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Cne ot the diificultics of saciniary aducatdl s is thet
1t hics less clerrly 2efinced zims thun oincr stages ot the
Torw:l caucation«l rrocesses. [re kindsrg ctew or nursary school
has o re.sovnetily ¢l o <ncicd 11, 3% pgrimery .cho ) ius rirst
2% literscey na auweiocy, an” tre universii) or vechnical college
al profveoinnsl tosninivg o2d senil-ostln discipline,. Certzinly,
none oL thelc =13 15 ciaple, i Uunon cwnadyels they ooy o ven
app€ar Lo e WENEXuN o li-couairadictory. Far excunle, Lhere may
Ve o ococilict In tne wivocergs cben hetwszo the need to allow a
chiilu to develoy i cwn person 11ty nd the nced to per.uade hiw
60 curt ule cuti-soclonl insticets. The orivry -chosl Gy feel
oLLliged oo 1riiwplt lisecursy idlvency, =ither ir reading or in
Wil Gifig,y 1o OrJou G0 nsure o mastery of rontseernte] progesses
vhich 10 Lellevos Loportont, <Llberastively, it wey feel coumpélled
Lo oendon bhoee L4 )G geibner in farticule:r coses in order to
coue Wlid sucl.l nrocblonsc nilct 1t weliever to ove of sreater
urgency . b the university, the obligations of vroviding
vogmbtlioi, 1 btrainiv n.y rectrict the op crtunitcss for the more
lei.ureliy garsuis ¢i ruovleoge cna lvculcaticn of scnolarly
discipliase, [iSwever, at ie-xT o.cn o1 thege irstitutions has a
clear wim to stort frow, hovever incucourte 1t w-y prove in

VL.l o3l

Tne ceconaury Eenliv., 21 ke 2t.er aand, hss no XXEEEX
single cgreca alm, Gul I-uier & Tultiplieity »f roles. For some
student., 1t i3 thne iuncs «b.ge ol ecducaticon, for others, the
intermediate stuge veiore aniversity. sowe will look to it for
vollatiotui ¥raliiig, 1n LOLK—Kelpliy, wWOU4wOIrK or tyoing; others,
caonricedtl tn.t they willi ie.ra their vocatiomal skills on the joo,

expect the schodl to proviie = generzl education., still otners



need lhe school to show {ihew the possibilities oi ewployment,
£na sole use 1L as « pince to hide from the hard facts of
1lic, 0 sone 1t is o spriigboara for social wdvanceaen.,

to ctuers the Jjulge XRXXWxBEXR who sets the seal on their
iniueguacy, for stupiaity is tpe foule aicast toleratea in =
moaels socleby. The ewployer will see uinc scnosl in oune role,
Lhe Jelc il 1o asbudl, e btescner Ji aaot.aer, 4 bhe stuaeunt
10 54 cnvtner. tucs e Loded way wver..uy or coull:ct, out they
Are Loriiy, Likely bu co=inciue. LU 1s tiis foct wilen makes
Ry uecision —llaer L20ub cne curiliculuw ol & pucticulasr
schosl or tue conbent 1 & particuler suugosev 1o tagd
curcriculuw atfficuede oo wiclde, oo tuers is 4o single staandard

