces first real words

co-ordinates gestures and words, e.g. waves and says Bye

uses single words and two-word phrases to convey meaning:
drink - | want a drink
go way - Go away

uses non-verbal communication to support single and two-word utterances:
drink - points to fridge

understands more language than can be verbalised

may overgeneralise word meanings to represent many ideas:
bed may mean bed, pillow, blanket, going to bed

has favourite words, e.g. No! Mine!

relates messages which are supported by fadal expression or intonation:
Mummy car! Mummy car?

may make mispronunciations: tu for cup
free for tree
ress for dress
rink for drink

mixes words, e.g. shakemilk for milkshake

has control over some functional language, e.g. in, on, out, down

may produce parents’ speech sounds without meaning, e.g. in attempting to
hold a conversation with a visitor

understands simple questions

foliows simple directions

is beginning to question for information

engages in language games, e.g. Round and round the garden, In<y wincy spider
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Phase 2: Early Language

ﬁanguage and Literacy 8ehaviours

Speech Development

L4

uses own grammar style which is an approximation of adult
grammar—overgeneralisations are common, e.g.

plurals sheeps for sheep

verbs goed for went

auxiliary verbs 1 did run fast

expentments with sounds through rhyme and repetition

is beginning 1o use pronouns but may make errors in syntax, e.g. Look at
the doggie. They is big.

shows confusion between pairs of terms, e.q. iyou, this/that, herefthere

demonstrates an understanding of distinction in personal pronouns, eg.
Give it to him. Give it to me.

begins to use endings such as ing, ed, s

may confuse tenses when describing an event, e.g. / going shopping
yesterday

uses function words - is, was, a, the, for, because - 1o link ideas previously
expressed in unconnected ways:
Me go park - becomes i'm going to the park

demonstrates an understanding of most common prepositions, e.g. on,
under, front, behind

may make sound substitutions, e.g.

bforv dribe for drive wiorr wabbit for rabbit
t for k tick for kick dfor th brudda for brother
s for sh sip for ship f for th free for three

focuses on interesting sounding words and enjoys repeating them, e.g.
beautiful - bb-oo-di-fool

Language of Social Interaction

*

is beginning to develop awareness of listener needs and
begins to provide feedbadk information when introducing
new topic, e.g. Nanna, | went shopping. Look at this.

Is aware of sodal conventions but does not match actions to phrases,e.g.
‘scuse me’ and pushes friend with the blocks

co-ordinates gesture and tone of voice to convey meaning, e.g. / love you,
Mum (cuddles)

refines conversation skills, e.g. leams ways to enter conversation, takes
tums dunng an interaction

talks aloud to self

engages in imaginary play, often using toys or other props

converses with imaginary friends

Language and Literacy

gives simple desariptions of past events

shows an interest in listening to and talking about stories

asks for and joins in stories )
—

‘reads’ books aloud, often assigning own meaning to print

tells “stories’ about pictures in books

begins to develop an understanding of story structure, e.g. notices when a
page is not read from a favourite book

‘pretend reads’ to other children, dolls, toys

retells simple stories

demonstrates an awareness of rhyme

reads familiar pnnt in the environment

acts out stories or repeats phrases encountered in books

draws symbols and ‘reads’ the message

L)

shows an interest in the meaning of words encountered in boo
e

Language and Thinking

*

shows an interest in explanations of how and why

is able to express an opinion,e.g. [ don’t like...

is beginning to develop concepts of quantity, size, speed, time

is beginning to see relations between objects, e.g. puts toys together,
building blocks

begins to understand cause and effect, e.g. My tower fell over ‘cos | put this
big block on top

is beginning to verbalise reasons

makes simple predictions of future events, e.g. We'll be going in two more

offers solutions and explanations to a situation, e.g. /t sank ‘cos it was full

expresses feelings

constantly questions - why, who, what, where, when

" may demonstrate confusion between fantasy and reality, e.g. / didn’t break

. Monster did




Phase 3: Exploratory Language

Language and Literacy Behaviours

Speech Development

¢ has grasped most grammatical rules but may still
overgeneralise, e.g.

tenses swimmed for swam, keept for kept
plurals mouses for mice
pronouns they put the book in there

« may still produce non-fluent speech

¢ may make minor mispronunciations, e.g. siw for th, fw for sw

« uses more lengthy and complex sentences, tending to overuse and, then

Language of Social Interaction

4 contributes appropriately to classroom interactions, showing
or expressing puzzlement if something is not understood

¢ adapts language for social control, requests and for seeking
information

= is aware of the impact of language in conflict situations. Often uses adults
to deal with conflict.

