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Abstract

With the increasing trend towards internationalisation of curriculum (1oC) in higher
education, questions about quality and outcomes of students’ future employment are
under-researched in Vietnam. This study contributed to the scarce information on
understanding employability skills and how these skills are developed in 10C programs

in Vietnam.

Designed as quantitative and qualitative mixed methods, this research employed two
methods of data collection: a questionnaire and semi-structured interviews with three
stakeholder groups. A total of 375 final year students in their final year in four public
universities participated in the survey. Twenty-six interviews were conducted with
students, graduates and employers of 1oC employees. The study engaged with the
dimensions of employability skills adopted from Assessment and Teaching of 21st
Century Skills (ATC21S) combined with the Knowledge, Skills, Attitudes, Values and
Ethics (KSAVE) model of Binkley et al. (2012).

The findings of this research identify variability in the employability skills 10C programs
are developing for their business students. The results show that 10C programs could help
students develop ways of thinking and working, equip them with tools for working, enrich
cultural understanding, enhance career identity and improve personal attributes but that
there is no one systematic approach. This research highlights strategies to enhance
students’ skills development, which may provide some guidance for IoC educational
providers, academic staff and 10C students. My research also indicates several problems
related to 10C programs reported by the abovementioned stakeholders. These require
reviewing and resolving where possible. Finally, my research proposed a practical
employability skills framework, developed and validated from a Western model, to suit

the context of 1oC program institutions in Vietnam.
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CHAPTER 1 - CONTEXT OF THE STUDY

1.1. Introduction

This doctoral research examines students’ skills development in internationalised
curriculum programs, focusing on four public universities in Vietnam. This research was
conducted because the issue of employability skills has become more and more essential
in contemporary higher education (HE). Enhancing skills for students to prepare for their
future employment has become one of the significant concerns of policymakers,
university leaders and academics worldwide (Tran, 2016a). Accordingly, Tran indicates
a lack of research regarding students’ skills development implementation in non-English
speaking countries such as Vietnam. My review of the literature shows that research is
even scarcer in the field of internationalisation of curriculum (10C) in Vietnam. My study,
therefore, contributes to the existing literature by providing an understanding of
contemporary Vietnamese HE practice in internationalisation. It also highlights existing
Vietnamese human resource and employers’ requirements for business employees . My
study argues that [oC programs in the Vietnamese context contributed to students’ ways
of thinking, ways of working, tools for working and skills for living in the world. In
addition, it gives several recommendations for loC institutional providers, academic staff
and students for the successful implementation of employability skills in 10C programs

in Viethamese HE.

This chapter contextualises the problem that the study seeks to address by presenting an
overview of internationalisation of HE and Internationalisation of Curriculum (lIoC).
Next, a brief description of the main types of 10C programs in Vietnam is presented. The
section that follows states the aims of the study and the research questions. The chapter

concludes by providing an outline of the thesis structure.
1.2. Internationalisation of higher education

Over the past several decades, globalisation and internationalisation have been so
pervasive that almost “no corner of the globe or institutional type has proven immune to
the call to internationalise in some fashion” (Rumbley et al., 2012, p. 3). The terms
globalisation and internationalisation are mentioned frequently by researchers, and

sometimes they are used interchangeably. To distinguish between these concepts, Albach
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(2004) states that while globalisation refers to trends of economy, technology and
science, internationalisation is seen as policies and initiatives to prepare for globalisation.
The most cited definition is Knight’s (2003). According to her, internationalisation is a
term increasingly used to discuss the international dimensions of higher education,
including “international, intercultural or global dimensions into the purpose, functions or
delivery of postsecondary education” (p.2). To put it simply, “internationalisation is
changing the world of higher education, and globalisation is changing the world of

internationalisation” (Knight, 2004, p. 5).

As noted, the majority of studies on internationalisation in the HE context come from
Europe, the USA, the UK, Australia and New Zealand (Zou et al., 2019). The United
States is considered as pioneering the internationalisation of higher education, ranked first
in terms of receiving international students (De Wit, 2013). The United Kingdom remains
the second chosen and preferred destination for international students. In the Asia Pacific
region, the situation is somewhat different. In the process of internationalisation, while
English-speaking countries are customarily seen on the one hand as “providers” of most
services, Asian countries, on the other hand, are “buyers” of international products and
processes to adopt these services (Altbach & Knight, 2007). Vietnam is no exception,

playing the role of recipient and importer (Tran et al., 2014).

The process of internationalisation was categorised into two major components:
internationalisation at home (laH) and internationalisation abroad (Knight, 2012). The
first element, which is the focus of my study, refers to activities organised at universities’
home campuses to help students develop international understanding and multicultural
skills, focusing on using a foreign language either in teaching or the international
curriculum. Beelen and Jones (2015) reconceptualised IaH as “the purposeful integration
of international and intercultural dimensions into the formal and informal curriculum for
all students within domestic learning environments” (p.69). As noted, the term
internationalisation at home is commonly used to refer to Advanced Programs (APS) in
several studies such as Tran et al. (2019), Phan et al. (2019), and Tran et al. (2018). (For
more detail about APs see 1.2.3.1).

Apart from the term internationalisation at home, there are diverse notions often cited in
the literature, for example, offshore education, borderless education, transnational
education or cross border education (Waterval et al., 2015). These terms all refer to

educational programs where students remain in their home country while studying a
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course provided by a foreign institution. Joint Programs (JPs) are one of the most
prevalent types of transnational education (further elaborated in 1.2.3.2). In addition,
some new notions have appeared more recently, such as ‘“comprehensive
internationalisation”’ (Nilsson & Ripmeester, 2016), similar to Knight’s definition (2003)
of internationalisation. Most recently, the term Englishization (Rose & McKinley, 2018)
means the use of English as the dominant language in order to internationalise the
curriculum (Kirkpatrick, 2011). Nguyen (2018) refers to APs and JPs as foreign
programs. In my study, I use the term 1oC programs to refer to both APs and JPs (further

explained in 1.2.3).
1.2.1. Internationalisation of curriculum (1oC)

Rudzki (1995) highlights four key elements of internationalisation, including student
mobility, staff development, organisational change, and curriculum innovation.
Curriculum innovation can be understood as the incorporation of leading knowledge and
methods into the subject taught, including those both internal and external to the
institution. Echoing this viewpoint, Brookes and Becket (2009) include seven elements
of internationalisation of HE:

1. Internationalisation of the curriculum

2. Internationalisation of the student experience

3. International recruitment

4. International partnerships and strategic alliances

5. [International exchanges (staff and student)

6. International research

7. Alumni relations
Although internationalisation is divided into different dimensions, the 1oC is emphasised

as an essential aspect of the internationalisation process. The purpose of internationalising

HE can be summarised into four main areas as follows:

1) to enhance the quality of HE and boost the international ranking of Vietnamese

universities (Tran et al., 2019);

2) to promote students’ skills (Nguyen, 2019);
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3) to provide local students with multicultural and international perspectives (Zou et al.,
2019); and

4) to make learning content and processes more relevant to non-local students (Zou et al.,
2019).

As one aspect of the internationalisation process, implementing and delivering a
curriculum outside a country as an internationalisation strategy for students, also called
internationalisation of curriculum (10C), is popular among higher educational institutions
(HEIs) (Waterval et al., 2015). First, the meaning of curriculum by Fraser and Bosanquet
(2006) includes:

Structure and content of a unit/subject, structure and content of a programme of
study, students’ experience of learning, and the dynamic and interactive process

of teaching and learning. (p.272)
Next, the term internationalisation of curriculum is defined by Leask (2015):

Internationalisation of the curriculum (10C) is the incorporation of international,
intercultural, and/or global dimensions into the content of the curriculum as well
as the learning outcomes, assessment tasks, teaching methods, and support

services of a program of study. (p.9)

Leask’s conceptualisation of IoC strongly focuses on program content and students’

learning experiences and outcomes, which is also the focus of my study.
1.2.2. Brief overview of the contemporary context of Viethamese HE and employment

Higher education institutions (HEIs) in Vietnam have prioritised the soft skills
development of students as future employees due to continuing reports of a deficiency in
employability skills in the labour market (Bodewig & Badiani-Magnusson, 2014; Duong
et al., 2019; Nguyen, 2019; Tran, 2020), and increasing demand and competition with
candidates from other ASEAN countries (Tran, 2020). Research has consistently
identified a lack of academic engagement in teaching and overlooking students to develop
soft skills (Tran, 2017a, 2017b). Vietnamese universities have since been criticised for
overly focusing on proficiency training, but neglecting soft skills cultivation (Tran,
2013Db; Tran et al., 2014; Trung & Swierczek, 2009). As a result, graduates tend to be
passive in their work and become obedient employees (Nguyen, 2009b). Tran (2013a)
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indicates that Vietnamese graduates often lack skills such as communication, teamwork,

critical thinking, and problem solving.

In 2017, approximately 200,000 university graduates were unemployed (Vietnamnet,
2017). Also, in a recent study, Truong et al. (2018) confirm that the number of Vietnamese
university graduates without a secure job has been increasing and accounts for one-fifth
of the country’s unemployment. The unemployment rate of graduates in Vietnam can be
explained partly by the disconnect between the HE curriculum and the actual working
requirements of the labour market. It leads to the question as to whether Vietnamese
universities prepare their graduates with sufficient knowledge and skills for their
transition into the labour market and how these universities can help reduce the

unemployment rate.

The process of globalisation and internationalisation has contributed partly to the
expansion of universities in Vietnam. Data collected from the MOET (2016) showed that
there were 556 universities, colleges, and vocational schools in Vietnam in March 2016.
However, the expansion of universities and programs in both scale and scope is unlikely

to be compatible with their quality (Nguyen & Tran, 2018).

Efforts of the MOET to improve the quality of HE can be seen in two decrees, namely
Decree 14/2005/NQ-CP and the National Foreign Language 2020 Project. Decree
14/2005/NQ-CP set new targets for HE renovation in a comprehensive way to respond to
the requirement for rapid development of the knowledge economy and globalisation as
well as advances in science and technology. In particular, the decree aimed to accelerate
international integration with foreign countries by importing curricula from prestigious
foreign universities. In the National Foreign Language 2020 Project, the MOET identifies
the significance of the internationalisation of education, including promoting cooperation
with foreign institutions in education and improving the foreign language (mainly
English) proficiency of Vietnamese students, as essential goals for the growth of
Vietnamese education by 2020 (Thu Tudéng Chinh Phu, 2012). There have not yet been

any official reports on whether the targets have been met (Tran, 2020).
1.2.3. 1oC programs in Vietham

The notion of the internationalisation of education is relatively new in Vietnam (Tran et
al., 2014). Curriculum internationalisation has been characterised by curriculum
partnership, borrowing, and renovation (Trinh & Conner, 2018). Tran et al. (2014)
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explain one reason for the popularity of 10C programs: that some Vietnamese students
believe internationalised programs are more effective than local programs because they
acquire skills they will then use in the global business workplace in the future. Tran
(2016a) considers that the collaboration between Vietnamese universities and foreign

institutions has made their programs more comparable with other programs worldwide.

Higher education programs in Vietnam become more diversified when public universities
cooperate with universities abroad to use their curricula in several degree programs.
Specifically, in response to the two MOET decrees, most HE institutions (HEIs) have
been revising their curricula (Nguyen et al., 2016). By doing so, they deliver either parts
or full adoption of a foreign university’s curriculum (also called internationalisation of
curriculum (loC) elaborated more fully later in this thesis). One of the first attempts of
Vietnamese higher education in internationalising the curriculum was referred to as the
honour program (chuwong trinh cir nhdn tai nang). This program is no longer offered so
will not be discussed in this study. Typical examples of importing Western curricula from
prestigious universities are Advanced Programs, High-quality Programs, Joint Programs
and foreign-owned, also commonly known as branch campuses. A brief description of

each of these 10C programs is presented below.

1.2.3.1. Advanced Programs

The introduction of Advanced Programs (APs) (Chwong trinh tién tién) in 2006 is a
signature internationalisation strategy initiated by the MOET (Phan et al., 2019), to
increase ties between local and foreign institutions for capacity building for Vietnamese
HEIs (Duong, 2009), and to improve higher international rankings. These programs are
considered as one of the most notable internationalisation initiatives in the Vietnamese
HE sector (Nguyen, 2009a).

APs are “properly designed and established by universities based on the curricula
currently used at prestigious universities in the world, including the content, teaching
methods, organization and training management processes and are taught in English”
(MOET, 2008, p. 3). In other words, not only content but all other aspects of foreign
programs such as course design, pedagogical practices and assessment are imported.
Initial aims of APs include: to improve the quality of HE teaching and learning; to
produce high-quality graduates for national socio-economic objectives; and to attract
international students to Vietnam (Coelen & Gribble, 2019).
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Since their implementation in 2006, APs have attracted tens of thousands of students.
Using English as a medium of instruction, such programs have achieved considerable
success, including increased employability of graduate cohorts in local and regional
labour markets, enhanced students’ generic skills and English proficiency (Tran &
Marginson, 2019).

However, there is a lack of published research regarding how these programs help
students increase their employability. APs are also known as internationalisation at home
programs (Tran et al., 2019) as mentioned earlier. In my study, the term APs is used.
Currently, 37 APs are delivered by Vietnamese HEIs (Tran & Marginson, 2018).

Staff from foreign partner institutions co-deliver the programs with qualified Vietnamese
colleagues and participate in evaluating the effectiveness of these APs. Either or both
institutions issue degrees for these APs. In my study, most graduates of APs received their
bachelor degree from local institutions. To enrol in these programs, students must pass
the High School Graduation Examination and National University Entrance Examination
(NUEE)! and demonstrate a high level of English proficiency.

Finally, students pay tuition fees, approximately 2.5 times higher than those for standard

programs in the same study areas (Coelen & Gribble, 2019).

1.2.3.2. Joint Programs

Joint programs (JPs) (chuwong trinh lién két), also called transnational education (TNE)
programs, import curricula from foreign partners. Still, unlike APs, most JPs recruit
students who do not meet the university entry requirements. Students who choose to enrol
in JPs benefit by obtaining foreign degrees granted by partner institutions. In other words,
a student may undertake a degree program from an overseas institution without leaving
Vietnam. JPs aim to respond to the MOET’s strategy for developing transnational
education programs (Nguyen & Shillabeer, 2013) using the accredited curriculum of the

foreign partner university.

1 Since 2015, High School Graduation Examination and NUEE have been combined into one examination
called “ Ky thi trung hoc pho théng quoc gia” (The National High School Examination or NHSE). On
completion of the NHSE the result is used as the basis for high school graduation and university
admission.
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Furthermore, for those who would like to partly undertake programs at the foreign
institution, they can choose twinning programs, in which students study in Vietnam and
at the foreign institution. Twinning programs are often referred to numerically, for
example, 3+1, 1+1, 1.5+0.5 (of which the first figure refers to the number of years
students spend in Vietnamese institutions and the second denotes the years at the foreign
institution) (Tran & Marginson, 2018). In 2018, approximately 300 joint and twinning
programs were offered in cooperation with 32 countries: an increase from 133 programs
in 2007 (Tran & Marginson, 2018).

1.2.3.3. Branch campus programs

Branch campuses of Western higher education institutions are also a form of TNE
programs in Vietnam (Bui & Nguyen, 2014). The establishment of the Royal Melbourne
Institute of Technology (RMIT) campus marked the first foreign-owned university in
Vietnam. More HE institutions were then established based on collaboration between
Vietnam and a foreign government, for example, British University Vietnam, Vietnam-
Germany University, Vietnam-Japan University and Fulbright Vietnam University.

1.2.3.4. High-quality Programs

High-quality Programs (HQPs) (Chuwong trinh da0 tao chdt lupng cao) were implemented
to meet the MOET’s aim to use resources from foreign partner institutions. These are
domestic programs, with the syllabus, content and assessment of overseas programs. Still,
the curriculum is situated within the structure and objectives of the MOET’s HE
curriculum framework (Ministry of Education and Training, 2014). The HQP model is
developed by renovating the regular or mainstream program (chuwong trinh dai tra) (Trinh
& Conner, 2018). In my study, | often use the term standard programs, traditional

programs or local/domestic programs to refer to regular/ mainstream programs.

For the scope of this study, | focused on the internationalisation of curriculum in foreign-
influenced programs, not HQPs which are locally developed curricula with reference to
foreign programs. The branch campus program is also not my focus because it is not a
popular form of TNE programs in Vietnam; hence only APs and JPs are investigated in
this study. | selected those which have a business discipline for my research. My rationale
was that at the time this research was undertaken, the business discipline was the

predominant discipline in most 10C programs in Vietnam.
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1.3. Aims and research questions

Internationalisation activities in Vietnam are still fragmented, inconsistent and ad hoc
(Tran etal., 2014). Tran et al. (2014) argued for further research and investment for APs,
a type of 1oC program, to ensure program missions were effectively realised. However,
the effectiveness of these programs in terms of enhancing students’ generic skills and
English proficiency, enabling them to compete in local and regional labour markets, is
still a question that needs further research. JPs, another type of 1oC program, are not as
highly ranked as APs (Nguyen, 2018, p 120). However, to date there no Vietnamese
research data detailing the the ranking of JPs and APs is found in the literature.

My study, therefore examines what and how 10C business programs, including APs and
JPs, offered in four Vietnamese universities, contributed to their students’ skills
development and graduate career advancement prospects as well as identifying
limitations of these programs. This is timely and significant research because while the
prevalence of 10C programs in Vietnam has been highlighted, little is known about how
these programs have been implemented to suit Vietnamese students’ experiences and
expectations, as well as match contemporary Vietnamese socio-economic development
(Nguyen & Tran, 2018). The findings of my study may identify issues concerning
students’ employability skills that to date have been overlooked in the Vietnamese HE

context of internationalisation.
The five research questions that guided this study were:

1. What do IoC students perceive as their current employability skills?

2. What core skills developed in 10C programs are essential in the contemporary

business workplace?
3. How do IoC programs contribute to students’ skills development?

4. What do students and graduates perceive the limitations of 10C programs in
preparing them for employment?

5. What are employers’ attitudes toward loC graduates?
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1.4. Structure of the thesis
The thesis structure is organised as follows.
Chapter 1 has presented the context of the study and the Research Questions.

Chapter 2 provides an overview of the literature related to employability skills
development. The literature review identifies and discusses strategies of institutions,
including curricular and extracurricular activities. The conceptual framework for the
study is addressed through reviewing the literature in two relevant areas:

internationalisation of higher education (HE) and understanding employability skills.

Chapter 3 explains the research methodology, including the rationale for choosing mixed
methods, the research site, the participants, data collection and analysis, and ethical

considerations.

Chapters 4, 5, 6 and 7 report key findings related to employability skills development

perceived by current students, graduates and employers.

Chapter 8 provides a discussion of the employability skills in the context of Vietnamese
HE.

Chapter 9 concludes my thesis by summarising significant findings, proposing a

framework for skills development, and suggesting implications for practice.
1.5. Conclusion

This chapter has outlined this study, including an overview of 10C programs in Vietnam,
research statement, and relevant research questions and thesis structure. The following

chapter reviews the literature and conceptual frameworks that guide the study.
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CHAPTER 2 - LITERATURE REVIEW AND CONCEPTUAL
FRAMEWORK

2.1. Introduction

This section offers an understanding of employability skills in the contemporary higher
education (HE) context in Vietnam. For the purpose of this study, four aspects are
reviewed: understanding of employability skills; the impact of 10C on students’ skills
development; strategies to enhance students’ core skills; and the conceptual framework

that guides my study.
2.2. Understanding employability skills from different perspectives

There is no clear consensus on the definition of employability, despite the existence of
many definitions for these skills. As stated in Forrier et al. (2015), the notion of
employability is used in diverse settings and often has more than one meaning. Yorke
(2006, p. 23), for example, defined employability as “a set of achievements — skills,
understandings and personal attributes — that makes graduates more likely to gain
employment and be successful in their chosen occupations”. Bennett (2018) considered
employability as the ability to find, create and sustain meaningful work across the career
lifespan and in multiple settings. Generally, these two definitions refer to the two aspects

of defining employability: job gaining and job developing.
2.2.1. Two approaches to employability definition

Harvey and Knight (2005) also specify two broad approaches to employability: job
getting and individual attribute development, but they seem to emphasise the importance
of the second approach. The first approach relates to employability as “job getting” — the
ability of the graduate to manage the process and get a job after graduation. The second
approach refers to the development of attributes, qualities and skills considered essential
to help graduates secure work and be successful employees. They also note that job-
getting definitions of employability are somewhat limited as “they do not really provide
any help to academics about what it is that graduates might exhibit that would help them
in securing work™ (p.5). Thus, the second approach of employability definition — having
attributes to succeed in employment — is more emphasised and “significantly different

from actually getting employment” (p.5).
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Echoing Harvey and Knight’s second approach, Overtoom (2000) also emphasised
“transferable core skill groups that represent essential functional and enabling knowledge,
skills, and attitudes required by the twenty-first century workplace. They are necessary

for career success at all levels of employment and for all levels of education” (p.1).

The above definitions are not entirely consistent. Yorke (2006) and Bennett (2018)
consider employability skills in two stages: how to gain employability and how to
maintain their selected job. Harvey and Knight (2005) and Overtoom (2000) relate

employability to skills necessary for career success.

In Vietnam, the notion of employability skills is still a new concept and often confused
with other skills (Doan & Le, 2017). Employability skills, called ki ndng nghé nghiép by
Vietnamese, are defined as the ability to apply knowledge, skills, techniques and new
technologies in the workplace. They also added technical skills (hard skills) and non-
disciplinary skills (soft skills). Tran (2016a) notes that in Vietnam, there has been no
concrete definition of non-disciplinary skills. He highlights that even in the MOET’s
policy, educators and experts often refer to “kj nang mém” (soft skills) or “ky nang song”
(life skills).

The discrepancy between employment skills and employability skills is essential.
According to Coelen and Gribble (2019), while employment skills relate to specific
professions for which qualifications and credentials are a key factor, employability skills
indicate transferable skills which are not job specific (p.143). Employability, therefore, is
understood as suitability for graduate employment. This distinction has implications on
how successful an educational training program is viewed and measured (Coffield, 1997).
Bui et al. (2019) point out that, in recent years, the debates taking place typically relate
to matters of employment rather than employability. In other studies (see for example
Clarke, 2008; Knight & Yorke, 2004; Yorke, 2006), employability is the focus to increase
graduates’ opportunities to obtain secure jobs but does not guarantee an employment
outcome. Tran et al. (2019) argue that employability is a growing process rather than a

definite product.

Employability skills in the literature are commonly called by other names such as generic
graduate attributes, generic skills, key competencies, soft skills, graduate skills, graduate
attributes, employability competencies, transferable skills, and graduate competencies
(Barrie, 2006; Tomlinson, 2012; Tran, 2016a). More recently, this set of skills has been
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referred to as essential skills (Muir, 2019). In particular, 21st-century skills has become
popular terminology, showing that these skills may directly impact on teaching and
learning in the 21st century. For example, Binkley et al. (2012) argue that 21st-century
skills are those necessary for shifting workplace requirements. Duncan (2009) referred to
21st-century skills as those that increasingly demand creativity, perseverance, and
problem solving along with performing well as part of a team. As mentioned above,
Overtoom (2000) argues that employability skills required by the 21st-century workplace
are essential for graduates’ employment. In sum, although known by different names,
these skills all refer to what and how students use knowledge in authentic contexts
(Larson & Miller, 2011).

For the scope of my study, | use the term employability skills to refer to essential skills
for career success in employment. | also use core skills to indicate the most important
skills students possess. Therefore, Overtoom’s (2000) definition of employability skills

is used, and this is the rationale for choosing my conceptual framework (see section 2.5).
2.2.2. Employability skills from different perspectives

The following section presents an overview of the notion of employability skills from
several perspectives: employers, educators, graduates and students. Table 2.1 summarises
skills most reported in the literature in the Vietnamese context during the last five years
(from 2015 to 2020).

Table 2.1. Top employability skills perceived by employers, educators, graduates
and students in Vietnam from 2015 to 2020

Communication | Dao et al.(2018); Truong (2016); | Mai (2017); Tran
Truong (2016); Khuong et al. Tran (2018c¢); (2018c);
Khuong et al. (2017) Yao & Tuliao Nguyen (
(2017); Mai (2018); (2019) 2016)
Nagy & Smith
(2016); Pham
(2018)
Collaboration Dao et al. (2018); Truong ( 2016); | Tran (2018c) Khuong et
[Teamwork Truong (2016); Vi (2015) al. (2017;
Khuong et al. ( Nguyen
2017); Mai (2018); (2016)
Nagy & Smith
(2016); Pham
(2018)
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Flexibility Truong (2016); Khuong et
Khuong et al. ( al. (2017)
2017)
Interpersonal Mai (2018); Pham Mai (2017); Khuong et
skills (2018); Truong et Tran (2018c) al. (2017);
al. (2018) Tran (2018c¢)
Responsibility Truong (2016) Truong (2016) Tran (2018c¢) Tran (2018c¢)
Positive attitudes | Truong (2016)
Critical thinking | Truong (2016); Mai (2018)
Khuong et al.
(2017); Mai (2018);
Nagy & Smith

(2016); Nguyen
(2016)

Presentation Truong (2016); Truong (2016); | Tran (2018c) Tran (
Nguyen (2016); Khuong et al. 2018c¢);
Pham (2018) (2017) Nguyen

(2016)

Negotiation Truong (2016); Khuong etal. (| Mai (2017)
Pham (2018) 2017)

Networking Truong (2016; Khuong et
Khuong et al. al. (2017)
(2017)

Problem solving

Dao et al. (2018);
Mai (2018); Nagy
& Smith (2016)

Tran (2015);
Khuong et al. (
2017)

Tran (2018c¢)

Time Truong (2016) Truong (2016)
management
Foreign Dao et al. (2018; Tran (2018c¢); Tran (2018c¢)
language skills Pham (2018) Pham (2018);

Thang &

Wongsurawat

(2016)
Cultural Khuong et al. Mai (2017);
competence (2017); Pham Pham (2018);

(2018) Yao & Tuliao

(2019)
Information Dao et al. (2018); Tran (2018c¢); Khuong et
processing/comp | Khuong et al. Pham (2018) al. (2017);
uter literacy (2017); Mai (2018) Tran (2018c)
Independent Nagy & Smith Yao & Tuliao Nguyen
work (2016) (2019) (2016)
Adaptability Mai (2018) Thang &

Wongsurawat

(2016); Yao &

Tuliao (2019)
Self-confidence Tran (2018c) Khuong et

al. (2017)
Creativity Nagy & Smith (
2016)

Career identity

Khuong et al. (
2017)

Tran (2018c¢)
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Planning Dao et al. (2018) Nguyen (
2016)

Decision making | Nguyen (2016) Mai (2017) Nguyen
(2016)

It is noted that although there are differences in stakeholders’ perceptions of the
importance of specific employability skills, studies in this field present a shared skill set
that graduates should have to complete their work duties and succeed in their professions

efficiently.

2.2.2.1. Emplovers’ perspectives

From employers’ perspectives, a potential employee needs to have specific skills and
abilities to satisfy the job, such as the combination of personal qualities, core skills and
process skills (Bilsland et al., 2014; Lees, 2002; Moylan, 2008; Nguyen, 2011). Brunner
et al. (2018) found that employers were not only looking for technical skills but also
essential skills, such as time management, deadline orientation and collaboration. In New
Zealand, Stevens and Norman (2016) found that employers were concerned about
graduates’ soft skills related to teamwork skills, the ability to serve customers, the ability
to adapt well in a business environment and personal attributes. Regarding personal
attributes, McMurray et al. (2016) mentioned that employers favoured transferable skills
such as trustworthiness, reliability, motivation and willingness to learn. Interestingly, in
the Orahood et al. (2004) study, employers also emphasised the value of study abroad
experience in resumes which became a preference and gained the attention of employers
at job interviews. (The benefit of study abroad is further explored in 2.4.2.)

In Vietnam, recent studies have been conducted and have several findings, as shown in
Table 2.1 above. Dao et al. (2018) surveyed 212 employers, assessing employability skills
of accountants who are alumni of accounting majors at universities in Vietnam. The
results show that the provision of employability skills for accounting staff trained at these
universities was not highly valued by employers, especially communication problem
solving, planning and foreign language skills. Only computer skills met the requirement
of employers in this study. The authors explained that this might be due to the influence
of technology. Increasingly, people in Vietnam have access to technology; therefore,
workers have many opportunities to improve their computer skills as students. As a result,
computer skills are usually evaluated as relatively high by employers. Nguyen (2016) also
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reported that employers complained that Vietnamese students lacked essential skills such
as critical thinking, presentation or decision making required in today’s workplaces.
Khuong et al. (2017) confirmed that managers in their research were not satisfied with
interns’ generic skills, including teamwork, relationship building, customer service
orientation and written communication. On the contrary, another study (Pham, 2018)
shows that graduates from an international program reached the standards expected by
employers, especially communication, presentation, teamwork and negotiation, which
were “very persuasive to employers and communication skills detailed in resumés were
core to their employability” (p.206). While graduates from local universities often
received strong criticism from their inadequate graduate employability assets (Tran,
2014), Pham’s findings (2018) showed very positive attitudes of employers towards
“returnee employability” (p.204) regarding job-specific knowledge and skills, especially
their preferences for transnational graduates’ mindsets and credentialed language

competence.

2.2.2.2. Educators’ perspectives

From the viewpoint of educators, several employability skills were essential, shown in
Table 2.1 above. Vi (2015) points out that cooperation is one of the critical skills that
students need to learn at university. According to him, mastering this skill will help
students accumulate knowledge, work experience, coordination in group learning and life
skills. In Truong’s (2016) study, both employers and educators rated communication
skills the most important for business graduates in the workplace, followed by
responsibility, teamwork, time management, and presentation. She recommended that the
development of soft skills programs should be integrated into a business program
curriculum at university. Khuong et al. (2017) report that some higher educational
institutions (HEIs) incorporated “life skills into the training curriculum such as
communication skills, study skills, intercultural communication, and negotiation skills”
(p.5), intended to provide students with the necessary business skills for their future
career. However, the findings also show that skills training activities in these institutions
are “generally ad hoc, fragmented and unsystematic” (p.12). Further research might focus
on investigating what and how to organise extracurricular activities such as clubs or
events to enhance students’ generic skills. As Hager and Holland (2007) pointed out,
employability skills cannot be regarded as disconnected attributes and separately attained

by just one single workshop or embedded in one module but must be integrated
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throughout the curriculum at all levels, and via numerous settings, where skills are applied

and observed.

2.2.2.3. Graduates’ perspectives

From graduates’ perspectives (see Table 2.1 above), Thang and Wongsurawat (2016)
identified the perceived employability skills by graduates included English language
skills and adaptability skills. They added that these factors affect the duration of job
search indirectly through employability. Mai (2017) explored Vietnamese graduates’
experience of the intercultural work setting of international non-government
organisations (INGOs) and their perception of their roles in the intercultural workplace.
The findings show that young graduates who were working in an intercultural
environment needed to have a critical mindset, effective negotiation, communication and
interpersonal skills, and in particular, to be culturally competent. They also pointed out
that these young graduates experienced hardship at the beginning of their work for
INGOs. For example, they were incapable of dealing with the requirements of being
independent in decision making at work. Some had difficulties in interpreting English in
their jobs. Last but not least, cultural competence was not sufficiently developed at their
universities. Thus, future research about intercultural competence should be on a large
scale, exploring other types of workplaces in different business sectors other than just
INGOs. My study clarifies cultural competence in the Vietnamese business workplace,

as explained in section 8.3.4.

Tran (2018c) also confirmed that Vietnamese graduates and final year students did not
possess the skills required to accomplish their job effectively. Not surprisingly, foreign-
language skills, emphasised as very important, were reported to be the most significant
gap in students’ skills in his study. It is noted that Tran’s (2018b) study focused on
graduates and students from local programs in Vietnam. My research was conducted to

redress the gap by investigating students undertaking international programs
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2.2.2.4. Students’ perspectives

From students’ perspectives, the importance of cross-cultural awareness is appreciated
(Karen et al., 2016). Another study shows that employers gave lower ratings to some
employability skills than students (Messer, 2018). From teachers’ perspectives, some
critical personal characteristics for graduates, being cooperative, hardworking and

confident, are more important than technical skills in the curriculum (Henderson, 2011).

In the Vietnamese context (see Table 2.1), Nguyen (2016) shows that students in her
research believed that companies require new employees to have generic skills that match
job requirements such as teamwork, communication skills, planning, independent
working skills, presentation skills and decision making skills. These students also
complained that they were not sufficiently equipped in these skills at their universities.
Tran (2018c) asked 525 final year university students to rate their levels of 35 graduate
skills using a paper-based survey. The findings show students’ top five skills attained,
including communication skills, computer skills, self-discipline, listening skills and
responsibility skills. Similar to Nguyen (2016), Tran (2018c) also indicated that
graduates’ work skills developed very little upon graduation. In Khuong et al. (2017),
students believed the top generic skills they learned during their programs included
computer literacy, teamwork, relationship building, self-confidence and written
communication. Some students in this study reported that their internships contributed to
their computer skills when they were assigned to do paperwork; some of them said that
the above skills were not actually developed through the curriculum but from
extracurricular activities. Students said they also needed to improve their collaboration
skills.

In sum, the above sections presented the top employability skills perceived by employers,
educators, graduates and students in Vietnam from 2015 to 2020. The most frequent
employability skills noted among the four stakeholders are teamwork skills,
communication skills, presentation skills, relationship building skills and personal
attributes (i.e., trustworthiness, reliability, motivation, responsibility, self-disciplined and
self-confidence). However, as the labour market constantly changes, updating the subtle

meanings behind the list of employability skills for students is essential.
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2.3. Impact of IoC on students’ skills development

Researchers in global contexts mention the link between IoC programs and students’
skills development in terms of intercultural competence, foreign language acquisition, the

development of generic skills and personal attributes.

First, students can acquire cultural competence and global citizenship when undertaking
loC programs which are important for finding and securing a job after graduation.
Cultural competence in my study is clarified in section 8.3.4. Zou et al. (2019) indicate
that the motivation for undertaking 1oC is to develop competent, ethical graduates who
can think from a global perspective, identify global problems and contribute to tackling
them. Beelen and Jones (2015) indicate that internationalisation at home programs have
become an alternative opportunity whereby students can acquire intercultural elements
integrated into formal and informal curricula while remaining in their home country’s
learning environment. Jones (2013) added that the process of studying in an

internationalised environment would lead students to:

(1) understand the world “out there” and expand their knowledge for cultural

difference,
(2) develop appropriate qualities to work effectively across cultures, and

(3) understand that internationalisation of the curriculum would provide them with
the opportunities to develop those abilities.

In sum, 1oC prepares students for the world of work (Jones, 2013), offering graduates an
advantage in the global labour market in comparison to those who complete local

programs (Bennett & Kane, 2011).

Contemporary literature also shows employers increasingly prefer to hire internationally
experienced graduates. Archer and Davison (2008) argue the reason for employers’
preference is they value international graduates who have a global perspective.
International education appears to offer graduates an advantage in the global labour
market in comparison to those who complete local programs (Bennett & Kane, 2011;
Crossman & Clarke, 2009). Zimitat (2008) highlights that “even if domestic graduates
never leave their own country, on graduation they will be forced to compete in
international, or multinational, work and discovery environments” (p.136). Thus, the role

of 1oC for students has been articulated extensively in the literature.
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Second, discussion on the outcomes of international education towards students’ foreign
language competence has been mentioned by researchers. A study by Arkoudis et al.
(2014) found that enhancing interaction between international and domestic students
improves graduates’ language competence. Jones (2013) also confirms foreign language
skills developed through international studies. In the UK context, Mellors-Bourne et al.
(2015) reveal that their research participants indicated that UK transnational education
qualifications would bring them employability impact with English skills, rather than
broader skills they might develop through studying. In other studies (Ho et al., 2015; Yeh,
2014), students are exposed to professional skills and language that they may encounter
in future careers. It can be noted that a graduate misses opportunities for the “top” job if
she/he lacks employability skills from their undergraduate degree if it does not address

professional skills and/or have English as a language of instruction.

Third, international experience appears to support the development of students’ generic
skills and personal attributes. Crossman and Clarke (2009) reveal the connections
between international experience and the development of critical personal characteristics
such as “tolerance, creativity, initiative, the ability to take on responsibility, empathy,
respect, being informed and humanity” (p.608). Clifford (2009) investigates the voices of
students studying in a large Australian university, but in three different campuses in
several countries. The students in Clifford’s study expressed a clear vision of their future
selves. In more detail, they wanted to acquire communication skills, leadership skills,
knowledge of and sensitivity to other cultures, creativity and perseverance (p. 170). Zou
et al. (2019) examine university teachers’ conceptions of IoC and indicate that IoC is
perceived to help students to develop self-awareness, awareness of others and a change
in mindset. Deardorff (2016) explains that students will gradually develop skills to be
flexible and adaptable so they can communicate effectively and appropriately in various
situations. As argued, many of the skills developed through international programs are
specifically those generic, transferable skills sought by employers (Jones, 2013, p. 8).

In the Vietnamese context, the impact of international programs on students’ employment
IS mentioned in limited research. For example, Pham (2018) reports on employers’
preferences for international graduates due to their particular potential in terms of foreign
language competence and outlooks. A study by Tran et al. (2018) shows AP students
visualised opportunities for enhancing English competence for future employment
prospects. However, these students experienced that their programs did not live up to their

expectations in terms of English language competence. As noted, their study investigated
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only APs in one Vietnamese institution and one Australian institution. They suggest
further research could be carried out to gain richer data. To redress this gap, one aspect
of my study focuses on examining students’ English competence as the outcome of IoC

programs in not only APs but also in JPs.

In addition, Tran et al. (2019) explore how APs offered by Vietnamese universities
contribute to students’ employability and career prospects. The results showed that APs
could help students develop human capital, expand their social network, enrich cultural
understanding via mobility, enhance their career adaptability, and develop a professional
identity. Using a qualitative case study, Coelen and Gribble (2019) investigated how APs
in an Aquaculture major offered by a Vietnamese university contributed to the
development of graduate employability and career advancement prospects as well as
identified challenges facing these programs. The findings show that high calibre students,
active pedagogical practices, effective use of assessment for learning, engaging learning
environment, and favourable learning conditions all contributed to the development of
students’ skills. Students in their study were offered valuable opportunities to develop an
extensive social network with professionals and influential experts in the field. As noted,
both studies of Tran et al. (2019) and Coelen and Gribble (2019) focused solely on APs
as a type of 1oC program. Bilsland et al. (2014) examine WIL (Work Integrated Learning)
in a TNE program in Vietnam and discover that work supervisors in their study are
generally satisfied with the intern performance on employability skill measures. As
mentioned in section 1.2.3, TNE programs in Vietnam usually refer to JPs and branch
campus programs. Bilsland et al’s study (2014) is described as “a rare and interesting
article on embedding employability skills” (Mellors-Bourne et al., 2015, p. 37).
Internationalisation of HE in Vietnam, to assist students with developing international
knowledge and global competence, has been largely neglected (Tran & Marginson, 2018).
I have found no research in Vietnam for investigating employability skills in both popular
types of 1oC programs (APs and JPs), which is the focus of my study.

2.4. Strategies to enhance students’ employability in IoC programs

Curriculum internationalisation is a strategy adopted by many universities as they prepare
their graduates for employment in the global economy (Crosling et al., 2008). This section
considers three main ways of improving graduates’ employability in IoC programs:
inserting employability skills into the curricula, undertaking internships, and organising

extracurricular activities.
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2.4.1. Embedding employability skills into 10C programs

The first approach towards 10C involves taking both domestic and international examples,
cases and perspectives in the curriculum (Edwards et al., 2003; Railmond & Halliburton,
1995). The learning outcomes of this approach are that students develop the ability to
think about the concepts and principles under study and recognise that there may be
alternative interpretations in different contexts. Railmond and Halliburton (1995) stress
that a program of study is not international unless international case studies and examples
are used in teaching. Weimer et al. (2019) indicate that 1oC should deal with the
adaptation of content to be taught to be suitable for specific cultures/countries. Maringe
and Sing (2014) specify that 1oC includes changing the curriculum content, implementing
new teaching methodologies to fit different groups of students and reformatting
assessments for students with diverse learning styles. Drawing on a case study of APs,
Nguyen and Tran (2018) argue that importing the curriculum from a Western country
without due consideration of local culture, history and dynamics would result in low cost
efficiency and cost ineffectiveness, leading to a considerable waste of resources. The

contextualisation of the content in loC programs in my study is discussed in section 8.5.6.

There is clear evidence of employability skills being developed through international
mobility and also being embedded in the domestic curricula in countries such as Australia
and the United Kingdom (Jones, 2019). However, according to Jones (2019), the evidence
of systematic incorporation of employability skills into 10C is more limited, even where

evident at the home institution.

In the Vietnamese context, the MOET has formally required its universities to embed
employability skills into the curriculum to develop students in order to meet employers’
needs and to fight against graduate underemployment (MOET, 2010). Following the
MOET’s policy, Vietnamese universities have taught and assessed several important
employability skills such as communication, presentation, teamwork and problem solving
skills, mostly via skills subjects embedded in each curriculum (Tran, 2017d; Tran, 2017b).
However, the evidence of incorporation of employability skills into 1oC programs is

found to be limited in Vietnamese literature.
2.4.2. Internship abroad and internship “at home”

The second approach is to offer internships as an international feature of an
internationalised program (Black, 2004; Edwards et al., 2003). The effect of international
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internships on graduate employability has been extensively investigated with diverse

outcomes, both positive and negative, in the literature.

According to Predovic and Dennis (2019), designing international internship activities
into the curricular at home could yield cognitive skills “like quick thinking, learning
agility, data fluency, and creative insight into workplace behaviours” (p.97). Jones et al.
(2016) indicate that mobile students in countries like China, Vietnam, Indonesia and
Malaysia seek short stay international internships and academic study placements to
enhance social networks, which might lead to further employability. Van Mol (2017)
assumes that employers are increasingly interested in students who undertook an
internship/work placement abroad. Gannon (2019) examines the impact of international
internship on hospitality management students’ employability. Key findings from
Gannon’s study show that international internship contributed to students’ positive
psychological development, increased cross-cultural skills, and a more positive outlook
on future employment perceived by participants. The learning outcome is that graduates
will be able to function successfully in a new, international, professional setting. In other
words, they are global citizens, as well as citizens of their home country (Edwards et al.,
2003). Black (2004) suggests an international internship period of a minimum of 20
weeks to provide students with genuine international experience. Analysis of students’

internship in my study is presented in section 8.5.4.

However, a study of Kostelijk and Regouin (2016) shows the opposite results. They aim
to test the benefits of an internship abroad in terms of four categories: English language
proficiency; personal development; professional development; and development of a
multicultural personality. The outcomes of their study revealed that internship in the
home country offered a better learning experience than taking an internship abroad. In the
Vietnamese context, an article on TNE in Vietnam (Bilsland et al., 2014) offers useful
advice on how processes around work-integrated learning (WIL) can be enhanced in TNE
programs. In this vein, different forms of work-integrated learning such as simulations,
internships, work placements and field trips have been highlighted as a key element in
enhancing graduates’ employability (European Commission, 2014b). Tran et al. (2019)
examined the impact of APs on graduates’ employability and career prospects. Fieldwork
and internship are also evident in offering students in their study many chances to network
with international students in different countries. Such social networks could connect
students to occupational opportunities and strengthen their job applications. Further

research on a larger scale of both JPs (as a kind of TNE program) and APs to examine the
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relationship between internship and students’ future employment outcomes over time is

needed, which is another area of my study.
2.4.3. Extracurricular activities

The role of extracurricular activities to train students in employability skills was
confirmed in several studies. These activities may include participating in students’ clubs,
sports events, cultural performances, volunteering programs, international student
exchange programs, or attending networking or industry information events, etc. Martin
(2013) indicated that participating in extracurricular activities helps with providing useful
job-readiness and enhances professional habits. Balyer & Gunduz (2012) suggested that
educational institutions can host several activities for students to take part in inside and
outside school to reinforce and enhance the main programs. Crossman et al. (2009) argued
that international exchange programs are widely promoted as opportunities to acquire
experience in a global context and thereby enhance employability. Kinash et al. (2016)
concluded that students and graduates who completed international exchanges from their

universities were less likely to have secured employment.

In the Vietnamese context, research shows that outdoor and volunteer activities are
essential for undergraduates’ future employment (Tran, 2017c¢). However, Vietnamese
students often consider that classroom-based activities are more important for obtaining
employment as opposed to skills and competencies they possess (Kosmiitzky & Pultty,
2015). In other research, students had negative attitudes and felt demotivated to
participate in extracurricular activities due to the inadequacy of organised programs
(Altan & Altintas, 2017). There is a lack of evidence in the literature on identifying how
students from 10C programs perceive the roles of extracurricular activities in their study.

My study aims to address this absence in research.
2.4.4. University-enterprise collaboration

Graduate employability currently presents a significant challenge for the Vietnamese HE
system (Tran et al., 2019). Several causes that led to the high rate of unemployment in
Vietnam can be counted, such as insufficient levels of soft skills, English language and
computer skills (Bodewig & Badiani-Magnusson, 2014). In Vietnamese university
practice, some specific strategies are considered as effective approaches for students’
future employment, including employer’s involvement in curriculum development, guest
lecturers, sponsorship / scholarships, or graduate recruitment (Hogarth et al., 2007; Tran,
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2013a, 2016b). Tran et al. (2019) also show that to enhance graduates’ work-readiness,
universities in their research have established collaborations with employers to
understand their needs and engage them more closely in helping students develop relevant
capabilities. Tran (2016b) also emphasises the need for university-enterprise
collaboration by arguing that “without input from and collaboration with industry,
universities are hardly able to achieve their vocational mission of equipping their students
for the labour market” (p.58).

To conclude, the above section gives an overview of the practice of 10C programs in
Vietnam as well as an explanation of approaches towards developing students’
employability skills at tertiary education. However, in the Vietnamese literature, limited
knowledge and understanding about graduates’ employability skills were evident
(Nguyen et al., 2016). More importantly, little reference is made to the increasing
internationalisation of HE and graduate employability. A recent study by Jones (2019)
suggests that more research is needed, which explores the development of employability
skills in TNE contexts and outcomes for students in these programs. All of these reasons
lead me to examine the practice of 10C programs in Vietnam and their relevance to

students’ future employability skills.
2.5. Conceptual framework

There is no single widely accepted definition of “21%-century skills”. Arguably, this is to
be expected, given the diversity of agenda held by different educationalists, policymakers,

employers, teaching unions and higher education institutions (Suto, 2013).

The fact is that institutions around the world have independently developed frameworks
for 21%-century skills (Binkley et al., 2012), and universities have worked to incorporate
21st century skills into their curricula (Griffin & Care, 2014). Several models are widely
mentioned, for instance, the partnership for 21st Century Skills (2011) in the United States
(Anderson, 2008), the Lisbon Council (2007) of the European Union, International
Society for Technology in Education (ISTE) NETS (2011), and the Technological
Literacy Framework for the 2012 National Assessment of Educational Progress (NAEP)
(Suto, 2013; Voogt & Roblin, 2012).

In the following section, the definition of such skills by the Assessment and Teaching of
21st Century Skills (ATC21S) (Binkley, 2012) is reviewed and becomes the main
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framework for my research. Some other concepts in employability skills are also utilised

together with the ATC21S and presented as follows.

In 2008 Cisco, Intel and Microsoft started to become concerned about the skills of
students graduating from schools and universities. Graduates entered the workforce with
a lack of skills needed for working in a digital age. The partnership was set up to transform
education for the 21st century by focusing on essential skill sets for a global knowledge
economy. ATC21S was therefore designed to highlight the skills required of graduates to
be productive and creative workers and citizens of the 21st century. The goal is to prepare
students for the 21st century workforce by enhancing education systems with the
incorporation of skills such as collaboration and digital literacy in curricula through
assessment. An initial objective of the ATC21S project was to develop clear, operational
definitions of 21st-century skills (Suto, 2013) and categorise those essential for education
and the workplace in this century (Griffin & Care, 2014).

ATC21S is known as one of the most significant research ventures (Suto, 2013), a
successful example of skills development for university students (Bui et al., 2019), and
has a widespread impact (Nhan, 2018). Andreas Schleicher, exclusive advisor on
education policy to the OECD and founder of the PISA (Programme for International

Student Assessment) study comments (cited in Edmondson et al., 2012, p. 14):

ATC21S has played an essential pathfinder role to move the assessment agenda
forward. It fills a critical gap between existing basic research on assessment design
and methodologies, on the one hand, and the implementation of large-scale

assessments that provide reliable data at a reasonable cost, on the other.

The ATC21S researchers concluded that 21st-century skills could be grouped into four
major categories: 1) ways of thinking; 2) ways of working; 3) tools for working; and 4)
skills for living in the world (Binkley et al., 2012). Within these categories, ten skills are
identified, as shown in Figure 2.1,
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. WAYS OF THINKING 2. WAYS OF WORKING
e Creativity and innovation e Communication
e Critical thinking, problem solving, e Collaboration (teamwork)
decision making
e Learning to learn and metacognition

TOOLS FOR WORKING 4. SKILLS FOR LIVING IN THE
Information literacy WORLD

e Information and communication e Citizenship-local and global
technology (ICT) literacy e Life and career

e Personal and social responsibility,
including cultural awareness and
competence

Figure 2.1. Four categories of 21st-century skills model (Binkley et al., 2012)

As shown, for each category in the model, Binkley et al. (2012) developed a framework
to provide measurable descriptions of each skill in terms of Knowledge, Skills, and
Attitudes, Values and Ethics, which they called the KSAVE model. The strength of the
KSAVE models is that it compares not only the differences among existing frameworks
but also the extent to which these frameworks provide detailed, measurable descriptions
of 21st-century learning outcomes. They found that the difficulties of these frameworks
are: (1) assessing students’ actual learning experiences; and (2) determining when or how
education systems will change significantly for the majority of learners. Finally, they
concluded that by designing the KSAVE model, they could fill the knowledge gap in the
existing framework. VVoogt and Roblin (2012) also recommend that generic 21st-century
skills should be defined in the KSAVE model and should be realised through core

subjects.
The following section presents components of each of these sub-skills.
2.5.1. Ways of thinking

The first component of the 21st-century model is ways of thinking, categorised into three
sets of sub-skills, including Creativity and innovation; Critical thinking, problem solving

and decision making; and Learning to learn and metacognition.

Creativity and innovation can logically be grouped together, and there are different
schools of thought about them. Although creativity, on the one hand, is most often the

concern of cognitive psychologists, innovation, on the other hand, is more closely related
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to economics where the goal is to improve, advance, and implement new products and
ideas (Binkley et al., 2012, p. 38). Creativity refers to people’s efforts to deal with non-
routine issues in a unique, imaginary and proactive way (Birgili, 2015). Heye (2006, p.

