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This paper reports on a pilot peer mentoring pnogridoe Chinese Mentor-
Guide Program.The pilot program aimed to improve the universignsit-
ion experiences of students in China to their Astn university through a
multi-layered transition program. The first elemefitthe peer mentoring
program was the development of a DVD which featupemlip and individ-
ual interviews with Chinese students (the Studeenfdrs) who had been in
Australia for six months and who were studying attdfia University.
These students were featured in a DVD discussieg thwn transition
experiences from China to Australia. The compldda was shown to
students in China in order to orient them to Vietdyniversity and to study-
ing in Australia. The second and third elementsth&f program were a
dedicated WebCT site and a live WebCT chat betvileerStudent Mentors
in Australia who featured in the DVD and the studdan China. The fourth
element of the program consisted of a face to famset and greet” session
with the Student Mentors when the Chinese studamitged in Australia. At
this session, immediate concerns about the studeatsition to Australia
were shared and discussed. The DVD and WebCT ha¢ @lements of the
pilot program were viewed as the most successftik paf this transition
program.

Key Words: transition, peer mentoring, China, WebCT.

1. Introduction

Victoria University has many institutional relatginps overseas including ones in China. The
inaugural conference held in Beijing in 200Bnhancing Partnerships: Maximising Your
Students’ Succesbrought together teaching staff from Victoria Unisity in Australia with
staff in China to discuss and share strategiestadiadent support and to strengthen relation-
ships between the partner institutions. One keyofagighlighted by educators at this confer-
ence and also by the Department of Education, 8eiand Training (2006) in the repofte
International Education Market in Chings the need to improve students’ transition. Heave
both highlighted the need to begin the processnghging students in their transition not only
when they arrive in Australia bgtior to their departure In addition, delegates at the confer-
ence felt that students needed to hear about ymsitinsition experiences rather than just the
early and difficult settling-in phase.

One outcome of the conference was the bringingthegeof a team of three staff to discuss
ways to improve Chinese students’ transition totfalis through a transition program which
began prior to their departure to Australia. Theutewas the Chinese Mentor-Guide Program
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which was piloted in the second half of 2006 arel first half of 2007, funded by an internal
university grant of $12,500 and supported by keffsh China. The Chinese Mentor-Guide
pilot program was informed by literature from aiety of disciplines, including literature on
international students, social support, peer mamgostudent engagement, and student retention
and transition.

2. Social support

International students have long been a focusttatent transition efforts because their transit-
ion issues are seemingly obvious, including “ce@tshock” and English language difficulties
(Borland & Pearce, 2002). It is inevitable that imgvoverseas to study can result in students
losing social support from family and friends. Ashvand Inose (2003) state, “by leaving their
countries of origin, international students arertle of important others who have endorsed
their sense of self in the past” (p. 24). This deggron has a significant influence on internat-
ional students’ psychological well-being, includisglf-concept and self-efficacy (Hayes & Lin,
1994; Olivas & Li, 2006; Sandhu, 1995). Indeed, Yaid Inose (2003) used psychological
scales to confirm the interaction between sociahegtedness, social support and acculturative
stress.

In order to develop more culturally sensitive suppath regards to studying and living in a
foreign country, Myburgh, Niehaus, and Poggenp@0R), interviewed a range of internation-
al PhD students about their coping mechanisms.r&tedy found that international students
relied heavily on communication technologies, maithe telephone and email, to remain
connected to their support networks back in theimtries of origin. Providing further evidence
of the importance of social support, Olivas and-Sinig Li (2006) present a thorough literature
review of the adjustment issues, stresses and gapiategies of international students which
are more likely to initially involve people of anslar cultural background. They refer to

Kaczmaerek, Matlock, Ames, and Ross’ (1994) stuehich found that building relationships

between international and local students was aifgignt factor in successful adjustment, a
factor which they and Zahi (2002) suggest couldpsupthe idea of mentoring international

students to assist with their transition.