* sustains one-to-one conversation with children and adults

¢ takes conversational turns as speaker and listener

¢ is beginning to use polite conversational conventions, e.g. Excuse me

¢ can only see one course of action when in conflict, e.g. / want that pen

Language and Literacy

¢ includes when, who, where, what in recounts

¢ uses language to describe objects, events and feelings !

¢ is beginning to develop a vocabulary for language concepts, e.g. ‘sound’,
‘word’, ‘sentence’

¢ engages in imaginative play, using language to negotiate roles, scenes and
maintenance of play

¢ distinguishes between, and describes, past and present experiences

* relates stories from a sequence of 24 pictures

e uses story language, e.g. Once upon a time...

* may combine fantasy and reality when describing or retelling

* initiates and joins in playground chants and rhymes

Language and Thinking

¢ uses language to explain, enquire and compare

* makes inferences, e.qg. / @n’t play outside if it’s raining

* describes words in terms of function, e.g. You ride a horse, You dnive a car

*  may display confusion when using pairs of comparative terms, e.g. more/
fess, bigflittle

* projects into the future, anticipates and predicts, e.q. /f you blow that
balloon up any more, it'll burst or When we go on holiday we’ll need...

L_. discusses events, concepts of objects not experienced

*  suggests possible altematives when problem-solving, e.g. if we use that
cardboard box instead of the wood, we’d be able to bend it

* shows an understanding of cause and effect

® constantly questions

* reflects on own and others’ feelings, e.g. / got mad at Nathan when he
took my toys or ft makes you sad, does it, Mum
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Phase 4: Emergent Language for Learning

Language and Literacy Behaviours

Speech Development

¢ judges whether a sentence is grammatically correct and
adapts accordingly

e has grasped most grammatical rules but may still overgeneralise, e.g.
verbs sleeped for slept
plurals mouses for mice

* is beginning to use some complex grammatical connectives o sustain a
topic, e.g. because, if, after

* uses cognitive verbs, e.g. think, like, want, etc. to express thoughts.
wishes, dreams

e uses slang and jargon with peers

Language of Social Interaction

¢ uses tone, volume, pace, intonation pattern and gesture to
enhance meaning

¢ takes into account audience and purpose when speaking

¢ can sustain a conversation with a variety of audiences, e.g.
teacher, peers, parents

¢ takes conversational tumns as speaker and listener

* responds to classroom expectations of polite behaviour, e.g. Could you
pass me..., I'm sorry. Waits for turn before speaking

s participates in group discussions

« distinguishes between language used in different situations, e.g. ‘home
fanguage’, ‘classroom language’ and ‘playground language’

Language Literacy

¢ develops specific vocabulary to suit different purposes, e.g.
language for description, classification, comparison, argument

¢ shows evidence of language cohesion;
(a) narrative logical, sequenced retells
(b) recounts sequenced by time order
(c) conversation sustained, on topic

o includes when, who, where, what in recounts

« shows a knowledge of story structure by describing, comparing or
contrasting, setting, characters, events, condusion, etc. in narrative texts

* uses language to express grammatical forms encountered in narrative
texts, e.g. Once upon a time..., ...and they lived happily ever after

« engages in more elaborate role play of characters or events encountered in
stories

Language and Thinking

. 4 uses language to predict and recall

¢ uses language to interact with peers, e.g. collaborative
activities

« demonstrates abstract thinking by using verbs of cognition to express
thoughts, hypotheses, wishes, e.g. / wonder, hope, understand, think,
believe, wish

« uses language to describe similanties and differences

« uses language to categorise objects, people, places, events, etc.

o uses fanguage to discuss cause and effect

* uses language to reason and argue

« is beginning to distinguish between lanquage forms and language
meanings, e.q. Pull your socks up means Improve your behaviour

« is beginning to understand humour in jokes and riddles

o follows instructions e.qg. classroom routines, relaying messages

o plans and gives instructions in a variety of situations, formal and informal, e.g.
classroom routines, peer teaching

« questions to clarify or gain further information

« explains cause and effect, e.g. She fell off the bar because she was trying a
somersault for the first ime, then her hand slipped

« follows instructions that include two or three elements

494



APPENDIX K.