253) defines creativity and innovation as follows:

e Creativity is the production of new ideas or combines old ideas in a new way.

e Innovation is the transformation of a new idea into a new product or service or an

improvement in organisation or process.

Based on Heye’s definition, creativity is also the driver of innovation, and they are linked.
All employees nowadays must be actively involved in resolving current issues in the
business environment and contribute to business growth by their lively ideas (Sripirabaa
& Maheswari, 2015). They added that in order to accomplish competitive environment
successfully, organisations depend on their employee’s creativity, since it is the basis of
the innovation process in organisations. Alshare et al. (2018) added that employers seek
candidates who will provide value for their organisations through creative and innovative
ideas. Anderson (2008) concludes that creative solutions help solve problems with

organisations of all kinds.
Critical thinking, problem solving and decision making

The second set of sub-skills mentioned in the ATC21S model include critical thinking,
problem solving and decision making. Binkley et al. (2012) indicate that critical thinking
and problem solving appear to be an increasingly key component of the curriculum in
many parts of the world. Suarta et al. (2017) also emphasised that problem solving and
decision making are important skills for business and life in the 21st century.

Critical thinking skills involve identification and analysis of information sources for
credibility, indicating previous knowledge, and making connections and deducing
conclusions (Thurman, 2009). Braun (2004) identified critical thinking as a skill of
foremost importance in the development of work-ready graduates. The problem is that
students often have not learned to critically evaluate knowledge and knowledge claims
(Anderson, 2008). Therefore, Braun suggests three approaches to teach critical thinking
skills: 1) problem-based learning (e.g. case studies, applied projects); ii) course-content
embedded learning (e.g. discussions, debates, guided questioning or scaffolding); and iii)

other pedagogies such as critical reflection and critical systems thinking.
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Problem solving skill is the ability to solve problems by identifying gaps in knowledge
and asking questions to clarify various points of view (Binkley et al., 2012; Mourtos et
al., 2004). According to Foshay and Kirkley (2003), incorporating problem solving is a
key component of the curriculum. Decision making is a selection process whereby one of
two or more possible solutions is chosen to reach the desired goal (Suarta et al., 2017).
These authors also note that a mixture of skills is required for excellent decision making
skills, for instance, “creative development and identification of options, clarity of

judgement, firmness of decision, and effective implementation” (p.340).
Learning to learn and metacognition

Metacognition means “thinking about thinking” (Bennett, 2018, p. 7). According to
Bennett, it is one of the keys to successful learning because it involves critical awareness
of self-regulation and self-reflection. Learning to learn and metacognition were defined
by Binkley et al. (2012) into three dimensions: knowledge, skills, and

attitudes/values/ethics:

e Knowledge:
o Know appropriate learning methods for particular learning needs
o Know the available education opportunities that the current course offers
for future careers
e Skills:
o Be able to self-manage effectively learning matters
o Be able to dedicate time, concentrate and reflect critically on the object
and purpose of learning
e Attitudes/values/ethics:
o Be confident to set, monitor and evaluate goals and planning for one’s
study
o Be willing to change as well as develop motivation and confidence to
succeed in learning

o Be adaptable and flexible

In my study, | use the terms learning to learn and metacognition to refer to how students

use appropriate learning methods for their studying.

The second component of the ATC21S model — ways of working — is presented in the

following section.
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2.5.2. Ways of working

Ways of working include communication and collaboration (teamwork) skills. For
communication skills, students are required to be competent not only in their mother
tongue but also in additional languages. In the context of my study, these skills refer to
students’ ability to communicate in an appropriate manner in both Vietnamese and
English language. Collaboration/teamwork skills are the ability to interact effectively
with others or to work effectively in diverse teams (Binkley et al., 2012). According to
Yang et al. (2016), collaboration/teamwork skills are a pre-requisite for hiring new
employees. Maruping and Magni (2015) indicate that 21st-century organisations rely
more than ever before on teamwork, given its ability to promote communication,
collaboration, innovation and exceptional performance. Alshare et al. (2018) conclude
that university undergraduates should be given the opportunity to work in teams in order

to prepare them for the work environment.

Interestingly, Anderson (2008) indicates networks and network-based tools have become
pre-requisites to cooperative work. Tomlinson (2017) also refers to social capital (i.e.
networks and human relationships) to bring graduates “closer to the labour market and its
opportunity  structures” (p.342). In my study, besides communication and
collaboration/teamwork skills, graduates’ networks and personal relationships were also

analysed under the category of ways of working.
In the following section, | elaborate on the third component of the ATC21S model.
2.5.3. Tools for working

The third component regards the tools students need, including information literacy and
information and communication technology (ICT) literacy. Information literacy includes
research on sources, evidence, biases, etc. Further, it refers to students’ ability to access,
manage and evaluate information. ICT literacy relates to students’ ability to apply
technology and create media products effectively (Binkley et al., 2012). Using ICT tools,
when effective, is critical as well (Anderson, 2008).

The following section reports on the final component of the ATC21S model.
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2.5.4. Skills for living in the world

The final component of the 21st-century model is a crucial component of employability.
It includes global and local citizenship, life and career, and personal and social
responsibility. These skills refer to students’ knowledge, skills and attitudes toward
community activities and their responsibility. Similarly, Anderson (2008) refers to life
skills, which consist of relevant skills such as personal productivity and personal
responsibility.

Global and local citizenship refers to students’ outlook or attitude towards the world. As
global citizens, graduates must aspire to contribute to society in a “full, meaningful,
ethical and responsible way through their roles as members of local, nation and global
communities” (Coetzee, 2012, p. 125). Life and career in the ATC21S framework refer
to the management of life and career needed for living and working. Echoing this
definition, Tomlinson (2017) highlights resilience and career adaptability as essential
attributes to enable graduates to adapt and respond proactively to inevitable career
challenges. Similarly, adaptability and flexibility are recognised as foundational to career
success (Fugate et al., 2004). In my study, life and career skills refer to students’ and
graduates’ ability to respond and adapt to changes in their working life. In detail, I analyse
students and graduates’ personal adaptability and career identity. The last set of sub-skills
in this category is personal and social responsibility, which is taken to include cultural
awareness and cultural competence (Binkley et al., 2012). In my study, | use the two terms
cultural competence and intercultural competence to refer to “the knowledge, attitudes,

and skills needed to engage effectively in intercultural situations” (Sorrells, 2015, p. 234).

To sum up, ATC21S framework is more comprehensive than any other existing
framework, especially with the KSAVE aspects. In fact, Binkley et al. (2012) analysed
different worldwide curriculum and assessment frameworks for 21st-century skills,
including the European Union, OECD, USA, Japan, Australia, Scotland, England and
Northern Ireland. From that, they created the ATC21S framework that could be used as a
model for developing large-scale assessments of 21st-century skills. The criteria
mentioned in the ATC21S framework meet the requirements of employability skills in
the Vietnamese context. ATC21S is utilised in countries, such as Australia, Finland,
Singapore, Costa Rica, the Netherlands and the United States, due to its
comprehensiveness. That said, ATC21S has not yet been applied in any research in

Vietnam even though it is very relevant to the assessment of 10C programs in Vietnam
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because 10C programs are imported-Western programs, so a Western framework needs

to be used to assess IoC students’ learning outcomes.

There may be dimensions of ATC21S that align with the culture and context of Vietnam.
Thus, in designing this research, | was careful to acknowledge relevant local contexts.
For example, with the fourth component of ATC21S, I had to explicitly draw participants’
attention to local issues, such as the problem of “relationship” when working in
collectivist cultures. In sum, compared to other frameworks, this model includes the
personal, interpersonal and social global aspect of competencies which might further
benefit the current approach of Vietnam higher education in a globalised and international

world.

In the Vietnamese context, up to now, 21st-century skills have not been located in any
known research. Similarly, research remains scarce in the context of 1oC programs in
Vietnam. Therefore this research uses the ATC21S framework with the model of KSAVE
from Binkley et al. (2012) as the guideline to assess Vietnamese students’ learning
outcomes and preparation for employment in 1oC programs.

2.6. Conclusion

This chapter has reviewed relevant literature in the field of employability to provide
detailed background for my research. It has examined two approaches to employability
definition; the notions of employability from different perspectives; the impact of 1oC on
students’ skills development; strategies to enhance students’ employability. More
importantly, this chapter has explained why | chose the ATC21S framework as the

conceptual framework to guide my study.

The next chapter presents the research design, which employs mixed methods research.
Chapter 3 will also describe data collection and data analysis, as well as ethical
considerations which are unique to Vietnam. The sensitivitiy of the need to de-identify
the contexts in which the cases took place will be briefly alluded to. That said, the need
to carefully consider the ‘anonymity’ of the case study approach used in each of the four

contexts remains vital to this Vietnamese study.
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CHAPTER 3—- METHODOLOGY

3.1. Introduction

This chapter presents the methodology of the thesis to explore students’ skills
development in loC programs in Vietnam. The first section of my study provides an
overview of the methodology, including mixed methods design and case study. The
subsequent sections explain quantitative and qualitative research methods. The chapter

ends with some ethical considerations relevant to carrying out this research.
3.2. Overview of methodology

As my research investigates behaviours and perceptions of certain groups of people it is
appropriate to do this through language. At the same time there is an opportunity to
quantify some of the data; therefore | have adopted a mixed methods design. Mixed
methods, which has gained popularity in 21st-century social and behavioural science
research, refers to a research design which comprises more than one research method.
Creswell and Clark (2011) defined this approach as research which collects and analyses

both qualitative and quantitative data.
3.2.1. Mixed methods design

Mixed methods, combining quantitative and qualitative research in a single study, is
beneficial in different ways. First, it offers a better understanding of the research questions
(Teddlie & Tashakkori, 2009). Second, it leads to more convincing results as it comprises
both text and numbers (Creswell & Clark, 2011). Creswell and Clark add that mixed
methods research is considered the most suitable approach for addressing complex
research questions unable to be answered by a single method. Mixed methods allowed
inquiry of a research issue both in depth and breadth as well as triangulation of qualitative
and quantitative data (Lisle, 2011). Quantitative methods, such as questionnaires, are
suitable for obtaining large scale data, but the results lose the richness of data. Instead,
the focus of qualitative data, which is usually derived from the interview is to explore in-
depth information by answering the “why” and “how” questions. Combining qualitative
and quantitative techniques can help with answering different kinds of research questions,
leads to better inferences, and provides opportunities for a more different presentation of
diverse outlooks (Teddlie & Tashakkori, 2009).
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The phenomenon of students’ skills development in higher education (HE) has been
examined mainly using either quantitative or qualitative methods, summarised in Table
3.1

Table 3.1. Summary of research methods used in previous studies

Quantitative

Alshare & Sewailem (2018); Bennett & Kane (2011); Bilsland et
al. (2014); Brunner et al. (2018); Doan & Le (2017); Duong et al.
(2019); Forrier et al. (2015); Ho et al. (2015); Mai (2018);
McMurray et al. (2016); Messer (2018); Tran (2018c); Nilsson &
Ripmeester (2016); Orahood et al. (2004); Sripirabaa &
Maheswari (2015); Thang & Wongsurawat (2016); Trung &
Swierczek (2009); Nguyen (2011); Van Mol (2017); Yang et al.
(2016); Yeh (2014)

21
(26%)

Qualitative

Altan & Altintas (2017); Balyer & Gunduz (2012); Barrie
(2006); Crossman & Clarke (2009); Fraser & Bosanquet (2006);
Friesen (2013); Mai (2017); Tran (2017c, 2017b); Nguyen et al.
(2016); Phan et al. (2019); Rose & McKinley (2018); Tran
(2017b); Tran et al. (2019); Tran (2014); Trinh & Conner (2018);
Truong et al. (2018); Yao & Tuliao (2019); Zou et al. (2019)

19
(23.5%)

Mixed

Bedenlier & Zawacki-Richter (2015); Bui & Nguyen (2014);
Dao et al. (2018); Deardorff (2016); Karen et al. (2016); Khuong
et al. (2017); Tran et al. (2019); Tran (2017a)

8
(9.8%)

Other
methods
(Conceptual
paper, action
research,
participant
observation)

Albach (2004); Altbach & Knight (2007); Birgili (2015); Black
(2004); Braun (2004); Brookes & Becket (2009); Clarke (2008);
Crosling et al. (2008); Edwards et al. (2003); Foshay & Kirkley
(2003); Fugate et al. (2004); Heye (2006); Tran (2015); Jones
(2013); Kirkpatrick (2011); Knight (2004); Kosmitzky & Putty
(2015); Larson & Miller (2011); Maringe & Sing (2014); Martin
(2013); Maruping & Magni (2015); Moylan (2008); Nguyen &
Tran (2018); Nhan (2018); Railmond & Halliburton (1995);
Rudzki (1995); Suto (2013); Tomlinson (2012, 2017); Tran

33
(40.7%)

(2016b); Voogt & Roblin (2012); Vi (2015); Waterval et al.
(2015)
Total 81

Table 3.1 summarises research methods of 81 articles in the fields of employability skills
and/or internationalisation of HE reviewed in Chapters 1 and 2. As shown in Table 3.1,
previous studies employed either quantitative or qualitative methods in discovering
aspects of students’ skills development in HE (26% and 23.5%, respectively). Only eight
studies (9.8%) were undertaken with combined quantitative and qualitative methods. The
remaining methods are mainly conceptual papers, action research or participant
observation research with proposed frameworks developed from reviewing the literature.
The principal purpose of my research is to gain insights into what and how 1oC students
develop employability skills in their IoC programs. To achieve this purpose, five research

questions (RQs) were prepared as listed below.
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1. What do IoC students perceive as their current employability skills?

2. What core skills developed in 10C programs are essential in the contemporary

business workplace?
3. How do IoC programs contribute to students’ skills development?

4. What do students and graduates perceive the limitations of 10C programs in

preparing them for employment?

5. What are employers’ attitudes toward loC graduates?

To arrive at the findings for these research questions in-depth understanding of different
stakeholders’ points of view and a comprehensive set of skills for employment are
required. A quantitative approach assisted in answering my first and third research
questions. A qualitative approach elaborated further findings of the quantitative data and
explained the other research questions. Specifically, based on RQ1 and RQ3 investigating
the various employability skills students developed in the programs, data is systematically
collected and quantified from the survey. The findings of the survey phase are further
supported, in the second phase of the mixed methods approach by analysing qualitative
data. A mixed methods approach thus provides a comprehensive exploration of
employability skills and graduate attributes being developed by Vietnamese students to
determine whether these skills match those required by Vietnamese employers. As noted,
the five research questions, with “what” and “how” types, indicate a strong mixed
methods study (Cohen et al., 2007). Data will be limited and inconclusive if | select either

a simple quantitative or qualitative approach; thus both types of data are needed.
3.2.2. Case study — the four contexts

A case study provides excellent opportunities for researchers to discover or investigate a
particular contemporary phenomenon within its real-life context using multiple sources
of evidence (Yin, 2014). From this definition, a case study is suitable for any research
that investigates a real-life case and involves necessary contextual conditions in the case.
In this research, the case study is applicable because the issues of employability skills and
the process of internationalisation of Vietnamese HE is a contemporary phenomenon
being implemented in a “real-life context” (i.e. educational settings within four public

universities in Vietnam).
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Case study method involves an in-depth examination of a single case or multiple cases
(Lichtman, 2012), of which the latter allows the researcher to examine cases within each
setting and across settings (Baxter & Jack, 2008). Therefore, this study adopted a multiple
case study design, in which four public HEIs in Vietnam were chosen as the four research
sites, allowing for the examination of three main issues: first, what employability skills
loC programs are developing for their business students; second, how current students
and graduates responded to employability skills development in 1oC programs; third,
similarities and differences among the four universities in terms of preparing for their
students’ employability. In addition, to discuss whether the skills set matches the
requirement of the current labour market from the voices of employers who are

responsible for hiring l1oC graduates.

Next, taking a case study approach, researchers agree to use different sources of evidence
and different research instruments, which allow investigators to retain a holistic and real-
world perspective (Cohen et al., 2013; Yin, 2014). To explore the employability skills
development in 10C programs in Vietnamese HE, this study employed a mixed methods
multiple case study approach to real-life contexts, using a questionnaire and semi-

structured interviews.

Four public deidentified universities in Hanoi, Vietnam were investigated. In terms of
geographical context, universities in Hanoi and elsewhere in Vietnam’s larger cities are
embarking on a robust internationalisation agenda when compared to other Vietnamese
universities in other provinces. Universities in Hanoi are keenly providing Joint programs
(JPs) and Advanced programs (APs), in partnerships with English-speaking country
universities. In particular, all four business APs are hosted by two public universities in
Hanoi, which is the most developed initiative towards the internationalisation of
curriculum in the Vietnamese HE sector (Tran et al.,, 2014). Most JPs are also
implemented in universities in Hanoi, which include approximately 20 programs in
business majors. All these universities are offering business programs, providing a
common point of comparison. Furthermore, these universities were accessible to me due
to my professional and academic networks. The introduction of the chosen universities in

this study is described in 4.2.

Regarding the limitation of case study, Yin (2014) argues that this method may not allow
a systematic procedure resulting in biased views which may lead to incorrect findings.

Besides, case studies are limited in their generalisability. However, the strength of the
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case study across these four contexts is that based on the findings of a particular case,
researchers can understand other similar cases, phenomena or situations. In this study, all
four universities are located in the North of Vietnam, and they represent public
universities which have a strong practice of internationalisation of HE in Vietnam.
Therefore, the findings may not and will not, in this thesis, ever be generalised to
Vietnamese universities implementing 10C programs. Instead, the attititudes, values and
beliefs of students and employers may well be applicable to other universities across

Vietnam.
3.3. Mixed methods research process

This study was carried out in two stages: to evaluate current students’ employability skills
development in loC programs and examine further what and how they achieved
employability skills, the perceptions between groups of different stakeholders, and
whether these skills sets were in accordance with requirements of the Vietnamese labour
market. | prioritised interviews in my interpretation of findings because | used surveys to
gain an initial understanding of students’ perceptions of their current employability skills.
| used interviews to provide further clarification of the results obtained in the surveys.
Furthermore, there were three sets of interviews that meant data was collected from
multiple sources. The first set of interviews was conducted with selected survey
respondents (student interviewees). The second set was conducted with graduates who
finished their 10C programs one to five years ago. The third set was conducted with
employers responsible for recruiting 1oC graduates. The three sets of interviews were
considered vital to address the research aims and to form an employability skills

framework as learning outcomes of 10C programs in Vietnam.

The process of data collection reflects sequential explanatory mixed methods design,

demonstrated in Figure 3.1.

Qualitative Qualitative Interpretation of

entire anakysis

+ Data collection + Data analysis + Data collection = Data analysis + Data analysis

Figure 3.1. Sequential explanatory design (Creswell & Clark, 2011)

Using Creswell’s sequential explanatory strategy (2011), this study explored the
dimension of employability skills developed in 1oC programs. For instance, the initial
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findings that arose from the analysis of quantitative data informed the researcher about
the self-assessment of students of their current employability skills, as well as
understanding how they developed these skills in programs. These findings were then
probed during semi-structured interviews with all three stakeholders. This approach

intensified the meaning and validity of the research findings (Creswell & Clark, 2011).
3.3.1. Quantitative research methods

This section details the quantitative research, including research participant; instrument
development; questionnaire design; the use of self-assessment to evaluate students’ core

skills; quantitative data analysis; and validity and reliability of the quantitative data.

3.3.1.1. Research participants

Student participants in my study were final year students in four public universities who
were studying in either APs or JPs specialising in business majors. A written
questionnaire was distributed to 420 final year 10C students across these four universities.
A total of 375 participants responded. An important consideration is the item-to-response
ratio. Hinkin (1995) indicated that the number of items range from 1:4 (for every one
item, there should be four responses). In my study, as the total number of items is 61, the
minimum number of item-to-ratio responses of 1:4 is 61 x 4 = 244. Tabachnick et al.
(2007) suggested that a minimum of 300 participants is required. Thus, the completed
sample size of my study is acceptable for me to conduct meaningful analysis of the data.

The rationale for choosing only final year students for my study was that the aim was to
examine their level of employability skills after more than three years of study i.e.,
towards the end of their qualification phase. Thus the result would be more fully assessed
than asking first- to third-year students.

3.3.1.2. Instrument development

For this research, the questionnaire was constructed based on previous studies, including
the employability framework of ATC21S and the KSAVE model of Binkley et al. (2012),
with some adjustments to fit the context of those public universities in Vietnam. In
addition, the questionnaire design was based on strategies to enhance students’

employability, reviewed in Chapter 2 (see 2.4).
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The questionnaire, including queries about the views of students around employability
skills they developed in the 10C programs, was designed with a cover sheet attached to
the questionnaire (see Appendices 1, 2 and 3). To ensure all participants were fully
informed, the questionnaire and coversheet were translated from English into Vietnamese
(further described in 3.3.1.6).

3.3.1.3. Questionnaire design

The questionnaire comprises four sections. The first section was about the respondents’
demographic information, including which university and 1oC program, and gender. In
the second section, a series of items were developed for students to self-rate their current
skills in four sub-categories: thinking skills, working skills, working tools and living
skills. This part consists of Likert-type response scale questions. These items were rated
utilising a 5-point Likert scale from 1 strongly disagree to 5 strongly agree, as most
questions required respondents to respond with a tick on the five-point Likert scale
(Likert, 1932).

In the third section, students were asked about the frequency of learning activities that
promote employability skills (i.e. group work/teamwork, pair work, individual
presentation, group presentation, role play) and the effectiveness of these activities in 10C
classes. In this section, a four-point Likert scale is employed, asking student participants
to rate their responses as 1 very little, 2 little, 3 some and 4 very much. The reason for
choosing the four-point Likert scale in this section was because this avoids respondents
having the option of remaining neutral. In this section addressing employability skills
neutrality is unhelpful. Therefore it was easier to opt for a four-point Likert scale to
ascertain the preferred choice of students so that answers could be compared with

explanations of interview responses.

The fourth section included open-ended questions to allow participants to comment or
suggest other ideas which could make 10C programs more beneficial to their future
employment. Even though this section was poorly answered, responses helped guide the

interview questions in the second phase.

3.3.1.4. Using self-assessment to evaluate students’ emplovability skills

According to Boud and Falchikov (1989), self-assessment involved making judgements

from students about their performance and learning outcomes. Self-assessment has been
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defined as “self-rating”, “self-audit”, “self-report”, “self-perception” or “self-knowledge”
and institutes one of the tools for defining objective and realistic methods for the
evaluation of personal attributes and abilities against perceived norms (Colthart et al.,
2008).

The significance of self-assessment has been emphasised in numerous studies in the
literature. The main benefits of self-assessment include: (1) it is considered as a valuable
tool for increasing students’ awareness of their own thinking and performance (Lew et
al., 2010); (2) it is vital for graduate employability (Knight & Yorke, 2004); (3) it
develops a propensity for lifelong learning beyond the university years (Boud, 1989); (4)
it enhances student motivation (MacDonald, 2011); and (5) it forms appropriately skilled
graduates, and can efficiently apply and further nurture their learning in the workplace
(Jackson, 2014). Reliable self-assessment helps shape a meaningful picture of an
individual’s keenness to enhance his or her knowledge, skills, ability, practice, or
capability and to provide the basis for decision making for further development (Pop &
Khampirat, 2019). Some drawbacks might be students’ hesitancy to self-rate due to
perceived incompetence, lack of confidence, inclination to avoid responsibility or their

preference for expert opinion and feedback (Leach, 2012).

In this study, self-assessment requires students to reflect on their own perceived skills,
which supports them in recognising both strengths and weaknesses that need
enhancement. Self-assessment can inform HEIs about the status, readiness, and suitability

of their graduates in the labour market (Pop & Khampirat, 2019).

3.3.1.5. Quantitative data analysis

As my study seeks to explore what and how loC programs prepared for their business
students’ skills for future employment through the lens of students, graduates and
employers, descriptive statistical methods are therefore applied. Descriptive statistics are
primarily used to organise and describe the characteristics or factors of a given sample.
These statistics often include frequency distribution, the mean and standard deviation
(Fisher & Marshall, 2009). In my study, I use mainly percentages, the mean, and standard
deviation to analyse the data. Percentages are used to describe the distribution of
demographic information and ordinal variables (i.e. the percentage of students who agree
or strongly agree). The mean and standard deviation are used to define students’

perceptions of items relating to students’ skills development in IoC programs. According
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to Beins (2012), the most common approach to making a large amount of data
comprehensive is the mean and standard deviation. The mean, according to Beins, is “the
technical term for the score you obtain by adding all your numbers and dividing by the
number of scores you added” (p.61); standard deviation represents the dispersion of

scores around the mean.

Descriptive statistics recommended for interval scale items include the mean and standard
deviation and additional data analysis procedures, including the t-test and one-way
Analysis of Variance (ANOVA) (Boone & Boone, 2012). Therefore, apart from general
descriptive statistics, | used an independent samples t-test and ANOVA test. This further
analysis determined if there was any influence brought on by the student respondents’
backgrounds, including types of IoC programs and universities on students’ perceptions
of the four skills groups (see 4.4.2). An independent samples t-test was conducted to
examine the important mean and find statistical differences between the two groups of
loC students. ANOVA is a multivariate statistical technique used to test for the statistical
significance of differences between mean scores of more than two groups. In my study,
four groups of students from universities A, B, C and D were compared to examine
whether there was any significant difference between respondents on given items related

to core skills developed in 10C programs.

The questionnaire data were analysed using The Statistical Package for the Social
Sciences (SPSS) (version 26) software, which is very powerful for quantitative data
analysis. After the data collection phase was completed, all raw data from the Excel file
was imported, and coded items in the questionnaire were entered into SPSS software.
Visual checking and recounting of data was done to guarantee correctness. Apart from
checking the data, cleaning and omitting the missing data from the dataset before the

analysis procedure was carried out was undertaken, described by Creswell (2012, p. 181).
Below is an example of the coded items in SPSS.

Question I1.1: 1 know many ways to generate ideas

1. I know many Stronal Neither Strondl
ways to generate rongly Disagree | agree nor Agree gly
. disagree . agree
ideas disagree

Coding in SPSS
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Table 1: Sample of coding questionnaire items in SPSS

I know many ways to Generate ideas 1= Strongly disagree
generate ideas 2= Disagree
3= Neither agree nor disagree
4= Agree

5= Strongly agree

The quantitative data from the questionnaire encompassed the following information
about the participants:
e Students’ background
e Students’ self-assessment on their current core skills in IoC programs
e Frequency of:
o learning activities
O university’s support
o learning tools
o attending campus events and activities
e Students’ assessment on the contribution of IoC programs in preparing students’

core skills.

In addition, student responses from open-ended questions were transcribed and entered

into word processing software for coding.

3.3.1.6. Validity and reliability of quantitative data

As the questionnaire is one of the most widely used tools to collect data in social science
research, it is essential to ensure accuracy and consistency, known as validity and
reliability (Taherdoost, 2016).

Validity refers to “whether an instrument measures what it was designed to measure”
(Field, 2013, p. 12). To confirm the validity of the questionnaire, a pilot test was
conducted prior to collecting the real data. The questionnaire was constructed from the
literature and Likert scales are not able to inform the reliability and validity of responses

from participants. Therefore, a pilot test is advisable. In sum, this step is to increase the
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reliability, validity and practicality of research instruments (Cohen et al., 2013). In my
study, the pilot questionnaire was completed with five 10C students who were studying
in different business programs. After gaining their consent, | delivered the printed
questionnaire and asked them to complete it within three days. This is to ensure face and
content validity. Specifically, some minor modifications in terms of wording and spelling
were altered to clarify the meaning. It allowed me to decide if the items would produce
meaningful data for the study. It was noted that the participants involved in the pilot study
were not included in the final survey data analysis. To minimise the validity risks of the
questionnaire data, the questionnaire was translated by a fluent bilingual speaker of
English and Vietnamese, who held a Master’s degree in Second Language Studies. To
confirm the accuracy of the translation, the Vietnamese version was translated back to
English by another bilingual expert, as Brislin (1970) suggested. | then compared the

original English text to the English-translated version to ensure consistency.

Reliability refers to the extent to which a measurement of a phenomenon provides a stable
and consistent result (Carmines & Zeller, 1979). The most common approach to testing
reliability is Cronbach’s Alpha coefficient to measure the internal consistency among
items. According to DeVellis (2003), the Cronbach Alpha values for retained items over
.70 suggests acceptable internal consistency among the items. Hinton et al. (2004)
indicate that Cronbach’s Alpha ranges from 0 (for a completely unreliable test) to 1 (for

a completely reliable test). In detail, this shows four points for reliability:

e 0.90 and above: excellent reliability
e 0.70-0.90: high reliability
e 0.50-0.70: moderate reliability
e 0.50 and below: low reliability

My study enhanced the reliability of measures in several ways. First, questionnaire items
were constructed from conceptual frameworks developed from my review of the
literature. The literature review served as a guide for similar data collection and analysis
in my research. Second, the reliability of questionnaire items was confirmed by using

Cronbach’s Alpha Coefficient measurement.

I analysed Cronbach's Alpha coefficient using SPSS software (version 26) to evaluate

internal consistency. Reliability statistics of the questionnaire are shown in Table 3.2.
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Table 3.2. Reliability statistics of the questionnaire

Thinking skills 71 9
Working skills 74 6
Working tools .80 6
Living skills 74 9
Learning activities in the class 75 5
Encouraging to use tools 7 5
Providing supports 72 4
Attending campus events and activities .84 4
The extent of experience in 10C programs .85 13

As shown in Table 3.2, all scales in the questionnaire show Cronbach’s Alpha from .71

to .85, indicating that the data set has high internal consistency. Therefore, the use of data

from the questionnaire is reliable and credible for the research findings that emerge is this

study.

3.3.2. Qualitative research methods

In the second phase of my research, interviews were conducted to collect qualitative data

from students, graduates and employers. Specifically, this phase intended to discover:

1. Students and graduates’ perceptions of skills development in 10C programs;
2. How loC programs prepared students for their skills development;
3. Students and graduates’ attitudes toward loC programs in terms of preparing

students’ work-readiness skills;

4. Employers’ perceptions of core skills perceived to be essential in the business

workplace; and

5. Employers’ attitudes toward loC graduates’ core skills.

Interviews are probably the most widely used method employed in qualitative research

and a powerful means of generating information in research involving personal
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experiences and perspectives (Edwards & Holland, 2013). Three types of interviews can
be used in qualitative research: unstructured, semi-structured and structured (Wellington,
2015). A semi-structured interview comprises asking structured questions. And then,
depending on responses of interviewees, the researcher can investigate more deeply using
open-ended questions to obtain additional information. This type of interview was
deemed to be the most suitable to produce a range of perspectives about the subject area
(Davies, 2007). Furthermore, the interviewer can also be flexible to vary the order in
which questions are asked, when necessary, to provide a more valid explanation of
participants’ respondents (Brinkmann & Kvale, 2018). | chose the semi-structured
technique for interviews with students, graduates and employers because it offered me
the flexibility to collect standardised and in-depth data.

3.3.2.1. Research participants

For participants, previous research (Cranmer, 2006; Fong et al., 2014; Fraser &
Bosanquet, 2006; Henderson, 2011; Huong et al., 2017; Kinash et al., 2018; Leask &
Bridge, 2013; Lim et al., 2016; Mak, 2010; Tran, 2017d; Tang, 2018) included data from
academic staff. Other studies included university staff members or institutional leaders
and experts (Allen, 2017; European Commission, 2014b; Lilley et al., 2016; Nguyen et
al.,, 2016b; O’Mahony, 2014). However, in this study, the students’ voice that was
captured, those completing a university degree, is the focus and their sense of the reality
of the curriculum is the most important aspect, rather than that of academic staff and
institutional leaders. Educators may produce a bias towards what should be in the
curriculum, rather than what is, and their reality of employability skills is not as critical
to this study as that of students/graduates and their endeavours to satisfy employers’
requirements. These are the reasons why students and graduates are the main participants
for this project. Employers of 10C graduates were also investigated to compare what skills
they believed are required for their workplaces and their attitudes towards 10oC employees,
which made the data more robust.

Students

Based on the results of the survey, ten students were invited to participate in semi-
structured interviews. All participants were aged over 18 at the time of this study. Of the
ten student participants, six are females, and the rest males. Five are from APs, and the

rest from JPs.
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Table 3.3. Summary of 10C student participants in interviews

1 S1 M Advanced 05.12.18 0:48:02
2 S2 M Advanced 3.12.2018 1:19:33
3 S3 M Advanced 6.12.2018 1:12:03
4 S4 F Joint 14.1.2019 1:11:38
5 S5 F Joint 10.1.2019 0:56:22
6 S6 F Advanced 11.1.2019 01:02:48
7 S7 M Joint 14.1.2019 1:12:15
8 S8 F Joint 9.1.2019 1:04:54
9 S9 F Advanced 19.3.2019 0:54:08
10 S10 F Joint 22.3.2019 0:56:04
Graduates

The graduate interviews include nine graduates (four males and five females, four from
APs and five from JPs). Table 3.4. describes the demographic information of loC
graduates participating in this study. At the time this study was undertaken they were
working in different companies in Vietnam and had working experience from less than

one year to less than five years.
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Table 3.4. Summary of 10C graduate participants in interviews

1 Gl Advanced | Sales staff 9.12.2018 0:55:40 4
Tax .

2 G2 Advanced 8.12.2018 1:14:24 1.5
consultant
Trade Less than a

3 G3 Joint Marketing | 11.1.2019 1:09:27 car
Officer y

4| G4 Joint Sales | 1919010 | 1:12:28 4
Executive

5 | G5 Joint | HR Officer | 11.1.2019 | 0:59:26 Lesflet;‘f”a
Digital

6 G6 Joint Marketing 4.3.2019 1:01:10 2.5
Officer

7| &7 Advanced | TMaNCe 1 5035019 | 0:48:32 15
Officer

8 G8 Advanced | HR Officer | 21.3.2019 0:58:35 2
Customer

9 G9 Joint service 28.2.2019 0:49:34 45
Staff

Employers

Nine employers accepted the invitation to take part in my research, but only seven

produced relevant data used in this study (Table 3.5). There are six males and one female

participant. They were aged 30 years and above at the time this study was undertaken. All

participants had at least two years experience in their current positions, which included

General Manager (2), National Sales Manager, Deputy Human Resource Manager,

Business Development Manager, Human Resource Manager (3) and Group Leader.
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Table 3.5. Summary of employer participants in interviews

General A joint-stock company,
1 El M specialising in Real Estate | 06.12.2018 | 1:06:43
anager
Development and Sales
National .
2 | E2 Sales Joint-stock company, | 7 15 5918 | 0:55:30
M specialising in Food business
anager
General | Private company, specialising .
3 E3 Manager | in Information Technology 17122018 | 1:06:05
Bﬁrr)rl:;x Joint-stock company,
4 E4 Resource speC|aI|smg_|n Insurance 21.02.2018 | 0:58:23
business
Manager
Business
Develop- | The joint-venture company, AL
5 ES ment Banking and Finance 12042019 | 1:00:58
Manager
Human multinational corporation
6 E6 Resource specialising in hoi italit, 14.03.2019 | 1:08:17
Manager P g P y
Group . B
7 E7 Leader Private start-up company 31.08.2019 | 00:54:22
Human Joint-venture compan
8* E8 Resource . mpany, 07.12.2018 | 00:26:05
M Banking and Finance
anager
Human Private company, specialisin
o* | E9 Resource mpany, sp 9101032019 | 1:11:32
in tourism
Manager

* denotes irrelevant interview data
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3.3.2.2. Interview protocol

The interviews were conducted to collect qualitative data from three groups of
participants: students, graduates and employers.

Interviews with the students

The purpose of semi-structured interviews with students was to elicit information about
their views and experiences on their skills development in 10C programs. The interview
questions were guided by the 21st-century skills model of ATC21S (Binkley, 2012).
Therefore, four categories of necessary skills were explored: ways of thinking, ways of

working, tools for working and skills for living in the world.

With regard to students’ perceptions of how their IoC programs prepared them for their
future employment, different questions in terms of approach towards skills development
in the literature were explored (see 2.4). The interviews were guided by a five-question
interview protocol. These interviews were conducted in Vietnamese and were audio-
recorded with participant consent. The duration of the interviews was approximately one
hour. The information to student interview participants, consent form and interview

protocols are included in Appendices 4, 5 and 6.
Interviews with the graduates

The purpose of semi-structured interviews with the graduates was to gain information on
their perceptions about core skills in the business workplace and their experiences on
skills development in 10C programs. Similar to the students’ interview protocol, I
formulated interview questions for graduates based on this study’s research questions.
The information to graduate interview participants, consent form and interview protocols

are included in Appendices 7, 8 and 9.
Interviews with employers

The purpose of semi-structured interviews with employers was to gain information on
their perceptions about their requirement for employees’ core skills in the business
workplace and their attitudes toward loC graduates. The duration of each interview was
approximately one hour. All interviews were audio-recorded with participant consent.
The information to employer interview participants, consent form and interview protocols

are included in Appendices 10, 11 and 12.
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3.3.2.3. Qualitative data analysis

Analysis of qualitative data was conducted via content analysis, using NVivo (version
12) software for data storage, coding and developing themes. NVivo is a qualitative data
analysis software platform intended to enable standard qualitative techniques for
organising, analysing and sharing data. This software helped me to store, manage and

form unstructured data.

Content analysis refers to “any qualitative data reduction and sense-making effort that
takes a volume of qualitative material and attempts to identify core consistencies and
meanings” (Patton, 2014, p. 541). In this process, the research involves: coding,

categorising and identifying patterns in the data (Lichtman, 2012).

Coding of qualitative data in my study was performed for subsections: transcriptions of
open-ended answers in the questionnaire and interviews. Coding is the procedure of
investigating the raw qualitative data in the form of words, phrases, sentences or
paragraphs. According to Patton (2014), coding can be carried out inductively,
deductively or both. Inductive coding comprises discovering patterns, themes and
categories in the data. Deductive coding includes coding according to an existing
framework. | use deductive coding based on the ATC21S framework and the research
questions, from which major themes were identified. Sub-themes were then developed to
add to the systematic data. Essential reasons for choosing 1oC programs and important
skills students identified as being useful for future employment were asked for further
findings. As noted, these open-ended questions in the questionnaire are only the initial
findings and are considered as the foundation for student interviews in the second phase.
In addition, coding for graduates and employers was conducted in the same way as student

interviews.

Typically there are two cycles of coding. In the first cycle, the data was classified into
thematic categories based on their common attributes (Creswell, 2014). In other words,
the data is coded into topics or themes based on conceptual frameworks from the research
literature and information from interviews. In the second cycle, the researcher groups the
categories in smaller numbers of patterns, themes or constructs (Saldafia, 2015). Linking
back to my research, for the opening answers in the survey of 375 students, four main

nodes were created as follows:
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1. Reasons for choosing the program
2. Expectation of skills gained in the program
3. Important skills for future employment

4. Comment on the current program.

For the interview data, 26 interview transcripts were imported into the internal section of
NVivo (Version 12) software. NVivo software stores, organises, and manages data. A
separate folder was generated to enclose documents related to audio files and interview

transcripts of students, graduates and employers.

In the first cycle of coding, | identify initial themes from the interviews. The ATC21S
framework and research questions were useful in identifying significant themes and this
allowed me to merge common themes. In the second cycle, | review the themes in the
first cycle and re-group with sub-themes. Several main nodes, therefore, were created to
explore different core skills in IoC programs and strategies of students’ institutional

offerings for students’ skills development (see Figure 3.2).

Nodes
+ Mame Files References
1. important skls

Figure 3.2. Major themes in NVivo coding for student and graduate interviews
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Major themes from student and graduate interviews are:

1. Important skills

2. How loC programs contributed to students’ skills development

3. Comment on 10C programs.
Similarly, several key nodes emerged in the topical analysis of interview transcripts with
employers, as shown in Figure 3.3. They were:

1. Thinking skills

2. Working skills

3. Working tools

4. Cultural competence

5. Personal attributes

6. Comments (positive and negative)

CHAPTER 7- EMPLOYERS Search Project o
% Name Files References Created On Created By Modified On Modified By
=-(D) 1. Thinking skills 5 12 16/10/2019 11:37 AM ] 28/10/2019 10:25AM T8
() Creativity 4 4 24/10/2019 11:10AM T8 24/10/2019 11:12AM B
() Critical thinking 4 6 23/10/2019 7:28 PM e 23/10/2019 7:34PM e
(D) problem solving and decision making 6 19 25/10/2019 11:09 AM T8 25/10/2019 11:32 AM B
( i ) Thinking skills for word cloud 1 2 22/10/2019 9:06 PM TTB 8/11/2019 10:40 AM T8
() 10. Advice for new Graduates 7 19 16/10/2019 10:57 AM e 28/10/2019 12:37PM e
(D) 11. Suggestions for Uni 2 2 16/10/2019 11:12AM ] 22/10/2019 1:51 PM T8
L i ) 2. Working skills 7 16 16/10/2019 11:.00AM e 28/10/2019 10:24 AM e
() 4 networking and Relationships 3 9 16/10/2019 11:04 AM e 1/11/2019 6:38 PM e
() communication 7 25 28/10/2019 12:28PM T8 28/10/2019 12:43PM B
[ i ) English 7 12 16/10/2019 10:54 AM e 31/10/2019 453 PM e
() for word cloud. working skills 1 1 28/10/2019 10:51 AM hu: 15/11/2019 11:55 AM e
() teamwork skills 5 13 29/10/2019 4:53 PM T8 29/10/2019 5:02PM B
@ 3. Werking tools 3 3 16/10/2019 11:41AM e 31/10/2019 4:56 PM e
2-(D) 5. Culture Competence 6 8 16/10/2019 11:03 AM ] 11/05/2020 11:47 AM T8
() van héa deanh nghiép 5 11 6/11/2019 10:20AM T8 6/11/2019 10:26 AM B
=1-(0) 6.Personal stiributes 5 17 17/10/2019 6:50 PM ] 1/11/2019 9:58 AM T8
() personal atiributes. English version 1 1 15/11/2019 1217 PM T8 15/11/2019 1217 PM B
() positive attitude 2 3 1/11/2019 11:00AM T8 1/11/2019 11:12 AM ]
() 7. Work Orientation 5 11 16/10/2019 10:56 AM ] 28/10/2019 12:34 PM T8
i) & Positive comments 5 10 16/10/2019 11:01AM e 26/10/2019 8:10PM T8
=+(0) 9. Negative comments 4 5 16/10/2019 11:02 AM ] 28/10/2019 10:41 AM T8
() arrogant 2 5 21/10/2019 11:14 AM hu: 28/10/2019 10:41 AM e
() current training 2 2 21/10/2019 11:15AM ] 22/10/2019 9:14 PN T8
\i\ Degree 3 4 16/10/2019 10:39 AM e 26/10/2019 8:12PM e
() experience 6 12 16/10/2019 10:55 AM ] 28/10/2019 10:23 AM T8
() intemship 3 3 17/10/2019 6:54PM ] 28/10/2019 10:43 AM T8
(©) Reputation of University 3 7 16/10/2019 10:36 AM ] 17/10/2019 6:56 PM T8
(D) specialised knowledge 3 5 16/10/2019 10:55AM ] 16/10/2019 11:54 AM T8

Figure 3.3. Major themes in NVivo coding for employer interviews

The above themes were collected separately from each group of participants, and
compared for a number of issues; for example, if there was a difference in perceptions
about essential skills in the contemporary business workplace or comments on 1oC

programs in terms of preparing for students’ future employment.
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3.3.2.4. Trustworthiness of qualitative data

In qualitative research, the term trustworthiness is an important concept. When
conducting this study, | consider several criteria for trustworthiness in the qualitative data
phase: credibility, dependability, conformability and transferability (Lincoln & Guba,
1985).

The notion of credibility is defined as value and believability of findings (Lincoln &
Guba, 1985). Houghton et al. (2013) suggest strategies to ensure credibility such as
prolonged engagement and persistent observation, triangulation, peer debriefing and
member checking (p.13). In terms of prolonged engagement, | spent three months in the
field (research sites) for data collection. During this time, | had an adequate understanding
of the internationalisation process in each institution, which assisted me with data
analysis. Regarding triangulation, my study employed multiple data collection methods
including student questionnaire, and in-depth interviews with different groups of
participants: students, graduates and employers. Regarding peer debriefing, | had regular
debriefing sessions with my supervision team and panel members to discuss and review
the research methodology, data collection, and analysis and interpretations of findings.
Regarding member checking, I sent a copy of transcripts back to the relevant participant
to check whether the information provided was accurately transcribed. In the data
analysis phase, | compared the interview data collected from student interviews with data
obtained from graduate and employer interviews. This was to avoid researcher bias and
to confirm the data from themes collected was precise. According to Merriam (2009),
comparing and cross-checking data among various sources enhances overall

trustworthiness and is considered best practice within qualitative research.
3.4. Ethical considerations

Ethics is fundamental to all research on humans and animals; ethical considerations can
include concerns about “dependent relationships, coercion to participate, access to
information and conflict of interest make decisions about research complex” (Parsell et
al., 2014, p. 170). When conducting this research several considerations needed to be
considered for the safety, benefit and comfort of the participants, including my role as an
“insider”, an active member of the university, and “outsider” researchers, non-members

of the research site (Mercer, 2007).
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On the one hand, as an insider researcher, | had some advantages when approaching the
research site. | had been a lecturer at one of the four universities for ten years prior to this
research. This gave me easier access to the “gatekeeper”, who was the vice president of
the university who approved my request to approach the university’s students for my
survey data collection. | also received considerable support from my colleagues and
students, allowing me to enter their classes to undertake the survey. On the other hand,
this advantage led to the risks of biased interpretations and pressure for the participants.
Furthermore, in the role of outsider researcher, for the other universities, | had difficulties
in asking the leaders who are institutional gatekeepers for permission to conduct research
because | had no prior relationships with them. This was time consuming and a struggle
for me to access three of the four research sites.

In order to avoid the above risks, the following solutions assisted. First, before carrying
out the data collection, I obtained mandated ethical approval from Victoria University
Human Research Ethics Committee (VUHREC) (Ethics approval number: HRE18-153,
approval date: 06/09/2018). Second, consent from key university leaders, the Head of the
Department at each research site, was collected because this is a way of respecting the

universities (Creswell, 2014).

To avoid biased interpretation due to the power relationship between the researcher and
the participants, | explained clearly and thoroughly the objectives of the study to the
participants in “plain language” plus the purpose, advantages and risks of this study.
Besides, | also explicitly gave information about the types of questions, the duration of
interviews, as well as how each would be recorded as mentioned in advance (Snowden,
2014).

Also, the project was carried out based on the principle of “respect for persons, respect
for knowledge, respect for democratic values and respect for the quality of educational
research” (Stutchbury & Fox, 2009, p. 498). | told the participants that their participation
in the study was voluntary, and they could decide to withdraw from the study at any stage
of the research if necessary. To do that, a statement addressing “Information to
Participants Involved in Research” (See Appendices 4, 7 and 10) was provided via email
before they agreed to participate in the interview. The informed consent forms for
participants were distributed in Vietnamese. They were also told how their privacy would
be protected and encouraged to respond to the questions in the interviews, as their input

was confidential.
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3.5. Conclusion

This chapter has introduced the research approach and chosen methods to collect and
analyse data for my study. Accordingly, mixed methods and case study design were
arguably the most suitable choice to explain the research questions. | have also presented
the mixed methods process in two phases: quantitative and qualitative data collection and
analysis. In addition, the means to maintain trustworthiness as well as ethical

consideration for the study were discussed.

In the next chapter, the quantitative phase findings from the student questionnaire are
presented. To be specific, Chapter 4 describes the institutional context of the four
universities and student profiles. Students’ self-assessment of their current employability
skills, learning activities and institutional support in terms of preparing for their future

employment are reported.
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CHAPTER 4 - QUANTITATIVE FINDINGS

4.1. Introduction

This chapter presents the findings of quantitative data analysis. Two research questions

are addressed:

RQ 1: What do loC students perceive as their current employability skills?

RQ 3: How do IoC programs contribute to students’ skills development?

The analysis of this chapter is the quantitative phase of data analysis, in which qualitative
findings (in Chapters 5 and 6) are interpreted based on these quantitative findings in order

to further explore employability skills and related issues around employability.
As noted in Chapter 3, the data in this chapter were analysed using:

1) Descriptive statistics which include mean, median, standard deviations and

percentages.

2) Independent samples t-tests to compare the mean scores of perceived

employability skills of students in APs and JPs.

3) One-way analysis of variance (ANOVA) tests to compare the mean scores of
perceived employability skills between different groups of students in four

universities.

Most questions required respondents to tick the options on a five-point Likert scale
(Likert, 1932). The questionnaire in my study, therefore, used a five-point scale: (1)
strongly disagree, (2) disagree, (3) neither agree nor disagree, (4) agree and (5) strongly
agree. There were four open-ended questions at the end for students to make additional
comments and recommendations. This was the foundational information for further

interviews in the qualitative data findings.

In part 111, a four-point Likert scale is employed, asking student participants to rate their
responses as (1) very little, (2) little, (3) some and (4) very much. It was necessary to
identify their preferred choice so their responses could be compared with interview
findings. As noted, in part Il of my study, there are options of other as open-ended

questions at the end of each subscale, intended to allow students to express their views
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on related issues not covered in the questionnaire. However, only a few students
responded with irrelevant answers. For this reason, these open-ended questions were not

analysed.

This chapter is structured into five sections. Apart from the introduction of the chapter,
the second section describes the institutional context and demographic information in
terms of university, type of 1oC programs and gender. The third section identifies general
students’ self-assessment of their current employability skills. The fourth section details
students’ self-assessment in thinking skills, working skills, working tools and living skills.
The fifth section describes learning activities and career support from loC programs as
perceived by the students. The final section summarises briefly the open-ended question
survey, identifying the main reasons for students choosing 10C programs and their

recommendations for improving future 1oC programs.
4.2. Institutional context

This section presents the institutional context of the four universities involved in the
study: A, B, C and D.

4.2.1. University A

As a public and financially autonomous university, University A is often nationally
recognised in Vietnam and was established in the 1960s; it has approximately 800 staff
currently and more than 14,000 students. The information on the university’s website
describes University A’s mission as providing high quality human resources in the fields
of economics and business programs to students, and transferring scientific knowledge to
meet the requirements of the industrialisation and modernisation of the country. The
website indicates that the university is committed to developing students’ learning and
scientific research capabilities, enhancing working skills and lifestyle in international

environments.