2.1. Student engagement

Students need to be engaged in a variety of mefhwgys to avoid feeling isolated and with-
drawing from the institution (Krause, 2005). Stuidengagement can be increased and improv-
ed via the classroom, on-line, and with peers,dmly with conscious and multiple efforts in
each sphere. However, exacerbating challengescteasing student engagement are the vary-
ing student cohorts’ characteristics and needs.eikample, Krause (2005) suggests that inter-
national students often experience engagement battle since both their prior learning
experiences and cultural identities are regulatllenged as they face the prospect of
integrating into the Australian campus.

Furthermore,

Many of the expectations formed as a result of irgpdnline marketing
hype about the course for which they have enraflechot meet with the
reality of their experience once enrolled. For ¢hsmidents, engagement is a
battle. It may sometimes mean reshaping identditiny go of long-held
beliefs and approaches to learning and socialaotem. (Krause, 2005, p.
10)

Engaging international students is not as simpli¢ ®ems. For instance, although international
students spend the most time on campus and in, dpesid more time studying than their
domestic peers (Krause, 2005), and are therefqraraptly engaged with the institution, they
often struggle with linguistic and cultural barsewhich make them feel overwhelmed and
ultimately disengaged. Thus their engagement ist@ased on overcoming English language
deficits, adjusting their learning styles, and ustinding the unfamiliar rules of a different



A-80 Communicating with Chinese students offshore

student-teacher relationship. Woods (1994) idexttiBight stages, not dissimilar to the grieving
process that traditional students in a non-trad#iclassroom may experience: shock, denial,
strong emotion, resistance and withdrawal, surnreadd acceptance, struggle and exploration,
return of confidence, and integration and succkssording to Woods, it is only when internat-
ional students complete the struggle to address ithetrumental needs that real engagement
and perhaps integration and success occur. Dewnglgrategies to overcome or negate these
struggles is a significant task for every universit

2.2. Student retention

Student retention has been examined through tleytled student departure (Tinto, 1975, 1989,
1995; Braxton, 2000) and the focus has largely methe importance of students’ adaptation
to the university. However, these models have hméitised for emphasising the students’
assimilation to the university rather than for wrsities making a sincere effort to adapt to their
diverse student cohorts (Best, 2002; Tierney, 129®)0; Zepka & Leach, 2005Y.ierney
(2000) argues for institutional as well as studetaptation,

Rather than a model that assumes that studentsfitnigd what is often an
alien culture and that they leave their own cukuteargue the opposite. The
challenge is to develop ways in which an indivickiadentity is affirmed,
honored, and incorporated into the organizationltuce. (p. 219)

Given these criticisms, the authors aimed at degian institutional strategy intended to value
the students and their contributions to univerigyand to do this in both the context and spirit
of “internationalization” (Asmar, 2005).

2.3. Peer mentoring

As Bandura (2006) states, students are thinkingfeglthg beings who look to the past and rely
on their experiences and those of others to hamthnticipate the future. Invariably, greater
weight is given to the experiences of those likerather than those who are dissimilar,
particularly when these experiences have the ctaisiics of what Zhou, Knoke, & Sakamotoe
(2005) refer to as “indigenous knowledge”, where theans and methods of transmitting
information derive from different knowledge systeridie transmission of others’ personal
experiences is the oldest and most frequently wsethod by which understanding of both
familiar and exotic events is increased (Boltor87)9

According to Astin (1997), the strongest singlerseuwof influence on cognitive and affective
development is the student’s peer group. Peer magtprograms are used in many universities
to either directly or indirectly foster student®mmectedness and adjustment, and peer mentor-
ing has proved effective with international stude(®livas & Li, 2006). In Australia, peer
support and interaction are increasingly being sagnmportant strategies to employ for
improving the transition process (see for examigmtanis, 2000; Mclnnis, James & Hartley,
2000; Tinto, 1989, 1995). Encouraging peer intéosactand learning from each other can
strengthen students’ engagement with their cowsth, each other, and ultimately with the
institution. Furthermore, as Kantanis (2000) andtdi(1995) both argue, peer interaction is
related to increased student effort and persisteadpistment to university and successful
learning.