LEARNING ASSESSMENT PROJECT,
VICTORIAN BOARD OF STUDIES

495



CATEGORY DESCRIPTIONS AND PERFORMANCE INDICATORS

Mark

Texts and Contextual understanding (TCU)

0

1.1

1.2

21

2.2

3.1

Linguistic structures and features (LSI)

INSUFFICIENT TO JUDGE

THE BEGINNINGS OF WRITING

STARTING TO COMMUNICATE IN WRITING
. writlen symbols conveying some meaning to the reader

A BASIC TEXT

¢ very brief (two or three sentences)

e little development

. ideas or cvents listed rather than interrelated

A BRIEF TEXT GIVING SOME RELATED IDEAS

ABOUT THE TOPIC

* afew cvents orideas in chronological or logical sequence
*  some development |

e some interrelating of ideas

A SIMPLE CONNECTED TEXT
. longer than a few sentences
s clear connection between the events or ideas in the text

written symbols whose mceaning is not clear to the reader

INSUFFICIENT TO JUDGE

EXPERIMENTING WITH WRITTEN SYMBOLS

a mixture of mvented and conventional letter shapes, numerals,
or other symbols

STARTING TO USE THE CONVENTIONS OF WRITING

writing from left to right, and from top to bottom of the page
the letters of the alphabet usually formed correctly

space belwceen words or word-like clusters or letters

some known or copied words

the beginnings of conventional spelling

some attempts al punctuation

WRITING INTELLIGIBLY

text generally interpretable, but may need to be read
more than once

some grasp of spelling

starting lo use capitalisation

DEVELOPING CONTROL OF BASIC FORMS

readily interpretable

simple sentences® which may be strung, together by and ..and ..,
orand then .. and then ...

high frequency words usually correctly spet

evidence of attempts to spell unfamiliar words by using the way

words look and sound

occasional punctuation

beginning to use vocabulary and sentence structures suitable for
purpose and audience

MOST BASIC FORMS CONTROLLED

mainly simple sentences* perhaps linked by simple connectors
such as and, then, so, bul

possibly some complex sentences

correct spellings easily outnumbering misspellings

full stops and capital letters generally used correctly

words no longer omitted
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3.2

1.1

4.2

4+
(i.e. Beyond
Level 4)

A PIECE WITII CLEAR DEVELOPMENT OR

LOGICAL SEQUENCE

* inanarralive: a developed story-line

* inarccount: several aspects of a personal experience, or
an event given in logical sequence

* inadescription: a broad description with
attention to several features or details

* inall of the above, a conscious “rounding-off”

l

A SUSTAINED TEXT WITI SOME ATTENTION TO DETAIL

¢ asustained text which sets out and develops ideas and events

e makes some attempts to use detail for clarity and interest

* adeveloping voice*

* an occasional attempt to engage reader (eg. humour, colourful
language, personal comment, appeals to authority or emotion) or
to create surprise or suspense

e connections may be spelt out where necessary to clarify things
for the reader

A SUSTAINED TEXT WITH APPROPRIATE USE OF DETAIL

e apicce in which some detail is used successfully to support
and enhance the text

¢ aclear voice*

¢ some successful attempts to engage reader or to create
surprise or suspense

» degrec of explicitness showing awareness of the needs
of the reader

A SUSTAINED, COHESIVE AND POSSIBLY COMPLEX PIECE

* judicious selection of detail to add interest or impact

o in a narrative: successful attention to introduction time order,
complication and development of a resolution \

e ina recount: successful attention to orientation, sequence of
events, participants and evaluation (personal comment)

¢ inadescription: a detailed description of a natural scene or place

ADDING rOLISH TO BASIC TEXT

¢ variation of sentence beginnings

* occasional sophislication in the ways text is linked*

* only occasional mis-spellings

e uses vocabulary and sentence structures generally suitable for
pyrpose and audience

STARTING TO DEVELOP STYLE
¢ variety of sentence structures
e lext becoming fluent and smooth

* growing control of common punctuation mavks such as commas

exclamation marks, question marks, inverted conwag
¢ somc experimentation with word choice

MANIPULATING TEXT FOR EFFECT

* appropriate use of paragraphing

e text only occasionally disjointed

*  consistent use of common punctuation marks

* some words well selected for precise meaning,

* consistently demonstrates awareness of purpose and audience
in choice of vocabulary and sentence structure

SUCCESSFUL AND FLUENT TEXT

¢ arange of sentence structures and verb tenses controlled
and varied for effect

* text generally linked smoothly and naturally

¢ control of a wide range of punctuation marks

e control of paragraphing

* precise word choice

* these terms are explained on pages 9-10
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SAMPLES OF TEACHERS’ WRITING
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