There are two Advanced Programs (APs) majoring in International Economics and
International Business Administration with the partner institution from the USA. This
school also runs six Joint Programs (JPs), including business related majors such as:
Business, International Business, Finance, Business Administration, Business and

International Commerce, and Tourism and Hospitality Management. The joint partner
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institutions are in countries including the United Kingdom, The USA, Denmark and

Taiwan. Most of these programs primarily focus on the teaching of English.
4.2.2. University B

Known as a public university, established in the 1960s, University B is recognised as a
multi-disciplinary (six disciplines) and a leading, career-oriented university in the field
of finance and banking in Vietnam. It has about 600 highly qualified specialised staff and
nearly 20,000 students across all levels. The information on the university’s website
suggests that it is attempting to sustain its’ development by conducting training and
scientific research in the field of applied economics, contributing to the sustainable
development of the country. This university is actively committed to internationalising
its curriculum to deliver quality training to produce high quality human resources.

Currently, there are five JPs at this school, with the UK and USA, including Business
Administration, Finance and Banking, Finance and Accounting Management majors.

There were no APs offered at the time this study was carried out.
4.2.3. University C

University C is a reputable public university in Vietnam. Founded in the 1950s, it is
considered one of the most prestigious universities in Economics and Administration in
Vietnam. It includes over 1,000 staff and currently offers training to nearly 45,000
students at different levels including Bachelor, Master and PhD. The information on its
website depicted the university as training Vietnamese leading entrepreneurs, maintaining
the position of an excellent research center, where proposing the country’s socio-
economic development policies and consulting solutions for organisations and

enterprises.

Similar to University A, University C implements two APs in Finance and Accounting
majors with their partner institutions from the USA. Furthermore, currently there are three
JPs being implemented at this school with majors in Accounting and Finance, Banking
and Finance, and Business Administration with partner institutions in the United

Kingdom and Korea.
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4.2.4. University D

Founded in the 1950s, University D ranks as one of the first and largest technology
training universities in Vietnam. It is well known in Vietnam for its selective students.
For instance, in the 2005 national university entrance exam, more than half of the perfect-
score students came to this university. Currently its degrees are some of the most highly
sought in Vietnam. It has more than 3,000 staff and more than 40,000 students. The
university’s website describes its mission as training high quality human resources,
conducting scientific research, creating and developing technology and transferring
knowledge to serve the society and the country. It aims to become a leading research

university in the region with a focus on engineering and technology.

University D has set up cooperation in research and training with approximately 200
universities, research institutes and private companies from 32 countries. For loC
programs, University D is implementing five JPs majoring in Business Administration,
and partner institutions are in France, New Zealand, the USA (2) and Australia. There
was no AP at the time this study was carried out.

4.3. Student profiles

The written questionnaire was distributed to 420 final year students across these four
universities (as explained in Chapter 3). A total of 375 participants responded, with two
missing values, giving an overall response rate of 89.2%, which is a reasonable response
rate for reliable data analysis (Baruch, 1999) (described in Table 4.1).

Table 4.1. Students’ demographic information (N=375)

Male 33.9
Female 65.1
Other 1
University
A 26.1
B 25.6
C 235
D 24.8
Program
Advanced 57.6
Joint 42.4
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Ten student interviews across four universities were conducted to elaborate student
questionnaire results (see the findings in Chapter 5). The student demographic
information here is based on quantitative data from the student questionnaire, including

the university, 1oC program and gender.

A total of 375 valid data were analysed, with comparable numbers across the four
universities: 98 students from University A (26.1%), 96 students from University B
(25.6%), 88 students from University C (23.5%) and 93 students from University D
(24.8%). Among these, 216 students were from APs (57.6%) and 159 students from JPs
(42.4%). Of the 375 respondents, 33.9% were male, 65.1% female and 1% other. Thus
the overall proportion of females was almost double that of males. This dominance of
females in the sample held for all four universities, with University C having the highest
proportion of female respondents, 71.6% or 2.5 times that of males (Figure 4.1). The
dominance of females in higher education is typical in Vietnam, where access to HE is

higher for women than for men (Sanchez & Singh, 2018).
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Figure 4.1. Gender distribution by university (N=375)
4.4. What do 10C students perceive as their current employability skills?

In the student questionnaire, respondents were invited to self-rate their current

employability skills in the four sub-categories: thinking skills, working skills, working
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tools and living skills. This section has two parts: i) general students’ self-assessment,

and ii) detailed statistics.
4.4.1. General students’ self-assessment

Table 4.2 reviews the mean (M), median, standard deviation (SD) and percentage of
students who agree or strongly agree on four components of employability skills as well
as each item identified in each subscale. Given the number of students participating in the
survey is relatively large (i.e. 375 students), data can be analysed on SPSS.

Because a 5-level Likert scale was used and the terms were converted to 1-5 scores, the

significance of each mean score in the scale was calculated in the following way:
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Ordinal scale = (Maximum - Minimum) /n
=(5-1)/5

=0.8

Thus, the scale is determined as follows:

e 100-1.80 Strongly disagree

e 181-260 Disagree

e 261-3.40 Neither agree nor disagree
o 3.41-4.20 Agree

e 421-5.00 Strongly agree

Table 4.2 shows that in all four categories, students rated their current employability skills
with the highest mean score being living skills (M= 4.09, median = 4.11, SD=0.43, 77.7%
of students agree and strongly agree). This rating was followed by working tools (M=4.03,
median = 4.00, SD=0.56, 78.2% students agree and strongly agree), working skills
(M=3.94, median = 4.00, SD=0.55, 72.7% students agree and strongly agree) and thinking
skills (M=3.44, median = 3.44, SD=0.46, 49.4% students agree and strongly agree), also

relatively high in their self-assessment.
Three items most highly rated by the students include:

e lItem 22 (I understand that in today’s world, it is necessary to know at least one
foreign language to communicate with other people in different countries, M=
4.69, median = 5.00, SD=0.64),

e Item 24 (I respect others’ religious beliefs, political opinions or personal values,

M=4.41, median = 5.00, SD=0.71)

e Item 30 (I am willing to show my interest in and respect for others, M= 4.40,
median = 4.00, SD=0.69).

Interestingly, all three items are in the category living skills, supporting students’ high

self-assessment of their skills in this group.
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Table 4.2. Employability skills perceived by students (N=371)

Thinking skills

3.44

3.44

0.46

49.4

Creativity and
innovation

1.

I know many ways to
generate ideas

3.17

3.00

0.87

37.9

2.

I am able to write an
essay or assignment
that requires
integration of ideas
using information
from various sources

3.14

3.00

0.87

38.9

I am open to new and
worthwhile ideas
when working with
other people

3.19

3.00

1.01

33.3

Critical thinking,
problem solving
and decision
making

I know strategies for
tackling unfamiliar
problems in my study

3.47

3.00

0.78

49.6

I am able to work
hard to solve difficult
problems in my study
and my personal life

3.80

4.00

0.84

69.3

I am open to ask
questions or
contribute to
discussions in my
classes

3.54

4.00

0.90

53.4

Learning to learn
and
metacognition

I know appropriate
strategies to use for
my particular
learning needs

3.54

4.00

0.81

52.6

I am able to put
together ideas or
concepts from
different subjects
when completing
assignments or
during class
discussion

3.63

4.00

0.84

60.6

I am confident to set,
monitor and evaluate
my goals and
planning for my
study

3.47

3.00

0.87

49.1

Working skills

3.94

4.00

0.55

72.7

Communication

10.

I have sound
knowledge of basic
vocabulary,
functional grammar
and style in both

4.27

4.00

0.76

88.8
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Vietnamese language
and English language

11.

I am able to
communicate
effectively with
students from diverse
backgrounds

3.81

4.00

0.92

64.8

12.

I am confident when
presenting in front of
people in Vietnamese
as well as in English

3.64

4.00

0.97

58.4

Collaboration
and teamwork

13.

I know when it is
appropriate to listen
and when to speak
when working in a
team

411

4.00

0.71

83.5

14.

I am able to use
effectively my
interpersonal skills
guide others toward a
goal

3.67

4.00

0.87

57.6

15.

I respond open-
mindedly to diverse
perspectives (e.g.
different races,
religions, genders
and political beliefs)
in class discussion or
written assignments

4.16

4.00

0.78

82.9

Working tools

4.03

4.00

0.56

78.2

Information
literacy

16.

I know how to
access, manage
information and
apply technology
accurately to
complete an
assignment

3.93

4.00

0.81

75.8

17.

I am able to search,
collect and process
electronic
information to use for
my studying

411

4.00

0.70

84.3

18.

I have a positive
attitude and
sensitivity to safe and
responsible use of the
Internet, including
privacy issues and
recognising cultural
differences

4.19

4.00

0.75

84.8
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19.

| use the main

computer programs
(e.g. word
processing,
spreadsheets,
databases and
information storage)
and the use of
Internet (email,
videoconferencing
and other network
tools)

3.95

4.00

0.87

74.6

ICT Literacy

20.

I am very skilled in
using email or other
tools to communicate
with teaching staff or
classmates

3.97

4.00

0.84

73.9

21.

I am open and critical
and competent at
evaluating electronic
information

4.01

4.00

0.81

75.7

Living skills

4.09

411

0.43

7

Local and global
citizenship

22.

I understand that in
today’s world, it is
necessary to know at
least one foreign
language to
communicate with
other people in
different countries

4.69

5.00

0.64

95.0

23.

Travelling to other
countries is an
important part of my
overall education

3.96

4.00

0.99

68.8

24,

I respect others’
religious beliefs,
political opinions or
personal values

4.41

5.00

0.71

90.4

Life and Career

25.

I know how to set
long, medium and
short-term goals for
my future career
direction

3.36

3.00

0.87

40.8

26.

I am able to adapt to
change and work
independently as well
as work in diverse
teams

3.98

4.00

0.73

77.9

27.

I am open-minded
and flexible to adapt
to varied

4.03

4.00

0.73

78.4
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responsibilities,
schedules and
contexts

Personal and
social
responsibility

28.

I know how to
conduct myself with
appropriate manners
that are acceptable
and as promoted in
different societies

412

4.00

0.69

85.1

29.

I am able to express
my opinion in a
constructive way or
to negotiate for
outcomes

3.85

4.00

0.75

72.3

30.

I am willing to show
my interest in and
respect for others

4.40

4.00

0.69

91.0
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In terms of thinking skills, students rated themselves highest in item 5, 8 and 6
respectively. These three items indicate that 69.3% of students agreed that they were able
to work hard to solve difficult problems in their studying and personal life (item 5,
M=3.80, median = 4.00, SD=0.84). This is congruent with the qualitative data presented
in Chapter 5 (see 5.2.1). 60.6% of students reflected that they were able to put together
ideas or concepts from different subjects when completing assignments or during class
discussion (item 8, M=3.63, median = 4.00, SD=0.84), while more than half of the
respondents highly rated their attitude, value and ethics (AVE) in order to be open to ask
questions or contribute to discussion in the class (item 6, M=3.54, median = 4.00,
SD=0.90). In three items of the subscale creativity and innovation, students rated
themselves comparatively low, at the level of “neither agree nor disagree” (item 1: M =
3.17, median = 3.00, SD=0.87; item 2: M = 3.14, median = 3.00, SD=0.87; item 3: M =
3.19, median =3.00, SD=1.01). This brings to light the fact students were not very
confident about writing an essay or assignment that required integration of ideas using
information from various sources. This result was compared and clarified in the interview

results with final year and graduate students (see 5.2.1 and 6.2.1 in Chapters 5 and 6).

With regard to working skills, items 10, 13, and 15 were the highest rated by students.
Specifically, 88.8% of students commented that they could use vocabulary, grammar and
style in both Vietnamese and English languages in a reasonable manner (item 10:
M=4.27, median=4.00, SD=0.76). The importance of communication skills in both
Vietnamese and English languages were also emphasised by students in interviews (see
Chapter 5, 5.2.2.2). Similarly, 83.5% knew how to work in groups effectively (knowing
when to listen and when to argue) (item 13: M=4.11, median=4.00, SD=0.71). The third
highest rated content in working skills related to students” AVE. That is, 82.9% of students
who were very open-minded to diverse perspectives (e.g. different races, religion, gender
and political beliefs) while discussing in group work or writing assignments (item 15:
M=4.16, median=4.00, SD=0.78). This finding is contrasted to the employer interview
findings, showing the weakness of 10C graduates in teamwork skills, presented in Chapter
7 (see 7.4.3).

Regarding working tools, students rated themselves highest with items 18, 17, and 21.
Specifically, in terms of attitude, the majority (84.8%) had positive attitudes about how
to use the Internet safely and responsibly for issues of privacy (item 18: M=4.19,
median=4.00, SD=0.75). In addition, 84.3% surveyed students stated that they could

effectively search, collect and process electronic information for use in learning (item 17:
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M=4.11, medium=4.00, SD=0.70). They were also competent at evaluating electronic
information (item 21: M=4.01, median=4.00, SD=0.81), consistent with findings from

student and graduate interviews, as presented in Chapters 5 and 6 (see 5.2.3, 6.2.3).

In the final section addressing living skills, 95% of the students rated the importance of
knowing at least one foreign language to communicate with others from other countries
(item 22: M= 4.69, median = 5.00, SD=0.64) and 91% expressed willingness to show
their interest in and respect for others (item 30: M = 4.40, median = 4.00, SD=0.69).
Furthermore, 90.4% of the students reflected that they respected others’ religious beliefs,
political opinions or personal values (item 24: M = 4.41, median = 5.00, SD=0.71). These
results indicate that students in this study had a high self-assessment for their current
living skills. They were very confident with skills belonging to this group, including
awareness of the importance of foreign languages and respect for others at work and in
life. This result may suggest that students in the loC program, to some extent, can meet
job requirements later in terms of living skills. Such results were completely consistent
with interview results presented in Chapters 5 and 6 (see 5.2.4, 6.2.4).

Further analysis was undertaken to determine if there was any influence brought on by
respondents’ backgrounds, including type of loC programs and universities on students’

perception of the four skills groups, which are presented next.
4.4.2. Detailed statistics

Apart from general statistics, which denote mean scores and standard deviation of each
subscale, an independent samples t-test and ANOVA test were also utilised, presented in
the following sub-sections. An independent samples t-test was conducted to examine the
significant mean between the two groups of 1oC students and find statistical differences
between the two student groups at p<0.05 and p=0.00. ANOVA is a multivariate
statistical technique used to test for statistical significance of differences between the
mean in more than two groups. It is used to compare mean scores calculated from Likert
scale options for responses and analysed for differences at the 95% level of significance

(Bryman, 2001). In this case | am comparing four universities: A, B, C and D.

4.4.2.1. Thinking skills

This section presents two aspects of thinking skills: thinking skills by type of IoC

programs and by university, as follows.
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Thinking skills by type of 10C programs

To compare the mean scores of thinking skills between the group of students who are
learning in APs and the group of students who are in JPs, an independent samples t-test
was computed. Analytical results are presented in detail in Table 4.3 and Figure 4.2. As
noted, the three subscales were created by combined means procedure in SPSS with items
1, 2, 3 in creativity and innovation scale, items 4, 5, 6 in critical thinking, problem solving

and decision making scale, items 7, 8, 9 in learning to learn and metacognition scale.

Table 4.3. Thinking skills by type of 10C programs (N = 371)

e

- Advanced Program 3.48

creativity. and | 009 | 1.95 | 369 | 0.05*
Joint Program 3.39

Critical Advanced Program 4.02

thinking,

problem solving 0.17 296 | 369 | 0.00**

and  decision | Joint Program 3.85

making
Advanced Program 3.58

Learning to

learn and 0.09 1.38 | 369 0.16

metacognition | Joint Program 3.49

* Sig. difference at p <0.05 **Sig. difference at p = 0.00

Table 4.3 and Figure 4.2 show that there is a statistically significant difference in students'
average assessment in creativity and innovation, critical thinking, problem solving and
decision making at p <0.05 level and at p = 0.00 level. Specifically, the average rating of
AP students is higher than JP students, in which the mean difference is 0.09, 0.17,
respectively. The results show no significant difference in the subscale of learning to
learn and metacognition at p < 0.05 level (p =0.16, t = 1.38, df = 369).

Figure 4.2 shows that students of two 10C programs both rated creativity and innovation
lower compared to the other two thinking skills. This is consistent with the results
presented in Chapters 5 and 6 (see 5.3.1 and 6.3.1).
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thinking and Decision

making

Figure 4.2. Mean scores of thinking skills of students in APs and JPs (N = 371)

Thinking skills by university

Table 4.4. ANOVA: Thinking skills by university (N = 371)

1. I know many ways to generate 2.398 | 0.07 | No sig. difference
ideas
2. lam able to write an essay or C (3.35) > B (3.08)
. assignment that requires &A (2.89)
Creativity integration of ideas using 5131 | 0.00 | 5 3 26) S A (2.89)
and information from various ' '
innovation SOUrces
3. I am open to new and
worthwhile ideas when 5.131 | 0.00 2 gggg Z EB) 823 g
working with other people ' '
4. | know strategies for tackling
unfamiliar problems in my 1.597 | 0.19 | No sig. difference
Critical study
thinking, 5. | am able to work hard to
problem solve difficult problems inmy | 1.814 | 0.14 | No sig. difference
solving and study and my personal life
decision
making 6. 1am open to ask questions or
) X o B (3.71), D (3.61), C
contribute to discussions in 5.043 | 0.00 (3.59) > A (3.24)
my classes
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7. 1 know appropriate strategies
to use for my particular 0.868 | 0.46 | No sig. difference
learning needs

Learning 8. I am able to put together ideas

to learn or concepts from different
and subjects when completing 0.810 | 0.49 | No sig. difference
metacognit assignments or during class
ion discussion
9. | am confident to set, monitor
and evaluate my goals and 2.22 | 0.09 | Nosig. difference

planning for my study

* Sig. difference at p < 0.05

One-way ANOVA results showed that there was a significant difference between the
respondents from different universities on three items (items 2, 3, and 6) of thinking skills
at p < 0.05 level, shown in Table 4.4. For creativity and innovation (items 2 and 3),
students from University C showed the highest level of self-assessment (M=3.35 and
4.00), while those from University A rated item 2 (M= 2.89) lower than those from other
universities. Students from University B rated their attitude towards critical thinking,
problem solving and decision making skills (item 6: M= 3.71) as higher than those from
other universities, while those from University A (M=3.24) had the lowest level in their
assessment of being open to asking questions when compared to students from other
universities. Lastly, no significant difference was found between students’ assessment
from different universities on all three items of learning to learn and metacognition

subscale at p< 0.05 level.

4.4.2.2. Working skills

This section presents the two aspects of working skills: by type of 1oC programs and by

university, described as follows.
Working skills by type of 1oC programs

Table 4.5 and Figure 4.3 indicate that there was a significant difference concerning
communication skills for students of APs and JPs (p<0.05). This finding revealed that the
mean scores for communication skills for AP students (M= 4.04) and for JP students
(M=3.73) were significantly different, p = 0.00, t = 4.13, df = 369. This finding implies
that students in APs are better at communication skills than their peers who were studying

in JPs. The analysis also shows that there is no significant difference in students’ self-
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assessment in collaboration and teamwork skills between the two groups of 1oC students
at p<0.05 level (p = 0.60, t = 0.52, df = 351).

Table 4.5. Working skills by type of 10C programs (N=371)

Advanced Program 4.04

Communication 0.31 413 | 369 0.00
Joint Program 3.73

laborati Advanced Program 4.00

Collaboration 003 | 052|351 | 0.60

and teamwork
Joint Program 3.96

5.00

4.50

4.00 3.73

3.50

3.00

2.50

2.00

1.50

1.00

Advanced Program Joint Program Advanced Program loint Program

Communication Collaboration and Teamwork

Figure 4.3. Mean scores of working skills of students in APs and JPs (N= 371)
Working skills by university

Self-assessment from the four (A, B, C and D) university groups of students regarding
working skills were positive with all mean scores more than 3.5. Significant differences

were found between scores on items 10, 11, 12 and 15 (see Table 4.6).

Page | 90



In Table 4.6, the groups differed in their self-assessment on items 10, 11, 12 and 15 of
working skills. Both communication skills (items 10, 11 and 12) and collaboration and
teamwork skills (item 15) were regarded as the highest self-rated by students from
University C, whereas students from University D were ranked lowest in the above items
(item 10: M=3.96, item 11: M = 3.47, item 12: M = 3.28). University D had a lower mean
score at item 15 (M=4.10) than did respondents from Universities C (M=4.38) and A
(M=4.13).

In sum, there were significant differences between students in different universities in
their response to self-assessment of four items of working skills they possessed, in which

students from University C rated highest and those from University D rated lowest.
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Table 4.6. ANOVA: Students’ working skills by university (N=371)

10. 1 have sound knowledge of
basic vocabulary,

functional grammar and 11.863 | 0.00 C(4.59)>A(433) &
style in both Vietnamese ' ' B (4.22) > D (3.96)
language and English
language
L 11. 1 am able to communicate
Communication : : C (4.22)> A (3.94) >
effectively with students 12.922 | 0.00 B (3.64) & D (3.47)

from diverse backgrounds

12. | am confident when
presenting in front of 6.917 | 0.00 C(3.90), A(3.75) &
people in Vietnamese as ' ' B (3.65) > D (3.28)
well as in English

13. 1 know when it is
appropriate to listen and
when to speak when
working in a team

0.182 | 0.91 | No sig. difference

14. 1 am able to use effectively

my interpersonal skills 2.09 | 0.10 | No sig. difference
Collaboration guide others toward a goal
and Teamwork

15. I respond open-mindedly to
diverse perspectives (e.g.
different races, religions, 2898 | 0.04 C (4.38) > A (4.13),
genders and political ' ' D (4.10) & B (4.07)
beliefs) in class discussion
or written assignments

* p< 0.05, A= University A, B= University B, C= University C, D= University D

4.4.2.3. Working tools

This section reports on two aspects of working tools: working tools by type of 1oC

programs and by university, presented as follows.
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Working tools by type of 10C programs

An independent samples t-test was used to identify if there were any difference in
students’ perceptions regarding their current working tools being used for their studying

based on their type of 10C programs.

Table 4.7 indicates that there were no significant differences between students from APs
and JPs at p< 0.05 level on information literacy (p = 0.08, t = 1.77, df = 351) and ICT
literacy (p = 0.11, t = 1.62, df = 362). Figure 4.4 shows the mean scores of working tools
of students in APs and JPs. Students of both types of 10C programs rated very highly their
working tools (M>3.91).

Table 4. 7. Working tools by type of 10C programs (N=371)

 soea | movscrmorn [swmon | o355 [ 0| o

Inf ) Advanced Program 412
nformation
literacy 0.11 1.77 | 351 0.08
Joint Program 4.01
Advanced Program 4,02
ICT literacy 0.11 1.62 | 362 0.11
Joint Program 3.91
5
4.5 4.12 4.01 4.02 301
4
35
3
2.5
2
15
1
0.5
0
Advanced Program Joint Program Advanced Program Joint Program
Information literacy ICT literacy

Figure 4.4. Mean scores of working tools of students in APs and JPs (N=371)
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Working tools by university

A one-way ANOVA was used to test for statistically significant differences in working
tools evaluation among students in the four universities (Table 4.8). Overall, respondents
indicated different levels of self-assessment in regard to items 18, 19 and 20 at p < 0.05.
Those students from Universities A and C had higher self-assessment of their current
understanding and skills in using computer programs and Internet tools than those from
University D.

Table 4.8. Working tools by university (N=371)

16. | know how to access, manage
information and apply
technology accurately to
complete an assignment

1.446 | 0.23 | No sig. difference

17. 1 am able to search, collect and
process electronic information 2.161 | 0.09 | No sig. difference
to use for my studying

18. | have a positive attitude and
sensitivity to safe and C(4.34) & A (4.25)
responsible use of the Internet, 2.924 | 0.03 | >D (4.03)
including privacy issues and
recognising cultural differences

19. 1 use the main computer
programs (e.g. word processing,
spreadsheets, databases and C(4.14) & A (4.01)
information storage) and use of | 3.235 | 0.02 | >D (3.75)
the Internet (email,
videoconferencing and other
network tools)

20. 1am very skilled in using email
or other tools to communicate
with teaching staff or
classmates

21. 1 am open and critical and
competent at evaluating 1.155 | 0.33 | No sig. difference
electronic information

Information
literacy

ICT literacy
A (4.13) & B (4.00)
3.134 | 0.03 | >D (3.76)

*p <0.05; A= University A, B= University B, C= University C, D= University D

4.4.2.4. Living skills

This section reports on the two aspects of living skills: by type of 1oC programs and by

university.
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Living skills by type of 10C programs

An independent samples t-test identified that there was no statistically significant
difference in mean scores of students of APs and JPs with living skills at p < 0.05 in all
three sub-categories: local and global citizenship (p = 0.09, t = -1.72, df = 368), life and
career (p =0.30, t = 1.04, df = 327) and personal and social responsibility (p =0.39, t =
-0.86, df = 346) (Table 4.9 and Figure 4.5).

Table 4.9. Living skills by type of 10C programs (N=371)

L_o_cal an_d global Ao_lvanced Program 4.31 -0.95 1172 | 368 | 0.09

citizenship Joint program 441

Life and career | 2avanced program 38 | 067 | 104 | 327030
Joint program 3.75

Personql gpd social Ao_lvanced program 411 -0.05 .0.86 | 346 | 0.39

responsibility Joint program 4.16

4.5

4.41
4.31 411 416
3.82 3.75
35
2.5
1.5
1

Advanced loint program Advanced Joint program Advanced Joint program

P

w

M

Program program program
Local and global citizenship Life and career Personal and social
responsibility

Figure 4.5. Mean scores of living skills of students in APs and JPs (N=371)
Living skills by university

A one-way ANOVA was used to determine if there was a statistically significant
difference in students from four universities in self-assessment of their current living
skills (Table 4.10).

Table 4.10. Living skills by university (N=371)
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22. Tunderstand that in today’s
world, it is necessary to know at

least one foreign language to 4.425 | 0.01 SI(34(§15&%2§L A4.73)
communicate with other people '
Local and in different countries
global 23. Travelling to other countries is
citizenship an important part of my overall | 0.439 | 0.73 | No sig. difference
education
24. Irespect others’ religious
beliefs, political opinions or 1.075 | 0.36 | No sig. difference

personal values

25. | know how to set the long,
medium, and short-term goals 1.895 | 0.13 | No sig. difference
for my future career direction

26. | am able to adapt to change and
work independently as well as 0.250 | 0.86 | No sig. difference
work in diverse teams

Life and
career

27. 1 am open-minded and flexible
to adapt to varied
responsibilities, schedules and
contexts

28. | know how to conduct myself
with appropriate manners that
are acceptable and as promoted
in different societies

0.120 | 0.95 | No sig. difference

0.218 | 0.89 | No sig. difference

Personal and —
social 29. 1am able to express my opinion

responsibility in a constructive way or to 2.429 | 0.04
negotiate for outcomes

B (4.02) > A (3.77)
&D (3.77)

30. | am willing to show my interest

in and respect for others 1.448 | 0.23 | No sig. difference

*p <0.05, A= University A, B= University B, C= University C, D= University D

The findings show that the only statistically significant difference belongs to items 22 and
29. Specifically, students from Universities C (M = 4.85) and A (M = 4.73) indicated a
higher rating than students from University B (M = 4.52) in evaluating the importance of
foreign languages in communicating with others in different countries, p = 0.01, F=4.425.
Interestingly, students from University B (M = 4.02) rated themselves higher than
Universities A (M = 3.77) and D (M = 3.77) in their ability to express their opinion in a
constructive way, p = 0.04, F = 2.429.
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4.5. What learning activities and career support do loC institutions prepare for

students’ future employability?

Descriptive statistics were used to calculate the mean (M) and standard deviation (SD) of
the levels of 13 items related to learning activities and careers support from loC programs
as perceived by students. As a 4-level Likert scale was used to collect data (and converted

to 1-42), the following framework was used to interpret the means:

e 100-175 Very little
e 1.76-250 Little

e 251-325 Some

e 326-4 Very much

Independent samples t-tests and one-way ANOVA tests were also used to find differences
in the levels of activities/support achieved between different groups of students from

different universities and types of 10C programs.

The following section reports on the findings of the four main components of activities

and support.
4.5.1. Learning activities in class

Five items related to curricular activities in class were addressed in order to explore how

loC programs prepared their students with employability skills (Table 4.11).

Table 4.11. Mean score and standard deviation of learning activities by students
(N=370)

a) Learning activities in class: 2.70 0.46
1) Pair work 2.58 0.84
2) Group work 3.50 0.58
3) Individual presentation 2.27 0.94

2 Interval scale= (max- min)/4 = (4-1)/4 = 0.74
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4) Group presentation 3.53 0.58
5) Role play 1.61 0.76
6) Other activities (Please list others that occur to you) N/A N/A

In general, their institutions encouraged students to participate in learning activities in
class quite regularly (M=2.70, SD = 0.46). For item 1, students (M=2.58, SD=0.84)
agreed they had opportunities to work in pairs in their loC programs at the moderate level
of “some”. Items 2 (M=3.50, SD=0.58) and 4 (M=3.53, SD=0.58) are at the highest levels
when compared with other items in learning activities. It means that students indicated
their 10C programs provided them with a lot of group work and group presentation
activities that might be adequate and useful for their future employment. However,
students rated “little” chance to do individual presentations (M=2.27, SD=0.94). The
lowest mean score belongs to role play, meaning students had “very little” chance for
these learning activities (M=1.61, SD=0.76). For all items, the standard deviation is at the
average level (SD < 1), showing that student responses were dispersed at the normal level.
It can be inferred that IoC programs appeared to develop students’ employability in terms
of working skills. Further findings about the importance of these working skills, especially

group work, were explored in Chapter 7 regarding views of employers (see 7.3.2.2).

Independent samples t-test results in Table 4.12 and Figure 4.6 indicated that AP students
(M=2.77) rated pair work significantly higher than JP students (M=2.34), t=5.01, df=368,
p =0.00. Additionally, they also self-rated group presentation (M=3.59) significantly
higher than JP students (M=3.45), t=2.35, df=368, p=0.02. Likewise, they (M=1.73) self-
evaluated role play activities significantly higher than JP students (M=1.44), t=3.76,
df=368, p =0.00.

The mean scores for group work and individual presentation between two types of 1oC

programs did not attain statistically significant levels at p< 0.05.

Table 4.12. Learning activities by type of 10C programs (N=370)

Advanced Program 2.77

. 0.00
1. Pair work 0.43 5.01 368 | &

Joint program 2.34
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Advanced program 3.52
2.Group work 0.45 0.74 368 | 0.46
Joint program 3.47
- Advanced program 2.26
3Individual 001 | -012 | 367 | 091
P Joint program 2.27
4G Advanced program 3.59 0.02
oroup 1.14 235 | 368 |
presentation )
Joint program 3.45
Advanced program 1.73 0.00
5.Role play 0.29 376 | 368 | ..
Joint program 1.44

* Sig. difference at p <0.05 **Sig. difference at p = 0.00

352 347 359 345
2.77
2.34 226  2.27
I I I I i ]

Pair work Group work Individual Group Role play
presentation presentation

4
3.5

©c = DN
cuUlr 1IN U W

Joint Program
Joint Program
Joint Program
Joint Program
Joint Program

Advanced Program
Advanced Program
Advanced Program
Advanced Program
Advanced Program

Figure 4.6. Mean scores of learning activities by type of 10C programs (N=370)

One-way ANOVA (Table 4.13) were used to find the mean difference in levels of learning
activities between 10C students in four universities.

Table 4.13. Learning activities by university (N=370)
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1. Pair work 460 | 004 |B(2.73),C(2.70) & A (2.57), > D (2.33)

2. Group work 3.77 0.01 | A(3.63)>D (3.35)

3. Individual presentation 3.43 0.02 | B(241) & A(2.39)>C(2.02)

4. Group presentation 3.38 0.02 | A(3.64) & C(3.57)>D (3.38)

5. Role play 3.77 001 |C(1.80)> A (1.55) & D (1.43)

*p <0.05, A= University A, B= University B, C=University C, D=University D

The results in Table 4.13 show that there were statistically significant differences in all
learning activities between these groups at p <0.05 level. Accordingly, students from
Universities A (M=2.57), B (M=2.73), and C (M=2.70) rated as statistically higher pair
work than those from University D (M=2.33) at p =0.04, F=4.60. In addition, for group
work activities, students from University A (M=3.63) also rated at a statistically higher
level than students from University D (M=3.35), p =0.01, F=3.77. Likewise, the former
(M=2.39), together with those from University B (M=2.41) had rated as statistically
higher individual presentation activities than those from University C (M=2.02), p =0.02,
F=3.43. In addition, students from Universities A (M=3.64) and C (M=3.57) also reported
that they practised group presentation more than those from University D (M=3.38) at p
=0.02, F=3.38. Last, at p <0.05, role play activities perceived by students from University
C (M=1.80) was higher than those from Universities A (M=1.55) and D (M=1.43), p
=0.01, F=3.77. Overall, these results indicated that there were statistically significant
differences between students’ rating in terms of learning activities their universities
provided to enhance their employability skills, in which University D had the lowest mean

scores compared to other universities, except for individual presentation activities.
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4.5.2. Use of study tools

Table 4.14 shows mean scores and standard deviation of the use of study tools.

Table 4.14. Mean scores and standard deviation of the use of study tools

b) Encouragement to use the following tools: 3.13 0.56
1) Email 3.21 0.78
2) Spreadsheets 3.05 0.81
3) Word processing 2.58 0.78
4) Presentation software (e.g. PPT) 3.45 0.72
5) Internet sources/ YouTube/Google Scholar/Ted 334 0.80
Talk
6) Other tools (Please list others that occur to you) N/A N/A

As shown in Table 4.14, the mean scores and standard deviation of usage of study tools
for learning are at relatively high levels (M=3.13, SD = 0.56). It means students were
most likely encouraged by their institutions to use computer programs and Internet tools
to develop their working tools. Among the five components of working tools, presentation
software (e.g. PPT) (M=3.45, SD=0.72) was rated the most encouraging from loC
programs, followed by Internet sources (M=3.34, SD=0.80). The three components:
Email (M=3.21, SD=0.78), spreadsheets (M=3.05, SD=0.81), and word processing
(M=2.58, SD=0.78) were almost at the “some” level.

In Table 4.15 and Figure 4.7, independent samples t-test results showed that at p <0.05
level, students from APs (M=3.13) rated their use of spreadsheets in their studying
significantly higher than students from JPs (M=2.94), t=2.18, df=300, p =0.03. For other
items (i.e. 1, 3, 4 and 5), there were no statistically significant differences in the levels of
using email, word processing, presentation software and Internet sources that AP and JP

students had used at p <0.05 level.
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Table 4.15. Use of tools by type of 10C programs (N=370)

. Advanced Program 3.22
1. Email - 0.02 0.26 | 368 | 0.80
Joint Program 3.20
Advanced Program 3.13
2. Spreadsheets - 0.19 2.18 | 300 |0.03*
Joint Program 2.94
. Advanced Program 2.64
3. Word processing - g 0.14 164 |311 |0.10
Joint Program 2.50
i Advanced Program 3.45
4.Presentation : g 0.00 003 | 368 |0.97
software (e.g. PPT) | Joint Program 3.45
5.|ntern/e¢ Tube/ Advanced Program | 3.29
sources/YouTube,
Google Scholar/Ted ] 0.13 -1.51 1368 | 1.13
Talk Joint Program 3.42
* Sig. difference at p<0.05
! 3.45 3.45 3.42
35 3.22 3.2 ' ' 3.29 '
313 2.94
3 2.64 25
2.5
2
15
1
0.5
0
£ £ E £ £ £ £ E £ E
e o o o e o o o o o
g ¢ & ¢ g ¢ & g g ¢
(=1 (= (=1 =™ (=9 (= (=18 (=T (= (=W
ki = 3 E T = T I T E
: = 2 =& g & g 3 2 &8
1] 1] 1] 1] 3]
= = = = =
= = - = =
< < < < <
Email Spreadsheets 'Word processing  Presentation Internet sources/

software (e.g. YouTube/Google
scholar/Ted Talk

PPT)

Figure 4.7. Mean scores of the use of tools by type of 10C programs (N=370)

One-way ANOVA tests were run to determine whether there were significant differences

in the extent of using given tools between students from different universities (Table

4.16).
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Table 4.16. ANOVA: Use of given tools by university (N=370)

1. Email 5.12 0.02 | B(3.35), A(3.32) & C(3.22) > D (2.96)
2. Spreadsheets 6.03 0.01 | A(3.26); B(3.10) & C(3.07) > D (2.77)
3. Word processing 0.26 0.86 | No sig. difference

4. Presentation software (e.g.

PPT) 2.00 0.11 | Nosig. difference

4. Internet
sources/YouTube/Google 3.17 0.02 | B(3.37)>C (3.20) & D (3.25)
scholar/Ted Talk

* p< 0.05, A= University A, B= University B, C=University C, D=University D
The results revealed that:

e There were no statistically significant differences in the rating of word processing

and presentation software (e.g. PPT) between students from different universities

e There were statistically significant differences in the extent of students’ use of
email, spreadsheets, and Internet sources at p < 0.05 level. For the email item,
students from Universities A (M=3.32), B (M=3.35) and C (M=3.22) were
encouraged to use this tool more regularly than those of University D (M=2.96),
F=5.12, p =0.02. The case is similar for the spreadsheets item, in which students
of Universities A (M=3.26), B (M=3.10) and C (M=3.07) used this tool more
frequently than those of University D (M=2.77).

e Students at university B (M=3.37) used Internet sources such as YouTube, Google
scholar or Ted Talk for their studying more regularly than students of Universities
C (M=3.20) and D (M=3.25).

In sum, there were significant differences between students at different universities in
their response to the use of tools. In all cases, except word processing and presentation
software (e.g. PPT), University D students used the given tools less than students of other

universities.
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4.5.3. Support from l1oC programs

Table 4.17 shows the mean score and standard deviation of support from 10C programs.

Table 4.17. Mean score and standard deviation of support from 10C programs

c¢) Providing the support you need to: 2.35 0.61
1) Help with academic study 2.75 0.70
2) Socialise among students from different economic,
. > 2.25 0.87
social and ethnic backgrounds
3) Cope with your non-academic responsibilities (e.g. 215 0.90
work, family, friends, etc.) ' '
4) Connect with alumni and other people for career advice 2.26 0.84
5) Other supports (Please list others that occur to you) N/A N/A

The results of descriptive statistical analysis showed that in general, students received
little support from 1oC programs (M=2.35, SD=0.61). Specifically, students recognised
they received “little” support from their IoC programs in terms of socialise among
students from different economic, social and ethnic backgrounds (M=2.25, SD=0.87),
cope with your non-academic responsibilities (e.g. work, family, friends, etc.) (M=2.15,
SD=0.90), and connect with alumni and other people for career advice (M=2.26,
SD=0.84).

Independent samples t-tests were conducted to examine whether types of 1oC students
(from APs or JPs) could make a difference in evaluating the support of 10C programs.
This revealed that there were no statistically significant differences between the two
groups regarding support of 10C programs at p <0.05 level (Table 4.18).
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Table 4.18. Support of 10C programs by type of 10C programs (N=369)

1. Help with Advanced Program | 2.76
academic study Joint Program 2.72 0.04 052 | 367 | 060
2. Socialise among
students from Advanced Program | 2.20
different
economic, social -0.11 -1.21 367 0.23
and ethnic ;
Joint Program 231
backgrounds g
3. Cope with your
non-academic Advanced Program | 2.13
responsibilities -0.06 -0.64 367 0.52
(e.g. work, family, .
friends, etc.) Joint Program 2.19
4. Connect with Ad 4P 530
alumni and other vanced Frogram :
advice Joint Program 217

One-way ANOVA tests were computed to compare the mean score of support of 10C
programs between groups of students from different universities to receive “very little”,

“little”, “some” or “very much” support from IoC programs, as shown in Table 4.19.

Table 4.19. Support of 10C programs by university (N=369)

1. Help with academic study 1.20 | 0.90 | No sig. difference

2. Socialise among students from
different economic, social and 3.75 | 0.01 | D (2.37), A(2.33) & B (2.30) > C (1.99)
ethnic backgrounds

3. Cope with your non-academic
responsibilities (e.g. work, 4.60 | 0.00
family, friends, etc.)

B (2.40) > A (2.05) & C (1.94)
D (2.21) > C (1.94)

4. Connect with alumni and other

. 1.94 | 0.12 | No sig. difference
people for career advice

*p <0.05, A= University A, B= University B, C=University C, D=University D
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The results suggested that support of 10C programs from Universities A (M=2.33), B
(M=2.30) and D (M=2.37) is significantly higher than University C (M=1.99) in terms of
assisting their students from different economic, social and ethnic groups with socialising.
For coping with your non-academic responsibilities (e.g. work, family, friends, etc.) item,
University B (M=2.40) had better support than Universities A (M=2.05) and C (M=1.94),
whereas University D (M=2.21) had better support than University C (M=1.94),

according to students’ perspectives.
4.5.4. Attending campus events and activities

Table 4.20 shows the extent that events and activities were organised in IoC programs.
On a four-point scale, the mean indicates that these campus events and activities were
organised at “little” extent (M=2.42, SD=0.68). Only volunteering activities (M=2.54,
SD=0.86) were supported and only moderately. The remaining activities such as guest
speakers (M=2.48, SD=0.79), sports events (M=2.28, SD=0.83), and cultural
performances (M=2.38, SD=0.84) were organised at the level of “little”.

Table 4.20. Mean score and standard deviation of attending campus events and

activities
1) Guest speakers 2.48 0.79
2) Sports events 2.28 0.83
3) Cultural performances 2.38 0.84
4) Volunteering 2.54 0.86

Independent samples t-tests were conducted to check whether there were significant
differences in the extent of organising campus events and activities between APs and JPs,
as shown in Table 4.21.
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Table 4.21. Students’ attending campus events and activities by type of IoC
programs (N=369)

Advanced Program 2.65

1. Guest speakers - 0.39 481 367 | 0.00**
Joint Program 2.26
Advanced Program 2.35

2. Sports events - 0.16 1.76 367 0.08
Joint Program 2.19
Advanced Program 248

3. Cultural : J 023 | 263 | 367 | 001
performances | Joint Program 2.25
. Advanced Program 2.70

4. Volunteering - 0.36 4.08 367 | 0.00**
Joint Program 2.33

* Sig. difference at p< 0.05

**Sig. difference at p= 0.00

The results showed that for the student rating, APs (M=2.65) organised guest speaker

events to help students with shaping their career orientation significantly more frequently
than JPs (M=2.26), t=4.81, df=367, p =0.00. Similarly, the results showed that APs
(M=2.48) organised cultural performances to help students develop certain skills
significantly more frequently than JPs (M=2.25), t=2.63, df=367, p =0.01. In addition,

APs (M=2.70) organised volunteering activities more frequently than JPs (M=2.33),

t=4.08, df=367, p=0.00. Lastly, there was no statistically significant difference in the

extent of organising sports events between AP students and JP students at p <0.05 level.

One-way ANOVA tests were run to compare discrepancies in the extent of organising

these events and activities held by 1oC program institutions between groups of students
at different universities (Table 4.22).
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Table 4.22. ANOVA: Attending campus events and activities by university (N=370)

1. Guest speakers 3.67 0.01 |C(2.67)>D (2.29)

2. Sports events 4.19 0.01 |C(2.43),B(2.32) & D (2.35) > A (2.03)
3. Cultural performances 2.05 1.11 | No sig. difference

4. Volunteering 2.47 0.06 | No sig. difference

* p< 0.05, A=University A, B=University B, C=University C, D=University D

The results revealed that University C students (M=2.67) participated in guest speaker
events more regularly than those at University D (M=2.29), F=3.67, p =0.01. University
A students (M=2.03) participated in sports events less regularly than those at Universities
C (M=2.43), B (M=2.32), and D (2.35), F=4.19, p=0.01. Furthermore, there were no
statistically significant differences in the extent of organising cultural performances and
volunteering activities between the four groups of students.

4.5.5. How do 1oC programs prepare students for future employability?

Thirteen items in Part 111 of the questionnaire and Part IV (open-ended questions) were
analysed in order to further examine the contribution of lIoC programs in building their

students’ employability.

Table 4.23 illustrates the mean and standard deviation of items 1 to 13 (Part Il in the
questionnaire). These items addressed the perceptions of respondents regarding the

contribution of IoC programs in preparing students’ employability skills for their future.

Table 4.23. Contribution of 10C programs in preparing students’ employability

skills
1. Acquiring a wide general education 2.87 0.61
2. Thinking creatively and critically 2.72 0.69
3. Solving complex and real-world problems 2.63 0.67
4. Acquiring job-related knowledge and skills 2.89 0.67
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5. Working effectively with others 297 0.61
6. Learning effectively on your own 2.92 0.67
7. Writing and speaking effectively in Vietnamese language 2.83 0.80
8. Writing and speaking effectively in English language 2.96 0.68
9. Using computer and information technology accurately 2.83 0.70
10.Voting on student issues within the university 1.92 0.76
11.Contributing to the community’s activities 2.38 0.79
12.Understanding yourself 2.82 0.80
ég.CLngrq;ﬁ?:ding people from other racial and ethnic 247 0.82

For all items except 10 and 11, students (M>2.47, SD<0.82) agreed that 10C programs
helped them in obtaining general knowledge, thinking skills, working skills, working tools
and living skills. In contrast, item 10 (M=1.92, SD=0.76) and item 11 (M=2.38, SD=0.79)
revealed that students were rarely voting on student issues within the university or
contributing to the community’s activities. A relatively high standard deviation shows that
student responses were dispersed. The findings suggested that students agreed with
respect to the effectiveness of employability skills development in their 10C programs.
However, students seemed less certain about the contribution of 10C programs to

community activities and preparing them for personal and social responsibility.

Through the open-ended question section of the survey, students also expressed their
reasons for choosing 1oC programs (Figure 4.8) and their recommendations for improving
future 1oC programs.
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M English
M fail at university entry exam
m family's direction
Foreign curriculum
H Future job
M Learning environment

M Lecturers

Figure 4.8. Rationale for choosing 10C programs by students

As presented in Figure 4.8, surveyed students gave several main reasons for choosing l1oC
programs. Nearly half (42%) reported that they chose their current 1oC programs to
advance their English skills. In particular, the program uses 100% English in their
studying and teaching, so students hoped to improve their English skills. In traditional
programs, this cannot happen. Other reasons mentioned included: failing university entry
exam (4%), family’s direction (12%), foreign curriculum (7%), good learning
environment (19%) and high quality lecturers (5%). Only 11% reported they chose their
loC programs to improve their job opportunities. This means that only some believed the
selected programs might assist them in preparing for future employment. Previous studies
(Tran & Cao, 2009) state that job opportunities influence students’ decisions to choose
which university to study in. Further findings of how IoC programs assisted them with
career support from loC graduates who finished their 10C programs one to five years ago
are explored in Chapter 6 (see 6.2.4.3).

Regarding recommendations, students reported five leading suggestions that related to
employability development:

1. More practical / specialised subjects should be added

2. More exchange programs and compulsory internships
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3. More extracurricular activities

4. Vietnamese lecturers should improve their English proficiency as well as their
professional knowledge

5. Job orientation.

The five main suggestions above are some ideas collected and summarized from the open-
ended questions in the survey. These comments were further clarified in interviews with
students and graduates (see Chapter 5, 5.3.4, 5.3.5, 5.3.6, and Chapter 6, 6.3.4 and 6.3.5).

4.6. Conclusion

This chapter has presented students’ self-assessment of their current employability skills
in 1oC programs across four universities through a quantitative lens. This chapter initially
described the institutional context and student profiles. It then described the general and
detailed statistics about students’ current thinking skills, working skills, working tools
and living skills. This chapter also further identified learning activities and support from
loC programs as perceived by the students. Finally, students reported on the main reasons
why they chose their 1oC programs as well as recommendations for future loC programs.

The findings of the open-ended questions survey in this chapter are the foundation for
further interview findings. The next chapter presents the qualitative data collected from
student interviews. Their perceptions of what and how employability skills developed in
their 10C programs will be explored, and also their attitudes toward 1oC programs in terms

of preparing them with employability skills for future employment.
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CHAPTER 5—-STUDENT INTERVIEW FINDINGS

5.1. Introduction

This chapter presents qualitative data analysis and findings regarding employability skills
experienced by students in the final years of their internationalisation of curriculum (1oC)
programs. As mentioned earlier, the study used the employability framework from the
Assessment and Teaching of 21st Century skills (ATC21S) framework. The participants
were ten final year students: five from Advanced programs (APs) and five from Joint
programs (JPs). Three of them were from University A, two from University B, three
from University C and two from University D. The procedure for choosing ten student
interviewees was described in Chapter 3. Given these were anonymous interviews, each

student was allocated a unique code (e.g. S1, S2.... S10) used to identify participants.

This chapter explores what employability skills 10C programs prepare for their business
students and how students developed these skills. Next, students’ attitudes toward

programs in terms of preparing for their skills development are also examined.
5.2. Employability skills development perceived by students

This section reports on the types of employability skills and activities 10C programs
offered to prepare students for work-readiness. The qualitative data from student
interviews revealed four dimensions of employability skills: ways of thinking, ways of
working, tools for working and skills for living in the world. Each of these dimensions is

discussed below.
5.2.1. Ways of thinking

Student interview findings revealed that their experiences around loC programs had a
positive influence on their thinking. The most essential thinking skills shared by the

respondents included critical thinking, problem solving and decision making.