3. Project conceptualisation

There is a generally accepted pattern of crossi@lladaptation (Black & Mendenhall, 1991)
that has guided thinking in the area of cross-caltadjustment, referred to as the “U-Curve”
theory. The theory describes the expected phasg¢daifig term visitors (such as international
students) who are called “sojourners”, pass throaglihey progressively adjust to their new
place of residence. An important revision of thigjioal U-Curve developed the U into a W-
Curve describing individuals’ return from their sojn to their former homeland. The W-Curve
is often posited as the labyrinth through whicleinational students will negotiate between
offshore to onshore and back to home after theg liampleted their studies (Hart, 1999). The
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W-Curve identifies and labels the process of intikucal adjustments and eventual return home
for those who move to a new country. The first ghdsscribes the departure from home and
sojourn to a new culture. Following the initial Hgmoon phase, where a person is captivated
and excited by new and unexpected experiencescieate in affect occurs that is called
Culture Shock or Crisis. Eventually, a person bedire process of acceptance of the current
reality and Recovery heralds the Adjustment thatratierises living in the new culture. The
second phase is the return home. The changes id arabthe stages experienced mirror those
of the sojourn. The Honeymoon at Home is followgdChisis at Home, which characterises the
Re-entry Shock, and the Recovery at Home is theupser of eventual Adjustment at Home.

With a view to impacting on students’ transition Aoistralia prior to their departure from
China, the authors set out to minimise the usysinful, protracted components of at least the
first part of this journey, namely the decline beémn the points of Honeymoon and Crisis. In
addition, the program aimed to facilitate a quickeogression towards the Recovery and
Adjustment points by providing numerous models toflent adjustment to Australia through
the stories and experiences of the Student Mentors.

Student Mentors from China who had been studyingietoria University in Australia for six
months were recruited to form the link between dffishore home culture and onshore host
culture. The mentors were to act as cultural imeggrs and guides and to supply students about
to undertake study in Australia with advice anatstgies which would enhance their adaptation
process. It was anticipated that the Student MenitorAustralia would be perceived by the
students in China as credible sources of informatitho could provide realistic and timely
strategies and advice concerning living in Aussralind studying at Victoria University.

The most practical way of beginning the processprviding such strategies and advice
through Student Mentors in Australia was via thedpiction of a DVD in which the Student
Mentors could be observed discussing their trammsigixperiences in detail. The DVD could be
taken to China to be viewed prior to the studedé&parture to Australia and be a resource for
future cohorts of students.

The team predicted that viewing the DVD would resuladditional questions about living and
studying in Australia. The team knew from the htieire that these questions would be most
effectively answered by those students who hadtcexperienced the transition to Australia.
In order to create connections between the twoestiugroups, an on-line WebCT live chat was
scheduled through a dedicated WebCT site. In aufdithe WebCT site included a set of
resources designed to assist in orienting the stad® living in Australia and studying at
Victoria University.

In order to address any emerging issues faceduaests on their arrival in Australia and to
provide them with direct avenues of support, a 4ackace “meet and greet” session was
scheduled. The team predicted that the studentddwelue meeting up with the Student
Mentors who they had seen on the DVD and with whibey had begun to develop a
relationship through the on-line chat. The Studei@ntors would be able to continue the
process of providing timely information that wasifidled upon personal experience.

In summary, a four stage program was created. diwestages were: (1) a DVD, (2) a dedicated
WebCT site, (3) a WebCT live chat session, and (f&ce-to-face “meet and greet” session.