LO wiidCur wo crpcele

CHE g OU AL aNiCh deo Vuoo Lade DO §hlS
prorlea ¢ deciwliag bae Dounuwalles ol 6he oQre i curricaluw
135 Lo 240ild dns 0e2de vi Line s5tuatnt #3..0 e 0 I1nd the
SUngelbe I sbau; wWRICA B2Re Lol Meaduds. salo WLy bDe done
1 o €xennbaly Lastilonlr 37 $oalidyg SUal w4ale LUIle 8
road S.lzly or serson.i ay42ine, avorul vae ahixda neea for
Wik Cin Tocle 15 2e. el agbecagnb, ahid Bygoic L1704l i
Jpllitag. 102 .nrce 16 Co pe rieted. AU & wwore sophisticated
level, tiiz 1s donme ia tne 'core curricuiuw," wilei takes
Various protlens frow everylay living na thern edaswines them
IiroR all Asyects, WHEiL: txéy}%ﬁfeaches LSeuConoea withh the
AXXAXKEAAZX EXXIEWkH® dirfzrent subjgocls er t.c troultinnal
cdrclculiuld to zec wanl ilsht ewch throws on tne couasn
provica. thus, 1. itue proclen were "the couditions ot
guccesstul tamily iite," UL1s toplilce woula re lovked 4t from
tue pocint o1 view of sceial history, censidering what types
of family life nad ozen regardedl as normal at differeant perious
of history, of econocusics, considering tune effects of difiering

€coriomic pabterns on tne faaily, of wmorality, azua 50 on.



Avithmetic and cowcercizl rrirciples coulc ke brought into
play woen consiceriz, rrobleas ol vee {iwmily wvuagct, scientific

Knowiedge voulia be used Lo achermivie a Ccorrecy Zicl, ww
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iberature wloab nlay 1ts ooy in ~upcoing pivvicms 01 personail
relobilonships. The pruosesed Vicuoriarn seco: wor, avau b course

~
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would w=fcm to De usies ag wpnro-cn of vile ¥Xiaa, oOuuv it is

Limit o by Voo fact that ib 1s conceiveu s yeb suother single
Lr

snio .t in sz itinuai curriculax. wWhen Tully .pplieda, the
Cure cusrinulan unsg tals unified = opreoeh, throu_n a series
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tae xof anoe 1o sl e gor
Subygsule. LX0LLeas 3uCca a8 Lue one mentioved, or "now to use
your ti.? ere vdfectively, o Mhow oo von aeterwiac & lair
price aid guod v, ary the nrinciple vehicl e ol study, and
the o0 toaental chille ond Yecte of wmathewstics, WI1 Sitie,y

Fenalas, LLMEILY wod e ooty rae letoot jrcidentally to these

tnsks whicu .ousorb the ctudente ' Licerntion =i enlist their

Sney ; eurriculin way be vased on oa o srudy of eltner
socihnl 5? peverelo 100l needs, or o hiera 08 Lboth, vut it
vill siill e coen v the nbjieciicon that 1€ rinel iofw
ook cny emmeslatency cvner thoo of purpoce. oone o1oour
suoayicion 1o no acunt  uwe 0 1ts SRTE DT OS5, but rneverthzsless
tiucie kx wopears te br somebihing fundamenvzlly atsurd in a
gystem 0 stadlies which Gaden 1o sisoriminaticn between the
Vorious Jiseislines -nd toz dizstinct woys of spproacuing
Liovleage. Litercture for ex-anle may certiinly be of vaiue to
the student of society, but, os Leuv1s PULITS eut,3 only if
he apoor:sches it os literazture, aad not as just another plece
of historical evid:nce. Indeed, it way b2 most misleading, as
well as unhelpful, to use literatuce as evidence of a physical
fact, or even of a theoretic outlook. Its importance LU the
historian is not so much in what it telis us of what tho .utaor

or his contemporaries thought or did, but in what it tells us
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of the assumptions on which they worked and of the way in
which they thought. But te be understeod in this way it
must be studied for its ewn scke, and not merely in

relation to a nuaber of “aress of living."