Firstly, critical thinking skills refer to the way students ask questions and look at issues
from different perspectives. Some students stated that one reason for their choice to study
their 10C programs was skills development, including thinking skills. They commented
that in 1oC programs, they were encouraged to think critically, which they had not

practised before. Some students elaborated:
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I think more critically than before. Moreover, | have some independent thought

now. | am confident not to believe in something easily. (S3)

I have learnt how to be doubtful about any information I found in books, on the

Internet or even my teachers. (S1)

My friends who attended a local program in this university do not have many
opportunities to develop soft skills such as critical thinking skills in their

programs. | feel lucky to attend this course. (S8)

Students reported that at subject level, they had opportunities to learn subjects developed
by the university, which they called soft skills (kj ndng mém). Several requisite soft skills
subjects included in the program were entitled “Critical Thinking Unit”, “Public
Speaking”, “Presentation Skills” or “Asking the Right Questions”. Some students
commented that they enjoyed these courses, especially those aligned with advancing their

thinking skills. They elaborated further:

As for me, Critical Thinking Unit is the most interesting subject of the AP,
because before studying here, | have never been using my critical thinking. After
the program, I think more critically than before, and I learn that one problem can

be seen in different ways. (S3)

As | remember, in Critical Thinking Unit, our teachers gave us real business
examples in the market. We were divided into different groups, and we were

encouraged to think critically and to argue with other groups. (S1)

Secondly, some students commented that they were encouraged to practise critical
thinking and problem solving skills in class by giving a large number of group
presentations. One student recalled an example of tasks that he believed led to skills being

developed:

For example, our teacher raised the question “Should or shouldn 't we use animals
for medical testing? ” Our task was to find out reasons to argue with other groups.
After this subject, I think 1 become more confident when giving my own ideas. Or
when | read an article online, I learn to think and consider whether the information

is correct, and | have my own ideas about a problem. (S3)
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Thirdly, problem solving and decision making skills in the students’ responses refer to
their ability to make judgments or conclusions based on their observations in class
learning activities. Some students found their problem solving and decision making skills
were practically encouraged in the foreign (or international) teachers’ classes. Some

students expanded:

This program provides me with practical and useful skills. For example, in the
Marketing subject, we were assigned to make a business plan [...] Everyone has
different ideas, and no one listens to others’ opinions [...] until the teacher
interrupted and advised us to do differently [...]. From that story, I have learnt

how to listen to others and how to solve a problem when working in a group. (S8)

I see that our foreign teachers always encouraged us to find out solutions for our
studying before asking them the next day. We learnt how to deal with an

assignment and take responsibility from the beginning to the end. (S9)

The students indicated that many lessons from foreign teachers’ lectures could foster their
critical thinking skills. In terms of learning styles, six students shared that in almost all
their subjects, they had an opportunity to work in groups, including group presentations
to develop their teamwork and communication skills. These opportunities were different

to those offered to their friends studying in local programs. They elaborated:

I was impressed that foreign teachers had a very different teaching approach from
what we had learnt at high school. For example, they only gave us the general
theories of the lesson. After that, they encouraged us to think about issues related
to the lesson. When we do an assignment, we need to be a critic and have our own

opinions about a problem. (S9)

In local programs, it is popular in learning approach that teachers talk most of the
time, and students take notes most of the time. In here [sic], we are studying with
modern ways of learning. I like working in groups, and | always try to contribute
my ideas in group work. (S5)

In the previous academic year, we had an opportunity to learn the subject
“Business Law”, our lecturer gave us several topics, asking us to play roles

between lawyers to defence [sic] for our customers. Through such activities, |
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have learnt how to think and argue reasonably. [...]. I think sometimes we need

to argue against selecting the best solutions for our group assignment. (S7)
5.2.2. Ways of working

The interviews also explored participants’ comments on the working skills they
developed in the programs. Responses included discussion of many positive outcomes of
the programs by students, including improved English language skills, teamwork skills,

communication skills and networking.

5.2.2.1. English langquage skills

Among working skills, English language skills, including listening, speaking, reading and
writing were most appreciated by students. The question for this part of the interview
was, How do you feel about your general English skills after almost four years studying
in this program? Eight interviewees reported that these programs substantially improved
their English competence due to intensive foundational English courses and the use of

English as the language of instruction.

Firstly, students highlighted the benefits of foundational English courses that 1oC
programs offered before they started mainstream programs. They commented that these
courses helped improve their English language skills, including speaking, listening,
reading and writing, so they were better prepared for mainstream programs. Some

explained:

In my class, there are some Block A2 students whose English skills were very poor
in the beginning. They didn’t even say a full sentence in English, then this English
class was very useful for them to catch up with D-Block* students whose English
skills were much better. (S8)

My vocabulary at that time wasn’t good to use English in studying. Joining this
English class, | gradually used English more, wrote essays in English more and

more. Now, | feel my English is improved after three years studying here. (S10)

3 Block A: students choose Maths, Physics and Chemistry in the national university entry requirements
4 Block D: students choose Maths, Vietnamese Literature and English in the national university entry
requirements.
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Secondly, in 1oC programs, students were generally expected to use English for
communication. In the interviews, all students reported using English in presentations,
writing assignments and taking tests. This led to their confidence in using English in
studying and in communicating with foreign lecturers as well as international classmates.
Some found their general English did not improve much, and they also realised they could
broaden their Business English. However, they both admitted that their specialised

English skills in Business, on the other hand, improved. Some students explained:

| used to be quiet and shy in nature. However, when studying here, we have many
group assignments, which require us to communicate and cooperate well with

each other for the good results of assignments. (S8)

Before I studied here, | had studied at a gifted high school. At that time, | practised
English too much, but when | entered here, |1 used English to study more
intensively. But my English listening and speaking skills were still at the same
level. | think what | obtained was Business English. | have learnt specialised

English terms which might be useful in my future job. (S2)

I have learnt a lot of English vocabulary in Business major thanks to the English

classes. (S1)

Finally, students consistently highlighted that the programs afforded them many
opportunities to study with foreign lecturers and learn from their professional skills and
teaching styles. One student noticed a distinction between teaching methods of his foreign
lecturers and his Vietnamese high school teachers. His Australian lecturers applied a
“learner-centred approach” while his high school teachers applied a “teacher-centred
approach”. As a result, the foreign lecturers always inspired him with motivation for

learning, leading to improved learning skills and teaching style.

5.2.2.2. English communication skills

With regard to English communication skills, all students reported they had improved in
both written and oral communication skills while being at university. In every subject,
there was report writing in addition to the final examination. Some students commented

that their writing skills had improved over the years. Two students elaborated:
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My first-year writing skills were not as good as my current writing skills, and this
was due to practice and lecturers’ constructive feedback on my written

assessments. (S1)

In the first year, when | first entered the new learning environment, | was afraid
to communicate and hesitated to express my opinions. | was also conservative and
disliked [...] Through this program, | became more friendly, more open in my
thinking. (S7)

Presented with the question, How confident are you when you communicate with others
in English? Most students answered in a very positive way in both spoken and written

forms. Some explained:

For topics | know, I can talk confidently. Generally speaking, I can talk in a way

that foreigners can understand [smiles]. (S8)
I have no difficulty in understanding English. (S1)

Before learning here, my IELTS band score was 6.0. Now, I think it is more than
6.0. (S7)

In addition, some students reflected on the contribution of teachers, especially foreign
lecturers, to provide a convenient learning environment for practising English. For

example, S1 commented:

I found most of my foreign lecturers are friendly and more approachable than
Vietnamese lecturers. [...] I still feel free to communicate with these foreign
lecturers so that they give me advice via email, for example. | never feel

comfortable when talking directly with Vietnamese teachers. (S1)

5.2.2.3. TeamworKk skills

Regarding teamwork skills, students had a variety of group work assignments which
required them to work closely with each other. Some students reported that they found it
challenging to work in groups at first, because they are not familiar with this way of
learning. The main difficulty was how group members did not equitably contribute to
group tasks. The second difficulty was the conflict between team members because they

had differing ideas, and they could not agree on others’ opinions. As two students noted:
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We always worked in groups in most subjects. Problems arose when the deadlines
came, but some members suddenly disappeared, or some members ignored their
responsibilities because they were busy with their part-time job. (S6)

There were many disagreements. We had many opposite opinions at the same

time. | cannot balance them all. (S4)

Although many students found teamwork skills difficult at first, they soon realised that
these were important for their learning. Some were active in finding ways to enhance
these skills, for example, by volunteering to be a group leader in group work (S6, S3), by
being an active member who contributes a lot of ideas to solve a problem in studying (S7,

S5), or just simply to be a good follower (S2). Some participants explained:

| did not want to get bad marks, so my solution was that | talked to them and
decided who was responsible for a particular task for the benefit of the whole

group. (S6)

Listening to other group members and making sure there were no ambiguities in

what everyone had to do was my solution. (S4)

5.2.2.4. Networking

When mentioning networking, a prerequisite to cooperative work (Anderson, 2008), four
students admitted that it was significant for their future employment in business. Many
business solutions may be enhanced due to knowing how to foster relationships in the
workplace. To achieve this objective, skills included networking between employers and

employees or among employees, emphasised by students. Some explained:

| feel it is very important. Because | am an introvert person, my relationship is not
good. | do not always finish everything well [...]. If | have good relationships,

everyone will be willing to help me and give advice when | need it. (S5)

I think networking is an indispensable part. Because when you come to a new
environment, you do not have networking, it is difficult for you to understand

what the business culture is and what the specific job is. (S4)

I think that to survive and go further in the business workplace, we must have a
wide network. (S6)
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Among the ten students, two shared that they would obtain future employment based on
their personal networks, such as friends, teachers, or family members. Some students said
they would be referred to job opportunities by their teachers when they graduated in the

future. For instance, one student remarked:

At the moment, | have a good relationship with my teachers, specially the Online
Marketing teacher. In special occasions, | always sent her message or email to
wish her good wishes. | think in the future | can ask her to connect me to her

network for jobs if possible. (S10)

Students reported that their 10C programs prepared them for networking in several ways:
management of programs; innovative pedagogical practice; institutional competition;
student clubs; and exchange programs.

Firstly, the management of the program was arranged in such a way that students studied
with their classmates in the same class from the first year until the final year in their
program. Secondly, at the subject level, qualified teachers used innovative pedagogical
practice, which contributed to students’ networks. Finally, by participating in
extracurricular activities, such as institutional competitions, students had many
opportunities to meet and learn from experts and employers from different companies.

This is illustrated in the following comments:

In this program, | must register for credits® on my own, and | study with my
classmates for four years, like at high school. [...] The good point is that when we
study together for four years, we find it easier to get along and understand each
other better; then we can keep our relationships better than our peers in traditional
programs. (S5)

| have developed my network skills with classmates because teachers adopted
their teaching approach in the way that we had a lot of chances to work with
different groups in most of the subjects. In this program, the teachers have helped
me a lot by arranging students randomly in group activities. At first, | found it
difficult but after that | found it easier. (S3)

5 At the time of research, the Ministry of Education and Training regulated that an undergraduate program
should be organised within 120-140 credits, with a credit being equivalent to a 50-minute face-to-face
teaching-learning session.
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In my case, thanks to the competition, I met many experienced employers who
were CFA [Chartered Financial Analyst]. They had a very wide network. Some
of them gave me suggestions for work, or they even said they could write a letter
of recommendation for me to work at some of the companies that | want. | think

this is my advantage when | attended this competition. (S6)

Furthermore, students also highlighted the benefits of participating in extracurricular
activities such as student clubs and exchange programs to widen their networks during
university time. In fact, due to participating in extracurricular activities, they learnt useful
skills from other current students, alumni, teachers, or even staff from companies. Some

noteworthy comments from participants include:

After that [participating in an extracurricular activity], | often ask for their

[participants] mobile phone numbers or Facebook pages to keep contact. (S1)

As our clubs include students from different faculties with different characteristics
and mindsets, | learn how to cooperate well with them and how to be adaptable.
As a result, 1 feel quite confident with my communication and networking skills.
(S4)

When | was at high school, | focused too much on studying and did not have much
time for extracurricular activities. Now, these activities are necessary for students

to develop soft skills as well as to connect people. (S8)

I have expanded my network with many international friends. At the moment, we
are studying with five students from Cambodia and Myanmar. Last year we
participated in a five-day exchange program and | made friends with students from
Japan, Indonesia and Malaysia. We sometimes chatted via social networks. I find
it very interesting. (S10)

In addition, some students believed extracurricular activities would be key to improving
other working skills, summarised in the following:
e Mastering time management skills (S1, S10 and S4)

e Enhancing Photoshop and writing skills and knowing how to control the Facebook
fan page. (S2)

e Improving collaboration and planning skills. (S2 and S3)
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e Practising public speaking skills. (S3 and S4)
e Enhancing communication skills. (S4)

e Being more confident. (S7 and S8)
At least three students expanded:

Working in student clubs, one of the most important skills is time management.
There are a lot of tasks, and as a leader, if I don’t know how to plan and assign
tasks to other members in our clubs, we could not complete our tasks on time.
(S1)

I registered to join in student’s marketing club from the first year. I was assigned
to manage our Facebook fan page, from which | have learnt many interesting
things. | think extracurricular activities not only help me with knowledge, but
these activities also prepare me with a lot of skills for my future. (S2)

My university has nearly 30 clubs, and | participated as a leader to manage all of
these clubs. [...]. For example, I had a chance to prepare for Orientation Day to
welcome new students. In order to work well, I learnt how to use Photoshop
software and how to write content for advertising, such as how to choose words

or how to speak persuasively. (S4)

However, there was still a complaint about lack of information, hindering students from

participating in these activities. One student said:

| regret that | did not participate in any extracurricular activities. My program is
different from other faculties. That is, we don’t study by credits. Therefore, we
don’t have much contact with other students from other faculties. We study in a
separate building. We do not have enough information about extracurricular
activities. (S6)

In sum, many students in this study appreciated extracurricular activities because they not
only learn new knowledge but also develop more skills. Notably, two were concerned
about lack of information, and consequently, they did not participate in extracurricular
activities. This finding is consistent with the quantitative data finding in Chapter 4 (see
4.5.5).
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The next section examines the third category of employability skills: working tools.
5.2.3. Tools for working

Student interview results identified three common working tools that students used in
their learning: computer literacy, ability to use technology effectively, and engaging in

research as a skilful practice. The following section details each of these tools.

In terms of computer literacy, students noted that at subject level, computer skills were
embedded in their discipline curriculum. As a result, several necessary computer skills
frequently used in their learning included PowerPoint Presentation, Word Office, and

Excel. For example, one student commented:

We learnt Information Management System subject, which included three credits.
Besides, almost every subject requires using PPT and Word office. Some subjects,
for example, Law, we only need Word Office. Some subjects require calculation;

then Excel is a must. In addition, Econometrics requires some other software. (S5)

Moreover, when asking “What other tools do you think you need to learn more to prepare
for your future jobs?” some students firmly addressed what they were going to study
advanced courses outside the class for their future career: Statistical Package for Social
Sciences (SPSS), Microsoft Office Specialist (MOS) and Chartered Financial Analyst
(CFA). They explained:

In the future, I would like to become a financial analyst, so at the moment | am
undertaking an extra “SPSS” course. In my program, I did not learn this course;

however, | see it will help me, so | registered to learn this course by myself. (S1)

I am learning MOS [Microsoft Office Specialist] at a computing centre. | have
finished MOS of Words, and now | am learning MOS of Excel. | think it will be
very necessary for my future job to be proficient in using core computer software,
in particular Words and Excel. My university does not teach us these skills but

requires us to submit the MOS certificate before we graduate. (S5)

Currently, my short-term goal is to pass CFA [Chartered Financial Analyst]
Certificate level 1 and achieve IELTS 7.0 in order to find a job as a financial
analyst. (S6)
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In terms of using technology, it cannot be denied that young people nowadays are very
techno-savvy, and this was well articulated in my study. All ten participants were aware
of the need for technology in their work contexts. On being asked about the importance
of technology in their current studying, they described this skill as “indispensable” (S5),
“the foundation for almost every subject” (S3), or “you cannot work without using
technology” (S5). Interestingly, all expressed their confidence in using technology
effectively in their learning. In addition, some students highlighted that they could search,

collect and process data, or use software applications in learning tasks. Some elaborated:

Almost every job requires technology. My aunty is in her 50s and she is a primary
school teacher. In the past, she never used computer, but now she has to learn
typing using Word Office for her lesson plans. (S5)

I am able to use technology as a useful tool to do group assignments and

communicate with my team members via video conferencing and Skype. (S2)

I could manage information well, especially to search for data from reliable
sources. (S3)

The above narratives reveal that all participants were competent in using digital

technologies in their learning.

In terms of engaging in skilful research practice, students highly appreciated the course
because they had opportunities to research their majors. In detail, two students from APs
reported that their programs afforded opportunities to conduct research projects
individually or in teams. Consequently, they could gain experience in undertaking
research and improve their writing skills. In addition, finding and refining information is
significant in order to have comprehensive knowledge, and research skills that lead to

informed workplace practice. They noted:

Scientific research for students was not compulsory, but all students in my
department decided to do it. (S9)

Our scientific research is about issues related to our study or economics in general.
(S1)

In sum, IoC programs contributed to students’ working tools, including computer literacy,

the ability to use technology effectively, and advancing their research skills.
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The next section addresses the fourth category of the ATC21S framework, Skills for living
in the world.

5.2.4. Skills for living in the world

This section presents students’ perceptions about skills for living in the world developed
in their 10C programs. The following sub-sections elaborate on each of these points:

personal attributes, career identity and cultural competence.

5.2.4.1. Personal attributes

A Word Frequency query on the top 100 words quoted was run in NVivo (version 12) for

personal attributes, as shown in Figure 5.1.
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Figure 5.1. Top 100 personal attributes in the Word Cloud perceived by students

As shown in Figure 5.1, the top three most repetitive personal attributes that students
mentioned were confident, adapt(ability), and flexible, discussed below.

Confidence

The student participants showed that 1oC programs helped develop their confidence in

presenting, communicating, using English skills and technology. They were required to
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do presentation and group work consecutively in all four years. Some students found it
challenging to get used to this way of learning at first, but after four years of study, they
became more and more confident. They elaborated:

Currently, I am very confident with my ability to present and speak in public,

thanks to this program. (S5)

My teachers required us to take a turn to present, so everyone had to present,
which made us become confident with such tasks. My confidence levels

developed significantly over time. (S6)

Before studying here, my English was not good. | was not confident when talking
in front of people. But here, from the first year, we had to make an individual
presentation in front of the class, and then answer all questions raised by the
teachers and classmates. We also had a lot of group presentations in specialised
subjects, using many business terms and answering questions from my classmates.
(S1)

Adaptability and flexibility

Student respondents considered that their adaptability and flexibility remain essential
skills because having versatility in a changing environment is probably critical. They
commented that Vietnamese and foreign teachers had different approaches to teaching
and assessment, requiring students to be flexible and adaptable. Some gave several

examples:

Because | have been studying in Vietnam for a long time, | am more familiar with
ways of teaching by Vietnamese teachers. If there are some difficult parts that
students could not understand in English, they are willing to explain to us in

Vietnamese that make our lessons become easier to understand. (S5)

When we studied with foreign teachers, they paid much attention to encourage us
to answer opening questions and express our ideas freely in class [...], and we
were under pressure in preparing our homework and we contributed well in group
work. (S1)

While Vietnamese lecturers always sat on the teacher’s desk all the time and

showed the slides while delivering the lessons, foreign lecturers, on the other
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hand, interacted with students a lot in class. | need to be flexible to adapt to these

two different teaching styles. (S2)

Furthermore, two students who were studying at the partner institution for their final
semester in the USA and UK, commented that it was necessary to be adaptable to foreign
culture during their study period. One student who chose to study his last semester at the

partner institution in the UK, perceived his problems when studying here:

I have learnt with a lot of Chinese students, about 80% I think, so although | am
studying in the UK, I still feel that I am living in Asia. They often speak to each
other in Chinese, so sometimes | find it difficult to communicate with them due
to the different cultures. (S3)

When | first came here, everything was new to me. For example, all cars need to
give way to pedestrians crossing the road here. But in Vietnam, pedestrians have
to give way to a car from a distance [...]. I am not used to the cold and dry weather

here, and I don’t know how to choose appropriate moisture [sic] cream. (S3)

Similarly, S1, who was studying in the USA, had some difficulties, due to the different
teaching styles of foreign lecturers. However, after two weeks, he was used to the study
method and made more friends. He only had minor difficulties in terms of cold weather
and Western food. In these two cases, cultural adaptation to a new learning environment

took time and students had to adapt to different cultures.

This section has presented the three most important personal attributes developed in loC
programs by student participants. These attributes include confidence, adaptability and
flexibility. The next section will examine the notion of career identity as perceived by

students.

5.2.4.2. Cultural competence

Cultural competence in this context is the ability to understand and effectively interact
with people across cultures in the workplace. The analysis revealed that 10C programs
contributed to students’ cultural competence via three main strategies: student exchange

programs; internship; and extracurricular activities.
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Firstly, students were offered many chances to network with international students via
student exchange programs, which could broaden their cultural understanding. They

explained:

Each year we studied with foreign students in three weeks. We are also going to
participate in a student exchange program in the USA for one semester in the next
three months. Living far from home, we will learn more about Western culture,

and make more friends that are very necessary for our future. (S9)

Last year we had a chance to interact with Myanmar students. Our faculty
organised extracurricular activities such as art performance, fashion shows and
food festivals. | am an extrovert person, so these were good experiences for me,

to meet and share things with international students. (S10)

Only one student commented that the student exchange programs of their institutions

were not very effective due to lack of interaction with foreign students:

When we studied with international students, we did not have many chances to
exchange. They came here mainly to explore Vietnamese culture and travel, so
they did not seem to set their priority for studies and exchange with us. I think if
the university could connect international and Vietnamese students, both sides can

gain more benefit. (S9)

Secondly, students mentioned how an internship could help them understand more about
real workplace culture. According to students, company culture is very important to
employees because employees are more likely to adapt and enjoy their time in the

workplace when they fit in with the company culture:

Every institution has its own company culture (van hod doanh nghiép). For
example, the bank that | am working at part-time has a dynamic and relaxing
environment where people have flexible and evolving roles. However, at ABC
company, my last part-time job, the culture was very different. That is, employees
always said “yes” to employers with respect. I think we need to be adaptable to fit

into different company culture. It is the key to have a secure job in the future. (S4)

If we work for a company where we do not adapt to the company culture,

eventually we will be rejected, or we ourselves will not want to work for that
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company. If we prefer to work independently, but the company is interested in

teamwork, then we will become less efficient in working. (S5)

The internship also helped students with understanding the nature of a real job and

associated pressures they might have in their career. Two students noted:

Internships helped me learn about workplace culture and how employees interact
with each other. Actually, in my study, | had a chance to listen from my lecturer
talking about organisational structure and did a case study about workplace

culture. However, during my internship period, | had a real experience. (S8)

During a month of internship, | have learnt computer skills and business culture.
Especially, | have learnt how to approach staff when | need support and how to

ask them questions in an appropriate way. (S2)

In sum, this section has presented students’ perceptions of skills for living in the world
including personal attributes, career identity, and cultural competence developed in their
loC programs. There is a lack of information about the local and global citizenship sub-

category in student interviews (see 5.3.2).

A summary of significant employability skills and strategies for students’ skills

development, according to student interviews, is presented in Table 5.1.
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Table 5.1. Summary of employability skills and strategies to develop employability
skills perceived by students

- N . e Embedded skills into the
Ways of * Critical thmk!ng Sk!"S disciplinary curricular activities
thinking *  Problem solving skills e Soft skills subjects
e Decision making skills . ,
e Foreign lecturers’ classes
e Foundational English language
courses
e English language skills e Group work
o Teamwork skills e Management of the program
Ways of o Commun_ication skills . Inn0\_/ative pedagogical
working o N_etworkmg _ prac_tlce_: N
e Time management skills e Institutional competitions
e Writing skills e Professional and
e Planning skills extracurricular activities
e Student clubs
e Exchange programs
e Group assignments via video
e Ability to use technology conferencing and Skype
Tools for effectively e Scientific research
working e Research skills e Embedding computer skills
e Computer skills into disciplinary curricular
activities
Personal attributes e Presentation assignments
e Confidence e Group work assignments
o Adaptability e Foreign lecturers’ classes
o  Flexibility e Vietnamese lecturers’ classes
Skills for Career identity e Curricular activities
living in the e Identifying potential e Internships
world career path e Extracurricular activities
Cultural competence e Student exchange programs
e Widening cultural e Extracurricular activities
understanding e Internship
e Understanding future e Studying one semester at
organisational culture partner universities

5.2.4.3. Career identity

All student participants in this study suggested that through curricular activities,

internships and extracurricular activities, they identified their potential career path to

pursue upon graduation: variously working in a foreign company, studying abroad or

perhaps being a lecturer. Interestingly, one student showed a strong determination to be

a financial analyst in an XYZ company after her internship, which suggests the 1oC

program could also inspire students to justify their selection of future occupations as
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mentioned above. However, according to two students, the internship was also a
provisional test for choosing a career; the internships enabled them to ensure what
profession they would like to pursue in the future. Therefore, they understood the nature

of the work and pressures they would encounter. They explained:

When | participated in the internship, | was able to contact highly qualified staff.
They were experienced, and | got to know employers like XYZ, DEF and GHI.
They also advised me how to start work that suits my ability. From there, | know
GHI, and I will apply to become a financial analyst in this company upon
graduation. (S6)

Practising during the internship period helps me to find out which ones are suitable
for me. Now I am young, I can “jump” [sic] to work here and there, but no one
can change jobs instantly during their whole life. Just a few times is enough. An
internship is a good way for me to orient myself even in university time before |
find a stable job in the future. (S4)

In summary, this section has presented the student participants’ perceptions of career
identity while studying in 10C programs. It revealed that 10C programs contributed to

shaping their future career path via different activities.
5.3. Students’ attitudes toward IoC programs

As noted above, considerable positive contributions of 10C programs are evident. This is
especially towards students’ employability skills in terms of ways of thinking, ways of
working, tools for working and skills for living in the world. In this section, students’
attitudes toward [oC programs are explored in six primary areas: 1) lack of students’
development in creativity skills; ii) absence of students’ notion of global citizenship; iii)
importance of foreign degrees/certificates; iv) contextualisation of the curriculum; v)

teaching staff; and vi) internship as an ‘elective’.
5.3.1. Lack of creativity skills development

There was a view that “thinking creatively and innovatively” did not develop in 10C
programs. Students saw that most of the subjects focused mainly on content driven by
textbooks and their lecturers did not require them to engage in creativity and innovation

to complete tasks. For example, some students complained:
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| have to say there is no activity that required us to be creative in class. Our

lecturers gave examples in the course book only. (S3)

Our program does not have many situations to train students’ creativity skills.
Although we have some group work, we do not need to create anything new, only
within the book. (S8)

One hypothesis for this lack of creative opportunity might be that teaching methods of
loC teachers might not necessarily improve the development of students’ creativity, as

will be explained in Chapter 8 (see 8.5.1).
5.3.2. Students’ notion of global citizenship

On being asked about being a global citizen, only three students explained the notion of
this term or illustrated an approximation of the global citizen as being someone who could
work in both national and international working environments (S1); someone working in
international companies (S2); and someone who is able to communicate in any country
in English (S5).

They perceived they needed to be able to thrive in different environments with skills and
attributes in order to be successful in global markets. The importance of global citizenship

thus seemed to be recognised by these three students.
And further:

I saw a number of people who were working in international companies, and they
travelled from one country to another country a lot for their jobs. I am keen on
this working style because | will have opportunities to travel abroad and

understand different foreign cultures. (S2)

I think in Vietnam there are a number of foreign companies, then a person living
in Vietnam, but he/she working well for a foreign company is a global citizen.
(S5)

However, seven (of 10) students seemed uncertain about the meaning of global citizen as
a reality, and some of them even admitted that they had never heard this term before. The
lack of students’ notion of global citizenship is more fully discussed in Chapter 8 (see
8.5.2).
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5.3.3. Foreign degrees/certificates

For many students, pursuing a program delivered in English would have some advantages
in terms of overseas acquired resources, most notably an ‘English Language Competence’
foreign degree or certificate. Holding a foreign degree from a program where English is
the main language of instruction (EMI) for teaching and learning is highly valued. The
participants believed that with this qualification, they would stand out in their job
application. They indicated that their career development would be advanced as English

was the main language. Comments included:

If 1 apply for a job in a foreign company, | think this degree has a certain

advantage. (S8)

I think this degree will help me pass the first round when | apply for a job in the
future. (S10)

Holding an international qualification [....] is my advantage. Because when I
participated in an interview for a banker position, they asked for IELTS
certificates. But because | am studying in AP, which means my degree includes
both a university degree and an English certificate. So, they did not require any
English certification. (S6)

I have known in advance that this program is taught entirely in English. My future
orientation is to work for a foreign company, so learning English will make me

have knowledge of specialised English. (S1)

Students expected that as loC graduates they would have more advantage in being
employed by foreign organisations over those graduates with standard business
certificates or degrees. Some students believed that getting a foreign testamur was also a

foundation for students to apply for a scholarship to study abroad. They commented:

I am an Economics student, and my English skills are better than other students
studying in local programs. Having a dual degree means that I know two different
business environments, both Vietnam's economy and the world economy. [...]. |

think l1oC students should be confident. (S4)
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I think it is possible that this degree may help me to apply for a scholarship for
postgraduate studies in the USA. | would like to study overseas, but now | have
to look for a scholarship. (S7)

The above comments suggest that the title of the degree to be awarded to students was an

essential factor in their sense of future employment.
5.3.4. Contextualisation of curriculum

As mentioned, 10C programs used the original curriculum of partner universities with
some modifications, similar to using a textbook of a different publisher and changing
some assessment tasks. In this study, students revealed their concerns about curriculum

relevance towards the real working context of Vietnam.

Firstly, specialised business knowledge students gained in 1oC programs was delivered

exclusively from a Western context or point of view. Notably, they stated:

| find that foreign lecturers are more likely to give examples of the United States

in their teaching because the textbook is the American curriculum. (S2)
My course book had a lot of American and European case studies. (S3)

According to S2, when listening to lectures, while he found it interesting because he could
widen his business knowledge, he wondered whether this knowledge could be used in

future when he would work in Vietnam. He added:

Accounting standards in the US do not necessarily apply to accounting standards
in Vietnam. | know there is a gap because | asked the senior students, and | know

for sure that it is different in Vietnam. (S2)

A different story was noted in S4’s case. As a final year student, she was aware of finding
a part-time job for experience in a credit position in a bank. In fact, in her job interview,
the recruiter asked: “Your undergraduate program is an international program, then how
can you apply foreign knowledge into your work in our company”? S4 seemed very
confident to answer that “I am eager to learn and I will try my best to self-study and to be
adaptable in the Vietnamese context”. In fact, when she read documents, she found herself
struggling with economic knowledge that she had not learned in her international
program. One student (S3) questioned how he would adapt to the standard knowledge

required of Vietnamese markets in his future job. He realised the context in Vietnam was
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very different from Western case studies and scenarios presented in the course book. S4
and S3 elaborated:

Vietnamese accounts are divided into many small accounts and numbers, but in
foreign accounts, only the name of accounts is shown. Although | created
accounting for the customer as normal, the way to call and the details inside the
account might be a bit different. For a student who just graduated from loC
programs, he/she may not understand what 333 account means. (S4)

We learnt about administration, but the knowledge | have learnt seems very

general and vague. (S3)

In sum, student participants in this study reported some issues in using imported
textbooks. Firstly, they doubted their usefulness and feasibility of the application of
Western knowledge into the real work situation, or how these might be applied to their
future work. Secondly, some seemed confident when they realised that this knowledge
gap is only an initial obstacle and can be overcome in the real Vietnamese working
environment. Student participants realised that after graduation, self-study and self-
adaptability are needed. Ideally, culturally specific (i.e. Vietnamese) job contexts should

inform the delivery of the program.
5.3.5. Teaching staff

When talking about the development of their English skills in 1oC programs, a few
students reported that their English skills had not improved much after the course, and
they blamed their lecturers for their lack of motivation in their English language learning.
The students highlighted three main problems regarding lecturers: their poor English
skills, inadequate pedagogical approaches, and limited capability to convey the course

content in spoken English. For example, S3 commented:

| expect that the teacher of this program must speak English very well because the
program is committed to teaching staff with overseas postgraduate degrees.
However, in fact, about 80% of Vietnamese teachers speak English badly.
Sometimes they had trouble with English pronunciation that made students not

understand what they were trying to say. (S3)

Page | 134



Students were not satisfied with their lecturers’ English proficiency and because they
perceived it might negatively have influenced their own English skills also, leading to
their lack of motivation to learn English in class.

The second problem reported by students was teachers’ inflexible pedagogical approach.
As revealed in the above narratives, teachers regularly delivered their lectures in a
repetitive and less-than-enthusiastic way, and this disappointed them. This is evident in

the following comments:

Vietnamese lecturers always pointed at the slides and read the information on

slides. I felt very sleepy in such classes. (S2)

I think some teachers are not good. For example, when they come to class, instead
of teaching, they just turn on video clips for students to watch. If they do that for

teaching, everyone can be a teacher. (S3)

The third problematic area was IoC teachers’ limited capability to convey lessons in
English. This happened solely with Vietnamese lecturers. As a result, the teaching was
fast tracked, and several parts of the course content were omitted. This led to an

insufficient understanding of lesson content. As one student commented:

Vietnamese lecturers are probably, due to pressure of time, and sometimes they
are not very confident about the content of the lesson, so they only focus on the
main parts, and they cut all parts of the debate in class. (S2)

In sum, loC students held the view that the Vietnamese lecturers did not have sufficient
English proficiency and therefore, did not effectively teach the entire course content. In
addition, 10C students were not satisfied with the pedagogical approach of the Vietnamese

lecturers, locating problems including the use of mediocre English in their teaching.
5.3.6. Internship as an elective

To support students’ professional skills formation, 10C programs encouraged them to
participate in internships in the form of elective subjects. This usually took one and a half
months in the fourth year of the program. During the internship, it was recommended that
students connect with different companies to practise business tasks related to their

majors. This was undertaken with the oversight of a supervisor from the host business.
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On being asked about the effectiveness of the internship period, besides positive
comments as mentioned above (i.e. experiencing the nature of the real work and
understanding workplace culture), there were also a number of limitations. Three broad

areas of criticism were noted in their responses.

The first area of criticism was that students were not actively involved in authentic work
tasks that they anticipated in an internship. Some of them complained about time
constraints of the internship, leading to the ineffectiveness of their performance. They

elaborated:

I find the internship so horrible; people [employers] do not allow me to do
anything related to the main job. [...]. I could only observe and do what is not
related to my major such as bounding documents or doing the photocopying. (S8)

I went to practise at the ABC company. My whole internship was just copying
and pasting documents. | expected that the purpose of doing an internship is to
familiarise with the working environment and learn practical skills. But I just

wasted my time and didn't learn anything useful. (S3)

| found the internship was not very effective. | rarely learn anything useful. The
reason is that people know that I only work for a month, and | cannot give anything

to them, and the only task | was assigned was to input data into the software. (S2)

The second criticism was that although their universities had a connection with companies
to offer internship opportunities, they were not adequately proactive in taking advantage
of the opportunities available to them. As a result, they were advised to independently
look for an internship by themselves. The only way that made them keep going was to
receive positive feedback from their supervisors on their excellent performance during

internships. Some elaborated:

My faculty also introduced us to some companies, but | was not interested because
these jobs were not relevant to my major. So | decided to look for a suitable place

for my internship. (S1)

At first, | felt very depressed because | found my contribution very little in the
company, but I had to try because it was related to my practice grade. And |

thought that no matter how boring the job was, | had to do it well. (S2)
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Another point was that it is optional for students to register for an internship. Among the
ten students, only five decided to do an internship. Their reasons were similar to those
above:

I heard from senior students that they [employers] don’t allow us to do the main
job. They only asked us to do stuff such as “pour water and brew tea” (bung nuwoc
pha trd). We will not have real working experience or learn anything useful. So |
decided not to attend the internship. (S5)

| decided to write a report instead of attending an internship because | will have a
higher grade, | think. (S7)

I did not do internship because | have a part-time job at that moment. It is not
compulsory, and I think my part-time job will lead to my full-time job in the

future, so I don’t want to lose this job. (S6)

The above narratives revealed that students did not choose an internship due to their
disbeliefs about the quality of the internship, or their preference for academic subjects or
part-time jobs.

5.4. Conclusion

This chapter has presented students’ perspectives in terms of skills development in 10C
programs. In addition, several strategies from students’ institutions for enhancing
students’ employability were reported: offering soft skills units, embedding the chosen
employability skills into the curriculum, internships and extracurricular activities. This
chapter also indicated weaknesses in terms of students’ creativity skills development, lack
of notion of global citizenship, foreign degrees/certificates, the contextualisation of

curriculum, teaching staff and internship.

The next chapter presents qualitative data collected from graduate interviews, examining
their perceptions of employability skills essential in the business workplace. It also
reports how 10C programs prepared them for employability and their attitudes toward 10C

programs.
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CHAPTER 6 —- GRADUATE INTERVIEW FINDINGS

6.1. Introduction

This chapter discusses what employability skills graduate participants perceived as
essential for their current jobs and how IoC programs prepared for graduates’ skills
development. The chapter also discusses graduates’ attitudes toward 10C programs in

terms of work-readiness skills.

As mentioned in Chapter 3 (see 3.3.2.1), nine graduates (three from University A, two
from University B, two from University C and two from University D) were invited to
take part in interviews: four from Advanced Programs (APs) and five from Joint Programs
(JPs). There were four male and five female graduate participants. At the time this study
was undertaken, they were working in different companies in Vietnam with the following
job titles: Sales Staff, Tax Consultant, Marketing Officers (2), Sales Executive, Finance
Officer, HR Officers (2), and Customer Service Staff. They had working experience from
less than one year to less than five years. To protect the identity of graduate participants,
they were identified by a unique code (G1, G2, G3...G9).

6.2. Essential skills in the business workplace and how these skills are developed in

10C programs

In graduate interviews, respondents were invited to identify the core skills they perceived
as necessary in the business workplace. The results are generally categorised into ways of
thinking, ways of working, tools for working and skills for living in the world. Data
analysis also showed that 10C programs applied several approaches to prepare work-
readiness skills for their business students, which included -curricular activities,
internships and overseas student exchange programs, and extracurricular activities. This
section reports on core skills and activities graduate institutions offered to prepare work-

readiness skills for their students.
6.2.1. Ways of thinking

When asking about the role of thinking skills in the business workplace, graduates

highlighted three important skills for any employee in the contemporary labour market:
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problem solving, critical thinking and creativity. Each of these skills is presented and

illustrated with narratives from graduate participants in the following sections.

6.2.1.1. Problem solving skills

Problem solving, in this context, means the ability to find solutions to challenging issues
at work. These skills reflect how an employee faces, develops and solves situations arising
in their work, which led to their failure or success. In my study, the graduates could assess
problem solving skills as the most essential thinking skills, as commonly used in their

current work.

When the graduates first entered the workplace, three main problems were identified,
including workplace bullying; problematic issues of working in a new workplace; and
difficulties when working in groups. Some students elaborated:

When | first worked in that department, | was very scared. The Chief Accountant
was usually very gentle and friendly to everyone. But if there was someone from
other departments coming and asking for her signature, she would shout at them
loudly if they did not do something to please her. (G8)

When resolving customer complaints, the company already had policies for each
case. But | applied these policies too rigidly (cizng nhdc), making me lose potential

customers. (G9)

They [customers] are scary. They laughed but actually, they were feeling annoyed.
They spoke very gently like “pouring honey into my ears” [rét mdt vao tai], but
actually, they were verbally abusing me, it was scary. [...]. At that time, | did not
have enough experience to know what their words implied. (G6)

The graduates then discussed how they could deal with these challenges at work. For G8,
being a new employee in her organisation, she was aware of the term ma cii bdt nat ma
moti, which meant that older, more established staff often bullied newer staff. New staff
had to be assigned to “no-name”, time-wasting tasks with tight deadlines and even asked
to do tasks for other employees. She reported that she learnt how to be adaptable and have
positive attitudes to get the job done. Similarly, G9 also learnt how to be flexible when
applying company policies and to make appropriate decisions to resolve customer

complaints. For G6, a digital marketing officer who was working for a private company
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admitted that he had gained what he called “painful lessons and become grew up” [sic]

when he dealt with different customers and powerful company partners.

In sum, the above narratives show that there is no fixed solution for different problems
encountered by graduates. Importantly, they should equip themselves with the necessary

skills to solve problems effectively.

Linking back to 1oC programs, graduates reported that at subject level, teachers in 10C
programs used interesting and motivating teaching approaches. In some instances,
subjects which they had never previously studied were taught. For example, they had
opportunities to develop their critical thinking and problem solving skills through
learning activities such as case studies and group assignments in these classes. Graduates
identified problems, analysed and looked for ways to come up with reasonable solutions.
These assignments helped to promote graduates’ problem solving skills. For example,

two graduates expanded:

In the final year, | studied Stock Market Analysis. The case study assignment for
the mid-term test was that we had to choose real stock and invest 100 million
VND into it. After that, whichever team made more profit would get a higher
score. We had to run on the stock exchange, choose which day and which

company to invest in. (G2)

In the job of customer service, | have to understand customer shopping behaviour
so that | can solve the problem in the most reasonable ways. In my curriculum,
Economics subjects helped me a lot in analysing markets and customers. [...].

There was a subject called Customer Relations that was useful. (G9)

In order to solve problems well in our group work, I also practise other skills such

as communication, listening, teamwork and decision making. (G2)

6.2.1.2. Critical thinking skills

Critical thinking in my study is defined as the ability to think and reflect critically. Most
graduates discussed the importance of critical thinking skills in their current jobs. They
reported that in almost every position, critical thinking skills were necessary. For G8, an
HR officer, her work tasks required deliberate and crucial thinking processes employed
to solve matters related to the dismissal of staff or to raise the question of pay increases

for employees in her company. For G6, his well-developed critical thinking skills were
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vital to generate and achieve successful marketing campaigns. Because he had to gather
and analyse demographic information of target customers and to cautiously review how
to reach customers effectively when promoting a brand. For G4, the ability to think

critically enabled him to satisfy customers’ needs. He explained:

When they [retail customers] looked at the products they loved, they said in a way
they disliked our products. At that time, | often asked myself why they said that.
They did this to reduce product prices, and these were common purchasing habits

and needs of customers. (G4)

G7, a banker, said that critical thinking helped her to gain trust and belief from senior
staff:

When working with senior staff, 1 always think cautiously before giving any
answer. When they ask me about a problem, | do not respond immediately, but
think analytically and then answer them in a way that | also have a good

understanding. (G7)

Furthermore, according to graduates, employers seemed to highly value employees who
know how to think critically and creatively. In the case of G8, carefully critical thinking
uncovered her creative solutions and made positive contributions to the company, and

this leads to impressing her employers:

| proposed my ideas with my supervisor that instead of doing in a conventional
face-to-face way, we would let people register online. My proposal was accepted,

and | was assigned to run that program from the beginning to the end. (G8)

From the above narratives, critical thinking skills were considered essential in graduates’
jobs. First, it facilitated graduates to identify and analyse the psychology of customers in
order to end a sale. Second, critical thinking could help graduates to create innovative
solutions to contribute to the company. Next, critical thinkers could impress employers,

leading to their securing a new job.

Regarding the IoC program, some graduates reported that foreign lecturers’ pedagogical
approaches and exchange programs contributed to their critical thinking skills
development. At the subject level, their lecturers, especially foreign lecturers, encouraged
them to ask more questions and think more critically. Other lecturers gave different case

studies in business, both successful and unsuccessful ones and asked students to review
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and discuss from different perspectives. In addition, two graduates who had exchange
programs in France and Korea also commented on different learning styles they
experienced, including debating and reviewing critically. They elaborated:

When | was in elementary school, junior high school, high school, when |
approached a problem, I only had one solution. Later, thanks to studying this
program, | gradually learned that in a problem, there are always many approaches.
I have to critically review, compare, and choose the best solutions. (G7)

Our teachers often gave case studies and asked us to search for information
ourselves and argue in teams. | was good at arguing because | was not afraid of

anyone [smile]. (G6)

In France, students have to give presentations right after studying the theory. In
Vietnam, teachers usually assign homework about two to three weeks in advance

to give presentations. [...]. Most importantly, | can freely give my opinions. (G8)

6.2.1.3. Creativity skills

In response to the question, what are the most important skills for your current job, five
graduates mentioned creativity skills. Creativity in this context refers to the ability to think

“outside the box”.

According to these graduates, creativity was crucial for their jobs. Firstly, creativity
increased productivity, making graduates more effective. In the case of G8, she said that
her supervisor did not ask for creativity, but when she brought creativity into the office,

it improved productivity in the company. She explained:

My previous company was a Japanese company. [...]. They run their business for
a long time in Vietnam, so the company’s activities were applied according to
available and fixed rules and did not require us to be innovative and creative.
However, | saw many things that could be innovated for better and faster

procedures. (G8)

Secondly, creativity could foster problem solving in the workplace. Organisations today
operate in a highly competitive environment, making creativity crucial. In this study,
graduates applied creativity skills when working with their customers and to make a profit

for the company. Some examples included:
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Creative thinking is essential in my work. | need to be creative and advise

customers to buy suitable products to suit their needs. (G4)

Creativity skills are crucial (tsi quan trong) for my job. Organising for an event,
I need to catch up with contemporary fashion trends, customers’ needs and
decorate the event according to our customers’ requirements. The decoration

sometimes needs to be unique, not copying from previous events. (G5)

Due to the nature of my work, it still has new requirements and strategic changes

to our plans and policies. (G1)

Thirdly, adding to G8’s comment of increased productivity above, G5 also reflected that
creativity skills could help graduates to find stable jobs, which may lead to better job

opportunities or promotion:

When working effectively and creatively, my boss paid attention to me and | was

assigned better jobs. (G5)

It can be inferred from the above insights that creativity could have a positive influence.
With the ability to think creatively and innovatively, graduates were more likely to come
up with innovative solutions to problems they confronted, leading to new ways to achieve
duties and run their work more efficiently. However, evidence of creativity developed in

loC programs was missing (see 6.3.1).

The following section presents those working skills graduates perceived to be valuable in

the business workplace.
6.2.2. Ways of working

Table 6.1 present the most cited working skills in the Word Cloud from the graduates’

viewpoint.
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Table 6.1. Ways of working cited by graduates

English skills 9 32
Teamwork skills 8 25
Communication skills 7 21
Networking skills 6 10
Time management skills 5 9
Other skills (working individually, planning

. ) 4 5
skills, leadership)

As in Table 6.1, English skills are at the top of the list of ways of working mentioned,
cited as the most important working skill in their jobs. This was followed by teamwork,
communication, networking, and time management skills. The least cited were working
individually, planning and leadership skills. Further analysis of each of the top three ways

of working is presented in the following sections.

6.2.2.1. English skills

Of the above working skills, English proficiency is the most highly appreciated by most
graduates in their current jobs. English skills allow them to access employment with
foreign firms, leading to a better salary in comparison with other employees who did not
have English skills. Two graduates were required to use English in their job interview as
the entry level to be accepted for their current jobs. They explained:

When | was interviewed for my current position at ABC Bank, this was [an]
English required position. The candidates who went to interview that day included
five people: three of them did not know English, and they were immediately
rejected. (G7)

From the beginning, when working here, all candidates must know English, this
was compulsory. [...] In the job interview, they [the interviewers] did not require
an IELTS certificate, but they interviewed me all in English. (G8)

All graduates said that the nature of their work required English for communicating with
their employers, writing reports, sending emails, and receiving a better salary. Being
accomplished and highly proficient at English was considered an advantage for graduates

to communicate with their foreign employers. This is evidenced in the following:
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The bosses here [this company] are 100% Korean. Therefore, the employees must

know either Korean or English language. (G6)

My company has seven offices in other countries, so there is a regional meeting
every month to review the plan, to ask for any further problems in terms of the

operation. In these meetings, the language used is entirely in English. (G1)

Almost all related documents in the company use bilingual as Vietnamese and
English. There are even documents in English only. [...]. I use English mainly in
writing. (G8)

In both jobs, I communicated with foreigners via email and phone, using English.
(G7)

I have been doing different jobs for the past four years. [...]. My first job at the
restaurant did not require English. | was the one who received a higher salary
compared to the other staff members in the group because they did not know
English language. Therefore, | was the only one who received the position of
foreign customer service. (G4)

Regarding loC programs, besides using English for learning all subjects, students also
studied foundational English courses (included as three to five credits in their academic
programs) to develop four English skills, including listening, speaking, reading and
writing. Therefore, students have generally improved their English skills after their

programs. For example, some of them elaborated:

My English skills developed after the program. My hometown is in Viet Tri, | did
not have many opportunities to learn English before entering university. Most of
us only learned English grammar at high school. When going to university, my
English listening and speaking skills improved a lot. (G5)

| listened to English every day. My teachers taught in English. I also attended
extra classes. [...]. After a few years of studying, I spoke English better, I became
more confident in using English. (G6)

English language that | obtained in the program was mainly specialised English

in my major. (G4)
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The AP helped us access to the English language related to my field of study, for
example, economics or business. However, the program did not really help me

improve my general English language that I used every day. (G2)

Although graduates’ business major English was enhanced, they also complained about

their general English skills (see 6.3.3).

6.2.2.2. TeamworKk skills

As shown in Figure 6.1, most graduates described teamwork as a critical skill to have at
work because they need to exchange information, cooperate, and support each other to
complete everyday tasks. When working in groups, according to them, sometimes

problems arose, and they also reported on ways to solve these problems.

Regarding problems in working groups, graduates reported on three main issues:

i) difficulty in making decisions due to big egos and conflict between team
members;
i) poor communication between different teams in different countries due to

different time zones; and

iii) ineffective collaboration.

G4, a sales executive for a Korean Joint Stock company, based in Vietnam, had a job

that required a lot of teamwork skills for solving working problems.

Sometimes working in groups, | feel uncomfortable. My partners often think and
talk too much. They have “cdi t6i qua lon” (too big an ego), leading to conflict
and our problems cannot be solved. Then it takes time for us to reach the final
solution. (G4)

G9 was working for a French E-commerce company in Vietnam, and his group, often
connected with another group in France, was required to cooperate with the other group

team for advertising campaigns. He mentioned his problem:

When | worked with the French team, the only difficulty was how to communicate
with each other due to the time difference between Vietnamese time and French
time. Then there were tasks that | have done, but they did not know, so they did it

again. It was very time consuming. (G9)
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Similarly, G2, a tax consultant reported that:

According to me, the most difficult thing when working in a team is how to agree
on a solution. Everyone has a different point of view. They argue and raise a

problem, but sometimes they are not very willing to agree on that solution. (G2)

To work effectively in groups, it was important for graduates to recognise individual roles

in a team:

In order to lead to success, a contribution from many people is needed; a single

person cannot do anything (G4)

Learning how to compromise when working in a team is key. Another thing is
that when working in groups, | also have to be responsible. | have to know what
my role is in that project. (G2)

This quote from the graduate is consistent with Binkley et al. (2012), stating that “when
faced with a collaborative task, the most important question is how to assign credit to

each member of the group” (p. 46).

Next, according to graduates, it was essential to listen to other members and show respect
for cultural difference when working with people from a range of cultural backgrounds.
Besides, the success of teamwork skills was the need for interpersonal and problem
solving skills to support and guide others toward a goal (Binkley et al., 2012, p. 47). In
this study, graduates managed their projects by discussing them with each other, which

requires interpersonal skills.

Referring to 10C programs, at subject level, lecturers designed learning tasks so students
could work together in groups. 10C programs were designed in such a way that students
had to work individually and in groups. They always had group assignments as their mid-

term test and individual assignments as the final test.