4. The DVD

The first stage was to recruit Chinese students whre in their first semester of study in
Australia and to ask them to participate in prodgca DVD for students in China. The DVD
featured these recently arrived students talkingutitheir transition and acculturation exper-
iences and giving tips and advice about how to nhkebest of their study and social time in
Australia. Footage was taken of individual and grénterviews with nine volunteer student
mentors. A logo was created for the program whimtsisted of a bridge in China connected to
the West Gate Bridge in Melbourne. The phrase, ItBuy Bridges”, also translated into
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Mandarin, was used to highlight the aim of the paog and to provide a symbol of the
students’ past, current and future connections eaith other.

The DVD was edited in such a way that the viewars select specific topics of interest. Topics
were: Using English, Making Friends, Teachers atudlying, Help Studying, Text Books and
the Library, The Weather, Melbourne, Experiencingstkalia, Food, Money, and Jobs. All
these topics were suggested by mentors as bemigrvitheir adjustment to living and studying
in Australia. While a significant part of the DVDaw in English, large segments of the DVD
were spoken by the students themselves in Mandahis. was at the request of the student
mentors who felt it would be useful for the papamts to hear about transition experiences in
their first rather than second language. Once cetag) the DVD was taken to China by a
member of the team. The DVD was shown to studentsiseoning University and Henan
University who were intending to go to Australiastody in the next six months.

The project coincided with the availability of actria University Chinese graduate who was
undertaking post-graduate studies. Through negmiatith a former lecturer, she conducted an
information session for international undergradustiedents which addressed the issues she
faced in leaving China and studying in Australine &greed to be interviewed by the team. Her
interview was included on the DVD and mirrored #teries provided by the newly arrived
students. Thus the DVD provided descriptions of ltowadjust to study in Australia, and also
provided a glimpse into what the future may holdtfmose who remain in Australia to pursue
postgraduate studies.

4.1. The WebCT site

The second stage of the program was to develogli@aded WebCT site. The aim of this site
was to provide students in China with a space iichvithey could communicate with their

Chinese counterparts in Australia and to accessitian-specific materials and useful website
links. These website links included:

* a Chinese student’s PowerPoint presentation albady sips

 the Australian Broadcasting Commission’s radioistato give students the experience of
hearing local Australian accents

« information about social activities at Victoria Warsity to engage in once in Australia
« Melbourne’sThe Agenewspaper, to read about Melbourne news.

* maps and details of campuses they were likelyudysat

* maps and details of the city of Melbourne.

The site also contained photographs of the Chigrgient Mentors in Australia and their mini
autobiographies.

4.2. WebCT Live Chat

Two live on-line chats were organised between stigdan China at Liaoning University and
Henan University and the volunteer students in ralist On each occasion, a member of the
team was present in the room in China and two mesnbtthe team were present in the
computer laboratory at Victoria University in Melboe.

4.3. Meet and greet session

The final part of the program was a “meet and ¢rsession in which the newly arrived
Chinese students had the opportunity to meet thaests they had previously seen featured on
the DVD and chatted with via WebCT. Unfortunatdbgcause students arrived on different
dates in Australia, this part of the program wasrated by only four students. However, those
students did enjoy seeing each other and exchaogethct details which assured informal
networking could continue.
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5. Implementation of the Chinese mentor-guide progr  am

The DVD and WebCT chat elements of the program wesatuated. The utility of the DVD, the
WebCT site and the associated live “chat” wereetbéh an implementation session that was
organised at both Liaoning and Henan Universifiénss is described below. As the experiences
differed between Liaoning and Henan, they are teposeparately.