As part of a core curricnlum, such a topic as "the
uzes of political power” might well be studied at fiftn er
s1xth year level in the sacendary sehoel. A text which
sugzests itself for this purpese is Shokespeare's "riacoeth,®
which dezls =mong other things with the preoblem of seizing
political power axnd the way the vieaokx victor is imprisoried
by nis own success. ¥From andother point of view, it ceuld be
regarded a5 a study in the need for erder in a society, and
the eontrast between imposed and anatural order, or it ceuld
be read as z document en the Tudor zmixikxaAxx ideelogy eof
power, All oi bthese questions ars relevant to the »lay, but
tney can ewly be procerly undcerstoed in relation te the play
if we first see the work as a eonstruction of words for a
stage. In this eontext, the audience is invited to sympathise
with Macpeth as a man, teo apprehend the ®B¥XX consequences eof
an evil awet (murder) s5 a physical reality ("Poimon'd chalice,®
K "naked new~-born bebe,¥ th: "horrid deed” xmmxxur felt as a
grain »f grit), and thus to share in Maebeth's moral and
intellectual disselution subsequeat Lo his sct of treason.
Sut this response to Shakespaare's piay cones orly frem
close attention to thzs words =s literature., In this way we
enter inte his moral world, «nd then we can zsk the guestions
which will interest the histerian er the politieian or the
noralist. Je wmignt then choose te ceapare Macbetn's Seotland
with Nkrumah's Ghana or Chiarng rai-shek's Foramosa, but our
cemparison wili not take tue ferm of coumpariung the physieal
conditions for tne assumption of persovnzl power oI ef
contrasting the consenucinces. sSnanxcespeura's text is not an

adequate historieal authority fer such pumposes. But if we



have trezted the play as literature, have allowed ourselves te
respond to tac language, the rhythms snd imagery, the story
and chatructere as part of am artistic work which is neither
part of life nor apart from life, we will be in a hetter
yosition te understand the attitudes ot the wmodern dictators
end thneir follewers. But this understanding will not bz of a
kind whicn eaabl:zs u3 to pass simple judgements, nor will it
necesenrily ascist vs with understanding the historical

circusstuncus ot their rise.

For "Maebetii®™ is ne wore sm illustratien of the
eorrupbing influence of pover than is "Hamlet"™ an ebject
lesson for w unit of stucy un "how to make the best use ef
your time"™ or k "Levr" for one on "family life" or "mental
illness." In ewch: uf tacse plays we learn something ef the
meening ol nobilisy and ¢f humnanity by sharing in the
dissolution . a notle humon being. But this human being is
a stage being, wiose diszelution is presentied irn a certain
way with the iutention of affcctiing us, the audience, in
certain ways. Thus, wkenr Macbeth eries:

". . .1 tave n0o spur
ic prick the sides of my intent, but ealy
Veulting ambition, which e'er leaps itself
ind falls en the other
we see with him the
reality ef his position, but we also sece, as he does not,
the imaginative and worsl grasp of Macoeth himself which
apprehends his situation so conerately. Yet later, when he
cries defiance frem Lunsinane,
“The mind I sway by and the heart 1 bear
Shell never sag with doubt nor shake with fear
we hear net hxx confidence bdut

the empty braggadocie of mere werds, a hellewness emphakiee
by the hellew doggerel ferm.
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Loreover, Shakesspezre, as to some axtent any
genuine writer, has a disturving tendency to lead us far beyend
the appareat supject matier. The dovelopuent of Macbeth's
chnaracter is enly one element of a play which includes the
moral probleas of cheice, the meaning of loyalty, the nature
of woman and of love, and the significance ef human life. Ress's
epitapu for Yeunyz Siward, 6 pronounced in the interlude while
Macbeth hiwself is slailn, in itself raises more questions than
ceu.d be iancluded ian any siangle "area of living,®™ but again
they wre questions whicn cun only be preperly uandersteod, er
even mesalised, to tne extent that we have learnt hew te reail
Shakespeare, Tirough such readily we deve_9p our ewn sensitivity
to words and to the reality whicn they aefine. This may or may
not raise eur laevel of morul awareness or our capecity te make
morai Jucgements, but these malters lie beyond the realm of
literature. The aanger o1 the coere currieulum is that we will
start at this peint and uever in facl study literuture as
literature. I'hilis wiuid noe b= a complete waste, but it weuld
certainly lose u 1oL of Lhie peteantical value to be obtulned
frem a properly disciplinea approxah te literature as a subject

in its own right.