Working in groups, students learnt how to be responsible for joint projects, leading to
their motivation and determination to finish tasks better. They learnt how to talk to other
class members as ‘customers’, and how to compromise and sometimes compete for ideas
that they thought appropriate, which was useful for their current job. The graduates also
learnt how to listen to other members. Listening skills sometimes was more important

than speaking skills. Some explained:
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When | work in this job, sometimes conflicts occur; I also learn how to comprise

with other team members. (G2)

There were lazy members, and they did nothing. There were members who only
liked to enjoy, who we called “free rides”. I learnt many things from working in

groups. (G6)

Speaking sometimes goes nowhere. But | often found common solutions among

team members’ arguments by just listening deeply to them. (G2)

6.2.2.3. Communication skills

Communication is defined as the precise and accurate exchange of information between
two or more team members and by the ability to clarify or acknowledge the delivery of
information (O’Neil et al., 1997). All graduate respondents in this study rated the ability
to communicate effectively, primarily to communicate in the English language as a
fundamental working skill. As noted, the nature of most graduates’ tasks was to
communicate with foreigners via telephone or email. Some of them regularly exchanged
information with other staff within their departments or with other departments. They
reported that to establish and maintain good relationships with other staff to get the jobs

done effectively was key. Some explained:

If I answer customers’ questions uncertainly, or if the answer is finished, but then
| try to correct the answer again, the customers may never want to ask me again.
(G7)

I always need to exchange information because | am the person who connects

candidates and companies that need to recruit. (G8)

| find it [English] quite important when | talk to my foreign leader as a way of
respecting them. | also express to the employer that | want to communicate with

them in the most professional and long-term way. (G6)

Two graduates reflected and commented on their communication skills as not being good
enough and needing to be improved in future. They said:

I am shy, and it takes time for me to make friends. | spend a week observing

people. I find myself very slow to connect with others. (G3)
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Sometimes | am quite silent, so | often avoid joining in group activities. I think it

Is my weakness. (G5)

Although current graduates were aware of the importance of good communication skills,
there were still some reasons that hindered them, such as being afraid of speaking or
expressing their opinions, or they were not open to others. As a result, they might miss

opportunities along their career path.

Regarding loC programs, they reported that at subject level, a variety of learning activities
and assignments contributed to the development of their verbal and written
communication skills. Firstly, graduates’ oral communication skills can be developed and
nurtured through presentations and open discussion in class. They were required to
present in almost all subjects, which made them more confident in expressing ideas and
speak in front of others during university time. One graduate shared the way he improved

his presentation skills in class:

My first presentation was very embarrassing. | did not prepare well, and my
English was limited, so | had to look at the transcript and read aloud. After that,
teachers required us to learn by heart, and we were not allowed to bring any notes
during the presentation. Before presenting day, | stood in front of the mirror to

practice speaking. (G9)

In sum, graduates seemed confident and satisfied with communication and presentation
skills development in 1oC programs, which were outstanding compared to their peers who

studied in standard programs at the same universities.

6.2.2.4. Networking skills

Networking in graduate interviews is about relationship building in their work. According
to graduates, the key to being successful in their jobs was to build strong relationships
over time with people. For example, G1, a sales staff member in a Japanese company
based in Vietnam, commented that networking should be mutually beneficial. G2, a tax
consultant, said that his working environment was very “severe” with a lot of tasks and
tight deadlines. According to him, having excellent networking skills required him to be
supportive and positive. G4, a sales executive in a Korean company, said that in
networking, people were generally willing to help him due to his communication. They

expanded:
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At the moment | am working with staff of different departments, from Marketing
to Sales and Production. [...]. When | started working, | felt that | was really good
at my position and also supported others. My job therefore runs very smoothly

when we support each other. (G1)

When 1 first started working, I was much behind schedule. But | always keep a
positive attitude and support others first. Everyone at this company is supportive.
Then, when | feel overwhelmed, I can share my work with others. (G2)

As a sales executive, | like to travel and like to talk to customers to expand my
relationship. | feel very comfortable and some of my clients who have been

working with me for a long time still consider me as a family member. (G4)

Graduates mentioned the advantages of networking in developing their employment,

showing that networking and social relationships during their university time were helpful

for them to get current jobs. Some of the main activities they participated in to expand

their networks included extracurricular activities and student clubs. They elaborated:

I got to know many teachers in the department and many friends, thus helping to
expand my relationship. When working as a human resource officer currently,

building relationship is very important, especially in my recruitment job. (G8)

When | participated in this club, I just felt very happy when I made many friends
and teachers also knew my name. (G2)

My club usually had informal meetings among senior students and new students
regularly. Later, even when | did not participate, | still got support or advice for
my work related to designing, printing or looking for experts to counsel for my

company’s activities. | always use my network at the club. (G1)

This finding indicates that the 1oC program contributed to the goal of developing core

skills in 10C business students, enabling them to have more friends and even teachers and

which might aid them in current jobs.

However, few graduates stated that a lack of information about extracurricular activities

in their universities prevented JP students from participating:
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My program was different from the standard programs. Sometimes my friends
from standard programs knew about an activity of the university, but we [JP
students] had no idea. (G5)

I did not participate in extracurricular activities because my curriculum was
separate from the standard programs. | only participated in some common

activities that I knew about from other friends in the regular departments. (G4)

In standard programs, students were free to enrol in different courses because they learnt
by credits. On the contrary, in 1oC programs, students studied with the same classmates
over four years, which could limit information about extracurricular activities. As a result,
they had fewer opportunities to participate in extracurricular activities compared to their

peers studying in standard programs.
6.2.3. Tools for working

In this study, graduates reported that computer skills and information and
communications technologies (ICT) were inevitable working tools for assisting with the
quality of their jobs. In general, they all positively reported that they were well equipped

with computer skills and ICT literacy skills.

Necessary computer skills were frequently mentioned in graduates’ job positions,
especially the Microsoft Office platform (Word, Excel, and PowerPoint). Excel was
found to be the most mentioned software that graduates used, suggesting that Excel is one
of the main tools used to evaluate and manipulate data. All graduates reported they were

confident using these tools.

According to Binkley et al. (2012), the field of ICT can be described as three “strands”:
working with information, creating and sharing information, and using ICT responsibly
(p. 51). In my study, ICT literacy was reported by graduates in three dimensions: the
ability to search; collect information from online sources, using social networks
appropriately to create information and communicate with customers; and using digital

marketing tools effectively.

The ability to use information from a variety of online resources and tools to create and
evaluate information in business practice was prominent in the graduates’ work. The
graduates needed to utilise the most appropriate media tools and social networks to

exchange information with customers. They explained:
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Customers go online every day and they update the fashion trend very quickly. If
I do not update as they do, | will not know what customers want, and then | cannot
do this job well. (G5)

I talk to customers and send images of products via social networks, which is very

convenient. (G5)

| am working as a temporary team leader, making plans for the digital marketing
department. We manage mainly e-commerce channels such as Facebook,
Instagram and sales websites. My responsibility is to highlight companies’ brands

on mass media. (G6)

The next important ICT tool in the workplace was the ability to use digital marketing
tools effectively in graduates’ jobs. According to G9 and G3, Internet marketing using
online advertising methods such as SEO (Search Engine Optimisation) or Facebook
advertising was much more accurate than traditional marketing in finding target
customers. These tools helped explore their needs and build a marketing campaign to
convince them to buy products. They said:

The second [...] is how to optimise products for customers to find on Amazon,
eBay websites. (G9)

My duty is to design images on our company’s website and fan page, and I also
build SEO marketing. (G3)

The above reflections revealed that graduates’ working practices currently were heavily
mediated with and by social networks and required the use of social media technological
skills.

Regarding 10C programs, some students reported that they had a lot of opportunities to
use classroom technologies in their learning, and made full use of facilities such as
projectors, computers and other equipment in the classroom. They emphasised that this
was a unique learning environment, only for those engaged in an 1oC program. In the
regular program, their peers were not equipped with these learning opportunities or did
not have access to facilities. Therefore, they did not have much practice in computer skills

in learning. They elaborated:
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Our AP, taught by foreign professors, is well equipped with everything. Besides
having air-conditioned classrooms, computers, projectors, there is also an office

to support AP students only. (G7)

Our classroom is equipped with projectors that allow lecturers to use additional
teaching materials as required. This facility is only available in classrooms of 10C

programs. (G9)
6.2.4. Skills for living in the world

In the category of skills for living in the world, graduates reported on personal attributes,

cultural competence and career identity, as follows.

6.2.4.1. Personal attributes

Figure 6.1 shows personal attributes that graduates considered necessary in their work.
The top attributes included adaptability, confidence, resilience, honesty, patience and

flexibility.
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Figure 6.1. Top 100 personal attributes in the Word Cloud perceived by graduates

Interviews showed that current jobs required graduates to be adaptable and resilient to
cope with challenging situations. For most graduates, working in a foreign company was

their endeavour; however, they had to manage to be adaptable to different working
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cultures. Adaptability was extremely important because it would shape graduates’

identities and how far they would reach in their career. Some explained:

When | was working with a Japanese company, | found it very interesting, because
I was getting on well with my co-workers. [...]. I had to go to work early; even
my Japanese co-workers still work one hour earlier before normal working hours.
Japanese employers preferred employees who worked earlier and who kept their
office table clean. When eating out, new staff was forced to sit next to the

manager. (G8)

To suit Korean companies, the first thing you must be very “alert” and learn how

to be very resilient. (G6)

With the ability to adapt, | can live and work in any work environment and in any

culture, not just local but foreign culture. (G7)

Furthermore, graduates believed they should be flexible to adapt to challenging work
situations and in solving the problems that might arise in their work. For example, G6
elaborated:

Depending on the specific situations and different people, | will have different
ways to solve problems in my sales position. For women, | have different
approaches; for men, the story will be different. Or depending on customers’

financial conditions, | will have different ways to consider and handle. (G6)

Overall, graduates who worked in a foreign working environment, where they
experienced new cultures that had made them more flexible helped them willingly blend
into a whole new working community. This finding is consistent with previous studies,
stating that adaptability and resilience were important in employability capital (Clarke,
2017; Fugate et al., 2004; Tomlinson, 2017). Further findings for adapting to international

and business culture are explored in sub-section 6.2.4.2.

Regarding loC programs, data analysis revealed that graduates engaged with participating
in different extracurricular activities, ranging from academic events (organising
conferences for their faculties, Orientation Day, enrolment activities for new students,
seminars, workshops) to cultural and recreational activities (dancing, sports, playing

musical instruments, etc.), and students’ clubs. Extracurricular activities were an effective
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strategy for graduates to develop their communication, teamwork, organisational,

leadership, and time management skills, making them more confident and dynamic:

| feel that after participating in these extracurricular activities, I am more
confident. Later, when | applied for a job, | felt more confident with my

communication skKills. [...]. I would like to join for self-improvement. (G8)

At the club, I could build my confidence in communicating with others. | found it
more useful to work in groups compared to doing group exercises in class. (G1)

Teamwork is a very important skill. I was equipped with this skill at university. |
used to be the vice president of the student union. Due to this position, | became

more confident and believed in myself more and more. (G3)

| feel that when joining these extracurricular activities, 1 was more confident in
myself. Later, when | applied for jobs, | was always confident when answering
interviewers’ questions. I think it was because | was trained when | participated

in student clubs at university. (G7)

6.2.4.2. Cultural competence

Intercultural competence is defined as “the awareness, valuing, and understanding of
cultural differences; experiencing other cultures; and self-awareness of one’s own
culture” (Deardorff, 2016, p. 247).

Graduates stated that, in addition to personal attributes, they needed to be adaptable to the
business culture in their institutions. Four out of nine graduates were working with foreign
customers from different parts of the globe. According to these graduates, it was essential
to be aware of cultural difference so they could avoid any conflict, to focus on their goals.
They elaborated:

After my first year working in AB company, even though | got a promotion to a
higher position, | decided to quit the job. However, for the second job at CD
company, | really liked the culture, and | found it very suitable for me. The
paperwork procedures are much simpler. (G7)

My bosses are Korean people, so their vision is different from Vietnamese.
Vietnamese people often look at results, but Korean people often look at the

process, this is my personal point of view. | see my Korean bosses paying close
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attention to everyone’s gestures and behaviour. The staff always focus on their
tasks instead of waiting for leaders to assign tasks for them. Korean leaders always
prefer proactive employees. (G4)

The above narratives revealed that cultural competence was imperative in the graduates’
workplace. This is even more important when they interact and work efficiently with co-
workers or employers who have been shaped by different cultural working styles, values
and beliefs. To do that, graduates had to pay attention to different cultures, in order to

build cultural knowledge before and during working hours.

Regarding the loC program, some graduates reported that they had opportunities to
understand and experience other cultures besides the Vietnamese culture through

students’ learning activities in the classroom and overseas exchange programs.

In the formal curriculum, since they learnt all their subjects in English, they were also
taught about English-speaking country’s culture and customs. In their business lessons,
intercultural competence included providing case studies from a variety of cultural
backgrounds worldwide. Such heightened cultural awareness aided graduates in studying
business case studies in ways that were open and respectful. In addition to learning with
foreign teachers, graduates also understood that they had to adapt to different ways of
teaching. In their interviews, they also showed their openness towards new and different
ideas and mindsets during their course:

At university, | studied some subjects with foreign professors. It is necessary to
become familiar with the language of writing English emails more because most

students communicate with these professors in English. (G2)

I think the quality of the AP is good in terms of teachers. | feel like because they
[Vietnamese teachers] have a foreign mindset because they had overseas degrees.
(G5)

In the past, | studied in a public high school, so when | participated in the
Advanced program, my learning experience was new and interesting. [...].
Foreign lecturers speak 100% English. | have a feeling that they followed very
closely their agenda during the lesson. Foreign professors used mostly 100%

foreign theory and case study. (G7)
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Foreign teachers probably have different styles of teaching. For example, the story
they share in class will be a bit different, and | feel like learning more from foreign

teachers' knowledge, due to the different cultural environment. (G8)

The next discussion is about overseas exchange programs. It was shown in graduate
interviews that these programs helped them to develop not only essential skills but also
cultivate intercultural competence: understanding different culture and customs; adapting
new approaches to learning; and self-development. In G3’s narrative, her one-month
exchange program in France was memorable and rewarding. For G7, having had one year
studying in Korea in the program, she had learnt about the traditional culture of Korea,

widening her cultural understanding.

My exchange program in France was very interesting. That was the first time |
learnt in different ways. We had to present in front of the class right after the
lesson. Such sessions were very effective, and | took advantage of all skills like

teamwork, exchanging ideas, debating or discussing. (G3)

During one year of studying in Korea, | learned 100% English and studied with
professors from English-speaking countries. Studying here is more interesting and
effective than in Vietnam. The reason is that the study time is not too intensive as
in Vietnam; they have a very good teaching style and always encourage students
to expand their knowledge of culture and traditions here. (G7)

These two graduates highly valued styles of learning and teaching in exchange programs.

Besides, they also experienced different cultures which required their adaptability:

Besides learning, we also had time for travelling to explore French culture. That
was my first time going abroad; | was surprised with many things, from culture,
the ways to use public transport in France, etc. Blending into a culture of another

country is wonderful for me. (G3)

| experienced their culture, like food, festival and some other traditional culture

of Korean country. (G7)

It can be concluded that exchange programs were beneficial for graduates, helping them
to develop their skills in learning in a new environment and exploring a new culture in
these foreign countries. In previous studies (Fugate et al., 2004), adaptability was

necessary for a new employee to blend into a new working environment. However, as
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shown in this study, most graduates did not participate in exchange programs, even if it
was encouraged by their faculties. According to them, one of the most important reasons
was the prohibitive financial cost in doing so. If they chose to spend their last year at a

partner university, the cost of living and tuition fee was approximately AUD 75,000.

A summary of essential skills in the business workplace and how these skills were

developed in 1oC programs according to graduate interviews is presented in Table 6.2.
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Table 6.2. Summary of essential skills in the business workplace and strategies to

develop employability skills perceived by graduates

e Problem solving skills e Case study
Ways of - s . .
thinking o Crltlc_al'thlnklng skills e Group q55|gnment _ '
e Creativity e Innovative pedagogical practices
e Foundational English language
e English language skills courses
Ways of o  Teamwork skills e Group assignments
working e Communication skills e Presentation assignments
e Networking skills e Extracurricular activities
e Exchange programs
Tools for e Computer skills e Classroom technologies
working e ICT literacy skills (computers, projectors, etc.)
Personal attributes
o Adaptability e Conference held by the faculty
e Confidence e Seminars
e Resilience e Workshops
e Honesty e Cultural and recreational activities
e Patience e Students’ clubs
Skills for o Flexibility
living in ; -
the world Career |dent|_ty . . e Curricular activities
¢ Identifying potential .
career path e Internships
Cultural competence
e Adapting to different e Curricular activities
business cultures e Foreign lecturers
e Being aware of cultural e Overseas exchange programs
differences

To sum up, the above section has identified essential skills in the contemporary business

workplace as perceived by graduates and how these skills are developed in 1oC programs.

The next section presents the findings that relate to graduates’ attitudes toward 10C

programs.

6.2.4.3. Career identity

Career identity defines who students want to be in the future or their sense of belonging
to a professional sector. Career identity in this context means the link between graduates’

career roles and motivation, interests and competencies developed in 10C programs.
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Some graduates reported that their motivation for getting their current jobs derived from
university teachers and friends. Most graduates (seven out of nine) in this study reported
that personal networks had helped them find their current job, especially friends (G2, G9),
relatives (G4, G5) and teachers (G6, G7, G8). Three reported that their teachers inspired
them in their career paths. One graduate (G7) said that she got her first job at the AP
company when she was studying in her final year. With her teacher’s recommendation,

employers readily accepted her. They elaborated:

My teacher, Mr. K introduced me to this job. | think because, at university, I
always show my readiness to participate in my faculty’s activities, then all
teachers knew about my ability. So he introduced me to AP company as an
assistant to the General Director. (G7)

My teacher who taught International Payment subject at A university. She guided
us, and | learnt one more extra course with her. Then she provided information

about jobs related to this industry, and | pursued them. (G3)

Some of them revealed that their internship helped shape their career paths. For example,
G9 after his internship, he was accepted to be a full-time employee in that company. G8,
however, had a different story. After her internship, she did not feel the nature of the work
suited her, so she decided not to pursue the job and decided to study for her Master’s
degree in Korea after university time. It can be inferred that internship could contribute

to graduates’ career identity, helping them justify their choice of career.

As noted, being different from standard programs, an internship in all 1oC programs was
optional. Students in 1oC programs could choose to write a thesis instead of attending an
internship. In fact, most graduates in this study decided not to participate in the internship.

This issue is discussed in Chapter 8 (see 8.5.4).

6.3. Graduates’ attitudes toward IoC programs in terms of preparing students’

work-readiness skills

In the interview, when asked whether they had well-developed critical thinking skills
from their 10C programs for their current jobs, five graduates (four from APs) gave a

positive response, and one JP graduate replied negatively.
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6.3.1. Lack of creativity skills development

Graduate interview results revealed there were limited positive responses to creativity
skills in 1oC programs in this study. Two graduates (G9, G4) responded negatively about

how their 10C programs prepared them for this skill:

I think the 10C program has not taught me [creativity skills], but I developed
mainly from the time | went to work after graduating. (G9)

Not many [creative activities]. Teachers only taught knowledge in textbooks.

There was no organised activity for students to develop creativity. (G4)

They [teachers] did not organise activities that require students to be creative. |
think the only thing we can do is to design our slides in our presentation to be
more attractive. (G5)

6.3.2. Graduates’ notion of global citizenship

When asked about global citizenship, most graduates did not know the meaning of this

term. Only one seemed ready to answer:

Interviewer: How do you know about the term global citizen?

G7: I only heard this phrase a few times, but | have never read

or searched for it.

Then she expressed that a global citizen was someone who could live and work in any
environment. She also highlighted good adaptability when blending into different
cultures. One participant even mentioned that she was currently working with Japanese
and Thai business partners, using English in their conversations all the time (G1).
Interestingly, whether or not she is working in other cultural contexts, she practises the
language and adapts to the culture of the country she is working in. Thus, the data were
not fully addressed by the framework in this study. The lack of graduates’ notions of
global citizenship will be discussed in Chapter 8 (see 8.5.2).

6.3.3. English skills

As seen from data analysis, English communication skills were not highly valued by

graduate participants. They seemed to have negative attitudes toward these skills even
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though English was one of the main reasons they decided to enrol in their 1oC programs.

After the program, some felt they did not improve their English communication skills.

The main reasons could be found in their low English level when they first studied in 1oC
programs and lack of support from teaching staff. Due to insufficient English proficiency,
they found it challenging to absorb their lessons. One graduate reported that he had no

chance to study with foreign teachers across the whole program.
Graduates explained:

Half of our class had very poor English skills. They could not understand what

English teachers were saying. (G3)

We did not have any chance to learn with foreign teachers, only Vietnamese
teachers taught us. | think the English course in my program was not effective.
[...]. Teachers only asked students to listen to tapes and discs without any contact

with foreigners. (G6)

For example, Ms. TP, Mr. HNH or Mr. D, the Dean, taught very well, but only
students who were good at English could understand. Those who were poor in
English could not understand. The teachers’ knowledge and explanation were

wasted on these students. (G3)

To sum up, from graduates’ perspectives, 10C programs to some extent contributed to
students’ English skills, especially specialised English that was useful for their current
jobs. However, some graduates said there were some drawbacks with 1oC programs, such
as the low English level of students and lack of foreign lecturers in the programs which

could limit the development of English skills.
6.3.4. Internship

In graduate interviews, only three out of nine graduates decided to undertake an internship
as an elective. First, they hoped to understand how to do a task for their major. Second,
they expected to gain real experience and understand the business culture in the
workplace. Third, they thought they would be able to show their ability to work in a real
work environment. In addition, some graduates also expected to expand their networks

during the internships. The results, however, did not meet their expectations. In fact, they
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experienced the opposite, such as they lacked support from the company and university,

lack of time, leading to their ineffective internship. They recalled:

| worked an internship at the International Payment office at VP Bank. [...]. I
didn’t have much conversation with staff, and I could not support them with the
customer transactions. My duties were just reading documents and adhering to the

procedures. After reading, | was not guided by anyone. (G3)

I think it was still a waste of time and the internship was not very helpful for me.
Before going to internship, | hope to learn about company culture, because | had
never worked full time at the company. However, the reality was that | was only
assigned to do simple and irrelevant tasks such as entering data in the company’s

software and checking the number of products. (G8)

I did an internship in a travel agency in Hanoi. This is a newly established
company. | found on the Internet and contacted them for an internship. Because
my program is not required to undertake internships like in standard programs, so
students who want to have real working experience need to find a placement by
themselves. (G9)

Six out of nine graduates decided not to do an internship because they were not confident
of finding a suitable placement, or they preferred writing a thesis instead. Some

elaborated:

I did an internship in my third year for about five weeks. At that time, | had to
write an internship report, but it was just a formality to show that | participated.
In my fourth year, students could choose whether to undertake an internship or

write a thesis, and | decided to write a thesis. (G1)

Actually, I did not undertake an internship related to my program. My Advanced
program did not require us to have an internship. I chose to write a thesis [...].

However, | had my own internship through my acquaintance. (G2)

During four years, | did not do internships. In fact, in my program, if students do
internships, they have to find them. The centre [the institution organises the loC

program] does not support students in this issue. (G5)
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These narratives suggested that 10C programs should cooperate well with companies to
support students for their internship. For example, before the internship, 1oC programs
should recommend companies, instead of expecting students to find placements. Most
students were not motivated to ask the company to work unpaid for an internship. Besides,
to encourage students to do the internship, 10C programs might consider changing
internship to become compulsory credits, so that all students were required to attend. As
noted by G2:

| see that a lot of my friends in my class who did not participate in any internship
at the moment are still confused about what they want to do for a living. I think if
the university could connect and send students to companies for compulsory
internships, students would have better work orientation. (G2)

The interviews illustrate that 1oC programs should support students to have clear
internship orientation and cooperate well with companies where students were
undertaking internships. This would lead to improved working abilities. This point is
expanded in Chapters 8 and 9 (see 8.5.4 and 9.4.1). It was likely to be better if internship
in 1oC programs could become a compulsory credit. Finally, 1oC programs should build
a career orientation to tailor for students from their first year, so they feel less confused

about their future careers.
6.3.5. Teaching staff

In terms of teaching staff, some graduates revealed that IoC programs were delivered by
lecturers perceived to be highly qualified and who had profound knowledge and authentic
experiences. Graduates had opportunities to study with both Vietnamese and foreign
teachers. According to them, while foreign teachers could encourage students to express
their experience or to debate business issues to develop critical thinking skills,
Vietnamese teachers were good at giving business examples in the Vietnamese context
to students. This was the interesting feature of 10C programs. As a result, they could
understand specialised business knowledge in both Western and Vietnamese settings.

They expanded:

| feel the teachers were very dedicated and tried to bring the latest knowledge to
students. (G8)
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Foreign teachers are leading experts in the business field. They taught in a
professional way that was easier to understand. Vietnamese lecturers are those
who had deep knowledge. (G9)

There were subjects that teachers could not put case studies in Vietnamese
context, but it must be foreign theories, such as critical thinking. [...] and give

examples in the Vietnamese context. (G7)

After studying with Ms. TP, Mr. D at the Faculty of Finance, Mr. HNH, who were
experts with excellent teaching methods, | felt that my specialised knowledge was

good enough and | was well prepared for a job. (G3)

It should be noted that they valued their thinking skills developed in foreign lecturers’
classes only. The graduates in this study showed their positive attitudes and appreciated
the ways in which foreign teachers taught them critical thinking, which was missing in
Vietnamese teachers’ classes. It was supposed that IoC students would be learning in a
Western academic environment in Vietnam. Besides, some graduates complained that
Vietnamese teachers were not as professional as foreign teachers. They said:

More than half of us were very poor in English skills. As students cannot fully
understand English, some of my teachers often cut content in the course book in
their teaching. (G3)

Vietnamese teachers often give very good visions of the course but do not perform
100% what they plan. As for the foreign professors, they finish all their objectives

[...]- As | see, the foreign teachers are more professional. (G2)

In summary, this section reported on graduates’ attitudes toward 10C programs in terms
of preparing students’ work-readiness skills. The graduates identified five areas of
concern: lack of creative skills development; lack of notion of global citizenship; English

skills; internship; and teaching staff.
6.4. Conclusion

This chapter has presented graduates’ perceptions of essential employability skills in the
business workplace in terms of four categories. This chapter also examined how graduates
experienced their IoC learning, and finally, graduates’ attitudes toward their 10C

programs.
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The next chapter presents qualitative data collected from employer interviews in terms of
their requirements for a new employee in general. Their attitudes toward IoC graduates’
employability skills will also be examined.
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CHAPTER 7- EMPLOYER INTERVIEW FINDINGS

7.1. Introduction

This chapter presents the qualitative results from employer interviews regarding their
perceptions of core skills perceived to be essential in the business workplace. These skills
are general categories broken down into four sub-categories, which engaged with the
Assessment and Teaching of 21st-century skills (ATC21S) framework (Binkley et al.,
2012) (discussed more fully in Chapter 2). The first section presents a brief profile of
employer participants. This is followed by employers’ comments on IoC graduates’

essential skills as well as advice for 10C graduates to improve their future employment.
7.2. Employer profiles

Nine employers accepted the invitation to take part in my research, but only seven
produced relevant data used in this study. There were six males and one female participant
aged 30 years and above. They all had at least two years experience in their current
positions: General Manager (2), National Sales Manager, Deputy Human Resource
Manager, Business Development Manager, Human Resource Manager and Group
Leader. Because these were anonymous interviews, each employer was given a unique
code (e.g. E1, E2...E7) to identify participants.

As noted, E7 was both a group leader and a graduate from an loC program in Vietnam,
so he shared ideas from both aspects: from the perspective of a business leader requiring
skills for employees and his assessment of skills acquired from completing the 1oC

program.

7.3. Employers’ perceptions of core skills perceived to be essential in the business

workplace

This section presents employer findings in terms of what they perceived as the most
essential skills of potential employees in terms of ways of thinking, ways of working, tools
for working, and skills for living in the world. Results of interviews with seven employers
in this study show that most responses emphasised changing the way employees work in
the modern world of business. According to them, the advancement of technology and

science has and will be transforming the whole business world into a digital business
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world. This section discusses the core skills that employers indicated every employee

should possess in their current jobs.
7.3.1. Ways of thinking

Employer participants perceived the most thinking skills included problem solving,
creativity, and critical thinking. In the following subsection, I report on what employers

perceived to be the most essential skills in business-related job requirements.

7.3.1.1. Problem solving skills

Regarding problem solving skills, employers in this study often mentioned the ability to
handle difficult or unexpected circumstances in the workplace as well as complex
business challenges. Some reported prioritising graduates who can identify and evaluate
different types of situations and suggest reasonable solutions. With problem solving
skills, employees could confidently cope with any situations that arose. Some commented
that problem solving skills were used not only in the workplace but also in other areas of

life, such as building relationships and making everyday decisions. They elaborated:

There is an idiom | totally agree that some people are just better than others at
giving solutions. If the whole team works together for the same problem, and you
are the person who can come up with a solution, you will achieve better, and the

opportunities in your career will be better. (E3)

As an interviewer, | sometimes set up specific situations related to dealing with
difficult customers, or contracts and ask candidates to solve these situations. We
prepared sets of interview questions to ask if candidates find they meet the criteria

of the given department in my company. (E6)

| often encourage them [the staff] to set goals, plan and solve problems by
themselves. [...]. I really want everyone to be proactive in their work. [...]. All
my employees usually set their sales targets to give their desired salary; then they
decide the rest work. (E2)

The above narratives illustrate that business owners highly value employees who could
identify and actively propose solutions quickly at work. Even problem solving skills were

one of the criteria in job interviews, as in the case of E6.
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7.3.1.2. Creativity skills

Most employers in this study highly regarded creativity skills of an employee who could
apply new ideas in their work as well as the everyday activities of the company. Some
examples included changing one’s mindset or ways of working that took less time but
was more efficient. Notably, they expected to see an employee who was not only good at
professional skills but also able to propose new initiatives when necessary. E2, a National
Sales Manager who had approximately 2,000 employees across Vietnam, indicated that
his sales team was more outstanding than other teams in terms of turnover. One of the
best strategies, according to him, was that unlike other sales teams, his sales team set their

own sales targets. He said:

I don’t work with them about sales, but I work with them on salary target. I simply

ask them “how much do you want to get paid?” (E2)

According to E3, General Manager of a private company specialising in Information
Technology, an employee who worked creatively was one of the candidates he considered
for higher positions in his company. E7, a leader of six team members in the human
resources department, stated that his company specialised in recruiting for start-up
companies, majoring in connecting sales staff through a job portal, therefore creativity

was crucial for his team. They further explained:

People tend to think that sales staff do not need creativity. They tend to think that
only marketing staff need creativity. But | disagree. | agree that sales working is

a process and routine, but if we adjust a little bit, we will do a lot better. (E2)

I think that every working environment requires creativity. Of course, in positions
like accounting, their tasks are just to collect money and pay fees, or just to keep
paperwork, the requirement will be less. And of course, if there is creativity, the

working process will save more time and be more efficient. (E3)

In general, for start-up research work in my company, creativity is an important
skill for staff. Because we do research on customers’ psychology to grasp their
needs. Then my staff have to read a lot of tests about understanding one’s

psychological behaviour in order to bring benefits to the company. (E7)
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Being aware of the importance of creativity skills, employers in this study are role models
to motivate their staff to be creative. For example, E2, who used to be a salesperson before
taking up this position, said:

I received the You Can Make Difference Award from ABC company. | reflect that
throughout my professional life, | have been constantly innovating and improving,
even though it is very small innovation, but it also brings positive results for me.
(E2)

7.3.1.3. Critical thinking skills

In this context, critical thinking means the ability of an employee to look at a working
situation from multiple perspectives and weigh up possible solutions before coming up
with a final answer. Four out of seven employers (E1, E2, E3, and E7) in my study
indicated that the mastery of critical thinking was considered a significant step to

becoming a great leader.

E1, General Manager of a real estate company with 30 employees, reported that he most
required critical thinking skills for management positions in his company. According to
him, leaders with critical thinking skills were in high demand to make reasonable and
accurate decisions with the best possible outcomes. In fact, in small and medium-sized
businesses in Vietnam (i.e. having from 11 to 100 full-time employees), decision making
is “generally centralized and the power of control lies with the owner/manager” (Nguyen

Duy, 2017, p. 27). E1 explained:

Vietnamese real estate companies involve so much legislation, so we have to be a
critic when opinions of the Board of Directors are given. [...]. It happens more
with leaders especially when they argue to compare target prices with market
prices of similar products, for example. [...]. In such situations, critical thinking

can help leaders find better solutions. (E1)

For E3, General Manager of an information technology company, critical thinking skills
helped him, as a leader, avoid personal beliefs and bias. According to him, the inclination
of leaders sometimes happened at work when they judged the views of others
subjectively. Therefore, in order to reach practical decisions, leadership teams should
understand the importance of available options and ideas from different people in the

company. Similarly, E2 commented he was a primary example of applying critical skills
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at work, helping him advance in a job starting from basic salesperson to national sales

manager. He explained:

In any case, | appreciate that they are willing to give their opinions and defend for
their opinions in a calm and courteous way. [...]. And I often consider that if that

idea is reasonable, I will follow, and if not, I will explain to them. (E3)

If you work in the same way, you will be left behind. | always ask questions,
questions of myself and for other employees as well. For myself, | always ask
“what can I do better? Did I do that correctly?” (E2)

Furthermore, E7, group leader of a start-up company, valued employees who could make
judgements about how best to proceed with their work. He also pointed out that his
employees needed critical thinking skills to complete tasks effectively as well as being
promoted. In fact, some of E7’s team members were young and inexperienced in working
with staff in other departments and business partners. As a result, E7 spent his time

advising them on what to do in a specific case. He elaborated:

For my employees, critical thinking is not so new for them, but I think they must
improve gradually. [...]. T encouraged them to collect as much information as
possible before making conclusions. | think it is an important step to master
critical thinking skills. (E7)

Some employers commented that developing critical thinking skills was a challenging
requirement for new employees in Vietnam. According to them, new employees were not
likely to speak up due to their lower positions or were not able to speak with senior
managers. This is partly due to cultural practices in relation to demonstrating respect in

the workplace (see also 8.3.1).

The next section explores employers’ perceptions about fundamental ways of working in

the business workplace.
7.3.2. Ways of working

Ways of working is one of the most important criteria for employers in my study to assess
an employee's ability. The essential skills in this category include communication,
teamwork, English and networking skills. The following sections details each of these
skills.
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7.3.2.1. Communication skills

Communication skills in this context are understood as the process of exchanging
information in verbal and non-verbal forms between one staff member and others within

an organisation.

Firstly, most employers in my study indicated that when selecting a candidate, they would
seek one who had strong communication skills. Notably, at the job interview, they would
choose candidates with effective speaking skills, demonstrating confidence when

answering the recruiters' questions. They gave some examples:

During the recruitment process, my company always focuses on face-to-face
interviews. A potential candidate to be accepted into my company is the one who
is [...] and knows how to communicate, even knows how to use eye contact
effectively during the interview. [...]. I let them play the role right in the interview.
I will be a customer, and they will be a salesperson, and | will ask a few difficult

questions to evaluate candidates. (E6)

| required them [hiring staff] to assess candidates not only based on specialised
knowledge but also other factors such as whether candidates are humorous and
positive in communication. | often tell my staff, "If you're not happy, how can you

make a sale?” (E2)

During interviews, basing on evidence that they [candidates] answer, which are
not logical with each other; we will find out if they are honest and confident or
not. [...]. Communicating with self-confidence, | do believe, very crucial both in
life and work. (E3)

Secondly, most employers highly valued employees who communicated expertly with
colleagues, managers and customers. For example, E7 valued a new staff member who
had a positive attitude and good listening and communication skills. The nature of E7’s
company was a start-up company. For product development, there were many stages,
such as working with sales and marketing departments or with business partners.
Accordingly, effective communication enables team members to share ideas in group
discussion, leading to increased work efficiency. E2 reported that communication skills

were essential for new graduates to undertake in the probationary period, which generally
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lasted two to three months. If they communicate well, they will easily interact and get

support from other staff. They explained:

It is important to listen carefully to see what problems the other departments are
facing, then they [employees] should summarise, analyse and give solutions for

these problems. (E7)

If you are a new employee, you need the support of your colleagues because
colleagues can have good ideas, good lessons that we can learn. (E2)

In addition, according to employers (E1 and E3), this depended on the nature of the job.
An employee is required to possess communication skills at varying levels. Positions like
customer service, human relations or marketing required practical communication skills
to get the job done in the best way. For example, in the real estate field, E1 confirmed
that in his company, staff in the front office are required to have excellent communication
skills. In E3’s case, mastering practical communication skills was crucial for any

salesperson. E1 and E3 noted:

Our customers’ service employees work directly with customers who buy a house
or apartment from our company. After selling, there are other tasks such as after-
sales service in which customers have benefits, for example, a 15-night vacation
for one year after purchasing. Therefore, communication skills are extremely
important for the front office department in our company. (E1)

Communication skills are very important, especially employees working in the

field of business. [...]. When customers trust you, you can close a sale. (E3)

7.3.2.2. TeamworKk skills

In the context of this study, teamwork is a skill that requires team members to interact
with one another to perform a common task to promote work efficiency. All employers
in this study considered teamwork skills to be essential for business employees for the

following reasons.

Firstly, the criteria to evaluate candidates when applying for any position in an

organisation or company are explained as follows:
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There are individuals who are very good at individual work but poor in teamwork
skills. From my perspective and from my company request, | think such
candidates are not eligible. (E3)

We build an interview set. [...]. | can listen to how a candidate responds to the
interview. [...]. Questions to figure out teamwork skills like "Do you like working

alone or in groups?” (E6)

Second, from the perspective of these employers, teamwork is a working method that
needs coordination with other members to ensure all are on schedule to achieve the best
effect. For example, E1 said that his company runs a lot of events and campaigns.
Whenever an event occurs, employees from marketing, communications, sales
management or accounting departments must collaborate well under pressure. He further
emphasised that if an individual did not improve their ability to work in a team, it was
difficult to survive in the working environment. For E7, 90% of his employees worked in
groups, therefore he required practical teamwork skills among team members. Some

comments included:

There are events in which we serve about 500 to 1,000 customers. So at one time,

they must be able to work extremely well together. (E1)

Everyone must be a link in the work system. If you are good at working
individually but cannot share with others, then the project cannot go forward. (E3)

In the process of handling common business matters, there is a need for

coordination between members. (E4)

7.3.2.3. English skills

English skills in this context are defined as the ability to use English in oral or written
form to communicate and interact with people at work. In interviews with employers,
most indicated they always encouraged their staff to be proficient in English
communication skills. For example, E6, a human resource manager with approximately
14 years experience in the hospitality industry, reported that besides communication and
teamwork skills, for positions such as sales, marketing or customer service in her
company, only staff who could speak and write emails in English were accepted. Her
reasoning for this was that these employees had to work with 100% foreign customers.

Similarly, E2, E3 and E4 suggested there were often several positions in their companies
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appropriate only for foreign language graduates, especially those having English as an

additional language.

Referring to job interviews, employers revealed they always prioritised candidates with

English communication skills, and this was essential when applying. They added:

In addition to submitting a CV, candidates must pass two rounds of examinations.
In the first round, they have to show their written expertise. The second round is
being interviewed in English. Candidates must demonstrate sufficient English

competence to be accepted. (E5)

My company interviews potential candidates in English for certain positions.
Therefore, if an applicant does not have good English skills, he/she will definitely

be denied a job interview, and that opportunity will be left to others. (E6)

In Vietnam, when looking at a CV in English, most of them [employers]

immediately have a preference. (E7)

Besides, a candidate possessing excellent English communication skills would also be
more highly favoured and offered attractive salaries in recognition of this skill. For E1, a
General Manager in a private real estate company, the English requirement was not
imperative, but he always encouraged his employees to learn English. His company had
a budget to pay for extra English classes for some employees. E6 also pointed out that her
company also regularly provided opportunities for her employees to attend English
communication skills training courses to improve their skills for professional

development. They explained:

English is the door that opens up the world, so I personally think we will feel

confident going anywhere in the world in English. (E1)

Therefore, this will be one of the most important criteria for the company to select

qualified employees as well as qualifications for higher positions. (E6)

In sum, English is an essential part of the employer's selection of candidates and
employees’ career development. Having English is a great advantage to help employees
find secure jobs in business companies. Therefore, enhanced training in English skills
during university time to create competitive advantage was encouraged by employers in

this study.
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7.3.2.4. Networking skills and personal relationships

Networking skills or relationship building skills in this context refer to maintaining
professional or social contacts at work. Employers in this study all agreed that networking

skills were essential to assist employees to develop their careers.

According to employers that responded, by connecting with people in the company, new
employees would have the opportunity to learn networking skills from experienced
people and improve other personal skills such as communication and teamwork skills.
(see 7.3.2.1 and 7.3.2.2). At the management level, according to some employers, in
addition to proper credentials, employees must demonstrate that they had excellent
management skills and relationship building skills to be promoted to higher positions.
Specifically, according to these employers, a typical staff member was not likely to be
promoted if no one knew them. Some indicated that an employee who could develop

relationships with others from different departments impressed them. They elaborated:

For new employees, it usually takes one month for them to get acquainted with
people and the company culture environment. [...]. Especially for new graduates,
they are greatly supported if they know how to actively connect with senior staff

in the department or other departments. (E5)

Among two or three employees with the same expertise, who show better
interpersonal skills will have more opportunities for promotion. (E4)

Especially for sales, networking skills of employees is crucial. When interviewing
for a job, I often consider how a candidate is able to expand the relationship by
asking them relevant questions. [...]. So this is who we need for the sales position.
(E6)

Next, they also revealed an issue about relationship based job arrangements, which is
called con éng chau cha (born with a silver spoon in one’s mouth). Con éng chau cha
plays a vital role in recruiting and appointing a person in an organisation. The data
analysis of this chapter revealed that con 6ng chau cha is still happening in some
companies. Some employers, however, admitted that it was no longer the most important

factor for a candidate to win the job. They elaborated:

There is a case of X nephew of the Deputy Director and a Vice President of the

group. We recruited an IT manager position, but this person did not know anything
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about IT-related issues, so I transferred him to another department. [...]. The Vice
President after that was not happy, he meant, “X is my nephew, and you have to

recruit him, whether or not X’s expertise is relevant to them”. (E6)

There are several cases of con 6ng chau cha in my company. They are

recommended by my managers. (E4)

When a new employee is recommended, our departments work separately from
each other. Even if the boss introduces a person, the department head who receives
him/her directly will have the final decision. That means the boss introduces the
candidate, but the head of the department does not agree or finds that he/she does

not meet the job requirement, then he/she will be rejected. (E5)

They also implied that in cases of con 6ng chau cha, they still had to demonstrate that, at
least, they had the capacity to work well. Personal relationships seemed to give an initial
favourable condition for some employees to be employed in certain positions. However,
they still needed to make an effort to stay in that position. This is evident in the following

comments:

Of course, there are still cases from mai quan hé lén (very powerful people); we
have to arrange a certain position for them. However, every business requires a
high efficiency at work. We cannot nudi (raise) someone without knowing how
to work. (E4)

Basically, they [con 6ng chau cha] still have to have a suitable degree. They may
not be better than others, they may be just as good as others, but when being
recruited, they have to meet the job requirement and not be less qualified than
other candidates who are rejected. (E5)

The next section discusses how tools for working are essential in the business workplace.
7.3.3. Tools for working

Tools for working in this context refer to the ability to use tools related to computers and
technology. Firstly, most employers in this research expressed that computer skills were
the necessary condition for hiring a candidate. Word, Excel, PowerPoint, and Outlook
were used so widely that they were viewed as indispensable for any job seeker. They

commented:

Page | 177



Someone who wants to work in my company or other companies in the business

sector, of course, they have to master this tool [technology] by default. (E3)

Proficiency in PowerPoint software is one of the most important skills in any
modern workplace, but many people still struggle with preparing to deliver a basic

presentation. (E5)

Secondly, according to employers, with the development of technology, software has
become an integral part of every business operation. For E1, having a company delivering
on projects in most regions of Vietnam, the use of media tools was especially important

for his business contacts. He said:

We have regular meetings using video conferencing. We also have a webcam so
that customers can access the company anytime, anywhere to see the progress of
construction. [...]. When working with foreign design consulting partners, our
staff can also work from Vietnam to the United States or from Vietnam to Hong
Kong. (E1)

One thing for sure is that if you do not learn and develop your technological skills,
you will definitely be left behind. (E2)

Thirdly, utilisation of software helped to manage effectively and improve working ability.
In this study, applications such as Zalo or Viber were mentioned in interviews with
employers. Commenting on online teamwork skills, some employers indicated that the
widespread use of the Internet and technology in the new millennium allowed employees
to be more proactive in their time and workspace. Their employees might have to work
in teams at different locations at the same time. Therefore, each member needed to master
online teamwork methods and techniques. These methods and techniques helped
employees in their jobs, regardless of location and time, to share and discuss work

effectively. For example, two of them indicated:

I want my team members to link together as a group on Zalo. Because they have
to go out to the street to sell goods, sometimes they feel lonely, lost and isolated.
[...]. When a team member finished a sale, he/she will share with the group by

posting on the group chat. (E2)
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We use a chat application called Viber. Viber is very popular in real estate. Big
companies use Viber because it has a large number of users, and it is easy to use.
(E1)

The next section discusses essential skills for an employee in the business workplace.
7.3.4. Skills for living in the world

In the category of skills for living in the world, employers reported their requirements in
terms of personal attributes, career objectives and cultural competence, as follows.

7.3.4.1. Personal attributes

The data from interviewing employers revealed that hiring managers were always looking
for different qualities for different roles. However, they all preferred the following

common personalities, as shown in Figure 7.1.
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Figure 7.1. Top 100 personal attributes in the Word Cloud perceived by employers

From Figure 7.1, the most outstanding words in terms of personal characteristics of an
employee, expected by employers, include humorous, enthusiastic, flexible (flexibility),
positive, honest (honesty), and confident (confidence). The following discussion reveals
what employers actually said about these attributes, except for qualities of confidence,
reported in section 7.4.4.

Firstly, three employers revealed they liked working with an employee who has a good

sense of humour, especially in sales and customer service positions. They elaborated:
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As an employer, I often ask leaders of human resource department that “when you

recruited her/him, did you find her/him happy or not? Are they humorous?”’ (E2)

As for a salesperson in my company, | think they need to have a good sense of

humour to make many sales. (E3)

I give priority to those who show freshness, sense of humour, being sociable and

having a positive attitude in any situation. (E6)

Secondly, the chosen candidate in their companies would always be those who were
enthusiastic and flexible in their work. If an employee demonstrated that they were
familiar with and accepting of change, and they had the ability to react quickly, the
employer would be impressed by this employee. According to E7, since the nature of a
start-up company was very flexible, an employee also needed to adapt to all these
changes. E2, a national sales manager who currently managed thousands of sales staff
confidently asserted that the indispensable requirements for sales positions were

enthusiasm and energy. They explained:

New employees are sometimes too nervous when being assigned a new task.
Nevertheless, if they are young, then they should ask for help clearly and work
with enthusiasm. | appreciate new graduates who are enthusiastic and supportive.
(E7)

I have interviewed a lot, and | am sure that the interviewers have a very accurate
view. They will understand whether a person is suitable for the position or not.
[...]. One thing for sure is that recruiters would prefer an energetic and

enthusiastic person, but not too competitive. (E2)

In addition, employers believed that an optimistic working attitude significantly affected
employees’ performance. People with positive attitudes build effective teams and gain

trust in their superiors. Two employers commented that:

From the interview round, we are very interested in people who have positive
attitudes, except for positions that we recruited from another department. In recent
years, we consider more about candidates who are active and positive. [...]. In the

sales department, we are looking for extrovert candidates. (E4)
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With positive attitudes, team members will unite and build common goals at work,

which can accelerate the process of work. (E3)

Furthermore, some employers valued the honesty of an employee. Honesty here is not
only about doing things the right way, but it is also building loyalty and trust in managers,
colleagues and customers. For example, according to E1, the honesty of staff in real estate
had a significant influence on company benefits. He witnessed numerous situations where
managers were not 100% honest because group interest was affecting their decision
making. In insurance, for example, according to E4, a dishonest employee may collude

with customers to receive insurance compensation. They said:

Later or sooner, there will be certain true information disclosing in the real estate
market, and they will be rejected due to their dishonesty. Once they are rejected,

it is very difficult for them to be accepted by other companies. (E1)

For employees working in this area [insurance], my company is also concerned
about their honesty. (E4)

From the above quote, an honest employee would be highly appreciated, and employees
who are dishonest and “have their own intentions” (E1) will affect benefits to the

company; as a result, they could not remain in the company.

7.3.4.2. Career objectives and cultural competence

Career objectives in this context describe what an employee wants to achieve on his/ her
career path. The employers in my study indicated they would value an employee who had
clear career goals. This was also demonstrated by their long-term commitment to the
company. According to them, recruiting and training a new employee was time
consuming and costly. Therefore, they wanted to know whether a potential staff planned

to stay with their company for a long time or would leave quickly.
They explained:

Business culture is important because an employee, whether new or old,
understands that business culture will stay with the company longer and will be

more connected with others. (E1)

If they do not identify why they would like to do the job, they will easily become

stressful and demotivated. [...]. They should spend one to three years to
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understand actual business tasks, and then have plans for developing their career
clearly. (E4)

They reach a certain position without achieving adequate income or career
opportunities; sooner or later they will leave. [.... ]. Therefore, we want to know

their career orientation and dedication. (E5)

Cultural competence in this context refers to an employee's ability to adapt to a company's
unique values, beliefs and everyday behaviour. According to employers, when an
employee fitted in with company culture, they were likely to work for that company for
longer. For example, E4 indicated that his company had a dynamic, youthful, and casual
workplace without many regulations. Meanwhile, E1's company had a more formal

management style. They said:

Even from leaders to employees, everyone is quite relaxed and close to each other.
(E4)

We have a specialised department responsible for training employees every year.
And of course, new employees must quickly adapt to the company's culture. (E1)

E1 also added that one of the unique characteristics of this business culture was rewards
giving for excellent staff, which he described as completely different from other

businesses in Vietnam. He said:

The chairperson of the company set up a very special program called thi ngh;
quyét (contests of resolutions). That is, there is a resolution every year for staff to
follow. [...]. Staff will have their salary and bonuses deducted and will not be
promoted in that year if they fail thi ngh; quyét. And if they achieve, they will get
very high prizes, for example, 100 million VND for the first prize. (E1)

In our company, there are great rewards; you can even buy a house in a year. If
you imagine that by skipping ngh; quyét, you lose a house, then your motivation

will be great, and the resolution will be extremely stressful. (E1)

In addition, the working environment is becoming more and more diverse. Hence,
employers in this study paid attention to building and strengthening the behavioural
culture of staff in their enterprises to avoid conflict. For example, according to E3, to

build a sustainable corporate culture, every employee must form a good relationship with
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colleagues and have an open and cooperative attitude. Similar, E7 also motivated his staff
by asking them about their motivation and what value they could bring to the company.
Besides, every staff member in his company was aware of not having an unpleasant

attitude or contributing to a blaming culture (van héa dé 16i). He said:

No matter how excellent an individual is, it is difficult to have success without

cooperating and helping each other. (E3)

In sum, in a business working environment, the leaders in this study expressed that they
tried to build some shared values to link their employees together. They also thought that
employees should adapt to the working culture to help them work more effectively. Table

7.1 summarises the necessary skills in the business workplace, perceived by employers.