5.1. The experience at Henan University

One of the project team was supported by Chinedeagmes in Henan who encouraged
students to attend the DVD and WeDbCT live chatisessnd also did some translating. Fifty
students came to see the DVD. The DVD was showa @omputer laboratory. All students
watched the DVD of the students’ settling in steri€he console computer showed the image
on the screen and a laptop provided the audiothaytwere not able to be perfectly synchron-
ised. However, when the students saw and heardspasints they visibly paid more attention.
They sat up straighter, leaned towards the scraeed,commented on how they knew the
students in the DVD. Following this, the projecarie member discussed with the students the
major differences between the diploma and the @etpased on the Diploma of Business
Marketing subject that they had completed.

After this discussion, attention was focussed enWebCT site. WebCT was opened on every
fourth computer, firstly, because there was conedout overloading the computer system, and
secondly, because students said they would prefemtk in groups. The site itself posed no
navigational issues, but due to limited time, thalents were encouraged to enter the chat zone
rather than explore other links. Students were eraged to structure their conversations using
techniques to increase trust and enhance commiamcats suggested by Barrett (2002). In
Barrett's (2002) study, the students used five nagkes: Salutation, Thanking, Personal
ReferencesAcknowledging and Praise, and the Sharing of Paitstnformation to facilitate
discussion. The atmosphere in the rooms in ChinbAarstralia when the chat occurred was
very lively and full of energy and fun. The lectxgdoth in China and Australia chose to allow
the students to have maximum freedom in the chatarsation, provided nothing offensive or
harmful was written.

The WeDbCT live conversations highlighted some comissues the students in China wanted
to discuss. Specifically these were about Englisifiggency, costs of accommodation and food,
studying, impressions of the university and itsrees, and the availability of part-time work.

Three, lightly edited, conversation threads (Figute3) from Henan University are presented
below to give the reader a sense of not only thesathe students were keen to know about but
of how the students interacted with each other.ase of reading, indications of other students
entering the chat room and most spelling erroreHaeen deleted. Abbreviations used with
SMS type messaging, such as “c u” for “see youfpai®m. Names have been deleted for
anonymity.

Hard copy questionnaires about the DVD and Web@T(see Appendix A) were distributed to
students immediately after the DVD viewing and We&hthat session. Twenty-seven of these
were completed and returned to the project teambeenfreedback on the DVD was positive.
Selected comments includdt can make us know what we want to know spedlfita“lt
builds a bridge between students in China and &Aud%e can get a lot of information through
communication in the WebCT.” “It helps us that ves contact with students who are studying
in Australia learning lots of information.”

Responses to the general idea of the Chinese Méntiole Program were also very positive. In
response to the question, “Do you like the notibrthe Mentor-Guide program, where more
experienced students help less experienced stiealtsresponses were positive, including:
“Yes, | like it. | can contact with them and getrsoinformation about the situation of them.” “|
like it very much. As a new student there | alnkastv nothing about things there such how to
rent a house, buy things, where is cheaper and etc.
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Figure 1. Opening Conversation on WebCT between Henan Usityestudents and Victoria
University students: the issue of their Englishnigeunderstood was of immediate concern.

(Read the left column completely, then the r

ight.)

Mentor 1 > glad to see you guys!

Mentor 2 > we r so glad to chat with u guys
here

Mentor 3 > nice to c u ya, yep ,| am here

Student A > hi, i'm student A. what about
your life there?

Mentor 3 > fantastic
Mentor 4 > hey student A
Student A > hi how r u there?

Mentor 1 > today the weather is too bad! bu
our mood is fantastic!

Student C > do you feel hard to study there
Student D > what about using pinyin?

Mentor 2 > u must study really hard to get 4
good mark

Mentor 4 > not bad but the exam | took
yesterday was really hard

Mentor 1 > yeah, recently we are taking
exam, i hope it is good!

Mentor 3 > he-he, actually we are practicing
English now

Student C > how much can you understand
the ?

Mentor 4 >Sometimes 90%
Mentor 4 > sometimes 10%
Student C > are you joking?