1f, tnen, we seck semathing differemt) from what
can be offered 9y ithe core curriculum ap roach, as far zas
tnglish Literature is eoncerned, we would seem to be faced with
the alternative of starting with the individual subdject,
examining it te see what it can offer, and, if we are satisfied
that it deserves z place in the @urriculum on these greunds,
develeping & syllabus which will realise this petential as
far as possible. We can assume that pretagenists frem ether

disciplines will be making the same examination ef their subject
although it mignt dDe heped that the result ef such an

examination will nottbe merely a list ef 3ubjects to be studie«
system
but some sort of YPtew of priorities which will ensure that



preperly
there 18 sufficient time te study/the subjects chesen.mr

Otherwise there is the denger that breadth will be achieved
at the expense of depth, and that essential studies will not
be mastered bedause of time deveted te valuable but less
~important subjects.

In passing, it might be noted that, whereas the
core curriculum approach would appear te harmonise with the
philosephy ol the Dewey school, with {ts emphasis en
adjustment to the dewands of life, this avproach hkaxmamixmx
favours the traditionuslist, whe looks on education as a means
ef handing on the wisdcm of the past rather than as a way ef
shaping the future. It can also encourage the tendency te
keep subjects in the curriculum only, or at least mainly,
because they have oeen taught i: the oast, It 1s always
possible to find excuses fcr doinzg what we find cenvenient,
and in the field of curriculum planning this is made even
easier by the fact thet a geod teacher ean extraet value frenm
the nost unproumising ef courses. Desplite the objections te
theories of tiransfer of lesrning, there are undoubtedly
many adults who have gained their insight inte human nature
at the hands of an inspirea drill sergeant, Jjust ss there are
ethers who have lesarnt tc recd ond write and argue as a result
of labouring over Latin and Creek texts, but this can be
ussed neither ps an argunent for tre restoration of the classics
nor for the restitution ef universal wmilitary training. The
incidental venefits which aayg de derived from a varticular
subject do not Jjustify its place iz a necessarily limited

8school curricaluwa.



But the traditionalist has a lot to be said in
his favour. [oe much emphasss on adjustment to life am it
is currently lived leads to a shallew course of studies
with neither ruots in tne past nor direction for the
future, Moreover, wkkk teo much concern with the comaunity
today and with preparing fer the individuzl's role in tnis
society can lead to pressuras fer cenformity which can be
far more dangerous, becmmse more insidious and baekec by
a mose extensive and premissive merality, than the apparently
rigid code ¢f tue nineteenth century English public schosol.
The wodern 1deu that you can de what you like provided what
you like is nermal is less likely to lecd to healthy
rebellion t“d;:Zhe Victerian assuamption that what yeuy
naturally inclined to was sin and that this inclinaticn could
onLy oe cured by regular heating., The modern morality 1is
15 sumwed up in the word "socialisation,” ! wnich descrives
viiab Ulitinately ishuman utopia of the psycholosist e
sees gll ailsaxreement as sin or disease and snviscges a
liie of cumplete narmony marred neither by conflici nor by

lacividualiby.

It is, however, evident tii-t pefere cn incividual
Cai: Play a purt in a society he must come to undarstand
a1dd To snare in its culture znd trziiticns, Olierwlse,
he will oSe unaole Xx even to comrunicate wits "is fellews,
for language is one of vhe primsry d=termi.aants of culture,
«»itn language, we acquire not only a way of expressing
oviselves, wut also an entire vatiern of leokin, at thnings
wir Ordering our 1upressions. v Portunntely, «e absoro our
cuihure as we acquire our laymace, bat 1f we are to become