Table 7.1. Necessary skills in the business workplace perceived by the employers

Problem solving skills
Creativity skills
Critical thinking skills
Communication skills
Teamwork skills
English skills
Networking skills
Personal relationship
Computer skills
Ability to use technology and media tools
Personal attributes
o Sense of humour
o Enthusiasm
Skills for living in the o Flexibility
world o Positive attitude
o Honesty
Career objectives
Cultural competence

Ways of thinking

Ways of working

Tools for working

The following section reports on employers’ attitudes and their advice to 10C graduates.
7.4. Employers’ attitudes toward IoC graduates

The interview data from employer interviews revealed several comments on loC
graduates in terms of core skills, foreign degrees and reputation of the university,
teamwork skills and overconfidence. The following sub-sections explore each of these
categories in detail.
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7.4.1. IoC graduates’ core skills

Employers seemed positive about how they valued 1oC employees more than local
graduates in terms of communication, presentation, adaptability, flexibility, confidence

and the ability to use the English language. They elaborated:

Local graduates are, in fact, inferior to 10C graduates in terms of presentation
skills. (E4)

In general, | feel that loC graduates are very confident in working and in
communicating with other people. [...]. It is not difficult for them to integrate into

the company culture. (E5)

E4, a deputy HR director, reported that within his company, three employees graduated
from 10C programs in Vietnam. When asked about these employees, he said that they
performed better in foreign language skills, logical thinking and problem solving,
compared to other new employees who were recruited into the company. Notably, for a
case of graduating from a JP between University C, a leading university specialising in
economics in Vietnam, and a foreign partner university, E4 highly rated his flexibility in

working. He said:

In general, loC staff are confident in solving problems, presentation related issues
and presentations are well implemented. [...]. As for X, it seems he is the most
confident of them. [...]. He prepares documents for meetings or presentations,

using Powerpoint to look very professional. (E4)

Interestingly, this result is consistent with the outcome in Chapter 4, where C emerged as
the highest-rated university for students’ current skills of all four universities. How the
university's reputation affects students’ skills development from the perspective of

business owners is further discussed in Chapter 8 (see 8.6.2).

E1, who was directly supervising 30 employees, said that he had a higher priority over
those who had foreign qualifications. As noted, he held his Master’s degree from an 1oC
program, cooperating between a Vietnamese university and an Australian university. He

said:

Page | 184



In fact, those who study in 1oC programs have better soft skills than those of
normal Vietnamese curriculum, and they are more confident, and that's what |
need at work. (E1)

Regarding the English skills of 1oC graduates, most of the employers said that 10C
graduates were better in English skills than local graduates. For example, they

commented:

They [loC employees] are much better in English, and they have better ability to
communicate and more confident as well. They have strange and interesting
approaches towards a problem, which create a favourable attitude towards the
leaders. (E7)

The first thing which is easy to recognise is that their English skills are better.
(E6)

IoC programs noticeably enhanced students’ English competence due to intensive
foundational English courses and the use of English as the language of instruction
throughout the programs, as mentioned in Chapters 5 and 6 (see 5.2.2.1 and 6.2.2.1).

7.4.2. IoC graduates’ foreign degrees and reputation of university

Employers in my study also emphasised their preference for recruiting lIoC graduates. In
particular, they highlighted the importance of university reputation and foreign degrees
in their choice of potential employees. They assumed that in holding an international
qualification, l1oC graduates tended to have better skills than domestic ones. Therefore,
loC employees in their organisations were accepted at entry level due to their degrees,
which represented an advantage over their peers graduating from local programs. They
reported:

Surely, this [foreign degree] is a priority. | always prioritised those who have a

foreign qualification and a degree in English. (E1)

Of course, there will be an impression: something called a priority [...]. In the
minds of employers, there is a preference for people graduating from University
X. (E3)

Make sure | look at their CV first and find out if they graduated from a reputable

university. (E2)
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| realise that students who graduated from the 1oC programs of the top business
universities such as Universities A and C have a more professional approach. That
IS, when they joined my company, | trained them much easier [sic] than the rest.
(E4)

7.4.3. IoC graduates’ big ego when working in teams

Commenting on working in teams, some employers complained about 1oC graduates who
were inexperienced in cooperating with other team members. Explicitly, these employees
often expressed their “big egos” and ignored other colleague’s opinions, leading to

difficulties in collaborating in everyday tasks. They elaborated:

The biggest difficulty when working in groups in my sales teams is that they
express big [syn. inflated] egos. At that time, they often objected to other people’s

opinions without careful consideration. (E2)

Some of them [loC employees] don’t want to admit that they don’t know. They
are not open to exchanging and sharing information. [...] They find it hard to talk
to other members. (E3)

They are interested in the desired salary and the reputation of the business. But
they did not look at themselves to see what exactly they can contribute to the

company. (E5)

Regarding employers’ advice for the future and new loC graduates to be successful when
working in groups, most emphasised the habit of learning and listening to others. On the
other hand, according to them, employees should also show a low level of ego and respect

for others. They said:

The first is that you have to listen to other people's opinions, sincerely. | conceive

that there is no bad idea, but the worst one is having no idea. (E2)

Every situation, when working in a team, everyone should try to lower their ego
and try to see good points in the opinion of others. To do this requires a long
process of training. (E3)

As for your problem, you should slowly present it and then listen to other people's
suggestions. If you have suggestions for others, you have to be objective and put

yourself in the position of others. You have to learn how to demonstrate that you
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are aiming for the benefits of the team, not to assert or express your ego in front

of everyone. (E3)
7.4.4. IoC graduates’ overconfidence

Regarding personal attributes, three of seven employers (E1, E6, E7) complained about

excessive expectations and overconfidence of l1oC graduates.

The first is their excessive demand for wages and promotions. For example, E7
complained that he accepted an 10C graduate to join his team because he always preferred
an employee who knew English for the job. However, he realised that sometimes these

employees tended to be overconfident, which could limit their ability. He said:

They [IoC employees] might think: "I believe my curriculum is better [than those
who graduated from a standard program], and | believe my ability is better”. Then
when dealing with many issues at the workplace, instead of being open-minded

to learn, they ask for ridiculous benefits from the company. (E7)

E6, a human resource manager, also complained about 1oC employees. According to her,
one of her 1oC employees expected to be promoted to a higher position in a short period

of time. If he did not achieve that position, he would more than likely quit. E6 explained:

They [1oC employees] do not understand that everything needs to have a process.
That is, in work, they must achieve a certain level of professionalism and
prominence, and then leaders will consider moving them to a new position. They
do not understand even though | sometimes try to explain and try to persuade them

to stay in the company. (E6)

Thus, the expectation of a too high income sometimes made IoC graduates leave a

negative impression in the eyes of employers.

Also, the overconfidence of 1oC graduates is described by employers as " do furong suc
manh ban than”, meaning someone assumed they were more competent than others and

failed to recognise their weakness. Some elaborated:

Some 10C graduates often suffered from a “disease” called do tuong sizc mgnh
ban than (the illusion of strength) because they find themselves more competent

or qualified than those remaining employees. (E3)
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Too high expectations and poor adaptability will make them stay still, even going

backward compared to other employees. (E5)

| found they lacked modesty and a willingness to learn. [...], then it makes them

unrealistic, and they forget where their actual starting point is. (E1)
7.5. Conclusion

In sum, there are several skill groups that a newly graduated student needs from the
Vietnamese employers’ perspective. The primary skills included ways of thinking, ways
of working, tools for working, personal attributes, career identity and cultural
competence. Employers in this study were also concerned about IoC employees’
overconfidence. The data revealed that loC graduates should be humble and if not, change

their attitude towards working.

The next chapter discusses quantitative data (student survey) and qualitative data findings

(student, graduate and employer) according to my five research questions.
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CHAPTER 8 — DISCUSSION OF THE FINDINGS

8.1. Introduction

This chapter discusses the research findings reported in Chapters 4, 5, 6 and 7. It is
organised in five sections, corresponding to the five research questions. The first section
discusses students’ self-assessment on their current employability skills. The second
section focuses on core skills developed in 1oC programs from the perspective of students
and graduates, and those perceived to be essential in the business workplace from the
employers’ perspective. The third section reports on key strategies by 10C programs to
develop students’ core skills. The fourth and fifth sections discuss students, graduates and

employers’ attitudes toward 10C programs and 10C graduates.
8.2. RQ 1: What do loC students perceive as their current employability skills?

This section addresses the first research question, examining how final year 1oC students
perceive their current employability skills. It presents quantitative results from the
student questionnaire, elaborated from Chapter 4, in terms of students’ general self-
assessment and influence of the type of 10C programs and by the university on their skills

development.
8.2.1. Students’ general self-assessment on their current employability skills

The table below (Table 8.1) summarises the student questionnaire results concerning what

the student respondents rated as highest scores of their existing employability skills.
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Table 8. 1. The ranking of students’ self-assessment on their current employability

skills based on the students’ questionnaire findings

Local and global citizenship

Living skills | Life and career 1%

Personal and social responsibility

Working Information literacy

2nd
tools ICT literacy
Working Communication 5
skills Collaboration and teamwork
Creativity and innovation
Iﬂ:?sk'ng Critical thinking, problem- solving and decision- making 4t

Learning to learn and metacognition

The questionnaire results indicated that living skills, including local and global
citizenship, life and career, and personal and social responsibility, were most appreciated
by the students. Students seemed to be very confident with skills belonging to this skills
group, including the awareness of the importance of foreign languages and respect for
others at work and in life. The second place belongs to working tools. The majority of
students had positive attitudes about how to use the internet safely and responsibly for
issues of privacy. They also stated that they could effectively search, collect and evaluate
electronic information for use in learning. In terms of working skills, ranked at the third
place, the students reported that they could communicate and work in groups effectively
(know when to listen and when to argue) (item 13). They were open-minded to diverse
perspectives while discussing in group work or writing assignments. Last but not least,
students’ current thinking skills were ranked the fourth place. As noted, all of these skills
are highly valued by students, indicating that overall, the 10C programs has developed
employability skills for students at a satisfactory level. This finding is consistent with
Tran et al. (2019) in which Advanced Programs in their study could help students develop
human capital, expand their social network, enrich cultural understanding, enhance their

career adaptability, and develop a professional identity.
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In the following section, type of 10C programs and universities in which 1oC programs

have been implemented are discussed.
8.2.2. Selection of type of 10C programs

As mentioned in Chapter 1 (see 1.2.3), my research addressed Advanced Programs (APs)
and Joint Programs (JPs) as the two main programs that represent internationalised
curriculum offerings. While my study is not intended to explore in-depth the comparison
of the type of 1oC programs, it does set out instead to see how these programs prepare
students for future employment. A comparison of perceptions across two groups of
students from APs and JPs in quantitative data findings indicated some significant

similarities in terms of:
e Learning to learn and metacognition
e Collaboration and teamwork skills
e Information literacy skills
e |CT literacy skills
e Local and global citizenship
e Life and career

e Personal and social responsibility.

In contrast to these similarities, findings from quantitative data reveal that AP students

rated themselves significantly higher than JP students in terms of:

e Creativity and innovation skills
¢ Critical thinking, problem solving and decision making skills

e Communication skills.

Notably, in communication skills, AP students rated their English skills significantly
higher than JP students in the questionnaire. The qualitative results from students’
interviews also show that while AP students reported an improvement in their English
skills, such as Business English terms and knowledge; JP students, however, were critical
of the lack of improvement. Furthermore, in terms of learning activities and the use of
learning tools, quantitative results from the student questionnaire indicated that AP

students rated pair work, group presentation and role-play significantly higher than JP
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students. AP students rated the use of spreadsheets in their study substantially higher than

students from JPs.

As discussed earlier in Chapter 1 (see 1.2.3.1), this finding can be explained by students’
input. First, APs only recruited students who met the university admission requirements,
combined with other criteria. For example, at the time of my study, all students in
University A, who had registered for admission, must have taken an English language
proficiency test which is organised by the university. Students must achieve a minimum
English score of 60 out of 100 points, which is the equivalent of IELTS 6.0, TOFEL iBT
70 or TOEIC 600 points. For University C, in addition to taking an English test, students
needed to undertake an interview. The AP Admissions Council considers enrolling
students into the program according to the stated criteria and the admission score, ranked

from high to low.

In contrast, most JPs in my study recruited candidates with much lower admission
requirements than AP students. In some JPs, candidates only needed to graduate from
high school, so they would go directly to the mainstream program if their English
competence was adequate, that is, having an IELTS of 5.5 or equivalent. Those who have
an English score lower than IELTS 5.0 are required to take an English foundational course

before entering the mainstream program.

In addition to entry standards and admission requirements, these two programs seem, in
fact, to be offering different degrees, but the same names (i.e. local degrees and foreign
degrees). Most AP students in my research studied full-time in Vietnam and subsequently
received local degrees along with some certificates from the partner university. On the
contrary, JP students received a foreign degree from the partner university even though
they had studied the entire course duration in Vietham. Nguoi Lao Dong (2019) argues
that the cost will be significantly reduced if students choose to study full time in Vietnam.
The downside is that they may lack real-work experience of learning overseas, along with
cross-cultural, language and living experiences. Only two out of ten students in my study
chose to undertake one semester at foreign partner institutions, which showed modest
numbers. The rest admitted they did not select learning in their foreign partner university

due to cost and affordability.

As mentioned above, my study is not intended to explore in-depth a comparison of the

type of 10C programs and universities. Instead, it sets out to explore how these programs
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and universities prepare students for future employment. The students’ assessment related

to their current employability skills are summarised as follows:

e AP students rated their creativity, critical thinking, problem solving and decision
making and communication skills significantly higher than JP students. Notably,
English skills were substantially higher assessed by AP students than those of JPs.

e AP students in my study received domestic degrees along with some certificates
from the partner university. On the contrary, JP students got a foreign degree even

though they had studied the entire course in Vietnam.

In my study, APs appear to be less attractive than JPs with overseas institutions offered
by foreign partners, as stated in Tran et al. (2018). In fact, APs in my study recruited
candidates with much higher admission requirements than JPs. That is, students must pass
the national high school examination, meet the university admission requirements and
demonstrate a high level of English proficiency to be enrolled in APs. Most JPs, on the
contrary, recruit students who fail mandated university entry requirements. Although
credentials do not fully reflect the capabilities of graduates, in Vietnam, international
qualifications are still preferable compared to domestic degrees. Further comparative

research on the effectiveness of APs and JPs in Vietnam is required.
8.2.3. Selection of universities

The student questionnaire data identified that of the four universities, University C
students had a higher level of self-assessment of current employability skills than their
counterparts in the other universities. This trend was evident in most of the items: thinking
skills, working skills, working tools, and local and global citizenship subscales. For
learning activities, although University C students rated lowest at individual presentation,
they rated pair work, group presentation, and role play higher than students at the other

universities.

This study found that University C was successful in preparing its students for
employability. Its success was evidenced by a high rate of self-assessment of current
employability skills as well as learning activities and attending campus events. On the
contrary, in most subscales except thinking skills, University D students had the lowest
level of rating on current employability skills of graduates. Besides, except for the

individual presentation item, all items in learning activities were rated lower than
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students at the other universities. The results show similar findings with the use of

learning tools such as email, spreadsheets, and Internet sources.

As mentioned in Chapter 4 (see 4.2.3), University C is a reputable public university and
considered one of the leading universities in Economics and Administration in Vietnam.
At the time this research was undertaken, two APs and three JPs in business majors were
being implemented at University C. University D, on the other hand (as discussed in
4.2.4), is responsible for training students majoring in technology-related disciplines. For
loC programs, at the time of this study, University D was implementing five JPs, all being

Business majors.

This thesis argues that educational settings in which the participants were undertaking
IoC programs contribute to the improvement of students’ employability skills in
Vietnamese universities. This is in line with Tran’s recent study (2018b) confirming that,
from the perspective of university leaders, academics and staff members, the success of
generic skill implementation is attributable to community understanding of the
institutional ranking and attendant privilege of attending an esteemed institution. The
reputation of a university could also be based on the achievements of annual entrance
students and graduates, having a highly qualified teaching staff along with teaching
quality, and especially renowned qualification recognition (Bui, 2016). Adopting these
criteria, University C is nationally recognised and regarded as one of the most prestigious

universities in Vietnam.

Since these results cannot be generalised to all Viethamese universities, further research
should be undertaken in a more diverse educational setting (i.e. Vietnamese private
universities) to address core skills. More importantly, the employers in this study also
emphasised the importance of university reputation in their choice of potential employees,

as discussed in 8.6.2.

The next section presents core skills developed in 10C programs, and those were essential

in the contemporary business workplace.

8.3. RQ 2: What core skills developed in 1oC programs are essential in the

contemporary business workplace?

This section addresses the second research question, examining core skills developed in

IoC programs that are essential in the contemporary business workplace. This discussion
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compares student, graduate and employer interview findings in four main categories:

ways of thinking, ways of working, tools for working and skills for living in the world.
8.3.1. Ways of thinking

On considering thinking skills, both student and graduate interview results illustrate that
critical thinking, problem solving and decision making skills were well-developed in 1oC
programs. These skills were confirmed by both graduates and employers to be in high
demand in the workplace. Graduates noted that problem solving skills were the most
critical thinking skill, commonly used in their current work. Similarly, employers in this
study reported that they prioritised graduates who could identify and evaluate different
types of situations and suggest reasonable solutions. This finding is in line with previous
studies (Chhinzer & Russo, 2018; Rasul et al., 2012). These two studies identified the

importance of problem solving skills for an employee from the employers’ perspective.

Similarly, Vietnamese research added that while employers currently prioritised problem
solving and interpersonal skills, university lecturers tended to focus on students’ decision
making and information processing skills (Trung & Swierczek, 2009). Accordingly,
students need to develop their problem solving skills during their time at university. In
sum, it can be confirmed that 10C programs in Vietnam have equipped students well with
thinking skills for their current jobs while also meeting their needs as students and

graduates.

With regard to critical thinking skills, both students and graduates commented that in 10C
programs they were encouraged to think critically, mostly by foreign lecturers. Some
students stated that one of the reasons why they chose to study in the 1oC program was
about skills development, inclusive of critical thinking, which they stated in their
interviews in Chapter 5 (see 5.2.1). Both graduates and employers in this study were of
the view that employers seemed to highly value employees who knew how to reflect
critically. As mentioned in Chapter 7 (7.3.1.3), employers reported that developing
critical thinking skills was a challenging requirement for new employees in Vietnam.
According to these employers, new employees were not likely to speak up due to their
lower positions or were not able to speak with senior managers. This finding was not
surprising, as it reflected the Vietnamese cultural convention recognising the cultural and
behavioural significance of maintaining a respectful high power distance between

employers and employees. High power distance cultures, as in Vietnam, tend to accept
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unequal status among members and respect those in more senior status positions while
expecting their managers to make decisions (Sorrells, 2015, p. 108). Similarly, Vu and
Carmichael (2009) assert that Vietnamese professionals indeed had high respect for

workplace hierarchy that also mirrors the hierarchy of the community.

Notably, employers in this study seemed to be open to receiving their employees’
reflective ideas. Some employers even indicated that the mastery of critical thinking was
considered a significant step to becoming a great leader. Thus, it is likely that employees
should change their mindset and become the critical thinker employers expect. It is also
noted that all employers in this study are Vietnamese, which strengthens this insight. In
the Western context, amicability and friendship are often perceived as essential, and the
‘leader’ might not, in reality, be respected or perceived as worthy of respect. Further
research on foreign employers working in Vietnam is recommended to redress the gap.
That additional research may serve to explicitly illustrate the formal and informal manner

in which foreign employers engage with Vietnamese graduates as new employees.

In closing this section of the thesis, | will return to and address creativity skills. While
graduates and employers in this study highly regarded staff who could apply new ideas
to their work, there was a lack of creativity skills in 10C programs. This is more fully
discussed in section 8.5.1, but it is noteworthy that creativity skills are not always a
recognised part of programs at any of the universities researched.

8.3.2. Ways of working

On reviewing the data for working skills, survey data analysis from the four university
groups of students were favourable with all mean scores being more than 3.5.
Additionally, student and graduate interview results show that both students and
graduates placed great importance on English, communication, teamwork and networking

skills and personal relationships.

Firstly, English skills were highly appreciated by most students, especially those
undertaking a business major in English. Findings from quantitative data also reveal that
students rated their English skills at relatively high levels, meaning students could use
English vocabulary, grammar and style in a reasonable manner. Most 10C students were
aware of the importance of knowing at least one foreign language to communicate with
other people in different countries (item 22 — Living skills perceived by students).
Besides, the foremost reason for choosing their 10C programs was to advance their
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English skills, because 10C programs employed 100% English as a medium of instruction.
As for graduates, proficiency in English was an advantage in getting past the screening
stage through to job interview and positioned them for a more substantial salary. For
employers, although English language requirements for employees were not the top
imperative, they always prioritised candidates who could communicate in English. This
finding suggests that English skills were highly appreciated by the graduates in 1o0C
programs and have a significant effect in shaping students and graduates’ expectations of
their program. As noted above, their career trajectory and salaries are impacted by their
English skills. As English skills were claimed to be well developed in 1oC programs,
students are consequently better prepared for performing and engaging in both the local
and international labour market. This is one of the key initiatives of introducing the APs
(Tran et al., 2018). Even so, there was still a problem with some students’ English skills
(see 8.5.3).

Secondly, student and graduate respondents in this study seemed confident and satisfied
with communication skills development in 10C programs, fostered more when compared
to their peers who studied in standard programs. From the employers’ perspective, they
would seek a candidate who had strong communication skills as well as highly valued
employees who communicate expertly with colleagues, managers and customers. In
another study, McMurray et al. (2016) also found that employers favoured core skills
such as communication, trustworthiness, reliability, motivation, and a willingness to
learn. Yao and Tuliao’s (2019) study at a Vietnamese transnational university also
indicates that due to the increasingly international context of business in Vietnam,
communication skills, especially in English, are essential to employability post

graduation.

Thirdly, teamwork was seen as vital and needs to be developed more fully in universities
to prepare for entering the workplace (Alston et al., 2009; Zirkle, 1995). Students had a
variety of group work assignments which required them to work closely with each other.
Graduates also reported that while working in groups, they learnt how to be responsible
for joint projects, leading their motivation and determination to finish their tasks better.
On referring to their current jobs, teamwork was a critical working skill because
employees need to cooperate and support each other to complete everyday tasks at work.
All employers in my study considered teamwork skills to be essential for business

employees.
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The relationship between work-readiness and teamwork skills has been promoted
globally for decades (Dunne & Rawlins, 2000). The result of my research affirms that
teamwork is a noteworthy consideration in employer assessment of graduate
employability. In addition, teamwork skills were practised and developed during loC
programs from the perspective of both students and graduates. However, data from
employer interviews show several contradictory findings when considering their 1oC

graduates’ teamwork skills (see 8.6.3 for more detail).

Furthermore, when regarding networking skills and personal relationships, both graduates
and employers indicated that key to being successful at work was to build secure
professional and social networks over time with other people. Social networks refer to
social relationships articulated from family, peers, higher education, and social
organisations that enable graduates to enter the labour market (Pham et al., 2019), and
access information and resources related to prospective employment opportunities
(Batistic & Tymon, 2017).

In my study, graduates highlighted the advantages of networking to seek employment,
demonstrating that networking and social relationships, including friends, teachers and
acquaintances, remain helpful for their current jobs. Similarly, students also admitted that
to achieve the objective of future work, building networking between employers and
employees or among employees was important. In other research (Saito & Pham, 2019),
key social networks are also seen as evidence to support graduates’ employability, such
as connections with employers, mentorship, alumni membership, and relationships built

with supervisors and academics.

Linked to 10C programs, students reported that their programs prepared them for
networking in several ways: the management of programs; innovative pedagogical
practices; institutional competitions; student clubs; and exchange programs. Graduates
added that networking and social links made during their university time were helpful for
them to get current jobs. And further to this point, employers revealed an issue about

relationship based job arrangements, called con 6ng chau cha, presented as follows.

In Vietnam, the role of networks is visible in a range of organisational settings. As with
other Asian countries, Vietnam is very relationship oriented when doing business, and
Vietnamese are more comfortable when working with someone they already know

(Gribble, 2014). Pham (2016) confirmed that a person’s status, which included age,
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education, relations with their leaders, and connections within and across organisations is
essential in the business community in Vietnam. Furthermore, many organisations have
an unspoken policy of giving priority to recruiting employees’ children to work for the
company (Vo, 2005), commonly known as “con éng chau cha”. In my study, being a con
ong chau cha might be an initial benefit for a new employee, but after that, the chances
are and should be equal for every employee. For employers, although con 6ng chau cha
happens in their companies, it was not the most essential factor for a candidate to secure
the job. In fact, con 6ng chau cha still had to demonstrate that they had the capacity to

work well.

This finding is in line with Tran’s study (2013a), indicating that “money and relationships
had gradually gone as enterprises needed quality people” (p.122). My research, therefore,
recommends that 1oC students who come to the programs with actual con éng chau cha
be encouraged to develop additional knowledge and skills during their course to increase
their employability. They should not assume due to con éng chau cha they will have
better job opportunities or higher positions without showing their capacity to work well.

8.3.3. Tools for working

In terms of working tools, insufficient levels of core skills, including computer skills,
have been seen as the main reason for the high unemployment rate and arguably this has
been holding the nation back (Bodewig & Badiani-Magnusson, 2014). In my study,
graduates and students consistently reported in interviews that they were well equipped
with computer and ICT literacy skills. All of them showed their confidence in using
technology effectively in their learning and in their current work (as was the case for
graduates). Findings from quantitative data analysis also confirm that 10C students highly
assessed their skills for using working tools, including subscale information literacy and
ITC literacy. Students were able to search and collect information from different sources
in their study programs. The student and graduate interview findings identified three
standard working tools they developed in their 10C programs: computer literacy, the
ability to use technology effectively, and engaging in academic research. All student
participants reported they were competent in using digital technologies in their learning.
In graduates’ current work, the ability to use computer skills and access information from
a variety of online resources were expected working tools. Most employers expressed that
computer skills were the necessary pre-requisite for hiring a candidate. Besides, they

required an employee to master the use of several social networks to develop skills in
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working online as a team member. The findings demonstrate that 10C programs equipped

their students and graduates well with tools for work readiness.
8.3.4. Skills for living in the world

This section of the discussion addresses the three main dimensions of the skills for living
in the world category. These skills are identified from the student, graduate and employer
participants’ points of view, respectively. Personal attributes, cultural competence and

career identity, will be addressed in the discussion.

In terms of personal attributes, both students and graduates showed comparable findings
they developed in their 1oC programs, inclusive of confidence, adaptability and flexibility.
Clarke (2017) also confirms that graduates need to emphasise adaptability and flexibility
as the two attributes that link “how individuals evaluate their chance of success in the
labour market and how they approach job search” (p.1932). Likewise, Holmes (2013)
highlights the importance of confidence for graduates to achieve their intended goals. 10C
programs in my study enabled students to develop confidence and to adapt and respond
proactively to a new context, which are required skills for success in the labour market
perceived by employers. This finding is consistent with the claim that personal
adaptability is essential for employability, especially when graduates have to cope with

challenging situations in the workplace (Fugate et al., 2004).

Employer interviews elucidated that several personal attributes of an employee are
essential, including a sense of humour, enthusiasm, flexibility, positive attitude and
honesty. They considered confidence was crucial; however, overconfidence could be a
drawback for 10C graduates (see 8.6.4). This finding reveals the mismatch between skills
that students and graduates possess and what employers need. In a similar study, Tran
(2018a) perceives that this mismatch may be the result of constant change in the demand
for skills in the labour market. This is the case due to rapid socio-economic development
and foreign investment currently in Vietnam. My study, therefore, encourages loC
students to be confident and focus on developing the above personal attributes. The

advancement of these attributes is an integral part of enhancing employability.

Regarding cultural competence, student and graduate interviews suggest that 10C
programs in my study have developed students’ cultural awareness through several
strategies including learning activities in the classroom, student exchange programs,
internship and extracurricular activities. This could contribute to students’ cultural capital
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and impact their future work performance. Data from graduate and employer interviews
highlighted comparable findings. According to graduates, in being adaptable to the
business, cultural difference was critical to avoid any conflict, to focus on their working
goals. According to employers, when an employee fitted in with company culture, they
were likely to work for that company for longer. This finding is consistent with previous
studies, stating adaptability and resilience were essential aspects of employability capital
(Clarke, 2017; Fugate et al., 2004; Tomlinson, 2017). Bice and Merriam (2016)
emphasise the necessity for cultural awareness, or intercultural skills in the workplace,
especially in international working environments, where they are classified as the ability
to interact and communicate with others in different cultures, mindsets and from different
perspectives. Universities, therefore, have an essential role to play in developing this

competence, helping equip graduates for living and working in the 21st century.

Last but not least, | would like to deliberate on how the students and graduates’ career
identity is shaped in 1oC programs. Developing professional identity during the university
study period is a critical dimension of student employability (Jackson, 2016). All student
participants in my study suggested that through their 1oC programs, they have shaped
their potential career path to pursue upon graduation: working in a foreign company,
studying abroad for a higher degree, being a lecturer, etc. Some of the graduates reported
that their university teachers inspired them on their career paths. One graduate was
offered her first job while still studying in her final year. Another said his internship
helped him justify his choice of career. The contribution of internship towards graduates’
career identity will be presented in 8.5.4. Data from employer interviews also show they
value an employee who has clear career goals and demonstrates their long-term
commitment to the company. These findings from my study are found to be in line with
previous studies (Clarke, 2017; Fugate et al., 2004; Tomlinson, 2017), confirming that
employability is more than human capital. Therefore, HE institutions offering 1oC
programs should extend the scope of their employability implementation to embrace other
components of employability, instead of purely focusing on developing graduates’ human
capital (Tran et al., 2019).

8.4. RQ 3: How do IoC programs contribute to students’ skills development?

This section examines the third research question; that is, strategies 10C programs in this
study implemented which contribute to students’ skills development from both student

and graduate perspectives.
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Knight and De Wit (1995) categorised internationalised programs into i) research-related
activities; ii) education-related events; iii) extracurricular activities and institutional
services, and iv) technical assistance activities and development cooperation. For the
scope of my study, not all of these strategies were explored. The main strategies that loC

programs employ to build work-readiness skills for their business students in this study

included:
1) developing subjects that were specially designed to train students for skills
that they might need for their future employment;
i) integrating the chosen generic skills into the curriculum; and

i) organising extracurricular activities for further developing students’ generic
skills.

8.4.1. Curricular activities

Within curricular activities, the student questionnaire and interview data indicated four
common strategies to enhance skills development: soft skills subjects, foundational
English course, using English as the medium of instruction (EMI), and learning activities

such as group work, group presentations, and case studies.

At subject level, student interview participants emphasised that “soft skills” such as
computer skills and English skills were embedded in their discipline curriculum. In terms
of soft skills focused subjects, critical thinking skills have become a separate subject in
the curriculum, showing a different priority as most standard programs in Vietnam do
not. Critical thinking in this context refers to questioning and thinking outside the box.
The data around critical thinking skills identified in this study denotes that future 10C
programs in Vietnam should continue to include soft skills development as separate

subjects to develop skills for students.

Regarding the improvement of English skills after 10C courses, students reported that
their 10C programs substantially improved their English competence due to intensive
foundational English courses and the use of English as the medium of instruction (EMI)
throughout the programs, consistent with findings in several international education
studies (Jones, 2013; Waters, 2009).

In quantitative data findings, students’ self-assessment results indicated that learning

activities in the class were much encouraged by lecturers, including group work and
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group presentation. They also highly rated the use of tools such as presentation software

(e.g. PPT) and Internet sources.

From the graduates’ perspective, teachers of 10C programs used exciting and motivating
teaching approaches in their lectures, which graduates commented they had never
experienced before. For instance, graduates had opportunities to develop their critical
thinking and problem solving skills through learning activities such as case studies and
group assignments in class. This is also in line with previous international studies,
showing that most Western universities have been trying to integrate generic skills into
the curriculum and teach skills about the disciplinary context (Bennett, 2018; McWilliams
& Allan, 2014; Vu et al., 2011; Yorke & Knight, 2006). Case studies and group
assignments in these 1oC programs emerged to contribute to the development of
graduates’ problem solving skills. Students not only had opportunities to learn about both
successful and unsuccessful business cases but also to obtain real-life awareness through

case studies, which are vital elements of human capital (Fugate et al., 2004).

Trung and Swierczek (2009) indicated that using an interactive learning approach, such
as a case study, was an efficient approach for developing problem solving skills for
students. Their 2009 survey also revealed that in most Vietnamese universities, it was
challenging to employ interactive learning approaches due to large class size, with around
40 to 60 students in each class in non-1oC programs. However, in my study, the size of a
typical AP or JP was less with 25 to 35 students. Hence, it was more natural and more
appropriate for lecturers to use a case study or group assignment in a small class size of
APs or JPs which seems to have helped graduates solve relatively quickly the workplace

problems mentioned above.
8.4.2. Internship

In addition to curricular activities presented above, internships were integrated into the
curriculum, in which students not only widened their networks, but they also built
essential skills. Findings from students and graduates’ data analysis show the benefits of
the internship include: i) widening graduates’ network for future employment; ii) helping
graduates to visualise how office environments work; and iii) helping graduates shape
their career path. Due to internships, they decided to continue to work or change their

career direction. From the employers’ viewpoint in this study, the placement is an
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excellent opportunity for students to interact with real staff, develop communication skills

and gain experience for future jobs.

As noted in Tran (2020), internships facilitate students in adjusting their career objective
to best fit their expectations and circumstances. This adjustment is vital for students to
develop a successful career upon graduation (p.147). As confirmed in previous studies
(Blackmore et al., 2017), internships have emerged as being necessary for graduates to
gain experience for competitive advantage. Tomlinson (2017) also confirms that
internships partly helped graduates to build greater cultural exposure and develop their
career identification, which was necessary for employability capital. Although students
and graduates addressed the benefits of internships towards students’ employability, the

drawbacks of optional placements in 10C programs will be discussed in section 8.5.4.
8.4.3. Extracurricular activities

Extracurricular activity was an effective strategy for students’ skills development and
helping them widen their networks. They were provided with opportunities to participate
in professional and extracurricular activities, including student clubs, intercultural
campus events, workshops, field trips, and local competitions at the university level.
Besides, [oC programs also contributed to the development of students’ networking by
organising student clubs or exchange programs in which students can make new friends
and meet teachers, which might aid them in future employment. In addition, students who
decided to extend their studies to include the last semester at foreign partner institutions
had opportunities for them to experience and adapt to different cultures. To do that,
graduates had to pay attention to cultural difference, and interpret international customs
to build cultural knowledge before and during working hours.

The findings from graduates’ interviews reveal that due to participating in extracurricular
activities, they could develop their communication, teamwork, organisational, leadership
and time management skills, making them more confident and dynamic. Phan et al.
(2019) also reported that “being socially prepared” required students’ will to “go out of

their comfort zone, do the extra activities and get in the world” (p.183).

Student survey data highlight that students attended campus events and extracurricular
activities, for instance, volunteering, guest speakers, sports events, or cultural
performances to only a modest extent. Thus, although students were aware of the benefits
of extracurricular activities (as expressed in their interviews), their institutions organised
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only limited numbers of these activities. In another study, Tran (2017c) indicated that the
operation of extracurricular activities in Vietnam was influenced by university leadership,
student participation and external stakeholders’ support. Therefore, these activities should

be included in skills development programs in HE.

In summary, this section has explored student and graduate participants’ perceptions
regarding curricular activities, internship and extracurricular activities as the main
strategies offered by IoC programs to contribute to their students’ skills development.
The next section examines students and graduates’ attitudes towards the limitations of

10C programs.

8.5. RQ 4: What do students and graduates perceive the limitations of 1oC programs

in preparing them for employment?

This section explores the fourth research question, elaborating students and graduates’
perceptions of the limitations of 10C programs in preparing them for employment. This
section presents the main drawbacks of 10C programs identified by the student and
graduate participants: lack of creativity skills; lack of global citizenship notions; students’
poor English skills; internship as an elective; lack of students’ participation in
extracurricular activities; and issues with the contextualisation of the imported

curriculum.
8.5.1. Lack of creativity skills

As presented in Chapters 5 and 6 (see 5.2.1 and 6.2.1), although students and graduates
highly appreciate critical thinking, problem solving and decision making skills, both
graduates and employers emphasised the importance of creativity skills in the workplace.
According to graduates, creativity was crucial for their jobs. The employers added that
although employees required creativity skills at different levels depending on different
positions, employees were encouraged to work creatively to have better job results. In
other research, creativity and innovation become critical skills for job seekers to possess
(Andrews & Higson, 2008; Hager & Holland, 2007). However, findings from both
student and graduate interviews show a lack of evidence of creativity skills in their
programs. Students indicated that most subjects focused mainly on content driven by

textbooks, and most lecturers did not require students to engage in creative tasks in class.
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Findings from the survey also show that students of both APs and JPs rated creativity and
innovation lower compared to the two other thinking skills. This is in line with previous
studies, stating that young Vietnamese employees usually lack soft skills, including
creativity (Nguyen et al., 2019). In my research, one hypothesis might be that the teaching
methods of 10C lecturers might not improve the development of students’ creativity. As
a result, there are very few opportunities for students to be creative in their learning. This
finding is consistent with previous research, confirming that one of the serious problems
in Vietnamese education is that the heavy teaching workload often causes Vietnamese
lecturers to become stressed. Overloaded teaching reduces their ability to be creative in
teaching and limits students' ability to answer questions, leading to a lack of creativity for
students (Bui, 2016). Nevertheless, it is noteworthy that creativity skills are not always a

recognised part of the programs at any of the universities researched.
8.5.2. Lack of global citizenship

There are questions to ask around the term “global citizenship” as there was minimal
understanding about what this means. In other words, it was not fully understood by the
participants in my study. In a previous study, Universitas 21 (2014, cited in Lilley, Barker,
& Harris, 2016) identified uncertainty surrounding the term global citizen. They even
suggested replacing global citizenship with metacognitive capabilities. In my study, |
argue that the use of global citizenship should be more common, and it is the role of
universities to focus more on this skill. A more focused approach on the notion of the
global citizen will enable students to become more aware of this term, its implications as
well as related global nature of their future job. Referring to the literature, I identified the
importance of global citizenship for living and working in the 21st century. Accordingly,
the global citizen is willing to “contribute to society in a full and meaningful way through
their role as members of local, national and global communities” (Barrie, 2012, p. 86).
Similarly, Henderson (2011) agreed that “to be a global citizen requires local

employability skills and local cultural skills” (p.34).

It is the role of universities to prepare students for global citizenship by connecting the
curriculum with teaching and learning (Hobbs & Chernotsky, 2007; Jones, 2013). That
is, universities should bring global citizenship skills into the core of the curriculum and
produce programs with international relevance that develop students’ capacities to secure
employment in global enterprises while deepening their sense of what it means to become

a global citizen. Additionally, some specific actions could include letting students
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appreciate the benefits of their intercultural campus (Lilley et al., 2016). Thus, the matter
of how to educate students to become global citizens needs to be systemically and
systematically considered and then actively translated from a workplace context into a
curricular outcome (Lilley et al., 2016). However, it is argued that “most often the skills
themselves will be too complex and nuanced for any university to teach them”
(Henderson, 2011, p. 34). Furthermore, not only developing globalised curriculum but
“the focus on global citizenship is likely to fall short if we do not bridge the gap between
learning and participation” (Hobbs & Chernotsky, 2007, p. 7). It can be inferred that

solutions need to be explored more in future research in 1oC program contexts in Vietnam.
8.5.3. Students’ poor English skills

The second limitation is related to students’ poor English skills. Some students and most
graduates commented that while their business major in English was enhanced, their
general English skills were not improved much. The student survey findings in my study
also show that students expected to improve their English skills. However, the interview
findings reveal the opposite results for some students.

One of the reasons they mentioned concerned the English of the teaching staff delivering
the business major. As reported by respondents, some of their lecturers (notably
Vietnamese lecturers) had problems with pronunciation, accent, fluency, and intonation
when they explained the content in English in class. These factors may have led to
students’ poor oral comprehension, which impacts English skills. Vietnamese citizens are
strongly influenced by Confucian culture, and this is especially the case in education. This
aspect of Vietnamese culture is illustrated in the following story. A good teacher is
considered as a useful mirror for students to copy. Students tend to imitate and absorb all
knowledge from the teachers. Therefore, the first criterion to become a teacher in Vietnam
is to be of exceptional moral quality, ethically and ideologically (Nguyen et al., 2006).
Having good moral standing implies that students have a high expectation of teachers’
knowledge and ability. However, in the case of 10C programs when Vietnamese teachers
have to speak English all the time in class, students’ expectations were not met. They

expressed dissatisfaction with teachers’ low English skills and resulting challenges.

In another study, Kosmitzky and Putty (2015) showed there was significant criticism
about the current ineffective and disappointing use of English teaching in Vietnam.

Kosmitzky and Putty (2015) noted that students expected their teachers to be experts in
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teaching styles. Instead, in my study, graduates were disappointed with their lecturers’
ways of teaching. The quality of education and the teacher particularly influence student
satisfaction (Fernandes et al., 2013). Goodman (2014) found that many academics did not
possess satisfactory competences to teach efficiently in English as a means of instruction
(EMI). Similarly, Thaggersen and Airey (2011) agreed that teachers who do not have
English as their first language but teach in English, would have teaching styles that

become formal and more repetitive.

Briefly, students had a negative experience when considering Vietnamese lecturers’
teaching styles. They held the view that Vietnamese lecturers were not adequately
prepared in terms of language proficiency and capabilities to teach in English effectively.
It is suggested that in 10C programs, pedagogical training in EMI teaching should be
included, as discussed in Chapter 9 (9.4.2).

8.5.4. Internship as an elective

While in most local programs in Vietnamese higher education, internships and work
placements are a compulsory requirement for students to finish university (VietnamNet
Bridge, 2010), an internship in 1oC programs, however, is optional. Students in 10C
programs could choose to write a thesis or a major assignment instead of undertaking an
internship. In fact, most graduates and students in this study decided not to do an
internship. Those who chose an internship found their internship period was not

sufficient.

One of the benefits of 10C programs was that students had the opportunity to study or do
an internship overseas. According to Crossman and Clarke (2009), international
experience for students such as international placement and exchange programs is
essential, as this is an excellent step for them to participate in the competitive labour
market later. However, in this study, only a few students chose to take part in overseas
study at partner institutions, which is a very modest number. Being asked about the reason
why they decided not to do the internship, the data reveals that the cost of living and
tuition fees are significant factors that prevent students from engaging in overseas

internships or exchange programs.

Although sharing a similar view with most students and graduates that internships were
ineffective and taking part in an internship was not necessary for some students,
employers did not seem to have the same opinions as students and graduates. Students
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and graduates often blamed companies and universities for lack of support. Most students
were not actively involved in authentic work tasks they anticipated in their internship.
However, from the employer's perspective, internees must start working on simple tasks
such as photocopying or typing documents. Employers argued that only when trainees
completed these simple tasks correctly, could the company trust and assign them to more
complicated tasks. Therefore, students need to have a positive attitude and try to complete
assigned tasks, even the simplest ones.

Tran (2020) indicates that internships facilitate students in adjusting their career
objectives to best fit their expectations and circumstances. This adjustment is vital for
students to develop a successful career upon graduation (p.147). As confirmed in previous
studies (Blackmore et al., 2017), internships have emerged as being necessary for
graduates to gain experience for competitive advantage. Tomlinson (2017) also
confirmed that internships partly helped graduates to build greater cultural exposure and
develop their career identification, which was necessary for employability capital.
Although students and graduates in my study addressed the benefits of internships for
students’ employability, the drawbacks of optional internship in IoC programs have

nevertheless been discussed here.
8.5.5. Lack of participating in extracurricular activities

Extracurricular activities were found to play a significant role in developing core skills
for students (Tran, 2016a). Tran identified five major extracurricular activities to develop
generic skills for students, including: training political qualities; coordinate skills classes;

career consultation; linking students with employers; and social engagement.

Findings from quantitative data in my study show that the support from 1oC programs in
terms of extracurricular activities benefitted them minimally, in general. Explicitly,
students recognised that they only received a “little” help from their IoC programs in
terms of socialising among students from different economic, social and ethnic
backgrounds, coping with non-academic responsibilities and connecting with alumni and
other people for career advice. However, students attending campus events and activities
such as voting on student issues within the university or contributing to community
activities were ranked as “little”. Students seemed less sure about the contribution of 10C
programs to community activities, and preparing them for personal and social

responsibility.
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In recent Vietnamese research, Tran (2017c) confirmed that due to community activities,
Vietnamese students not only made a contribution to society/others, but they also
improved their generic skills to a great extent and acquired cross-cultural competence.
Thus, with such a contribution to the development of students’ employability skills,
student community engagement should be involved as an essential part of 1oC program

approaches for training students in these skills.

Of concern is that interview findings also show that some students and graduates (from
JPs) rarely participated in extracurricular activities. They specified that lack of
information about extracurricular activities in their universities prevented JP students
from participating. In standard programs, students are free to enrol in different courses
because they learn by credits. Universities in Vietnam introduced a credit learning system,
which allows students to choose elective courses along with future career perspectives.
On the contrary, in 1oC programs, students study with the same classmates for four years,
which could limit information about extracurricular activities. As a result, they have fewer
opportunities to participate in extracurricular activities compared to their peers studying
in standard programs. My study highlights the importance of advertising extracurricular
activities so that all students in both standard programs and 1oC programs could plan, join
and get involved in these activities. Promotion should be through the “university’s portal,
posters, banners, and so on” (Phan et al., 2019, p. 183).

8.5.6. Issues with the contextualisation of curriculum

Curriculum refers to a set of knowledge and content to be taught and learnt in teaching
and learning experiences as an organic part of the development process (Miller & Seller,
1985). Curricular contextualisation in my study is firmly articulated with the concepts of
teachers’ pedagogical practice and configuration of local context in learning. The value
of a contextualised curriculum is highlighted in the literature. For example, Yamauchi
(2003, p. 382) states that “when teachers contextualise instruction, students become
motivated because what they are learning is more meaningful and relevant to their lives
outside of school”. Gillespie (2002, p. 3) asserts, “Learning transfers from one context to
another more effectively when the learner understands not only the facts but also the big

picture”.

Imported curriculum (chiwrong trinh nhdp khau), or borrowed curriculum refers to the use

of material and content from prestigious programs in Western, English speaking
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countries. In my study, students and graduates reported that contents in their course books
only presented Western market contexts, which are sometimes not suitable for the current
Vietnamese context. Although students and graduates in this study reported their
willingness to study by themselves and adapt content to the real Vietnamese context,
future 10C programs in Vietnam should make amendments, so there is better integration
of international and Vietnamese context. Jones (2013) also commented that even though
the purpose of internationalisation of HE is to educate and train students to become global
citizens, the integration of international content should be in parallel with local content.
This would allow students to make sense of their local context before extending their
understanding about the outside world. Leask and Bridge (2013) confirmed that the actual
impact on students who engage in the modified curricula would provide valuable
evidence about the effects on student learning of an internationalised curriculum. This
allows students to understand their local context before extending their understanding to

the outside world.

Regarding the contextualisation of the curriculum, the lecturer must employ diverse
pedagogical practices (Grainger et al., 2004). Teachers’ pedagogy in my study refers to
teaching methods lecturers use to teach theory and practice in their lessons. In my study,
students were of the view that their lecturers play an essential role in connecting their
lectures and examples to authentic situations taking place in Vietnam, which some
Vietnamese teachers are doing very well. The combination of Vietnamese and foreign
teachers in this study has been received positively by students. These teachers are in an
excellent position to do this because they have experienced different HE systems and
understand the diverse needs of their students (Leask, 2013). Maringe and Sing (2014)
specify that 10C programs comprise adjusting curriculum content, implementing new
pedagogies that fit various groups of students. However, in another study, teachers
believe that their curriculum is already recognised internationally, meaning they should
compile teaching materials based on international literature, which limits the application
of 1oC (Zou et al., 2019).

8.6. RQ 5: What are employers’ attitudes toward IoC graduates?

This section explores the fifth research question, that is, employers’ attitudes toward IoC
graduates. The main findings were grouped as IoC graduates’ core skills; personal

relationships; cultural competence; and overconfidence.
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8.6.1. 1oC graduates’ core skills

On considering core skills, most employers in my study consistently agreed that 1oC
graduates were better in communication, presentation and English skills than local
graduates thus employers’ expectations for their IoC employees’ English skills were also
met. In addition, they seemed to be positive about how they appreciated 10C employees

in terms of personal attributes such as flexibility, adaptability and confidence.

From the employers’ perspective, although English was assessed as the third most
important working skill for employees, after communication and teamwork skills,
employers in this study seemed to have a preference for any employees who had
competent English skills. Holding similar views as the graduates, employers noted that,
on the one hand, if a candidate included a CV in English, it was an indicator of their
application being prioritised by their companies. On the other hand, if a candidate did not
have excellent skills in English, he/she would definitely be rejected from job interviews
and leave that job opportunity for others. Van (2016) also confirms that employers require
applicants to have professional work experience and English language skills, though it is

only a low-level job.
8.6.2. IoC graduates’ degree and reputation of universities

Findings from employer interviews show that they prioritised 10C graduates at entry level
due to foreign degrees and reputation of universities. This finding is in line with the
outcomes of the student survey. Research has consistently evidenced that sometimes
employers merely make hiring decisions based on their personal preferences around
certain types of applicants, such as their graduation from a prestigious university (Tran et
al., 2020). Similarly, graduation from a prestigious university for multinational
enterprises is presumed to demonstrate high expectations of graduates’ academic
achievements, the reputation of their education providers, and relevant work experience
(Blackmore et al., 2017). In the Vietnamese context, according to Tran and Marginson
(2018), Vietnamese recruiters’ favouritism for foreign-degree holders is not only in the
recruitment process but also applicable in the staff promotion process. To support this
point, Vietnamnet (2015) reported that in 2015, the People Committee of Hanoi employed
a new regulation in officer recruiting, indicating that candidates holding distinguished

degrees from overseas institutions would be exempt from regular entrance tests and
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would, therefore, be hired directly. Other candidates would have to go through the whole

recruitment procedure.