Mentor 2 > u don't need to worry about the
language too much

Student A > plus together is 100%

Mentor 1 > cause some teacher have great
accent! it is hard to understand

Student C > how much is the tuition of each
year

Mentor 4 > i'm not ... mate, things here are
not like that in chinese

Mentor 2 > u will settle in well soon althoug}
some ppl have strong accent

It

Mentor 4 > the difference is if you can't
understand in english the teacher will not
explain it in Chinese

Student C > if you can't understand, what will
you do

Mentor 1 > of course, cause the teacher do not
understand the chinese

Mentor 3 > ask ur friends for help

Mentor 2 > ur chinese friends may help u
Mentor 1 > practise! haha

Mentor 4 > what's your friends for
Student C > what's your QQ NO.

Student D > how many chinese students in
your class?

Mentor 2 > u can look for books or guess
together

Student C > how many students in each
lecture

Mentor 3> | am really not sure, we will go
and see

Mentor 4 > it depends

Mentor 1 > our tutorial class have about 15
students , nearly 9 of them are chinese
students!

Mentor 2 > i have to tell u guys a truth, if u
choose accounting, u won't have many chance
to use English

Mentor 3 > if there are 10 people in vic uni, 3
of them are chinese

Student D > how do you make extra money?
Mentor 3 > u get that?

Mentor 2 > cuz u sit with ur chinese friends, u
r in same group when have assignment

Mentor 4 > will you come to victoria
university?

Mentor 3 > which means chinese this
]definitely the second language here, heeh
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Figure 2. Conversation Thread 2: Some Chinese studentsrttieed the issue of accommod-

ation and the cost of living in Australia.

Student E > Do you think it is hard to find a
house to live in? And how much do you pay|
for the house?

Student A > so we share

Mentor 3 > not really, as long as u have got
the money

Mentor 4 > it's not hard for us to find a hous
but it is not easy to find a comfortable one

Mentor 1 > haha! not hard! you can find the
house agency!

Mentor 4 > the more money you want to pay
the better house you will in

Mentor 3 > normally $350-$450 per month

Student F > so many students study
accounting

Mentor 2 > if u want to make friends from al
over the world, student village would be a
good place

Student E > | see. Thank you

Mentor 3 > yep, that is true

Mentor 1 > exactly it is Chinese students! It is
popular

Mentor 4 > it sounds really expensive doesn't
it

Mentor 2 > but if u find a job, u may feel
ebetter

Mentor 3 > actually the rent doesn't include
the gas, water and electricity

Mentor 2 > at least u can gain working
experience

Mentor 2 > and earn extra money

Mentor 4 > but there is one secret that can
help you to settle in here well, that is when
you live in Australia, don't convert Australian
dollars to RMB

Mentor 2 > ha ha, reasonable

Mentor 3 > nearly everyone is working while
studying, that is not a big deal and | am sure u
can handle all these

Figure 3. Conversation Thread 3: Boyfriends, girlfriends ahatly tips were also highlighted in

the on-line chat.

Student D > is it difficult to pass the exam

Mentor 3 > the best part is u can BBQ
everyday if u like

Student F > what is BBQ?

Mentor 2 > u need study really hard from th
very beginning of a semester

Student A > that must be wonderful!

Mentor 1 > yeah, i like, except the study, as
is hard and tired, but you can handle finally

Student G > can you give your qq humber o
msn address to me

Student H > sorry we can’t use chinese wor
Student H > here we can't use chinese word

Mentor 2 > here r so many handsome guys
from different country

Mentor 4 > the exam is more hard than you
imagine

Student F > but i am a boy
Student H > yeah the exam is so hard

Mentor 1> haha then you can find a
girlfriend in china

e Mentor 4 > | just took my management
accounting yesterday but we have to say no
one is confident enough to pass

f

rStudent A > have u heng?
Student F > but i can't take her to AU

udent G > i am sorry to hear

dMentor 4 > i hope i can pass

Mentor 3> Man, trust me, it is so hard to get
a girlfriend here, so try u best to get one in
China, hehe

Student F > good luck to you
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5.2. The experience at Liaoning University

After the successful implementation at Henan UrsiNgrthe project member was confident that

the Liaoning University session would be equallgcassful. Individual monitors and head sets

were available at Liaoning, therefore watching ER¢D was a much better experience for the

students. Twenty-two students were present. Stadeate both pleased and engaged by the
DVD. They commented on liking the closeness in @igile student peers which they felt made

the DVD more authentic. As these were all Diplormalents, discussions were held informally

about differences they might experience betweelomlig and degree subjects.