inaividu-=lis, cnd not merely membhers of socletly, we must



become sware of the cultural pattern within which we live,
and learn te unaerstend it not 28 & divinely ordained
pattern of the right, nor &s an haphazard arrangement of
contemporary circumstances, but ag an erganic growth arising
logically from historical, geographic and econemic
determinants, and itself Jjoining with these factcrs to
define both the oppertunities snd the limitations of the
future. The anthropologist obttaiis this understanding by
cutting hiwsell off from his ow Wind aau learrin. to lkve
in a totally differert seciety. He virtually has to go
threugh the process of groviny up and being educat:sd agaln,
but this tiwe it is a part of liis tralning end he ix
watching as well as particlipating, and thus comes to
understand himself, This knowlalge s brings back to use on

the problems of his swn society.9

It would possibly be @i valus to the teacaner to have
2 similar training, but reg2rilsss of that, his task is
both te further the stiidets' absorption in his wor culture
and to lead him on to ~a objeclive study of this culture.
This cehievemént is posuibly onc of tre fruits of the
study of a foreign languege, but it ic 11 anythiung even
more relevant tc the stud, cf literuture. ¥sr, as we have
seen, to read s pxEx werk ¢f liter.ture is to eater iate
another existence, & rezality cpart frewm eur uvan but related
to it., Yet this entering is in fact a mental event.
occuring in the reader': xzina. The words or t..e author
enter his consciouzness and &sula it, ana iz sensitivity, te
their pattern. Afterwards, 2s he wayxxzxd wsigus and judges
his experience, he adjusts his attitulzz to taxe into
account this new swareness.
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But this description applies, ef course, ouly
ty the kxxiwex developed reader, Another persen way wmerely
absorb his litaerary experienoe' as 80 much entert.inment,
to be forgotten as seomn as it is finished. Yet, because
"he does not consciously assess his experience, its effect
may well be greater. For his understanding of the world is
governed by the language with which he describes it,lo and
the meaning he gives to thaxm this language is determined
by the corntext in which he has heerd or seen the words
previonsly., Thus, advertisers determine what a word means
to the majority of people,ll and then use the word constantly
in this sense, to the exclusion of ull other weanings and
shades of meaning 1v may hsve. The person whose language has
been entirely shoped by unconscious absorption wEXX not
onlyy%ﬁssess & blunted inteliectu~r]l instruwant but also
will have & blurred understanding of his world beyond
immediote practical issues, Ideas like love, hate, pride,
debate, comfort w111 mesn little to hi-.

It is primarily on these grounds that we ¢
Justify the ostudy =f liternture as o si<gle subject. It is
through litersturs bhuat we c:in .iuerstuia oursclves as
indivioazis in soclety, by =llowin. sur consciousnes: to be
shoped oy tne words of obhar men, ana it is Surough literature
that our awareness > langw. 7e can be shaped. If, bthen, we
decide thiat literatur:2 s = ola2e in tre scaovl curriculun,
as o subjece iz 1ts owd risht or = vart 217 a gensr:xl ~n. lish
larzuage cuurs2, we mucl decier wiucily waut the ¢=neral
principles of liter-ture as 2 discipcline may bes before

we can know how it scounid oo studiod,
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This conclusion will not uf course follow if we
wish to include literature in our curriculﬁg}¥or the sake of
the pleusure it ofrers, or as an exeuple of the use of tae
languagze by masters. pdoth of tnese wiws are propsr to the
study of literature, and if the firast of these at lesast 1s not
achiaved it is doubtful if anything eise cua o, But literature
is far more than a diversion zid an eXawuple, 2ni 17 its full
value is to be realigsed it must De studied as well a5 read.
Certainly, it is probavly not until late in his secondary
schonling that we can expect tuae average sbtude:nt to oc able to
make glear critical distinctions ia woras, bui if he is to
be brou;nt to tnis point it is important that from tne earliest
age he be asked vo think about his z2xserienc: .nd & Lok
beyond the liwicdiste enjuyzent. [o say $his i3 to say no movre
than that t.he teacier nimselr ust underst-sd tnc priaciples
of his subjiect, but tiaat 1. is & watter for his own skill and
Judgerxent how nucu JL that undersdtanding he cormunicates

explicitly to trhe pupil.