To sum up, the integration of the student survey and employer interview findings suggests
that the choice of educational settings in which participants were studying is vital for
students’ skills development. A possible reason could be that students who graduated
from top-ranking universities were likely to have better thinking skills than their peers

from other universities.
8.6.3. 10C graduates’ teamwork skills

Commenting on working teams, employers complained about some loC graduates who
were inexperienced in collaborating with other team members. Explicitly, these
employees often expressed that 10C graduates had big egos, which led to difficulties in
cooperating in everyday tasks. Vu and Carmichael’s (2009) study reveals that the
Vietnamese professional skills set highlights “a strong sense of groupness and the value
of the group” (p.11). According to Vu and Carmichael, the group outcome is much more
important than having their ego satisfied. My study is consistent with Trung and
Swierczek’s (2009) research, stating that skills delivery in Vietnamese universities was

below standard, especially considering interpersonal and teamwork skills.

Nevertheless, their study investigated standard programs from four universities in
Vietnam. My research, therefore, confirms that 10C students should improve teamwork
skills by developing their listening skills and more ideally, have a lower level of egoistic
or self-centred behaviour. Furthermore, when working in groups, they should not be
concerned about “who finds the solution for their problems, rather, they want their
problems solved” (Vu & Carmichael, 2009, p. 11).

8.6.4. IoC graduates’ overconfidence

This study also reveals some negative comments from employers, including loC
graduates’ overconfidence. Specifically, two employers used the term “do tuwong sirc
manh ban than”, which means that those who hold a high qualification or foreign
qualification find themselves more outstanding than most candidates or employees.
Kruger and Dunning (1999) describe this notion as the Dunning-Kruger Effect—a
cognitive bias whereby people who are incompetent at something are unable to recognise

their incompetence. Consequently, they not only fail to recognise their inability, but they
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are also likely to feel overly confident that they actually are competent. Employers in my
study complained about how their 1o0C employees expected more than other employees
and became overconfident holding an undergraduate degree. That is, IoC graduates were
likely to be overconfident about their undergraduate degree, which graduates assumed
better than a local degree in terms of English skills and foreign degrees. Some loC
employees expected they would be promoted to a higher position in a short period of time.
And some expected higher salaries than other employees. Other 10C employees, instead
of humbly learning more about their work, had a negative attitude to work. Others did not
accept the initial difficulties in a new working environment, and they were more than

likely to quit their jobs.

The Vietnamese labour market is now increasingly competitive. Holding an international
qualification is no longer adequate for employment success in Vietnam’s competitive
labour market. This is consistent with a study of Hao et al. (2016) in the Chinese market.
Overconfidence in a foreign degree or reputation of the top-ranking universities in
Vietnam can prevent these graduates from getting a job. Employers in this study are
concerned about the efficiency of employees, and the value employees bring to the
company, but they do not have to pay for employees' degrees. Significantly, an
employers’ recommendation from my study suggests that [oC graduates may need to
change their attitude to be more humble. Indicating and requesting unreasonable salaries

and overconfidence may negatively impact their graduate career outcomes.
8.7. Conclusion

This chapter has discussed five research questions in light of the findings which emerged
from student, graduate and employer participants. The first research question highlighted
that the selection of the type of 1oC programs and the reputation of universities reflect the
capability of 10C graduates. The second research question clarified core skills developed
in 1oC programs, essential in the contemporary business workplace. The third explored
how IoC programs contributed to their students’ skills development, that is, via curricular
activities, internship and extracurricular activities. The fourth research question revealed
students and graduates’ attitudes toward the limitations of [oC programs. The fifth and

final research question reported on employers’ attitudes toward their 10C graduates.

The next chapter summarises significant findings and presents implications for practice,

limitations of this study and concluding remarks.
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CHAPTER 9- OUTCOMES AND IMPLICATIONS FOR
PRACTICE

9.1. Introduction

This chapter concludes my research. It summarises the significant findings under the
major conceptual framework informing this study. On that premise, this study proposes a
framework of skills development for 10C programs in Vietnam. Next, practical
implications are provided to help loC educational providers, academic staff and current
IoC students’ progress further with developing core skills for students in the
contemporary context of Vietnamese Higher Education (HE). Finally, the chapter ends

with concluding remarks.
9.2. Overview of the study

Internationalisation of HE in Vietnam has developed rapidly which is closely related to
the phenomena of importing curriculum from foreign institutions and using English as a
medium of instruction (EMI) (Tran & Nguyen, 2018). HE programs in Vietnam have
become more diversified, notably when Vietnamese public universities cooperated with
overseas universities to use their curricula in several degree programs. The two typical
examples of importing Western curriculum from prestigious universities in the world are
Advanced Programs (APs) and Joint Programs (JPs), which have been the focus of my
study. However, although the prevalence of 10C programs in Vietnam has been
highlighted, little was known about how these programs have been implemented to
accommodate Vietnamese students’ experiences and expectations, as well as the
contemporary socio-economic development in Vietnam (Tran & Nguyen, 2018).
Therefore, this research has specifically investigated students’ skills development in loC
programs across four universities in Vietnam to redress this literature gap and develop

insights discussed in preceding chapters.

As mentioned in Chapters 1 and 2, the conceptual framework for this research was
developed from a review of the literature addressing both employability skills and the
internationalisation of HE. Researchers in Vietnam often mentioned employability skills
as a requirement from different perspectives (Dao et al., 2018; Khuong et al., 2017;

Nguyen, 2016; Pham, 2018). In the global context, the literature highlights the connection
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between IoC programs and students’ skills development in terms of intercultural
competence (Beelen & Jones, 2015; Jones, 2013; Zou et al., 2019); foreign language
competence (Arkoudis et al., 2014; Ho et al., 2015; Jones, 2013; Mellors-Bourne et al.,
2015; Yeh, 2014); generic skills and personal attributes (Clifford, 2009; Crossman &
Clarke, 2009; Deardorff, 2016; Jones, 2013; Zou et al., 2019). Key strategies to enhance

students’ employability include but are not limited to:

1. Embedding employability skills into their 1oC programs (Jones, 2019; Tran,
2017d; Tran, 2017b)

2. Internships for the students (Bilsland et al., 2014; European Commission, 2014a;
Gannon, 2019; Jones et al., 2016; Kostelijk & Regouin, 2016; Tran et al., 2019;
Predovic & Dennis, 2019; Van Mol, 2017)

3. Extracurricular activities to deepen their sense of English language application
(Altan & Altintas, 2017; Balyer & Gunduz, 2012; Martin, 2013; Tran, 2017c)

4. University—business enterprise collaboration to instil the purposefulness specific
to businesses the graduates will work in (Hogarth et al., 2007; Tran et al., 2019;
Tran, 2013a, 2016b)

My research has inspected five main research aspects: students’ current employability
skills, along with core skills developed in their 1oC programs that are essential in the
current business workplace. Strategies that contribute to students’ skills development
were considered. The limitations of 10C programs perceived by students and graduates

were examined and finally, employers’ attitudes toward 10C programs.

The five research aspects noted above correspond to my five research questions as
enumerated below:
1. What do 1oC students perceive as their current employability skills?

2. What core skills developed in 10C programs are essential for the contemporary

business workplace?
3. How do IoC programs contribute to students’ skills development?

4. What do students and graduates perceive the limitations of 10C programs in

preparing them for employment?

5. What are employers’ attitudes toward loC graduates?
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This study is unique as it uses mixed methods and case study design to explain these five
research questions. Mixed methods research is considered by the researcher in this study,
as it is the more suitable approach for addressing complex research questions that cannot
be answered by a single method (Creswell & Clark, 2011). A case study approach has
also been an excellent avenue for me, as the researcher, to discover or investigate
particular contemporary phenomenon within the real-life context using multiple sources
of evidence (Yin, 2014). My use of case study to address these questions and deepen my
understanding of employability is applicable because the issues of employability skills
and the process of internationalisation of Vietnamese HE is a contemporary phenomenon.
These insights can and will impact the work being implemented in four public universities
in Vietnam and will enable research insights for the development of emerging
universities. There is a strong need for more recent data around internationalisation of the
curriculum and program partnership models in Vietham. The main research instruments

consisted of a student questionnaire and student, graduate and employer interviews.

In the following section, the major findings reported in Chapters 4, 5, 6 and 7 are recapped
in relation to the three stakeholder groups, providing further insights on themes embedded

in the abovementioned five research questions.
9.3. Summary of key findings

Investigating students’ skills development in IoC programs from different perspectives
(i.e. students, graduates and employers) allowed me to answer the research questions.

This section presents key findings and further discusses those that are significant.

Firstly, from student questionnaire data and student and graduate interviews, l1oC
programs appeared to contribute significantly to the enhancement of all students’ skills
development. The findings revealed that the most common skills 1oC programs developed
for their students are essential for contemporary business workplace practice and are
preferred and almost always required by employers. These nine skill sets included
problem solving and critical thinking; teamwork competencies, communication, English
proficiencies, networking, computer aptitude, research expertise and the ability to use
technology effectively. Furthermore, and vitally important, were personality attributes.
The data showed that students ideally possessed other graduate attributes such as

confidence, adaptability, flexibility and career identification.
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Secondly, IoC programs organised different strategies to enhance students’ skills
development in different ways: via curriculum-based activities, internship and
extracurricular activities. In terms of thinking skills, 10C programs embedded critical
thinking and problem solving skills into curricular disciplinary activities. Some 10C
programs even designed critical thinking skills as a separate subject, which was unique
and different from local programs. In terms of working skills, foundational English
language courses to assist students in improving English proficiency were successfully
offered. Students had opportunities to undertake group assignments or group
presentations in which they could enhance their communication and teamwork skills as
well as widen their friendships and professional work-related networks. Students could
also access a variety of extracurricular activities, including students’ clubs, overseas
exchange programs and institutional competitions. These extracurricular encounters are
valuable forms of engagement in understanding the workplace. In terms of advancing
their tools for working, students had multiple opportunities to undertake more
quantitative, positivistic research in their science majors. They were facilitated with
classroom technologies (i.e. employment of computers and projectors, etc.). These same
students also practised group assignments via online tools (i.e. video conferencing and
skype, etc.). In terms of deepening their skills for living in the world, 10C programs
adopted appropriate approaches to develop students’ confidence, adaptability and
flexibility required for success in the labour market. Determination, adaptability and
flexibility are necessary qualities that strongly influence employability. Within
curriculum-based activities, the data showed that students who were encouraged to
cooperate with others via group activities were more engaged with their learning. In
particular, 1oC programs which offered students opportunities to build international
experience, such as overseas opportunities and exchange programs which contributed to
their cultural competence, were more highly regarded. In addition, 1oC programs helped
students shape their career identity by connecting with business enterprises to organise

internships that were relevant to respondents.

Thirdly, several problems related to 10oC programs were reported by all stakeholders
(students, graduates and employers). These require review and resolution where possible.
They have been discussed elsewhere in the thesis, but they are summarised here as

follows:
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Students’ creative learning activities were not always satisfactory. Students and
graduates pointed to academics’ ineffective pedagogy which was not creative and

engaging.

The term, “global citizenship”, more fully addressed in Chapter 8, was not fully
understood by students or graduates.

Students’ general English skills did not always improve as expected.

The quality of delivery and discipline knowledge of teaching staff was not always
satisfactory.

The internship, though valued by some, was in fact ineffective for others.

Lack of information about availability and opportunities provided by

extracurricular activities prevented students from fully participating.

Imported curricular with an emphasis on Western discipline notions were
sometimes not suitable, applicable or appropriate in the contemporary Vietnamese

context.

loC graduates expected more than other employees and became overconfident

about their undergraduate degree.

The above problems lead to implications for practice.

9.4. Implications for practice

Based on the data collected from students in four universities as well as graduates and

employers in Vietnam, my research proposes a practical employability skills framework

applicable to 1oC programs and institutions in the context of Vietnam (Table 9.1).

Table 9.1. Proposed employability skills framework for 10C programs in Vietnam

e Embedding these skills into the
curricular disciplinary activities
Ways of Problgm sol\{ing skills e Designing th_inking skills courses as
thinking Creativity skills separate subjects
Critical thinking skills o Case studies
e Group assignments
e Innovative pedagogical practice
Ways of Communication skills e Foundational English language courses
working Teamwork skills e Group assignments
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e English skills e Presentation assignments
e Networking skills e Professional and extracurricular
activities
e Exchange programs
¢ Institutional competitions
e Student clubs
e Computer skills e Group assignments via video conference
e ICT literacy skills and Skype
Tools e Research skills e Scientific research
for e Ability to use e Embedding computer skills into
working technology effectively curricular disciplinary activities
e Ability to use online e Preparing classroom technologies
teamwork skills (computers, projectors, etc.)
Personal attributes:
e Sense of humour .
e  Enthusiasm e Group asmgnments_ o
e Flexibility e Cultural and recreational activities
«  Adaptability o Studf:nts’ clubs
e Positive attitudes e Foreign lecturers’ classes
Skills e Honesty
for
living Career identity: e Curricular activities
in the ¢ Identifying potential e Internships
world career path e Extracurricular activities
Cultural competence: . ,
e Being aware of e Foreign _lecturers classes
cultural difference * Internshlp -
e Widening cultural . Extrac_:urrlcular activities
understanding o StL_deln_g_one semester at the partner
e Adapting to business universities
culture e Student exchange programs

9.4.1. Recommendations for 10C educational providers

On reviewing the data and findings that emerged, this study has four core
recommendations for the 10C educational providers. Firstly, my research suggests that
loC providers work more closely with business enterprises to provide sufficient
information for students before the internship commences. It is recommended that
students be assigned related professional activities in their internship, so they comprehend
real work requirements. The data demonstrates this did not happen. This alignment with
work provisions will help students prepare for practical work after the completion of their

degree, which is essential. Providers of 10C programs must offer students authentic and
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real-world opportunities to integrate their learning into authentic local practice
environments, thus developing locally relevant social and cultural capital (Tomlinson,
2017).

Secondly, in terms of overseas exchange programs and opportunities that emerge, it is
recommended that universities offer opportunities for students to develop their
intercultural skills by communicating the benefits of teaching by “multicultural staff to
students” (Huong et al., 2017) before these exchanges occur. Furthermore, according to
Crossman and Clarke (2009), and aligned with these findings the international experience
for students, such as international placement and exchange programs, while essential
must be tailored to understand the cultural context in which exchange occurs. Such an
initiative is an excellent step in enabling students to participate in the competitive labour

market on their return to Vietnam.

Thirdly, this study shows the importance of advertising and explaining extracurricular
activities at universities so that all students in both standard programs and 10C programs
can plan, join and become involved in these activities. Suggestions are that, through the
“university’s portal, posters, banners, and so on” (Phan et al., 2019, p. 183), disseminate
details of these opportunities for engagement. Extracurricular activities contribute to the
development of students’ employability skills and community engagement. They should
be considered as an essential part of 10C program approaches for advancing students’
skills.

Fourthly, it is recommended that l1oC programs should adjust curriculum content,
adapting and modifying pedagogical strategies and cultural stances suitable for diverse
groups of students (Maringe & Sing, 2014). The data illustrated that different needs of
students are not generalisable to one country’s values and beliefs (see Chapter 8, 8.5.6).
When re-conceptualising the curriculum, it is critical that mutually respectful
relationships between academics in all settings be fostered (Gribble & Ziguras, 2003)

with attention to cultural practice in other countries in the internationalised university.
9.4.2. Recommendations for academic staff

There are four recommendations for academic staff. Firstly, the staff need to develop their
capacity to enhance students’ thinking skills and employ different activities and
assignments. Case studies, group discussion and presentation and role-play should be
encouraged in class, and the data also illustrates the need for modifications in the teaching
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of thinking. Tran (2020) indicates that problem solving ability will not suffice if it does
not involve critical thinking and creativity, assessed concurrently, as together they are
more beneficial. Joint engagement of teaching creatively with the thinking required is
preferable to teaching each skill. This recommendation naturally leads to my proposal
that lecturers teach and evaluate these thinking skills jointly, rather than separately.
Secondly, to increase students’ English proficiency, attention must always be paid by
academic staff to ensure significant improvement in student’s English language
proficiency during the foundational English course and indeed, across the whole program.
Specifically, encouraging and motivating students to communicate in class in English will
bring about more positive outcomes for students in the long term. This is an essential
aspect of the findings and requires consistent monitoring. Local teaching and lecturing by
academic staff participating in teaching 1oC programs should also improve their English
proficiency by undertaking pedagogical training in EMI. As noted earlier, the significance
of not ignoring the culture and business context of Vietnam is essential. The
recommendation is that contextualising the lectures in terms of content and discipline
knowledge must draw on examples compatible with the Vietnamese context.
Contextualising will support a more explicit understanding of the application of learning

in Vietnam for students’ future employment.
9.4.3. Recommendations for 1oC students

My study suggests that although internships are not required in 1oC programs, they are
an excellent opportunity for students to become acquainted with the real working
environment, to equip them for workplace skills to position them for full-time
employment. During the internship period, students should complete assigned tasks, even
simple ones. Next, this research notes the power of encouraging students to self-develop
their attributes. Self development will help them grow both personally and professionally.
In particular, during their university years, students should explore and improve their
insights. The period of study is unique in the opportunity it offers students to advance
personal ideas that impact on professional employment. As suggested by employers in
this study, while 1oC students should be humble, honest, and improve their listening skills
in teamwork tasks at university, there are more opportunities afforded them in
employment. Students should also build, explore and develop more extensive networks.
They need to make the most of the academic program to develop purposeful relationships.
These opportunities need to be advertised by the 10C provider, as noted earlier, and

students, by actively participating in a variety of activities, will learn more. They will, by
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definition, become more advanced in their understanding of their role as employees in the

future.
9.5. Limitations of the study

This unique study used a mixed methods approach to research which has definite
strengths in its design; multiple data sources, questionnaires and semi-structured
interviews were used, as shown in the preceding chapters. In addition, the study involved
different participant groups (i.e. final year 10C students, graduates and employers) with
opportunities to contribute to in-depth understanding of the research phenomenon from

various stakeholders’ perspectives.

There were, however, several limitations. It was never proposed that this study be
generalised, and the design of the study is not around hard data which is translatable to
all 1oC providers and stakeholders. One limitation of the study is, however, the scope of
the survey: quantitative findings that were the result of four public universities in Vietnam
limit the generalisability of findings. In a postdoctoral study, | hope to engage in future
research undertaken to include non-public universities. Regarding quantitative
methodology, | note the questionnaire in this study has a reliability of measurement,
which though acceptable (i.e. Cronbach’s Alpha is above 0.7), would warrant, in the
author’s estimation, further exploration. The application of the questionnaire in future
studies will increase reliability of measurement, and a new study will need more research
to use this question set. | anticipate that as all employer interviews were conducted with
Vietnamese employers, there is merit in undertaking a further study to include foreign

employers working in Vietnam for additional findings.
9.6. Concluding remarks

Studies addressing the area of graduate employability skills are not new; however, the
main aim of this thesis was to address the under-researched area of students’ skills

development in the Vietnamese loC program context.

Conceptually, this study contributed to the existing literature by providing a deeper
understanding the situation of employability skills and development in the context of HE
in Vietnam. The quantitative data on students’ perceptions of employability skills are
further discussed in relation to the qualitative data collected from students, graduates and

employers in the business-related industry. This research focuses on a very crucial issue
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of the contemporary situation of education in the local context that has not extensively
been research although it has clearly documented in the new HE reform agenda of
Vietnam. Unlike many other previous studies which were conducted by those who did
not actually experienced the development of Vietham HE on a daily basis, this research
is able to embed the hidden perspective of the author- as a local researcher which can

significantly empower the interpretation of the issue under investigation.

In the dynamic and increasingly demanding working environment, the
internationalisation of HE in Vietnam in my research has proven to become an important
part of preparing their students to meet the high demands of employers when they
graduate. The application of ATC21S’s (2009) framework, together with the
methodological approach of this research contribute to the understanding of
employability in Vietnam since the implementation of internationalisation of HE in
Vietnam, which will hopefully shed light on related practices in future 10C programs.
Furthermore, the findings derived from interviews with employers were valuable, as they
provided informed knowledge about the Vietnamese employment situation and unique

employee requirements from human resources and manager’s perceptions.

Practically, the research findings are an excellent reference for stakeholders on further
research, practice improvement, and policy making for Vietnam HE and alike. At the
institutional level, the outcomes of this project suggested the validation of 10C programs
for tertiary education in Vietnam. This is based on the increasing number of 1oC program
institutions using different employability skills frameworks to measure their students’
learning outcomes. The results of this project proposed a practical employability skills
framework, which is developed and validated from a Western model to suit the context
of 1oC program institutions in Vietnam. Research results assist educational providers in
designing and implementing strategies and planning in carrying out the most relevant
program curriculum to serve students’ needs. In terms of pedagogical change, the
practical contribution of this project also provides a set of flexible “checklists” of
employability skills for academic staff and current 1oC students for managing their

teaching and learning practice.
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Appendix 1. Information to survey participants involved in research

English version:
INFORMATION TO SURVEY PARTICIPANTS INVOLVED IN RESEARCH
You are invited to participate

You are invited to participate in a research project entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This project is being conducted by a student researcher, Ms Thi Tuyet Be as part of a PhD
study at Victoria University under the supervision of Professor Tarquam McKenna and
Associate Professor Fiona Henderson from College of Arts and Education.

Project explanation

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaire and semi-
structured interview will be employed to examine the perceptions of current students,
recent graduates and employers on issues related to employability.

What will | be asked to do?

You are asked to participate in a survey in Vietnamese language to provide useful
information for the above research. The survey will take approximately 15 minutes of your
time. Participation in the survey is on the voluntary basis and you are free to withdraw at
any time without prejudice.

What will I gain from participating?

By participating in this research, you will be able to gain valuable insights about
employability skills you are developing in your program. This information will assist you
to prepare the necessary employability skills for your future job.

How will the information | give be used?

Information that you provide will be used in the research thesis prepared by the student
investigator, Ms Thi Tuyet Be. All survey results, including comments, will be coded to
ensure anonymity. Access to the data is restricted to researchers directly involved in the
project and subject to rules for information storage according to requirements of Victoria
University (Australia).
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What are the potential risks of participating in this project?

There will be almost no potential risks participating in filling in the questionnaire because
it is anonymous. The research team will provide necessary measures to minimise any
potential risks, which are in accordance with the principles of human research ethics of
Victoria University- Melbourne, Australia, and National Guidelines on human research
ethics.

How will this project be conducted?

This project will gather quantitative data about the self-assessment of 10C students on
their current employability skills. It will also examine the perceptions of students on
employability skills developed in the lIoC programs. Printed questionnaires will be sent
to 10C students in four universities in Hanoi, Vietnam. Selected interviews will be
conducted with students, graduates and employers to get qualitative data on the same
issues.

Who is conducting the study?

e Professor Tarqguam McKenna (Chief Investigator)
Email: tarqguam.mckenna@vu.edu.au

e Associate Professor Fiona Henderson (Associate Investigator)
Email: Fiona.henderson@vu.edu.au
e Ms Thi Tuyet Be (Student Researcher)
Email: thi.be@live.vu.edu.au
Mob: +61402299659(Australia)
+ 84944932738 (Vietnam)

Any queries about your participation in this project may be directed to the Chief
Investigator listed above.

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Viethamese version:
THONG TIN DANH CHO NGUOI THAM GIA NGHIEN CUU

Ban dwoc moi dé tham gia

Ban duoc moi tham gia mot du &n nghién ciu mang tén “Phat trién k7 nang nghé nghiép
trong cdc chwong trinh quoc té hoa trong Gido duc Dai hoc tai Viét nam”.

Dy an nay duoc thuc hién bai nghién cau sinh Bé Thi Tuyét, dudi sy huéng dan cua gido
su Tarquam McKenna va pho gido su Fiona Henderson, khoa Gido duc, truong dai hoc

Victoria.

Miéu ta dy an

Dy 4n nay s& dong gop kién thuc vé cac ki nang nghé nghiép cuaa sinh vién va cung cap
khung ly thuyét vé cac ki niang nghé nghiép cho céc chuong trinh quéc té hoa nham phu

hop vai nglr canh cua thi truong lao dong Viét Nam.

Két hop phuong phap nghién ctru dinh tinh va dinh luong, bao gém bang cau hoi va phong
van ban cau trlc, bai nghién ctiu s diéu tra va kham pha y kién cia sinh vién hién tai,

sinh vién da tot nghiép va chi doanh nghiép vé cac van dé lién quan dén nghé nghiép.

Toi sé dwoc yéu cau lam gi?

Ban s& dugc yéu cau tham gia vao khao sét bang tiéng Viét dé cung cap nhitng thdng tin
bé ich cho nghién ciru trén. Bai khao sat s& kéo dai khoang 15 phat. Viéc tham gia khao
sat hoan toan mang tinh tu nguyén va ban cé quyén tir chdi khong tham gia vao bat ki Itc
nao ma khdng bi dinh kién.

TOi sé dat dwoc gi khi tham gia nghién ciu

Khi tham gia vao nghién cttu ndy ban s& cd thé thu duoc nhitng hiéu biét vé cac ki ning
nghé nghiép phat trién trong qué trinh hoc. Thdng tin nay s& hd trg ban trong viéc chuan

bi cac ki nang nghé nghiép can thiét cho cong viéc trong twong lai.

Théng tin toi cung cip sé dwoc sir dung nhw thé nao
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Théng tin ma ban cung cap s& duoc sir dung trong luan an tién sy cua nghién ciu sinh Bé
Thi Tuyét. T4t ca cac cau tra loi trong khao sét, bao gom binh luan, s& duoc méi hoa dé
dam bao tinh khuyét danh. Viéc truy cap vao cac dit liéu nay s& chi gidi han ddi véi nhiing
ngudi truc tiép tham gia vao du an ndy va phai tuan theo quy dinh vé luu trix thong tin

theo cac yéu cau cua truong dai hoc Victoria (Uc).

Céc rai ro tiém an khi tham gia nghién ciru nay la gi?

Gan nhu s& khdng ¢6 rui ro ndo tir viéc tham gia vao khao st nay vi khao sat ndy mang
tinh khuyét danh. Poi ngii nghién ctu s& cung cap nhitng bién phéap can thiét nham giam
thiéu rai ro c6 thé phét sinh, theo nguyén tic dao dwc khi tién hanh nghién ctru con nguoi
cua trudng dai hoc Victoria, Melbourne, Uc va hudng dan qudc gia vé nghién cau con

nguoi.

Nghién ctru nay dwgc tién hanh nhw thé nao?

Nghién ctru nay sé& thu thap cac s6 liéu dinh luong vé su tu danh gia cta sinh vién di véi
cac ki nang nghé nghiép hién cd cua ban than. Nghién ciru cling diéu tra y kién cua sinh
vién ddi vai cac ki nang nghé nghiép duoc phét trién trong cac chuong trinh qudc té hoa.
Cau hoi khao sét trén gidy s& duoc gui dén céac sinh vién hoc chuong trinh qubc té hod tai
bén truong dai hoc & Ha Noi, Viét Nam. Phong van lua chon s& duoc tién hanh ddi véi
sinh vién tot nghiép va cha doanh nghiép dé thu thap dir liéu dinh tinh vé cing van dé

nay.

Aii sé tién hanh nghién ciru

e Giao su Tarquam McKenna (Nghién cttu vién chinh)

Email; tarquam.mckenna@vu.edu.au

e Pho gido su Fiona Henderson (Pdng nghién ciu vién)

Email; Fiona.henderson@vu.edu.au

e BaBé Thi Tuyét (Nghién ctu sinh)

Email: thi.be@live.vu.edu.au

bién thoai:  +61402299659 (Australia)
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+84944932738 (Vietnam)

Ban c6 thé truc tiép gui thic mac vé dé tai nghién ciu ndy téi nghién ciu vién chinh co
tén & trén. Néu ban c6 bat ky thic mic hozc khiéu nai nao vé cach thac ban bi ddi xu trong
quéa trinh tham gia vao nghién ciu, ban c6 thé lién hé véi thu ky, Ban Pao duc trong
Nghién ctru Con nguoi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428,
Melbourne, VIC, 8001, email: researchethics@vu.edu.au hoac dién thoai: (03) 9919 4781
hoac 4461.

Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu

Page | 254



Appendix 2. Consent form for survey participants involved in research (English and
Vietnamese versions)

CONSENT FORM FOR SURVEY PARTICIPANTS INVOLVED IN RESEARCH

INFORMATION TO PARTICIPANTS:

We would like to invite you to be a part of a study entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of 10C students, recent
graduates and employers on issues related to employability. There will be almost no
potential risks associated with this project.

CERTIFICATION BY PARTICIPANT
|, -mmmmme e memmmmmemeememeeeeeeeeeeeeeas (please write your name)

certify that 1 am at least 18 years old* and that | am voluntarily giving my consent to
participate in the study: “Developing Students’ Employability in Internationalised
Curriculum Programs in Vietnamese Higher Education” being conducted at Victoria
University by: Prof Tarquam McKenna.

| certify that the objectives of the study, together with any risks and safeguards associated
with the procedures listed hereunder to be carried out in the research, have been fully
explained to me by the Student Investigator, Ms Thi Tuyet Be and that | freely consent to
participation involving the below mentioned procedures:

e Fill in the questionnaire

| certify that | have had the opportunity to have any questions answered and that |
understand that | can withdraw from this study at any time and that this withdrawal will
not jeopardise me in any way.

I have been informed that the information I provide will be kept confidential.
Signed: ... Date: ..o

Any queries about your participation in this project may be directed to the researcher
Prof Targuam McKenna

Phone: +61411400281

Email: tarquam.mckenna@vu.edu.au

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
Researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Viethamese version:
BAN CHAP THUAN THAM GIA NGHIEN CUU

THONG TIN CHO NGUOI THAM GIA:

Chiing t6i muén moi ban tham gia vao nghién ctru mang tén “Phat trién ky ndng nghé
nghiép cua sinh vién trong cdc chiong trinh quéc té hod trong Gido duc dai hoc tai Viét

Nam”.

Nghién ctru nay s& dong gop kién thic vé cac ki nang nghé nghiép cua sinh vién va cung
cap khung 1y thuyét vé cac ki ning nghé nghiép cho cac chuong trinh qubc té hoa nham
phu hop véi ngir canh cuia thi truong lao dong Viét Nam.
Két hop phuong phap nghién ctru dinh tinh va dinh luong, bao gdm bang cau héi va phong
van ban céu trac, bai nghién clru s€ diéu tra va kham phdy kién cua sinh vién hién tai,
sinh vién tot nghiép gan ddy va chu doanh nghiép vé cac van dé lién quan dén nghé
nghiép.
S& hau nhu khong c6 bat ¢ mot raii ro nao lién quan dén viéc tham gia nghién ctru nay.
XAC NHAN CUA NGUOI THAM GIA
) ,(xin dién tén cua ban)
x4c nhan 1a it nhat 18 tudi va tu nguyén dong y tham gia vao nghién ctru mang tén : «
Phat trién ky ning nghé nghiép ciia sinh vién trong cdc chirong trinh quéc té hod trong
Giao duc dai hoc tai Viét Nam” do Gido su Tarquam McKenna cua truong Dai hoc
Victoria thuc hién.
T6i x4c nhan rang muc tiéu ctia nghién ciru nay, cting vai cac rai ro va bién phap dam
bao an toan theo quy trinh ghi trong nghién ctru nay da duoc nghién ctru sinh Bé Thi
Tuyét giai thich rd cho t6i biét va ti tw nguyén dong y tham gia va cho phép nghién ciru
thuc hién hoat dong sau:

e Tham gia dién phiéu khao sat
T6i x4c nhdn rang t6i da ¢ co hoi dit cdu hoi va duoc tra 101 ddy du, va hiéu rang toi c6
thé rat khong tham gia vao nghién ciru ¢ bat ky mot thoi diém nao, va viéc rat khong
tham gia s& khong anh huéng dén t6i dudi bat ctr hinh thirc nao.

T6i ciing dugc thong béo 1a nhitng thong tin t6i cung cap s& duoc gitr bi mat.
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Ban c¢6 thé gui bat ky mot thac mac nao li€n quan dén viéc tham gia vao nghién ctru nay

cho nghién cttu vién chinh:

Gido su Tarquam McKenna

Dién thoai: +61411400281

Email: tarquam.mckenna@vu.edu.au

Néu ban ¢6 bat ky thic mic hodc khiéu nai nao vé cach thirc ban bi d6i xir trong qua trinh
tham gia vao nghién ciru, ban c6 thé lién hé véi thu ky, Ban Pao dirc trong Nghién ciru
Con nguoi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428, Melbourne,

VIC, 8001, email: researchethics@vu.edu.au hodc dién thoai: (03) 9919 4781 hoac 4461.

Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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Appendix 3- Student questionnaire (Vietnam and English version)

Vietnamese Version:

Gui nguoi tham gia khao sét,

Bai khao st nay thuoc mot phan trong dé tai nghién ctu tién sy, Phat trién kj ning nghé nghiép ciia sinh vién trong cdc chwong trinh
quéc té hoa trong Giao duc Pai hoc tgi Viét Nam. Cau tra 1oi ciia ban cho cac cau hoi dudi day dugc danh gia cao. Cac thong tin trong bai
khao sat s& dugc gitr kin va chi sir dung cho nghién ciu nay. Xin hay tra 1oi cac cau hoi khao sat bang cach danh dau (tick) vao cac 6 phu

hop hoic sir dung cAu tra 1oi trén gidy in. Bai khao sét s& kéo dai khoang 15 phit. Cam on rat nhiéu vi su hd trg caa ban.
Phan 1: Théng tin caa ban
1. Ban dang hoc truong nao?

2. Ban dang hoc chuong trinh nao?

Chuong trinh Tién tién O
Chuong trinh Lién két O
3. Gidi tinh cua ban 1a gi? Nam [
N O
Khac O
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Phan I1: Ty danh gia vé cac ki ning nghé nghiép ciia ban than

l. PHUONG PHAP SUY NGHI
Khd ning 1. Tai biét nhiéu cach dé sang tao
S 1ag va 2. Toi c6 thé viét mot bai luan hoac 1am bai tap ma yéu cau 6 su
tong hop cac y kién str dung thdng tin tir nhieu nguon tai liéu
khéc nhau
3. Téi luén dén nhan nhitng ¥ kién méi va co gia tri khi lam viéc
Véi nguoi khac
Tw duy phdn 4. T6i biét cac chién luoc dé giai quyét nhitng van dé khong quen
bién, Ky nang thugc trong viéc hoc cua minh
gidi quyét van 5. Toi co thé 1am viéc rat cham chi dé giai quyét nhitng van dé kho
dé va Ky niing khin trong viéc hoc va trong cudc séng cé nhan cua ti
ra quyet dinh 6. Toi ludn sin sang dé dua ra cac cau hoi hodc dong gop ¥ kién
trong céc budi thao luan trong Iép
Cic phwong 7. T6i biét cac chién lugc thich hop dé sir dung cho viéc hoc cua
phép hec tdp minh
va nhgn thac
8. Toi co thé tong hop cac y kién hoac khai niém tir cac mdn hoc
khac nhau dé hoan thanh bai tap hoic dé thao luan tai l6p
9. Toi ty tin voi kha nang thiét 1ap, thuc hién va danh gia cac muc
tiéu va ké hoach cho viéc hoc ctia minh
Il. PHUONG PHAP LAM VIEC
Ky néng giao 10. T6i c6 von tir vung va ngit phap co ban dé sir dung trong giao
tiép tiép tiéng Viét va tiéng Anh
11. T6i co thé giao tiép mot cach hiéu qua véi cac sinh vién dén tur
céc nén tang khac nhau
12. Toi ty tin khi thuyét trinh truéc nguoi khéc bang tiéng Viét ciing
nhu tiéng Anh
K§ ning hop 13. T6i biét Itc nao can thiét dé ling nghe va ldc nao can thiét dé
tac va lam noi khi lam viéc theo nhom
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viéc theo
nhom

14. Ti c6 thé sir dung cac ki ning vé con ngudi mot cach hiéu qua
dé hudng nguoi khac dat dugc mot muc ti€u nao do

15. T6i ludn phan (ing mot cach ¢6i mo trudc nhimg quan diém
khac nhau (vi du dan toc, ton giao, gisi tinh va niem tin chinh tri
khéc nhau) trong cac buoi thao luan trong I6p hoac cac bai tap
viét

I1l.  CONG CULAM VIEC

Hiéu biét ve
thong tin

16. T6i biét cach truy cap, quan ly thdng tin va ap dung cong ngh¢
théng tin mot cach chinh xac dé hoan thanh mét bai tap

17. T6i c6 thé tim, thu thap va xir 1y thong tin dién tir dé sir dung
cho viéc hoc cua toi

18. T6i c6 thai do tich cuc va c6 y thuc trong viéc stir dung internet
an toan va co trach nhiém, bao gom céc van d¢ ve riéng tu va su
khéc nhau vé van hoa

Hiéu biét vé
cong nghé
thong tin

19. Tai ¢6 sir dung cac chuong trinh méy tinh chinh nhu xir Iy s6
liéu trén word, phan mém xir ly bang tinh (spreadsheet), co s¢
dir lidu, luu trlr dir lidu. .. va su dung internet (thu dién tu, cac
cbng cu videoconferencing va cac cong cu khac)

20. Toi rétvthanh thao trong viéc st dung thu di¢n tir va cac cong cu
khac dé giao tiép vdéi cic gido vién hoac ban cung I6p

21. T6i ludn coi mo va danh gia mot cach can than nhiing thong tin
dién tor

IV. CAC KI NANG CHO CUOC SONG

Codng dan
trong nwdéc va
Cdng dan
toan cau

22. T6i hiéu rang khi séng trong cudc séng hién nay, rat Ia can thiét
dé biét it nhat mot ngbn nglr niroc ngoai dé cd thé giao tiep vai
moi ngudi tu cac dat nude khac nhau

23. Du lich nuéc ngoai la mét phan quan trong trong nén gido duc
cua toi

24. T6i ton trong niém tin vé ton gido, cac quan diém chinh tri va
gid tri ca nhan cua nguoi khac

Cudc séng va
sw nghigp

25. T6i biét céch thiét Iap cac ké hoach dai han, trung han va ngan
han cho dinh huéng nghé nghiép tuong lai cua minh
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26.

T6i c6 kha ning thich nghi trudc nhiing thay doi va c6 thé 1am
viéc doc lap cling nhu lam viéc theo nhirng nhom khac nhau

27.

Toi ludn cai ma va dé thich nghi mot cach linh hoat truéc
nhirng nhiém vy, ké hoach va hoan canh khac nhau

Trach nhigm
ca nhan va xa
hoi

28.

Toi bict cach dieu chinh ban than dé 6 thai do va hanh vi phu
hop, dugc chap nhan hodc dugc ung hd trong cac hoan canh
khac nhau

29.

Toi ¢ the dién dat y kicn cua minh theo cach mang tinh xay
dung hoac cd thé thuong lugng dé dat dugc két qua mong muon

30.

T6i san sang thé hién su quan tdm ciing nhu sy ton trong Vai
ngudi khac
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Phan II1. Panh gia vé cac hoat ddng hoc tap va hd tro vé nghé nghiép ma truwang ban chuin bi cho nghé nghiép twong lai ciia ban

1. Mikc dd trwdng caa ban nhan manh va cung cap nhiing hoat déng dieéi day nhw thé nao?

a) Cac hoat dong hoc tap trong lop:

1) Lam vi¢c theo cap

2) Lam viéc theo nhom

3) Thuyét trinh ca nhan

4) Thuyét trinh theo nhom

5) Dong vai

6) Céc hoat dong khac (Hay liét nhirng hoat dong khac ma ban dugc tham
gia)

b) Khuyén khich sir dung cac cong cu sau day:

1) Thu dién t

2) X 1y van ban

3) Xir ly bang tinh excel

4) Phan mém thuyét trinh PowerPoint

5) Céc nguon internet/ YouTube/TedTalk/Google Scholar

6) Céac cdng cu khac (Hay liét ké nhirng céng cu khac ma ban sir dung)

¢) Cung cap nhitng sw hd trg' ma ban céan dé:

1) Giup d& viéc hoc

2) Giao luu véi céc sinh vién khac c6 nén tang vé kinh té, xa hoi va dan toc
kh&c nhau

3) Giai quyét nhitng nhiém vu ngoai hoc tap (vi du cng viéc, gia dinh, ban
be...)

4) Két noi véi cyu sinh vién va nhiig nguoi khac dé nghe loi khuyén ve
nghé nghiép

5) Céc hé trg khéc (Hay liét ké nhitng su ho tro khéc tir nha truong ma ban
biét)
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)

Gap go khach moi

2)

Cac sy kién vé thé thao

3)

Trinh dién vé vin hoa

4)

Cac hoat dong tinh nguyén

5)

Cac hoat dong khac (Hay liét ké nhitng hoat dong khac cua nha truong
ma ban dugc tham gia)
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2. Mire dg dat duwgc ciia ban vé kinh nghiém, ki néng, thdi dg, gia tri va dao dirc nhw thé nao trong chwong trinh hoc xét theo nhiing
yéu to dudi diy?

1) Thu dugc vén kién thirc gido duc chung rong réi

2) Suy nghi sang tag va phan bién

3) Giai quyét duoc cac van dé phuc tap va thuc té

4) Thu duoc cac kién thirc va ki ning lién quan dén cong viéc

5) Lam viéc hiéu qua vdi nguoi Khac

6) Lam viéc hiéu qua mét cach doc lap

7) K3 ning néi va viét hiéu qua bang tiéng Viét

8) Noi va viét mot cach hiéu qua bang tiéng Anh

9) Sir dung may tinh va cdng nghé théng tin mot cach chinh xac

10) Tham gia bau cir vé c4c van dé cua sinh vién trong trudng

11) Cong hién cho cac hoat dong cong dong
12) Hiéu ban than minh

13) Hiéu nguoi khac tir c4c nén tang dan toc va vin hoa khac nhau

Phan 1V- Binh luan thém vé khoa hec ciia ban
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1) Tai sao ban lai chon chuong trinh nay?

2) Ban mong chd s& dat dugc nhirng ki ning nao dé chuan bi cho cdng viéc trong twong lai?

3) Ban c6 goi Y gi vé nhitng k¥ ning can thiét khac ma ban nghi rang sé& can thiét dé c6 mot cong viéc tot trong twong lai?

4) Ban c6 muén chia s¢, binh luan hay goi y gi thém khong?

CAM ON CAU TRA LOI CUA BAN
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English version:

Dear Participant,

This survey is part of a doctoral research project, Developing Students’ Employability in Internationalisation of Curriculum Programs in
Vietnamese Higher Education. It will be distributed in both Viethamese and English. Your responses to the questions are highly appreciated.
Information in the survey will be kept confidential and used for this research only. Please answer the survey questions below by ticking to
the appropriate boxes or by as hand-written replies as applicable. The survey will take about 15 minutes to complete. Thank you very much

for your support.
Part I: Student’s Background
1. What university are you StUdYiNg at? ........cccccerereienininisineeeee e

2. What kind of program are you studying?
Advanced Program (Churong trinh Tién tién) O
Joint Program (Chuong trinh Lién két) O

3. What is your gender?

Male O
Female O
Other O
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Part 11: Self-assessment of your employability skills

l. THINKING SKILLS

I know many ways to generate ideas

| am able to write an essay or assignment that requires

ﬁ]ﬁg\%'gnand integration of ideas using information from various
sources
I am open to new and worthwhile ideas when working
with other people

Critical I know strategies for tackling unfamiliar problems in my

thinking, study

problem solving I am able to work hard to solve difficult problems in my

and decision study and my personal life

making I am open to ask questions or contribute to discussions in
my classes
I know appropriate strategies to use for my particular

] learning needs
Learning to I am able to put together ideas or concepts from different
learn and

metacognition

subjects when completing assignments or during class
discussion

I am confident to set, monitor and evaluate my goals and
planning for my study

1. WORKING SKILLS

Communication

10. I have sound knowledge of basic vocabulary, functional

grammar and style in both Vietnamese language and
English language

11. I am able to communicate effectively with students from

diverse backgrounds
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. I am confident when presenting in front of people in
Vietnamese as well as in English

Collaboration
and teamwork

Information
literacy

. I know when it is appropriate to listen and when to speak

when working in a team

. 1 am able to use effectively my interpersonal skills guide

others toward a goal

16.

. | respond open-mindedly to diverse perspectives (e.g.

different races, religions, genders and political beliefs) in
class discussion or written assignments

I know how to access, manage information and apply
technology accurately to complete an assignment

. 1 am able to search, collect and process electronic

information to use for my studying

. I have a positive attitude and sensitivity to safe and

responsible use of the internet, including privacy issues
and recognising cultural differences

ICT literacy

Local and
global
citizenship

. | use the main computer programs (e.g. word processing,

spreadsheets, databases and information storage) and the
use of Internet (email, videoconferencing and other
network tools)

. I am very skilled in using email or other tools to

communicate with teaching staff or classmates

22.

. 1 am open and critical and competent at evaluating

electronic information

I understand that in today’s world, it is necessary to know
at least one foreign language to communicate with other
people in different countries
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23.

Travelling to other countries is an important part of my
overall education

24.

I respect others’ religious beliefs, political opinions or
personal values

Life and career

25.

I know how to set the long, medium, and short-term goals
for my future career direction

26.

I am able to adapt to change and work independently as
well as work in diverse teams

27.

I am open-minded and flexible to adapt to varied
responsibilities, schedules and contexts

Personal and
social
responsibility

28.

I know how to conduct myself with appropriate manners
that are acceptable and as promoted in different societies

29.

I am able to express my opinion in a constructive way or
to negotiate for outcomes

30.

I am willing to show my interest in and respect for others
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Part I111. The assessment of learning activities and career support that your institution prepares for your future employability

1. To what extent does your institution emphasize and provide for each of the following?

a) Learning activities in class:

1) Pair work
2) Group work
3) Individual presentation
4) Group presentation
5) Role play
6) Other activities (Please list others that occur to you)
b Encouragingtousethefollowingtools:
1) Email
2) Spreadsheets
3) Word processing
4) Presentation software (e.g. PPT)
5) Internet sources/ YouTube/Google scholar/Ted Talk
6) Other tools (Please list others that occur to you)
c) Providing the supports you need to:
1) Help with academic study
2) Socialise among students from different economic, social and ethnic backgrounds
3) Cope with your non-academic responsibilities (e.g. work, family, friends, etc.)
4) Connect with alumni and other people for career advice
5) Other supports (Please list others that occur to you)
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1) Guest speakers

2) Sports events

3) Cultural performances

4) Volunteering
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2. To what extent has your experience in this program contributed to further your knowledge, skills, attitude, values and ethics in the

following areas?

1) Acquiring a wide general education

2) Thinking creatively and critically

3) Solving complex and real-world problems

4) Acquiring job-related knowledge and skills

5) Working effectively with others

6) Learning effectively on your own

7) Writing and speaking effectively in Viethamese language

8) Writing and speaking effectively in English language

9) Using computer and information technology accurately

10) Voting on student issues within the university

11) Contributing to the community’s activities

12) Understanding yourself

13) Understanding people from other racial and ethnic backgrounds
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PART IV- Further comment on your current program

1. Why did you choose this program?

2. What do you expect to gain from this program in terms of preparing for your future job?

3. Can you suggest any other skills that you think you will need to employ in the future to have a secure job?

4. Are there any comments or suggestions that you would like to share?

THANK YOU FOR YOUR ANSWERS!
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Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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Appendix 4. Information to student inteview participants involved in research (English

and Vietnamese versions)

English Version:

INFORMATION TO STUDENT INTERVIEW PARTICIPANTS INVOLVED IN
RESEARCH

You are invited to participate

You are invited to participate in a research project entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This project is being conducted by a student investigator, Ms Thi Tuyet Be as part of a
PhD study at Victoria University under the supervision of Professor Tarquam McKenna
and Associate Professor Fiona Henderson from College of Arts & Education.

Project explanation

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of students, recent
graduates and employers on issues related to employability.

What will | be asked to do?

You are asked to participate in an interview in Vietnamese language to provide useful
information for the above research. The interview will take approximately 60 minutes of
your time. You will be contacted by the student researcher for the exact date and location
of the interview. Participation in the interview is on the voluntary basis and you are free
to withdraw at any time without prejudice.

What will I gain from participating?

By participating in this research you will be able to offer valuable insights about what
employability skills you developed in your program and what employability skills are
required for your current job. This information will assist you to widen your knowledge
and enhance necessary skills for a secure job.

How will the information I give be used?

Information that you provide will be used in the research thesis prepared by the student
investigator, Ms Thi Tuyet Be. All information will be used only for this project and will
be coded to ensure anonymity. Access to the data is restricted to researchers directly
involved in the project and subject to rules for information storage according to
requirements of Victoria University (Australia).

What are the potential risks of participating in this project?

There might be some minor social risks, including confidentiality issue when taking part
in the interview. The research team will provide necessary measures to minimise any
potential risks, which are in accordance with the principles of human research ethics of
Victoria University- Melbourne, Australia, and National Guidelines on human research
ethics.
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How will this project be conducted?

This project will gather quantitative data about the self-assessment of loC students on
their current employability skills. It will also examine the perceptions of students on
employability skills developed in the IoC programs. Printed questionnaires will be sent
to 1oC students in four universities in Vietnam. Selected interviews will be conducted
with students, graduates and employers to get qualitative data on the same issues.

Who is conducting the study?

e Professor Tarqguam McKenna (Chief Investigator)
Email: tarqguam.mckenna@vu.edu.au
e Associate Professor Fiona Henderson (Associate Investigator)
Email: Fiona.henderson@vu.edu.au
e Ms Thi Tuyet Be (Student Researcher)
Email: thi.be@live.vu.edu.au
Mob: +61430915558(Australia)
+ 84944932738 (Vietnam)
Any queries about your participation in this project may be directed to the Chief
Investigator listed above.
If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Viethamese version:
THONG TIN DANH CHO NGUOI THAM GIA NGHIEN CUU- PHONG VAN
SINH VIEN TOT NGHIEP

Ban dwoc moi dé tham gia

Ban duoc moi tham gia mot du an nghién ciru mang tén “Phat trién ki ndng nghé nghiép
trong cdc chwong trinh quoc té hoa trong Gido duc Dai hoc tai Viét nam”.

Dy 4n nay duoc thuc hién bai nghién ciu sinh BE Thi Tuyét, dudi sy hudng dan cua giéo
su Tarquam McKenna va pho gido su Fiona Henderson, khoa Gido duc, truong dai hoc

Victoria.