Unfortunately, the WebCT chat link ran too slowtytie useful. Hence this group of mentees
had less opportunity to develop a relationship wihtb mentors whom had been seen on the
DVD. However, other Australian staff members wdnkedo answer students’ questions direct-
ly. An interesting discovery made during this imf@ classroom conversation was that
although the students seldom communicate with stsdabove or below their year level, the
students chat on-line or email very regularly witibse classmates who have already moved to
study in Melbourne, suggesting the students arptadautilising their alumni networks.

Students were given hard copy questionnaires tluateathe DVD and WebCT components of
the program. Their responses to the DVD were simdahose of students at Henan and will
not be repeated here. As it was not possible taAehCT, students could not provide comment
about it as a medium for communication. This ndtatiinding, the failure of WebCT high-
lighted the potential fragility of programs thalyren technology for their delivery.

5.3. The “meet and greet” mentoring session.

Due to the problem of students arriving on différdates in Australia, the “meet and greet”
mentoring session was attended by only four stedéigvertheless, those who attended comm-
ented positively on the session. They enjoyed gpodunity to meet with individuals they had
seen on the DVD and with whom they had engaged WedCT chat. The newly arrived
students sought and received clarification aboutersthat were still of concern. The mentors
and the students willingly exchanged contact detaild informal networking was encouraged
by the staff member present.

5.4 The mentors

The mentors’ sense of personal enjoyment througagament in a worthwhile project is read-
ily observed on the DVD, their responses during WebCT chats, and in comments made
directly to the project team. An examination of dmneachanges between the mentors and the
project team indicated that engagement with thgnamm went beyond its formal end in the
“meet and greet” session. Mentors indicated thellingness to continue to be part of the
program:‘l enjoyed it very much and if u need help justriet know’; and“l would like to chat
[WebCT] again.” As expected, the mentors demonstrated a sophedicatderstanding of the
partnership that occurred through the program.mbators’ statements :6fThanks for what u
[the project team] contributed on this project”, @rfThx [the project team] for doing that for
us!!!” suggest that the project team had achieved theired purpose and that the student
mentors not only saw the value of the project hi@mselves, but also for the students in China.

6. Discussion

Despite the technological problems encountered,Chimese Mentor-Guide program can be
considered successful from several perspectivesaanAbffshore institutional level there was
openness to active involvement in the project flwth staff and students as it attempted to deal
with serious issues that face students who intencbhtinue their studies in Australia. Simil-
arly, at Henan University there was support andeapation from students that serious efforts
were being made to address transitional issuesn fine perspective of the Chinese students at
Victoria University, they felt valued and pleashdtttheir experiences were of interest to others,
particularly those from their home country. Theynfied special connections with the Univers-
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ity that are similar to those experienced by otkteident mentors at the institution. Indeed,
several of the mentors from this program have becomentors in a number of other peer
mentoring programs. As mentioned above, the oftsistwdents valued the fact that it was their
fellow Chinese students who had only recently Gfina for Melbourne who were giving them
advice. This finding echoes Zhou et al.’s (200%)dgtwhich emphasised the importance of
“indigenous knowledge”, where the means and metbbtsnsmitting information derive from
different knowledge systems. Moreover Koehne (200ighlights how important it is for
international students to maintain their identibdahat this identity may have components of
both individual and group identity. By having graupf recently arrived onshore students in the
program transmitting and exchanging information axgeriences with groups of students
offshore, recent and important experiences wereedha