Miéu ta dw &n

Dy &n ndy s& dong gop kién thuc vé cac ki ning nghé nghiép cua sinh vién va cung cap
khung ly thuyét vé cac ki niang nghé nghiép cho cac chwong trinh quéc té hoa nham phu

hop véi nglr canh cuaa thi truong lao dong Viét Nam.

Két hop phuong phap nghién ctru dinh tinh va dinh lwong, bao gém bang cau hoi va phong
van ban cau trlc, bai nghién ctu s& diéu tra va kham pha y kién caa sinh vién hién tai,

sinh vién da tot nghiép va chi doanh nghiép vé cac van dé lién quan dén nghé nghiép.

Toi sé dwoc yéu cau lam gi?

Ban s& dugc yéu cau tham gia vao mot cudc phong van bang tiéng Viét ¢é cung cap nhiing
thong tin bo ich cho nghién ciu trén. Bai phong van s& kéo dai khoang 60 phit. Ban s&
duoc nghién ctu sinh lién lac dé thao luan veé thoi gian va dia diém phong van.Viéc tham
gia phong van hoan toan mang tinh ty nguyén va ban c6 quyén tir chdi khong tham gia

vao bét ki lic nao ma khéng bi dinh kién.

TOi sé dat dwgc gi khi tham gia nghién ciu

Khi tham gia vao nghién ciu ndy ban s& thu duoc nhitng hiéu biét vé cac ki ning nghé
nghiép phat trién trong chuong trinh hoc va biét duoc nhitng ki nang nghé nghiép can

thiét cho cong viéc hién tai caa ban. Céc théng tin nay s& gilip ban md mang kién thic va
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tang cuong phat trién cac ki nang nghé nghiép cia minh dé dap tng cho yéu cau cua cong

Viéc.

Théng tin t6i cung cip sé dwoc sir dung nhw thé nao

Théng tin ma ban cung cap s& duoc sir dung trong luan an tién sy cua nghién ctu sinh Bé
Thi Tuyét. Tat ca cac cau tra loi s& chi dung trong nghién ciru ndy va s& dugc ma hoa dé
dam bao tinh khuyét danh. Viéc truy cap vao cac dit liéu nay s& chi gisi han déi véi nhiing
ngudi truc tiép tham gia vao du an ndy va phai tuan theo quy dinh vé luu trit thong tin

theo cac yéu cau cua truong dai hoc Victoria (Uc).

CA4c rai ro tiém an khi tham gia nghién ciéu nay la gi?

C6 thé c6 mot vai rui ro khong dang ké vé mat xa hoi, bao gom tinh bao mat khi tham gia
phong van. Poi ngii nghién ctru s& cung cap nhitng bién phap can thiét nham giam thiéu
rai ro ¢6 thé phat sinh, theo nguyén tic dao dac khi tién hanh nghién ctru con ngudi cia

truong dai hoc Victoria, Melbourne, Uc va hudng dan québc gia vé nghién ciru con ngudi.

Nghién ctru nay dwgc tién hanh nhw thé nao?

Nghién ctru nay sé& thu thap cac s6 liéu dinh lwong vé su tu danh gia cua sinh vién dbi véi
cac ki nang nghé nghiép hién cd cua ban than. Nghién ciru ciing diéu tra y kién cua sinh
vién ddi voi cac ki nang nghé nghiép duoc phét trién trong cac chuong trinh qudc té hoa.
Cau hoi khao sét trén gidy s& duoc gui dén céc sinh vién hoc chuong trinh québc té hoa tai
bdn truong dai hoc & Ha Noi, Viét Nam. Phong van chon loc s& duoc tién hanh di véi
sinh vién tét nghiép va cha doanh nghiép dé thu thap dir liéu dinh tinh vé cling mét van

dé trén.

Aii sé tién hanh nghién ciru

e Giao su Tarquam McKenna (Nghién cttu vién chinh)

Email; tarquam.mckenna@vu.edu.au

e Pho gido su Fiona Henderson (Pdng nghién ciru vién)

Email: Fiona.henderson@vu.edu.au
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e BaBé Thi Tuyét (Nghién ctu sinh)

Email: thi.be@live.vu.edu.au

bién thoai:  +61402299659 (Australia)
+84944932738 (Vietnam)

Ban c6 thé truc tiép gui thic mac vé dé tai nghién ciu nay téi nghién ciu vién chinh co
tén & trén. Néu ban c6 bat ky thic mic hozc khiéu nai nao vé cach thac ban bi ddi xur trong
qua trinh tham gia vao nghién ciru, ban c6 thé lién hé véi thu ky, Ban Pao duc trong
Nghién ctru Con nguoi cua truong Dai hoc Victoria, Australia. Hom thu: PO Box 14428,
Melbourne, VIC, 8001, email: researchethics@vu.edu.au hoac dién thoai: (03) 9919 4781
hoac 4461.

Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu

Page | 279


mailto:thi.be@live.vu.edu.au

Appendix 5. Consent form for student interview participants involved in research
(English and Vietnamese versions)

CONSENT FORM FOR STUDENT INTERVIEW PARTICIPANTS INVOLVED
IN RESEARCH

INFORMATION TO PARTICIPANTS:

We would like to invite you to be a part of a study entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of 1oC students, recent
graduates and employers on issues related to employability. There will be almost no
potential risks associated with this project.

CERTIFICATION BY PARTICIPANT
[, mmmmm o - (please write your name)

certify that 1 am at least 18 years old* and that I am voluntarily giving my consent to
participate in the study: “Developing Students’ Employability in Internationalised
Curriculum Programs in Vietnamese Higher Education” being conducted at Victoria
University by: Prof Tarquam McKenna.

I certify that the objectives of the study, together with any risks and safeguards associated
with the procedures listed hereunder to be carried out in the research, have been fully
explained to me by the Student Investigator, Ms Thi Tuyet Be and that | freely consent to
participation involving the below mentioned procedures:

e Interview

I certify that | have had the opportunity to have any questions answered and that |
understand that | can withdraw from this study at any time and that this withdrawal will
not jeopardise me in any way.

I have been informed that the information I provide will be kept confidential.
Signed: ...t Date: ..oooovvviiiiiiii

Any queries about your participation in this project may be directed to the researcher
Prof Tarqguam McKenna

Phone: +61411400281

Email: tarquam.mckenna@vu.edu.au

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
Researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.

Page | 280



Viethamese version:
BAN CHAP THUAN THAM GIA NGHIEN CUU

THONG TIN CHO NGUOI THAM GIA:

Chiing t6i muén moi ban tham gia vao nghién cliru mang tén “Phat trién ky nang nghé
nghiép cua sinh vién trong cdc chwong trinh quoc té hoa trong Gido duc dai hoc tai Viét
Nam”.

Nghién ciru nay s& dong gop kién thirc vé cac ki ning nghé nghiép cua sinh vién va cung
cap khung 1y thuyét vé& cac ki ning nghé nghiép cho cac chuong trinh qudc t& hoa nhim
phu hop vdi ngit canh cua thi truong lao dong Viét Nam.

Ket hop phuong phap nghién cru dinh tinh va dinh luong, bao gom bang cau hdi va phong
van ban cau triic, bai nghién ciru s& diéu tra va kham phay klen cta sinh vién hién tai,
sinh vién tot nghiép gan ddy va chu doanh nghiép vé cac van dé lién quan dén nghé
nghiép.

S€ hau nhu khong c6 bat clr mot rui ro nao lién quan dén viéc tham gia nghién clru nay.

XAC NHAN CUA NGUOI THAM GIA
T 0L, v, ,(xin dién tén cua ban)

xac nhan 1a it nhat 18 tudi va tu nguyén dong y tham gia vao nghién ctru mang tén :
Phat trién ky nang nghé nghiép cua sinh vién trong cac chwong trinh quoc té hod trong
Giao duc dai hoc tai Viét Nam” do Gido su Tarquam McKenna cua truong Pai hoc
Victoria thuc hién.
T6i x4c nhan rang muc tidu cua nghién ciru ndy, cling véi cac rii ro va bién phap dam
bdo an toan theo quy trinh ghi trong nghién ctru nay da duogc nghién ctu sinh Bé Thi
Tuyét gidi thich rd cho t61 biét va tdi tw nguyén dong y tham gia va cho phép nghién ctru
thyc hién hoat dong sau:

e Phong van
Toi1 xac nhan réng to1 da co co hoi dat cau hoi va duogc tra 101 dﬁy du, va hiéu réng toi co
thé rut khong tham gia vao nghién ctru ¢ bat ky mot thoi diém nao, va viéc rat khong
tham gia s€ khong dnh hudng dén to6i dudi bat cir hinh thire nao.

Téi ciing duoc thong bao 1a nhitng thong tin toi cung cap s& dugc gitt bi mat.

Ban c¢6 thé gui bat ky mot thac mac nao li€n quan dén viéc tham gia vao nghién clru nay
cho nghién cttu vién chinh:

Gido su Tarquam McKenna
bién thoai: :+61411400281
Email: tarquam.mckenna@vu.edu.au

Néu ban c6 bat ky thic méc hodc khiéu nai nao vé cach thie ban bi dbi xir trong qua trinh
tham gia vao nghién ciru, ban c6 thé lién hé véi thu ky, Ban Pao dirc trong Nghién ciru
Con nguoi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428, Melbourne,
VIC, 8001, email: researchethics@vu.edu.au hodc dién thoai: (03) 9919 4781 hoac 4461.

Authorized translation by:
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Hoa Thi Vinh Le,
Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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Appendix 6. Student interview protocols (Vietnamese and English versions)
Vietnamese Version:

Cau héi goi y phan phéng van (danh cho sinh vién)

Thong tin chung vé ngirei tham gia phéng van

Cau hoi dan dit: Dé bat dau, ban c6 thé cho tdi biét vé thong tin co ban caa ban
Cau héi 1: Ky ning vé tw duy

Nghi lai vé trdi nghiém hoc tdp ciia ban, theo bgn thi nhitng ki ndng vé tw duy nao ban

thuc su dat dwoc trong qua trinh hoc chwong trinh nay?
Goi y:
a) Chuong trinh nay c6 cung cip cho ban nhiing ki ning can thiét vé tu duy hay
khong? Néu co thi d6 1a nhitng ki nang gi?
b) Ban da duoc hoc cach 1am thé nao dé trg nén sang tao nhu thé nao?

¢) Céc giang vién di dua ra cac hoat dong hodc nhiém vy cho ban dé phét trién y

Kién, ting cuong kha ning sang tao trong Iop nhu thé nao?
Céau héi 2: Ki nang trong cong viéc

Xin hay binh lugn vé tinh higu qud ciia cdc ki ning hop tac va lam viéc theo nhom ma

chwong trinh hoc dem lgi cho ban
Goi y:
a) Ban c6 nhiéu co hoi dé 1am viéc theo nhom trong chwong trinh hoc khdng?

b) Cac ki ning vé lam viéc theo nhdm trong viéc hoc caa ban cé hiéu qua nhu thé

nao?
¢) Ban sir dung ki ning lam viéc theo nhdm cho viéc hoc hién tai nhu thé nao?
Céau heéi 3: Cac cong cu lam viéc
Ban da sir dung cong nghé théong tin nhw thé nao trong viéc hoc cia bgn?
Goiy:
a) Ban c0 su dung c&c ting dung may tinh nhu xur Iy van ban word, xu ly bang tinh

spreadsheets, va phan mém thuyét trinh PowerPoint trong viéc hoc cia minh
khong?
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b)

c)

Miurc d6 thuong xuyén ban sir dung Internet va cac phuong tién lién lac qua cac
phuong tién truyén thong dién tir (thu dién tir va cac cong cu khac) nhu thé nao

trong qué trinh ban di hoc?

Ban c6 gap kho khan gi vé ki thuat khdng? Néu cé, d6 1a nhitng kho khan gi? Ban

da vuot qua cac khé khin d6 bang cach nao?

Ban di cé nhitng trai nghigm nhuw thé ndo vé khod hoc nay lién quan d@én khia canh

ngon Ny va vin hod nwét ngoai?

Ban da hoc céch phét trién ki ning giao tiép tiéng Anh nhu thé nao?

Ban nghi nhu thé ndo vé ki nang tiéng Anh cua ban trong khi hoc chuong trinh
nay?

Ban dinh nghia nhu thé nao vé cum tur cong dan toan cau™?

Ban tu danh gia ban thin minh nhu thé nao nhu moét cong dan toan cau?

Ban ¢ ty tin khi giao tiép véi con ngiroi va dia diém nao dé ngoai dat nudc cua

ban? néu co, tai sao? Néu khéng, tai sao?

Xin hay binh lugn vé nhing hoat déng sau day trong chwong trinh hoc ciia ban?

Nhéng hoat déng nay dwec thuc hign nhuw thé ndo trong suét khoa hec?

a)

b)

d)

Cac hoat dong hoc tap (1am viéc theo nhém, l1am viéc theo cap, thuyét trinh ca
nhan, thuyét trinh theo nhém, dong vai...)

H& tro vé nghé nghiép trong suét chuong trinh (thuc tap, hoc vé xay dung nghé
nghiép trong timg moén hoc; tu van nghé nghiép; cac két ndi vé mang xa hoi va
mang nghé nghiép dé két ndi cac sinh vién hién tai véi cac cuu sinh vién va nhiing
nguoi khac cho céng viéc tuong lai....)

Chuong trinh ngoai khoa (tinh nguyén, thé thao, cong viéc lam thém)

Sy tham gia caa lanh dao cong ty trong phét trién chuong trinh hoc (giang vién

khach mai; hoc bdng/ tai trg hodc tuyén dung sinh vién tét nghiép)
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English Version:

Interview protocol (For students)

Participant’s background

Leading question: To begin, can you tell me about your background?
Question 1: Thinking skills

Thinking of your learning experiences, which thinking skills did you actually obtained

in the program?
Prompt:

a) Has this course provided you with necessary skills in terms of thinking skills? If
yes, what kind of thinking skills?

b) How did you learn about how to be creative?

c) Did the lecturers give tasks/ activities for you and your classmates to explore ideas

to foster creativity in class?
Question 2: Working skills

Please comment on the effectiveness of collaboration and teamwork skills that your

program delivered to you
Prompt:
a) Did you have a lot of chances to work in groups in the program?
b) How effective are teamwork skills in your studying?
c) How do you use teamwork skills for your current studies?
Question 3: Working tools
How did you use technology in your studying?
Prompt:

a) Did you use computer applications, including word processing, spreadsheets, and

presentation software (e.g. PPT) in your studying?

b) How often did you use the Internet and communication via electric media (email

and other network tools) when you were studying?

c) Did you meet any technical problems? If yes, what were they? How did you

overcome them?
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Question 4: Ways of living in the world

How did you experience the international dimension of this course, in language and

cultural aspects?

Prompt:
a) How did you learn to develop your English language communication?
b) What do you think about your English skills after learning this program?
¢) How would you define the term “global citizen™?
d) How do you see yourself as a global citizen?

e) Are you confident when communicating with people and places outside of your

home country? If no, why? If yes, why?
Question 5: Support for promoting employability skills

Could you please comment on the following items/ activities? How did these activities

function during the course?

a) Learning activities (Group work, pair work, individual presentations, group

presentations, role play, etc.)

b) Career support within the program (Internship; building career learning into the
learning outcomes of subject disciplines; career advice; social and professional
networks to connect current students with alumni and other people for future

employment, etc.)
c) Extra- curriculum (e.g. volunteering, sport, part time work)

d) The involvement of employers in curriculum development (Guest lecturers;

sponsorship/ scholarships or graduate recruitment)
Authorised translation by:
Hoa Thi Vinh Le,
Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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Appendix 7. Information to graduate participants involved in research (English and
Vietnamese versions)

English Version:
INFORMATION TO GRADUATE PARTICIPANTS INVOLVED IN RESEARCH
You are invited to participate

You are invited to participate in a research project entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This project is being conducted by a student investigator, Ms Thi Tuyet Be as part of a
PhD study at Victoria University under the supervision of Professor Tarquam McKenna
and Associate Professor Fiona Henderson from College of Arts & Education.

Project explanation

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of students, recent
graduates and employers on issues related to employability.

What will | be asked to do?

You are asked to participate in an interview in Vietnamese language to provide useful
information for the above research. The interview will take approximately 60 minutes of
your time. You will be contacted by the student researcher for the exact date and location
of the interview. Participation in the interview is on the voluntary basis and you are free
to withdraw at any time without prejudice.

What will I gain from participating?

By participating in this research you will be able to offer valuable insights about what
employability skills you developed in your program and what employability skills are
required for your current job. This information will assist you to widen your knowledge
and enhance necessary skills for a secure job.

How will the information | give be used?

Information that you provide will be used in the research thesis prepared by the student
investigator, Ms Thi Tuyet Be. All information will be used only for this project and will
be coded to ensure anonymity. Access to the data is restricted to researchers directly
involved in the project and subject to rules for information storage according to
requirements of Victoria University (Australia).

What are the potential risks of participating in this project?

There might be some minor social risks, including confidentiality issue when taking part
in the interview. The research team will provide necessary measures to minimise any
potential risks, which are in accordance with the principles of human research ethics of
Victoria University- Melbourne, Australia, and National Guidelines on human research
ethics.

How will this project be conducted?
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This project will gather quantitative data about the self-assessment of loC students on
their current employability skills. It will also examine the perceptions of students on
employability skills developed in the 10C programs. Printed and online questionnaires
will be sent to 10C students in four universities in Vietnam. Selected interviews will be
conducted with students, graduates and employers to get qualitative data on the same
issues.

Who is conducting the study?

e Professor Tarqguam McKenna (Chief Investigator)
Email: targuam.mckenna@vu.edu.au

e Associate Professor Fiona Henderson (Associate Investigator)
Email: Fiona.henderson@vu.edu.au
e Ms Thi Tuyet Be (Student Researcher)
Email: thi.be@live.vu.edu.au
Mob: +61402299659(Australia)
+ 84944932738 (Vietnam)

Any queries about your participation in this project may be directed to the Chief
Investigator listed above.

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Viethamese version:

THONG TIN DANH CHO NGUGI THAM GIA NGHIEN CUU- PHONG VAN
SINH VIEN TOT NGHIEP

Ban dwoc moi dé tham gia

Ban duoc moi tham gia mot du an nghién ciru mang tén “Phat trién ki ndng nghé nghiép
trong cdc chirong trinh quoc té hoa trong Gio duc Pai hoc tai Viét nam”.

Dy an nay duoc thuc hién bai nghién cau sinh Bé Thi Tuyét, dudi sy huéng dan cua gido
su Tarquam McKenna va pho gido su Fiona Henderson, khoa Gido duc, truong dai hoc
Victoria.

Miéu ta dy an

Dy &n ndy s& dong gop kién thuc vé cac ki ning nghé nghiép cua sinh vién va cung cap
khung ly thuyét vé cac ki niang nghé nghiép cho cac chuong trinh quéc té hoa nham phu
hop voi ngir canh cua thi truong lao dong Viet Nam.

Ket hop phuong phép nghién ctru dinh tinh va dinh lugng, bao gom bang cau hoi va phong
van ban cau trlc, bai nghién ctu s& diéu tra va kham pha y kién cua sinh vién hién tai,
sinh vién da t6t nghiép va chu doanh nghiép vé cac van dé lién quan dén nghé nghiép.

Toi sé dwoc yéu cau lam gi?

Ban s& dugc yéu cau tham gia vao mot cudc phong van bang tiéng Viét dé cung cap nhiing
thong tin bd ich cho nghién ciu trén. Bai phong van s& kéo dai khoang 60 phit. Ban s&
duoc nghién ctu sinh lién lac dé thao luan vé thoi gian va dia diém phong van.Viéc tham
gia phong van hoan toan mang tinh ty nguyén va ban c6 quyén tir chdi khong tham gia
vao bat ki lic ndo ma khéng bi dinh kién.

TOi sé dat dwoc gi khi tham gia nghién ciu

Khi tham gia vao nghién ctru ndy ban s& thu duoc nhiing hicu biét vé cac ki ning nghé
nghi¢p phat trién trong chuong trinh hoc va biét dugc nhiing ki ning nghé nghiép can
thiét cho cong viéc hién tai cua ban. Cac thdng tin nay s& giup ban mo mang klen thirc va
tang cuong phat trién cac ki niang nghé nghiép ciia minh dé dap tng cho yéu cau cua cong
VIEC.

Thong tin t6i cung cip sé dwoc sir dung nhw thé nao

Théng tin ma ban cung cap s& duoc sir dung trong luan an tién sy cua nghién ciu sinh Bé
Thi Tuyét. Tat ca cac cAu tra loi s& chi dung trong nghién ciru ndy va sé dugc ma hoa dé
dam bao tinh khuyét danh. Viéc truy cap vao cac dix lieu nay s& chi gisi han déi véi nhitng
nguoi truc tlep tham gia vao dy an nay va phai tuan theo quy dinh vé luu trir thong tin
theo cac yéu cau caa truong dai hoc Victoria (Uc).

Céc rii ro tiém an khi tham gia nghién ciru nay la gi?

C6 thé c6 mot vai rui ro khong dang ké vé mit xa hoi, bao gom tinh bao mat khi tham gia
phong van. Poi ngii nghién cttu s& cung cap nhitng bién phap can thiét nham giam thiéu
rai ro ¢ thé phat sinh, theo nguyén tic dao duc khi tién hanh nghién ctru con ngudi cua
truong dai hoc Victoria, Melbourne, Uc va hudng dan québc gia vé nghién ciru con ngudi.
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Nghién ciru nay dwoc tién hanh nhw thé nao?

Nghién cttu ndy s& thu thap cac s6 liéu dinh lwong vé su tu danh gia cua sinh vién dbi véi
cac ki nang nghé nghiép hién cd cua ban than. Nghién ciru ciing diéu tra y kién cua sinh
vién ddi voi cac ki niang nghé nghiép duoc phét trién trong cac chuong trinh qudc té hoa.
Cau hoi khao sét trén gidy s& dugc giri dén cac sinh vién hoc chuong trinh quéc té hoa tai
bén trudng dai hoc & Ha Noi, Viét Nam. Phong van chon loc s& duoc tién hanh dbi voi
sinh vién tét nghiép va chu doanh nghiép dé thu thap dix liéu dinh tinh vé cling mét van
dé trén.

Ai sé tién hanh nghién ciu

e Gido su Tarquam McKenna (Nghién ctru vién chinh)
Email: tarquam.mckenna@vu.edu.au

e Pho gido su Fiona Henderson (Pdng nghién ciru vién)
Email: Fiona.henderson@vu.edu.au

e BaBé Thi Tuyét (Nghién ctu sinh)
Email: thi.be@live.vu.edu.au
bién thoai:  +61402299659 (Australia)

+84944932738 (Vietnam)

Ban c6 thé tryc tiép gui thac mac vé dé tai nghién ciu nay téi nghién ciu vién chinh cé
tén & trén. Néu ban cd bat ky thac mac hoac khiéu nai nao vé cach thie ban bi déi xur trong
quéa trinh tham gia vao nghién cau, ban c6 thé lién hé véi thu ky, Ban Pao duc trong
Nghién ctru Con ngudi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428,
Melbourne, VIC, 8001, email: researchethics@vu.edu.au hoac dién thoai: (03) 9919 4781
hoac 4461.

Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA
Email: vinhhoa@hawaii.edu
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Appendix 8. Consent form for graduate interview participants involved in research

(English and Vietnamese versions)

CONSENT FORM FOR GRADUATE INTERVIEW PARTICIPANTS
INVOLVED IN RESEARCH

INFORMATION TO PARTICIPANTS:

We would like to invite you to be a part of a study entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of 10C students, recent
graduates and employers on issues related to employability. There will be almost no
potential risks associated with this project.

CERTIFICATION BY PARTICIPANT
[, o e (please write your name)

certify that 1 am at least 18 years old* and that I am voluntarily giving my consent to
participate in the study: “Developing Students’ Employability in Internationalised
Curriculum Programs in Vietnamese Higher Education” being conducted at Victoria
University by: Prof Tarquam McKenna.

| certify that the objectives of the study, together with any risks and safeguards associated
with the procedures listed hereunder to be carried out in the research, have been fully
explained to me by the Student Investigator, Ms Thi Tuyet Be and that | freely consent to
participation involving the below mentioned procedures:

e Interview

| certify that | have had the opportunity to have any questions answered and that |
understand that | can withdraw from this study at any time and that this withdrawal will
not jeopardise me in any way.

I have been informed that the information I provide will be kept confidential.
Signed: ... Date: ...ooovviiiiiii

Any queries about your participation in this project may be directed to the researcher
Prof Targuam McKenna

Phone: +61411400281

Email: tarquam.mckenna@vu.edu.au

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
Researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Viethamese version:
BAN CHAP THUAN THAM GIA NGHIEN CUU
THONG TIN CHO NGUOI THAM GIA:

Chung t6i mubén moi ban tham gia vao nghién ctru mang tén “Phdt trién ky ndng nghé
nghiép cua sinh vién trong cac chwong trinh quoc té hod trong Giao duc dai hoc tai Viét
Nam”.

Nghién ctru nay s¢ dong gop kién thirc vé cac ki ning nghé nghiép cia sinh vién va cung
cip khung 1y thuyét vé cac ki niang nghé nghiép cho cac chuong trinh quc té hoa nhiam
phu hop vdi ngir canh cua thi truong lao dong Viét Nam.

Ket hop phuong phap nghién ciru dinh tinh va dinh lugng, bao gom bang cau hdi va phdng
véan ban cau tric, bai nghién ciru s& diéu tra va kham phay klen cua sinh vién hién tai,
sinh vién tot nghi¢p gan ddy va chu doanh nghiép vé cic van dé lién quan dén nghé
nghiép.

S& hau nhu khong c6 bat ¢ mot riii ro nao lién quan dén viéc tham gia nghién ctru nay.

XAC NHAN CUA NGUOI THAM GIA

T8, et ,(xin dién tén cua ban)

xac nhan 1a it nhat 18 tudi va tu nguyén dong y tham gia vao nghién ctru mang tén :
Phat trién ky nang nghé nghiép cua sinh vién trong cac chuwong trinh quoc té hod trong
Giao duc dai hoc tai Viét Nam” do Gido su Tarquam McKenna cua truong Pai hoc
Victoria thuc hién.
T6i xac nhan rang muc tiéu cta nghién ctru ndy, ciing véi cac rui ro va bién phap dam
bdo an toan theo quy trinh ghi trong nghién ctru nay da duogc nghién ctu sinh Bé Thi
Tuyét gidi thich rd cho t61 biét va tdi tw nguyén dong y tham gia va cho phép nghién ctru
thyc hién hoat dong sau:

e Phong van
Toi1 xac nhan réng to1 da co co hoi dat cau hoi va duogc tra 101 dﬁy du, va hiéu réng toi co
thé rut khong tham gia vao nghién ctru ¢ bat ky mot thoi diém nao, va viée rat khong
tham gia s€ khong dnh hudng dén t61 dudi bat cir hinh thire nao.

Téi ciing duoc thong bao 1a nhitng thong tin toi cung cap s& dugc gitt bi mat.

Ban c6 thé gui bat ky mdt thac mac nao lién quan dén viéc tham gia vao nghién ctru nay
cho nghién cttu vién chinh:

Giédo su Tarquam McKenna
bién thoai: :+61411400281
Email: tarquam.mckenna@vu.edu.au

Néu ban c6 bat ky thic méc hodc khiéu nai nao vé cach thie ban bi dbi xir trong qua trinh
tham gia vao nghién ciru, ban c6 thé lién hé véi thu ky, Ban Pao dirc trong Nghién ciru
Con nguoi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428, Melbourne,
VIC, 8001, email: researchethics@vu.edu.au hodc dién thoai: (03) 9919 4781 hoac 4461.

Authorized translation by:
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Hoa Thi Vinh Le,
Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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Appendix 9. Graduate interview protocols (Vietnamese and English versions)
Vietnamese Version:

Cau héi goi ¥ phan phéng van ( danh cho sinh vién di tét nghiép)

Théng tin chung vé ngirei tham gia phéng van

Cau hoi din dat: Dé bét dau, ban co thé cho tdi biét vé thong tin co ban caa ban ( nghé
nghiép; s6 nam cong tac, chirc vu; trdch nhiém cdng viéc)

Cau héi 1: K¥ niing vé tw duy

Nghi lai vé trdi nghiém hoc tdp ciia ban, theo ban thi nhitng ki ndng vé tw duy nao ban
thuc su dat dwoc trong qua trinh hoc chwong trinh nay?

Goi y:
d) Chuong trinh nay c6 cung cap cho ban nhitng ki ning can thiét vé tu duy hay
khong? Néu c6 thi do 1a nhitng ki nang gi?
e) Ban da duoc hoc cach 1am thé nao dé trg nén sang tao nhu thé nao?

f) Céc giang vién di dua ra cac hoat dong hoac nhiém vy cho ban dé phét trién y
Kién, tang cuong kha nang sang tao trong 16p nhu thé nao?

Cau héi 2: Ki nang trong cong Vviéc

Xin hay binh lugn vé tinh higu qud ciia cdc ki ndng hop tac va lam viéc theo nhom ma
chwong trinh hoc dem lgi cho ban

Goi y:
d) Ban c6 nhiéu co hoi dé 1am viéc theo nhom trong chwong trinh hoc khdng?

e) Cac ki nang vé lam viéc theo nhém trong viéc hoc caa ban c6 hiéu qua nhu thé
nao?

f) Ban st dung ki nang lam viéc theo nhém cho cong viéc hién tai nhu thé nao?
Cau hei 3: Cac cong cu lam viéc
Ban da sir dung cong nghé théong tin nhw thé nao trong viéc hoc cia bgn?
Goi y:

d) Ban c6 st dung céac iing dung may tinh nhu xtur 1y van ban word, xu ly bang tinh

spreadsheets, va phan mém thuyét trinh PowerPoint trong viéc hoc ciia minh
khong?

e) Muc d6 thuong xuyén ban su dung Internet va cac phuong tién lién lac qua cac
phuong tién truyén thong dién tur (thu dién tir va cac cong cu khac) nhu thé nao
trong qué trinh ban di hoc?

f) Ban c6 gip kho khin gi vé ki thuat khong? Néu co, d6 1a nhimg kho khan gi? Ban
da vuot qua cac kho khan do bang cach nao?

Cau héi 4: Cac ki niing trong cudc séng

Ban di cé nhitng trai nghigm nhuw thé ndo vé khoa hoc nay lién quan d@én khia cgnh
ngon Ny va vin hod nwét ngoai?

Goi y:
f) Ban di hoc céch phat trién ki ning giao tiép tiéng Anh nhu thé nao?
g) Ban nghi nhu thé ndo vé ki nang tiéng Anh ciia ban sau khi hoc chuong trinh nay?
Page | 294



h) Ban dinh nghia nhu thé ndo vé cum tir “cong dan toan cau”?
i) Ban tu danh gia ban than minh nhu thé nao nhu moét céng dan toan cau?

j) Ban cd ty tin khi giao tiép véi con ngiroi va dia diém nao dé ngoai dit nudc cua
ban? néu cg, tai sao? Néu khéng, tai sao?

Xin hay binh lugn vé nhitng hoat déng sau ddy trong chwong trinh hgC cua ban?
Nhéng hoat dong nay dwec thuc hién nhw the nao trong suat khoa hec?
e) Cac hoat dong hoc tap (1am viéc theo nhém, 1am viéc theo ciap, thuyét trinh c&
nhan, thuyét trinh theo nhém, dong vai...)

f) HJ trg vé& nghé nghiép trong sudt ‘chuong trinh ( thuc tap, hoc ve xay dyng nghé
nghiép trong ting mon hoc; tu van nghé nghiép; céc két néi vé mang xa hoi va
mang nghé nghiép dé két ndi cac sinh vién hién tai véi cac cyu sinh vién va nhiing
nguoi khac cho cong viéc tuong lai....)

g) Chuong trinh ngoai kho (tinh nguyén, thé thao, cong viéc 1am thém)

h) Su tham gia cta lanh dao cong ty trong phat trién chuong trinh hoc ( gidng vién
khach mai; hoc bong/ tai trg hoac tuyen dung sinh vién tot nghiép)

Xin hdy dwa ra 161 binh lugn cuéi cing vé chwong trinh ciia ban trong viéc chudn bj
cdc ki nang cho cong viéc

@) Nhimg ki ndng nao ban nghi rang ban da dat dugc trong chuong trinh ma quan
trong nhat cho cong viéc hién tai cua ban?

b) Nhiing ki ndng nao ban nghi la ban da bi thiéu trong chuong trinh ma can thiét/
lanh dao cdng ty ban yéu cau cho cong viéc hién tai cua ban?
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English VVersion:

Interview protocol (For graduates)

Participant’s background

Leading question: To begin, can you tell me about your background? (Employment;

years of service; job title; job duties)
Question 1: Thinking skills

Thinking of your learning experiences, which thinking skills did you actually obtained

in the program?
Prompt:

d) Has this course provided you with necessary skills in terms of thinking skills? If

yes, what kind of thinking skills?
e) How did you learn about how to be creative?

f) Did the lecturers give tasks/ activities for you and your classmates to explore ideas

to foster creativity in class?
Question 2: Working skills

Please comment on the effectiveness of collaboration and teamwork skills that your

program delivered to you
Prompt:
d) Did you have a lot of chances to work in groups in the program?
e) How effective are teamwork skills in your studying?
f) How do you use teamwork skills for your current work?
Question 3: Working tools
How did you use technology in your studying?
Prompt:

d) Did you use computer applications, including word processing, spreadsheets, and

presentation software (e.g. PPT) in your studying?

e) How often did you use the Internet and communication via electric media (email

and other network tools) when you were studying?
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f) Did you meet any technical problems? If yes, what were they? How did you

overcome them?
Question 4: Ways of living in the world

How did you experience the international dimension of this course, in language and

cultural aspects?

Prompt:
f) How did you learn to develop your English language communication?
g) What do you think about your English skills after learning this program?
h) How would you define the term “global citizen?
i) How do you see yourself as a global citizen?

j) Are you confident when communicating with people and places outside of your

home country? If no, why? If yes, why?
Question 5: Support for promoting employability skills

Could you please comment on the following items/ activities? How did these activities

function during the course?

e) Learning activities (Group work, pair work, individual presentations, group

presentations, role play, etc.)

f) Career support within the program (Internship; building career learning into the
learning outcomes of subject disciplines; career advice; social and professional
networks to connect current students with alumni and other people for future

employment, etc.)
g) Extra- curriculum (e.g. volunteering, sport, part time work)

h) The involvement of employers in curriculum development (Guest lecturers;

sponsorship/ scholarships or graduate recruitment)
Question 6:
Please give a final comment on your program in terms of preparing your job skills
Prompt:
a) Which skills do you think you obtained in your programs that are the most

important for your current job?
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b) Which skills do you think you lacked in your program that are necessary/ your

employers require for your current work?

Authorised translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email:vinhhoa@hawaii.edu
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VICTORIA UNIVERSITY

MELBOURMNE AUSTRALIA
Appendix 10. Information to employer participants involved in research (English and Vietnamese

Versions)

INFORMATION TO EMPLOYER PARTICIPANTS INVOLVED IN RESEARCH

You are invited to participate

You are invited to participate in a research project entitled “Developing Students’ Employability in
Internationalised Curriculum Programs in Vietnamese Higher Education”.

This project is being conducted by a student investigator, Ms Thi Tuyet Be as part of a PhD study at
Victoria University under the supervision of Professor Tarquam McKenna and Associate Professor
Fiona Henderson from Faculty of Arts and Education.

Project explanation

This study intends to contribute to the scarce knowledge on Vietnamese graduates’ understanding
of employability skills and provide an employability skills framework for 10C programs to be
compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-structured
interviews be employed to examine the perceptions of students, recent graduates and employers on
issues related to employability.

What will I be asked to do?

You are asked to participate in an interview in Vietnamese language to provide useful information
for the above research. The interview will take approximately 60 minutes of your time. You will be
contacted by the student investigator for the exact date and location of the interview. Participation in
the interview is on the voluntary basis and you are free to withdraw at any time without prejudice.

What will I gain from participating?

By participating in this research you will be able to offer valuable insights about what employability
skills are required in the labour market. You will also have a review of what skills your 10C
employees possess and lack for the required jobs, which may be necessary for any improvement in
employees’ professional development in your organization.

How will the information | give be used?

Information that you provide will be used in the research thesis prepared by the student investigator,
Ms Thi Tuyet Be. All information will be used only for this project and will be coded to ensure
anonymity. Access to the data is restricted to researchers directly involved in the project and subject
to rules for information storage according to requirements of Victoria University (Australia).

What are the potential risks of participating in this project?

There might be some social risks in term of confidentiality issue when taking part in the interview.
The research team will provide necessary measures to minimise any potential risks, which are in
accordance with the principles of human research ethics of Victoria University- Melbourne,
Australia, and National Guidelines on human research ethics.

V.1/2013 299 of 309


http://www.vu.edu.au/

How will this project be conducted?

This project will gather quantitative data about the self-assessment of 10C students on their current
employability skills. It will also examine the perceptions of students on employability skills
developed in the 10C programs. Printed questionnaires will be sent to 10C students in four
universities in Vietnam. Selected interviews will be conducted with students, graduates and
employers to get qualitative data on the same issues.

Who is conducting the study?

e Professor Tarqguam McKenna (Chief Investigator)
Email: tarqguam.mckenna@vu.edu.au
e Associate Professor Fiona Henderson (Associate Investigator)
Email: Fiona.henderson@vu.edu.au
e Ms Thi Tuyet Be (Student Researcher)
Email: thi.be@live.vu.edu.au
Mob: +61402299659(Australia)
+ 84944932738 (Vietnam)
Any queries about your participation in this project may be directed to the Chief Investigator listed
above.
If you have any queries or complaints about the way you have been treated, you may contact the
Ethics Secretary, Victoria University Human Research Ethics Committee, Office for Research,
Victoria University, PO Box 14428, Melbourne, VIC, 8001, email researchethics@vu.edu.au or
phone (03) 9919 4781 or 4461.
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Viethamese version:

THONG TIN DANH CHO NGUGI THAM GIA NGHIEN CUU
Ban dwoc moi dé tham gia

Ban duoc moi tham gia mot du &n nghién ctru mang tén * Phat trién ki niang nghé nghiép
trong cdc chuwong trinh quoC té hoa trong Giéo duc Dai hoc tai Viét nam”.

Dy an nay duoc thuc hién bai nghién cau sinh Bé Thi Tuyét, dudi sy huéng dan cua gido
su Tarquam McKenna va pho gido su Fiona Henderson, khoa Gido duc, truong dai hoc
Victoria.

Miéu ta dy an

Dy 4n ndy s& dong gop kién thuc vé cac ki ning nghé nghiép cua sinh vién va cung cap
khung ly thuyét vé cac ki niang nghé nghiép cho cac chuong trinh qubc té hoa nham phu
hop voi ngir canh cua thi truong lao dong Viet Nam.

Ket hop phuong phép nghién ctru dinh tinh va dinh lugng, bao gom bang cau hoi va phong
van ban cau trlc, bai nghién ctu s& diéu tra va kham pha y kién cua sinh vién hién tai,
sinh vién da tot nghiép va chi doanh nghiép vé cac van dé lién quan dén nghé nghiép.

Toi sé dwoc yéu cau lam gi?

Ban s& dugc yéu cau tham gia vao mot cudc phong van bang tiéng Viét dé cung cap nhiing
thong tin bo ich cho nghién ciu trén. Bai phong van s& kéo dai khoang 60 phit. Ban s&
duoc nghién ciu sinh lién lac dé théng nhat thoi gian va dia diém phong van. Viéc tham
gia phong van hoan toan mang tinh tu nguyén va ban cé quyén tir chdi khdng tham gia
vao bat ki lic ndo ma khéng bi dinh kién.

TOi sé dat dwoc gi khi tham gia nghién ciu

Khi tham gia vao nghién citu nay ban s& c6 thém kién thirc vé cac ki ning nghé nghiép
can thiét trong thi trudng lao dong. Ban ciing s& c6 co hoi danh gia lai nhan vién cua minh
vé cac ki ning ho co va céc ki nang ho con thiéu, c6 thé can thiét cho nhiing cai thién sau
nay cua cong ty dé phét trién nghé nghiép caa nhan vién.

Thong tin t6i cung cp sé dwoc sir dung nhw thé nao

Théng tin ma ban cung cap s& duoc sir dung trong luan an tién sy cua nghién ciu sinh Bé
Thi Tuyét. T4t ca céc cu tra loi trong bai phong van sé chi duoc ding trong nghién ciu
nay va sé duoc ma hoa dé dam bao tinh khuyét danh. Viéc truy cap vao cac dir liéu nay
s€ chi gidi han d6i voi nhitng ngudi truc tlep tham gia vao dy an nay va phai tuan theo
quy dinh vé luu trir thdng tin theo cac yéu cau cua trudng dai hoc Victoria (Uc).

Céc rii ro tiém an khi tham gia nghién ciru nay la gi?

Héau nhu chi ¢6 rai ro khong dang ké vé mat xa hoi, bao gém tinh bao mat trong khi tham
gia phong van. Poi ngii nghién ciru s& cung cap nhitng bién phap can thiét nhim giam
thiéu rui ro c6 thé phét sinh, theo nguyén tic dao dwc khi tién hanh nghién ctu con nguoi
cua trudng dai hoc Victoria, Melbourne, Uc va hudng dan qudc gia vé nghién cau con
nguoi.

Nghién ciru nay dwoc tién hanh nhw thé nao?
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Nghién ciru ndy s& thu thap cac s6 li¢u dinh luong vé su tw dénh gia cia sinh vién déi vi
céc ki nang nghé nghiép hién c6 cua ban than. Nghién ctru cling didu tray klen cua sinh
vién dbi voi cac ki nang nghe nghiép duoc phét trién trong cac chwong trinh quoC té hoa.
Cau hoi khao sét trén gidy sé dugc giri dén cac sinh vién hoc chuong trinh quéc té hoa tai
bén trudng dai hoc & Ha Noi, Viét Nam. Phong van chon loc s& duoc tién hanh dbi voi
sinh vién tét nghiép va chu doanh nghiép dé thu thap cac sé liéu dinh tinh vé cling mot
van dé trén.

Aii sé tién hanh nghién ciu

e Giao su Tarquam McKenna (Nghién ctru vién chinh)
Email: tarquam.mckenna@vu.edu.au

e Pho gido su Fiona Henderson (Png nghién citu vién)
Email: Fiona.henderson@vu.edu.au

e BaBé Thi Tuyét (Nghién ctu sinh)
Email: thi.be@live.vu.edu.au
bién thoai:  +61402299659 (Australia)

+84944932738 (Vietnam)

Ban c6 thé truc tiép gui thic mac vé dé tai nghién ciu nay téi nghién ciu vién chinh cé
tén & trén. Néu ban c6 bat ky thiac mac hozc khiéu nai nao vé cach thac ban bi di xu trong
qua trinh tham gia vao nghién ciru, ban cé thé lién hé véi thu ky, Ban Pao duc trong
Nghién ctru Con nguoi cua truong Pai hoc Victoria, Australia. Hom thu: PO Box 14428,
Melbourne, VIC, 8001, email: researchethics@vu.edu.au hoac dién thoai: (03) 9919 4781
hoac 4461.

Authorized translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA
Email: vinhhoa@hawaii.edu
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Appendix 11. Consent form for employer interview participants involved in research

(English and Vietnamese versions)

CONSENT FORM FOR EMPLOYER INTERVIEW PARTICIPANTS
INVOLVED IN RESEARCH

INFORMATION TO PARTICIPANTS:

We would like to invite you to be a part of a study entitled “Developing Students’
Employability in Internationalised Curriculum Programs in Vietnamese Higher
Education”.

This study intends to contribute to the scarce knowledge on Vietnamese graduates’
understanding of employability skills and provide an employability skills framework for
loC programs to be compatible to the context of the Vietnamese labour market.

A mixture of quantitative and qualitative methods, including questionnaires and semi-
structured interviews will be employed to examine the perceptions of 10C students, recent
graduates and employers on issues related to employability. There will be almost no
potential risks associated with this project.

CERTIFICATION BY PARTICIPANT
[, o e (please write your name)

certify that 1 am at least 18 years old* and that | am voluntarily giving my consent to
participate in the study: “Developing Students’ Employability in Internationalised
Curriculum Programs in Vietnamese Higher Education” being conducted at Victoria
University by: Prof Tarquam McKenna.

| certify that the objectives of the study, together with any risks and safeguards associated
with the procedures listed hereunder to be carried out in the research, have been fully
explained to me by the Student Investigator, Ms Thi Tuyet Be and that | freely consent to
participation involving the below mentioned procedures:

e Interview

| certify that | have had the opportunity to have any questions answered and that |
understand that | can withdraw from this study at any time and that this withdrawal will
not jeopardise me in any way.

I have been informed that the information I provide will be kept confidential.
Signed: ... Date: ...ooviiiiiiiii

Any queries about your participation in this project may be directed to the researcher
Prof Targuam McKenna

Phone: +61411400281

Email: tarquam.mckenna@vu.edu.au

If you have any queries or complaints about the way you have been treated, you may
contact the Ethics Secretary, Victoria University Human Research Ethics Committee,
Office for Research, Victoria University, PO Box 14428, Melbourne, VIC, 8001, email
Researchethics@vu.edu.au or phone (03) 9919 4781 or 4461.
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Appendix 12. Employer interview protocols (Vietnamese and English versions)

Vietnamese Version:

Cau héi goi y phéng van (danh cho chi doanh nghiép)

Théng tin chung vé ngirei tham gia phéng van

Cau hoi din dit: Dé bat dau, anh/chi cd thé cho biét thong tin chung vé ban than? (Nghé

nghiép, s ndm cong tac, chuc danh, nhiém vu cong viéc?)

PHAN I: YEU CAU VE Ki NANG TRONG CONG VIEC TRONG CONG TY CUA
BAN

Cau héi 1: Ki nang tw duy

Nhiétng ki ndng tw duy nao la quan trong va can thiét cho céng viéc noi chung trong

cong ty cia ban?
Goiy:
a) Nhan vién c6 can sang tao trong cdng viéc caa ho? Vi du?

b) Cac ki nang tu duy phan bién, giai quyét van dé va ki nang dua ra quyét dinh quan

trong nhu thé ndo trong cong viéc caa nhan vién?
Cau héi 2: Cac ki nang lam viéc

Xin hay binh lugn vé tdm quan treng ciia cdc ki ning céng tac va lam vigc theo nhém

trong cng viéc trong cong ty cia ban
Goiy:

a) Ban nghi gi vé tim quan trong cua kha ning lam viéc doc lap va lam viéc theo

nhom gitra cac nhan vién?
b) Muc do thuong xuyén cac nhan vién trong cong ty ban phai lam viéc theo nhom?

Cau héi 3: Céc cong cu can thiét cho cong viéc
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Nhan vién ciia ban si dung cong nghé thdng tin trong cdng viéc cia he nhw thé nao?
Goiy:

a) Nhan vién c6 phai sir dung cac (ing dung may tinh, bao gdm phan mém xur 1y vin
ban, phan mém xu ly bang tinh, va phan mém thuyét trinh (PPT) trong cng viéc

cua ho khéng?

b) Internet va phwong tién giao tiép dién tir (email va cac cong cu mang liadi khéc)

quan trong nhu thé nao trong cong ty cia ban?
CAu héi 4: Cac Ki niing trong cudc song

Ban nghi gi vé tam quan treng cia tiéng Anh va nhan thitc Vé vin hod trong cong ty

cua ban?
Goiy:

a) Cé&c nhan vién c6 phai st dung tiéng Anh trong cdng viéc caa ho, bao gdm va hinh

thire néi va viét tiéng Anh?

b) Ban c6 nghi rang rat quan trong dé dam bao cac nhan vién caa minh cd thé thich
nghi v&i van hod trong cong ty va cé thé 1am viéc trong nhitng bbi canh vin hoa

khéc nhau hay cac doi nhom da dang vé van hoa?

PHAN II: PANH GIA VE NHAN VIEN CUA BAN, NHUNG NGUOI TOT
NGHIEP TU CAC CHUONG TRINH QUOC TE

Cau hei 1:

Nhiing ki niing nghé nghigp nao ciia nhan vién tét nghiép tir chwong trinh quéc té da

¢6 dwoc ma can thiét cho cong viéc ciia he?
Cau hei 2:
Nhétng ki ning nghé nghiép nao cia nhan vién tét nghigp tir chwong trinh quéc té bi
thiéu ma cdn thiét cho cong vigc ciia hg?
Cau hei 3:
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Xin hay dwa ra goi Y nhitng ki ning nao khdc lién quan dén kién thire, ki nang, thdi
dp, gia tri va dgo dirc ma ban nghi rang rat can thiét @é cé dwoc mgt cong viée dam

bdo trong cng ty caia ban
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English Version:

Interview protocol (For Employers)

Participant’s background

Leading question: To begin, can you tell me about your background and personal
details? (Employment; years of service; job title; job duties)

PART I: REQUIREMENT FOR WORKING SKILLS IN YOUR
ORGANISATION

Question 1: Thinking skills
What important thinking skills are needed for jobs in your organisation?
Prompt:

g) Do they need to be creative in their tasks? For example?

h) How are critical thinking, problem solving and decision making skills important

in the jobs of your employees?
Question 2: Working skills

Please comment on how important collaboration and teamwork skills are for work in

your organisation
Prompt:

g) What do you think about the importance of the ability to work independently and

work in teams among employees?
h) How frequently do your employees need to work in groups in the organisation?
Question 3: Working tools

How do your employees use technology in their work?
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Prompt:

g) Do they use computer applications, including word processing, spreadsheets, and

presentation software (e.g. PPT) in their work?

h) How important are the Internet and communication via electric media (email and

other network tools) within your organisation?
Question 4: Ways of living in the world

What do you think about the importance of English language and cultural awareness

in your organisation?
Prompt:

k) Do your employees need to use English in their work, including oral and written

form?

I) Do you think that it is essential to ensure your employees are culturally adaptable

and able to work in different cultural settings and diverse groups?

PART Il: ASSESSMENT OF YOUR EMPLOYEES WHO GRADUATED FROM
I0C PROGRAMS

Question 1:

Which employability skills of 1o0C employees do you think they possess that are

necessary for their jobs?
Question 2:

Which employability skills of 1oC employees do you think they lack that are necessary

for their current jobs?
Question 3:

Please suggest any other skills according to knowledge, skills and attitude, values and

ethics that you think are needed to have a secure job in your organisation.
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Authorised translation by:

Hoa Thi Vinh Le,

Master of Second Language Studies,
University of Hawai’i at Manoa, Hawai’i, USA

Email: vinhhoa@hawaii.edu
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