When inaccurate or unrealistic advice was givenhie WebCT discussions, for example in
relation to the level of English required in a Buesis degree and the demands made on stu-
dents’ English language abilities, the intentiontlé project team members to remain as
unobtrusive as possible in order to facilitate antlt conversation between the students was
not always easy to maintain. However, the intentihave a future “meet and greet” session in
Australia about what they had experienced, medihe involvement from the lecturers was
considered appropriate or necessary. The studestttient communications enabled social
support to be created between the students, whichvalued more than any sense of a lecturer
wanting to “correct” their perceptions at this gadtage in their transition. Indeed, the
perception of English language levels and demanais fboth mentors and mentees raises
interesting issues about how such perceptions anstiould be addressed in the future.

7. The future

For easy access for students and staff both onsimoreffshore, the DVD can now be streamed
from both the University library’s DVD cataloguedafrom within the WebCT site. This means
the content is now readily available both to teaslamd students. Victoria University’s English
Language teachers are also keen to use the DVDaaoompanying work booklet in the
offshore classes as an effective way to systeniigtieanbed transition discussions into the
curriculum. Interest has also been shown in udiergRVD as a staff development tool. The
DVD is also being used with students from the HofrAfrica as stimulus material to enable
them to discuss their experiences of cultural diffiees and adjustment to Australia.

Since the completion of the pilot project, fivedgnats in China have requested enrolment on to
the WebCT site in order to view the resources kxtdihere. An important future project will be
to evaluate the impact and usefulness of theseimres® and to adapt or develop them according
to the findings.

The technological difficulties with WebCT at Liaogi University have led to further
discussions with the information technology statioamegularly visit China to troubleshoot
issues with WebCT and other technologies. It iscgated that future problems with WebCT
will be reduced as a result.

Students’ varying arrival dates in Australia mehatithe “meet and greet” component of the
program is the most difficult to execute succe$gfifiowever, the anticipated usefulness of
such a session means that it is worth pursuingsé&srently, further discussions will occur with
staff directly responsible for international stutderconcerning students’ arrival dates in
Australia to help increase numbers at the sessibimste will also be closer liaison between
students who participate in the program prior wirtlrrival in Australia to encourage them to
attend the “meet and greet” session.

The use of other technology, such as on-line ressyvoice over internet programs and pod
casting, may also enable students to experienaduavpre-departure with Victoria University
before leaving for Melbourne without the need fgiraject member to be present. As a stand-
alone resource, a copy of the DVD was requestedrzy of Victoria University’'s Chinese
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agents who administers all visa applications and whs very keen to show the DVD in their
Liaoning office as a form of student-centred comitation about life and study in Australia.

At the second Victoria University and Chinese &atipartners’ conference, participants indic-
ated that they were impressed by the DVD and colddrly differentiate between information
that is promotional versus information. They canfaid a key message from the Chinese
Mentor-Guide Program, which was the importance sihg real students and real voices
conveying authentic student transition experienéesther research into outcomes for these
students regarding an improved “transition” proageen compared to others who did not have
this communication opportunity, would be valuablEhrough the students’ invaluable
contributions to this multi-layered transition pram, the project team hopes to shift common
perceptions of international students as being Iproitic to the institution (Asmar, 2005) to
where, at a minimum, they are considered a vall@adible resource for improving students’
social and academic transition experiences to Aligtr
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Appendix A. Evaluation of the Mentor-Guide project

» Did the DVD match your understanding of what stadyand living in Australia would be
like?

How will you be able to use this information toiass studying and living in Australia?

Do you like the notion of the Mentor-guide programhere more experienced students help
less experienced students?

Do you have specific questions you would like amrsd@
How helpful was the WebCT session?
Are you willing to sign up for the program in 2083 a mentee?
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